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11

One of the most valuable aspects of attending college is the  opportunity 
to be part of a community of learners with a wide variety of perspec-
tives. Unfortunately, books designed to help students become better 
learners typically omit this critical element. Why is this element criti-
cal? Many of the individuals who have chosen the same institution as 
you have had vastly different life experiences, which means they will 
have perspectives different from yours. When you begin college, your 
perspective is grounded in your experience, your background, and 
how you make sense of the world around you. Your many life experi-
ences shaped who you are, and unchanged, that single perspective will 
drive (and sometimes limit) how you think (and make decisions) in 
the future. Here is the fantastic thing about college: It provides you an 
opportunity to broaden your perspective. How much will depend on 
who you interact with and the experiences you choose to pursue. In 
addition, you can actively strive to change based on your willingness 
to learn from others and share with them in return. It’s all up to you. 
Learning in harmony with your brain starts with reflecting on your 
perspective on life and the extent to which you choose to change how 
you interact with the world around you. 

1
LE A R N I N G  F R O M  M U LT IP LE 

P E R S P E C T IV E S
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12  SET UP FOR SUCCESS

Perspective Taking

I have long argued that dichotomous thinking is weak thinking. 
A  dichotomy is something divided into two parts—one way or the 
other, black or white, up or down, day or night. The world is much 
easier to navigate using this simplistic view. By using dichotomous 
thinking there is loss of an ability to consider details, that circum-
stances change, and that nearly everything is open to interpretation. 
Those relying on dichotomous thinking are often very confident and 
unchanging in their position without even realizing the drawbacks of 
their opinion (Dunning, 2011).

Critical thinking changes this perspective. Critical thinkers move 
from “knowing” their position is right to understanding the world is 
more complicated than that. Critical thinkers pick at the edges that 
dichotomous thinkers claim are so sharply drawn. As an example, a 
dichotomous thinker would claim confidently to know the difference 
between day and night. Midnight and noon are easy to classify, but 
what about dusk and dawn? Here we have an example of the edges 
that make knowing uncertain and interesting. How do we know at 
dusk when day stops and night begins? What about an individual 
who  experiences dusk in Times Square in New York City, where bill-
boards make midnight as bright as noon, or someone from Starbuck, 
Washington, where blazing sunsets ease into darkest night? As a  critical 
thinker, your consideration and openness to consider other points of 
view make even this basic concept of day and night so much more 
nuanced by determining how to tell the precise moment day becomes 
night. But of course, college is not about discussions of a setting sun. 
The issues are much more complex, and I am not suggesting it is easy 
to use critical thinking to delve into the complexities of concepts, 
courses, and relationships. In reality, it is frustrating, challenging, and 
sometimes exhausting. Thinking critically and finding answers to the 
types of problems we as a society face at present will take immense 
effort. The challenge is finding critical thinkers from different perspec-
tives who are willing to discuss and analyze messy issues and look for 
the most appropriate solutions. That is where you come in.

In college, there will be courses filled with individuals, each 
with their perspectives, participating in discussions facilitated by 
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LEARNING FROM MULTIPLE PERSPECTIVES  13

a professor, a content expert who has a perspective of their own. 
It is true of you, and it is true of me. I have a perspective based 
on my life. My world view is shaped by the fact that I am a late- 
middle-aged, White, heterosexual, cisgender male from a small town 
in Michigan, who has spent his life in higher education and traveled 
extensively, including riding a bicycle through Starbuck, Washington 
(population 137) and walking through Times Square in Manhattan 
(population near 8.5 million). The diverse perspectives that students 
bring to the discussions are why I so highly value each class I have 
had the privilege to teach.

In the classes you take, you will encounter individuals with wildly 
different perspectives on learning. These contrasting perspectives 
bring the richness already mentioned, but they also bring challenges. 
The  following concepts are just a few things to keep in mind as you 
encounter new, exciting, and challenging viewpoints, learn how to 
process them, and flourish as a result. Doing this will help you learn in 
harmony with your brain by thinking in ways that intersect with the 
perspectives of others. 

Ubiquitous Struggles

“Be kind; everyone you meet is fighting a hard battle.” This quote is 
attributed to Ian McLaren (Quote Invest, n.d.). It will enrich your 
understanding of others if you keep this in mind. I know upon meet-
ing you that something in your life is a current struggle, or perhaps you 
carry an invisible ongoing struggle. I don’t need to know the struggle 
itself, only that you have one. It is important because experiences—
battles lost, won, and ongoing—impact attitudes and perceptions. If 
someone in class is very committed to a position, or you find your-
self strongly committed to one, be aware that the individual taking  
that strong position likely has a real connection to the issue. It may 
even be directly tied to their personal battle. Whether you agree or 
not, you can remain respectful and contribute your perspective or per-
haps just listen with your undivided attention. Wise people and critical 
thinkers often disagree and still respect the position of others. Carry 
space for consideration of others’ contexts.

Zakrajsek_9781642675016.indb   13 30-05-2022   13:13:15



14  SET UP FOR SUCCESS

First-Generation College Students

First-generation students often struggle financially and with guilt for 
being away from their families (Beresin, 2021). College, when done 
right, changes a person. It changes one’s perspective. That change may 
be challenging for a family to accept. If you are a first-generation stu-
dent, you will take on new perspectives as you proceed through college. 
Be mindful that these changes will, in all probability, impact relation-
ships you have held with some family members and high school friends 
who knew you before college. 

First-generation students also often find it challenging to fit in and 
are confused about how the college system works. As a first-generation 
college student, I did not even know that a person could drop a class 
if it wasn’t going well. Many first-generation college students also feel 
insecure and like they don’t fit in. The feelings of isolation and non-
belonging make it challenging to have a positive social life. In class 
discussions, first-generation students may not contribute much for 
fear of responding in a way that might reveal perceived shortcomings. 
These individual concerns add up: Ives and Castillo-Montoya (2020) 
reported that “only 56% [of first-generation college students] earn a 
baccalaureate degree within six years compared to 74% of students 
with a parent who graduated from college” (p. 139). 

The good news is that research has shown that many students 
find relief talking to other first-generation students, and there are 
likely many more first-generation students on campus than you 
think. Approximately one-third of college students are the first in 
their families to enter higher education (Ives & Castillo-Montoya, 
2020). Also, note that most campuses now have free, confidential 
resources to help with the transition to college. If you are a first-
generation college student, seek out others who understand your 
position. If you are not a first-generation student, but know someone 
who is, keep in mind that their perspective is partly driven by their 
introduction to higher education. 

Recognizing Individuality

As already discussed, classrooms within higher education are composed 
of a rich collection of perspectives. But where do our perspectives 
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LEARNING FROM MULTIPLE PERSPECTIVES  15

originate? From birth we each start a journey made up of lived experi-
ences. Those experiences are the building blocks of who you become. 
Two individuals, born on the same day at the same hospital, will reach 
the end of very different lives. How different will depend on circum-
stances, opportunities presented, and experiences chosen. Individuals 
frequently fail to consider the lived experiences that make up a person’s 
life when they are interacting with one another. 

Many events that determine how a person sees the world are subtle, 
like a conversation about the weather or watching the sun set. Other 
experiences alter one’s perspective to a larger degree, such as struggling 
with a language barrier, attention deficit disorder, or poor self-esteem. 
Nobody chooses these sorts of (or any) life experiences, but they do 
have to navigate them. As these examples illustrate, perspectives evolve 
because of factors outside one’s control. 

Interactions with individuals and experiencing events that seem 
totally innocuous at the time can radically change our lives. Imagine 
a middle school teacher who makes discouraging statements, and the 
student wilts. Performing poorly in middle school excludes the stu-
dents from courses in high school that lead to college. Imagine that 
the same middle school teacher, for some unknown reason, comments 
positively on another student, and that student thrives, excels at their 
work, and ends up in college prep courses. When individuals interact, 
they rarely consider the complexity of lived experiences. A person can 
be seen, but their lived experience can’t. Inferences are made based 
only on what can be observed, such as skin color, clothing, or accents. 
From such information, too many people make inferences about the 
person, often unkind and inaccurate. In this book, we will unpack 
why these inferences happen. “Isms” exist in higher education, just 
as in society (Carrasco, 2021; National Center, 2019). They need to 
be addressed, and we all need to be vigilant against them, because a 
clearer understanding of the bias we bring to the learning environ-
ment will impede or enrich our ability to understand the perspectives 
of others.

Disarming Microaggressions

Students of color and those identified as “different” (e.g., a nonmajor-
ity gender identity, a learning disability, or different levels of physical 
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16  SET UP FOR SUCCESS

ableness) face a constant barrage of microaggressions, which are subtle 
statements and behaviors, intentional or unintentional, that are hostile 
or derogatory. Many instigators of microaggressions claim that victims 
of these statements are “overly sensitive,” that nobody is really hurt by 
such comments, and that they need to realize they are only jokes. That 
might be true if a person from a marginalized group heard these com-
ments only infrequently. Unfortunately, these not-at-all innocuous 
statements and behaviors are a constant, daily assault on the  victim’s 
sense of self. It would be like a friend poking you in the side with a 
finger. It wouldn’t be an issue at all if it happened only once, or once 
every 6 months. But what if it happened frequently, and several of your 
friends started to poke you in the side as a joke? You may tolerate it 
for a while, but there would likely come a moment when you would 
yell at a person poking you to stop. At that point, imagine if they 
said, “What’s the big deal, it is only a poke with a finger? Wow, you 
need to toughen up.” You may have responded this way because you 
were frustrated and infuriated, and your side started to hurt. Imagine 
further that the person poking you in the side was in a position of 
power and you had no power to make them stop. Finger poking is 
an innocuous example to illustrate what microaggressions are like for 
people from marginalized groups. It is the accumulation of insults that 
makes microaggressions so insidious. 

There are a wide variety of microaggressions. Examples include 
crossing the street to avoid an oncoming group of Black men on 
the sidewalk (implying that they are dangerous), complimenting 
a Japanese American student on their English (negating or refusing 
to acknowledge they are American), or using derogatory language 
to belittle particular groups. Microaggressions were initially defined 
as subtle discrimination toward ethnic minorities but can equally be 
directed to any minoritized group, such as LGBTQIA+ individuals 
(Anzani et al., 2021).

With an increased awareness of what microaggressions are and 
the damage they can do, we need to call out and work to prevent 
such behavior. Inaction and silence support the dividing nature of 
microaggressions (Limbong, 2020). If you note someone committing 
a microaggression, and you feel safe, say something. Derald Sue and 
colleagues (2019) at Columbia University, in their article “Disarming 
Racial Microaggressions,” point out several ways to help work against 
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microaggressions. One way is to be a deflector, a person who puts an 
end to an act of aggression, acts as an ally, and educates the trans-
gressor. Suppose a student sitting next to you in class points at the 
person in front of them and says, “We should get him to do our math 
homework. Chinese are good at math.” To be a deflector, you might 
say, “I have to say, that’s not okay. It really reinforces a stereotype that 
we need to let go.” If you catch yourself making a  microaggression, 
it is appropriate, and often greatly appreciated, to call a “foul” on 
 yourself. I have said something without thinking and immediately 
apologized. A self-correction can be as simple as saying to a group of 
four women, “Hey, I just used language that I shouldn’t have. I said, 
‘you guys,’ when there are no guys in the group. I’m sorry about 
that.” When that  happened to me, one of the women in the group 
said, “That’s okay, I don’t mind.” I replied to her, “I am glad you were 
not offended, but it isn’t right. It would be equally inappropriate to 
say to four guys in a group, ‘hey gals.’” Individuals typically appreciate 
when someone is practicing personal growth.

Stereotype Threat

Steele and Aronson (1995) identified the concept of stereotype threat, 
in which one person is assumed to stand for their entire perceived 
group, and such assumptions often result in a negative impact on 
performance. For example, if a Black student is in a predominantly 
White school, according to Steele and Aronson, the Black student 
may be concerned that if they do poorly, it will reinforce a nega-
tive stereotype about Black students not being as good as White stu-
dents. Research shows that whenever an individual believes that they 
are being singled out for their group identity (e.g., being a woman 
or Black) as they embark on an activity or test, they will perform 
poorly. Croizet and colleagues (2001) from universities in France and 
Belgium noted the impact of stereotype threat based on socioeco-
nomic status (SES). There is a negative stereotype that individuals 
from lower SES do not do as well academically as those with higher 
SES. Croizet’s study showed that when individuals were told that a 
test was simply a cognitive psychology study, there were no differences 
between the two groups. However, using the same test, if  participants 
were told it was a diagnostic test of abilities and limitations, lower 
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18  SET UP FOR SUCCESS

SES participants missed significantly more items than did partici-
pants with higher SES (Croizet et al., 2001). When told the test 
was diagnostic and would differentiate based on knowledge of the 
 material, students felt the pressure to do well, which typically lowers 
test performance. 

In another study, Stricker and colleagues (2015) demonstrated  
stereotype threat for Black test-takers. When questions about race were 
asked prior to taking the test, test scores were lower than when race 
questions were not asked prior to the test being completed (Stricker 
et al., 2015). This and other studies have shown that making a person 
from a marginalized group think about their race or ethnicity puts 
added pressure on them to do well. Stereotype threat and its implica-
tions on individual perspectives have been studied for many groups. 
Additional examples include Native Americans regarding grade point 
averages and hopelessness (Jaramillo et al., 2016), women’s math per-
formance (Spencer et al., 1999), and social interaction for individuals 
on the autism spectrum (Botha et al., 2020). 

Implicit Bias

Implicit bias is an automatically triggered association between a social 
group and the perceived attributes of that group by third parties 
(Payne et al., 2018). Implicit bias is measured through reaction times 
on cognitive tests, which is a valuable measurement of bias. Reaction 
time tests are more accurate than self-report measures, which are 
problematic because individuals can and often do self-censor to hide 
their bias. Payne and Vuletich from the University of North Carolina 
at Chapel Hill, along with Brown-Iannuzzi from the University of 
Kentucky, found that self-reports of implicit bias have declined in 
recent years, but cognitive tests show that this bias remains common 
(Payne et al., 2018). Implicit bias can be directed at any group, for any 
reason. Some common biases that are being studied are biases against 
Latinx individuals (Blair et al., 2013) and LGBTQIA+ students, caus-
ing them to receive poorer health care (Morris et al., 2019), and social 
exclusion of individuals on the autism spectrum (University of Texas 
at Dallas, 2021). If you watch your behavior across several days, you 
will likely note implicit biases at times. Suppose you take your car to 
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LEARNING FROM MULTIPLE PERSPECTIVES  19

the service station to check the engine, and when you pull in a woman 
and man are standing in the garage talking. If you assume that the 
man is the mechanic, that is an implicit bias. There is a very good 
mechanic at the garage where I take my car for repairs. I asked her 
how people who come in for service treat her, and she said it is awful, 
and it is constant. She said nearly everyone, until they get to know her, 
asks her if any mechanics are available. 

Summary of Biases

As you engage in higher education, you will interact with individuals 
from various groups. Your points of view will differ from theirs, and 
you will have preconceived ideas about those individuals. They will be 
prejudging you in the same way. We all have biases in some respects. 
The challenge is to work to mitigate those biases as much as possible. 
There is no harm in seeing differences among people. Differences are 
positive in many ways because they offer a diversity of perspectives and 
richness of life. The challenge is not to let those differences disparage 
or disadvantage anyone. As you engage in discussions about biases such 
as microaggressions, stereotype threats, and implicit biases, consider 
that bias is never restricted to a single group. We live in a country that 
has achieved great accomplishments and also perpetrated behaviors for 
which we are not proud. Avoid the dichotomous thinking discussed 
earlier. These are challenging issues, but we can make progress with a 
bit of effort, openness, and critical thinking. As Maya Angelou said, 
“The truth is, no one of us can be free until everybody is free” (CNN, 
2013, 1:09). That includes being free from bias. 

From Uneasy to Understanding

As you interact with individuals who are different from you, it is per-
fectly normal to feel uncomfortable for a while. This happens because 
of how the human brain is wired. We feel comfortable when someone 
looks like us, acts like us, and likes what we like (Iacoboni, 2009). 
Why wouldn’t we feel comfortable around, essentially, ourselves? 
Individuals different from you represent uncertainty, and uncertainty 
can put people on guard and make them uncomfortable. However, 
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20  SET UP FOR SUCCESS

if you are exposed to the same person repeatedly, the brain better 
understands what to expect with such interaction, and with time that 
discomfort around the unfamiliar goes away (Martinez & Derrick, 
1996). The best way to feel comfortable with someone different 
from you is to interact with them as much as possible. As you make 
an effort to consistently interact with those who are different from 
you, and those with whom you feel unfamiliar—for fear you will not 
understand them or say something culturally insensitive—across time 
you will find it easier and faster to understand and appreciate the 
 perspectives of literally anyone.

Equity, Equality, and Accommodations

There are two ways to think about what is “fair”: Equality and equity 
(Zakrajsek, 2021). Equality is a form of fairness where everyone gets 
the same thing, whether that is something of value, access, or any 
other opportunity of value. Suppose an alumnus donates a huge sum 
of money to your campus, and every student gets $1,000 dollars. 
That is equality because everyone gets the same. Now suppose that 
the money is divvied up based on how big of an impact to individuals 
some extra funds would make. With this metric, students with fami-
lies making at or below the poverty line would receive $1,100 dollars, 
whereas students with families who make more than 100% above the 
poverty line (for whom $1,000 would make no difference in their 
lives) wouldn’t receive anything. This second distribution based on 
impact is the second type of fair called equity, and it’s already hap-
pening on your campus now, by the way, if you or a friend have 
need-based financial aid. 

Given there are two concepts of what is fair, each with a differ-
ent definition, how can we decide which to use? One way to look at 
this is to determine starting points. If everyone starts the same, and 
has access to the same resources, then giving everyone the same is 
fair. But everyone does not start the same. There are differences that 
begin at birth. Most societies discriminate on many dimensions, and 
the United States is no different. Due to accepted norms of what is 
perceived valuable, a person may be treated differently their entire 
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life based on a seemingly irrelevant physical attribute that is out of 
their control. For example, consider attractiveness, a completely social 
 construct. Our society determines what is considered attractive. Two 
classic studies on the attractiveness of defendants and judicial out-
comes demonstrate the subtle ways that individuals are treated differ-
ently in our society.

Downs and Lyons (1991), researchers at the University of 
Houston – Clear Lake, looked at judgments for fines against defend-
ants. After fines were assessed, cases were sorted based on attractiveness 
ratings of defendants. On average, for the same crimes, judges fined 
defendants with the highest attractiveness ratings $500, versus $1,400 
for defendants with the lowest attractiveness ratings. In another study, 
Stewart (1980) found that defendants rated as attractive received sen-
tences of an average of 1.87 years in prison, whereas defendants rated 
less attractive received 4.1 years for the same crimes. There is such a 
notable bias toward attractive people in our society that psychology 
has a term for this: the beauty is good stereotype (Griffin & Langlois, 
2006). Based on thousands of studies in psychology, it is evident that 
attractive people receive more benefits in life. That does not seem at all 
fair. Based on this one uncontrollable factor, lives are lived differently. 
Of course, attractiveness is just one example. We treat people differ-
ently based on their height, skin color, speech, mobility,  economic 
status, and a host of other factors. 

When it comes to determining who gets what, if everyone gets the 
same (equality), then those born with more advantages (more affluent, 
better schooling and health care, travel opportunities) would seem to 
be getting a double, and unfair, advantage. However, if we give those 
who need it more than those who don’t, we can balance just a bit 
(equity). In thinking about the prison sentences, imagine that every-
one was given 6 months off their sentences. That would be equality, 
but that doesn’t seem fair as attractive people already had sentences 
that were more than 2 years shorter. It would seem more fair to first 
give sentence reductions to those who had unfairly received harsher 
sentences. That would be an example of equity. 

This same principle is used for accommodations at the university. 
If a person has cognitive processing issues, severe ADD, or mobil-
ity challenges; is vision or hearing impaired; or is navigating other 
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circumstances that hinder their chance to learn, it is “fair” to use an 
equity-based approach and provide those individuals with accommo-
dations to enable them to succeed. Individuals with learning chal-
lenges are not getting anything extra; they are getting what they need 
to come closer to being equal to those who started at a more advanta-
geous level. If you have a learning challenge, I urge you to visit the 
office that provides accommodations to be tested to identify what 
options may be available to you. If you are provided with accommo-
dations, please use them to give yourself an even chance to do well. 
For those of you who don’t require accommodations, be considerate 
of those who do need them. Your peers who receive accommodations 
are simply getting assistance to offset the challenges that they have 
through no fault of their own. 

Engaged Learning

Remember the discussion on different perspectives that opened this 
chapter? Engaged classrooms make those conversations possible, but 
the field of active and engaged learning is relatively new to higher 
education. For almost 1,000 years, the lecture was the primary teach-
ing method (Brockliss, 1996). That changed in the mid-1990s when 
researchers figured out that although lecturing was an “efficient” way 
to deliver lots of information, it was not an effective means of ensur-
ing students understood, could remember, and could apply what was 
taught (Barr & Tagg, 1995; Dunlosky et al., 2013). Of course, there 
are still faculty who lecture all the time, as you know. 

Although lectures are ideal for presenting a large amount of infor-
mation quickly, research has shown that including some engaged 
learning strategies with lectures results in significantly more learning 
(Freeman et al., 2014), because students have to reflect on or apply 
the information just presented. As a result, an increasing number of  
faculty are including engaged learning strategies, such as think-pair-
share, discussion groups, jigsaw, and gallery walks, just to name a few. 
As has been the theme of this chapter, students hold many different 
perspectives concerning engaged learning strategies. Some students find 
them extremely helpful. However, I have heard more than one student 
say, “I pay a lot to hear what the professor has to say on the topic. I am 
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not interested in what the person sitting next to me thinks.” Although 
some students’ knee-jerk reaction is to prefer lectures because they are 
used to them, most students find that participating in the class activity 
increases their grades (Deslauriers et al., 2011). If you tend to prefer 
the traditional structure of a lecture-based class, keep an open mind 
and give engaged learning a chance.

Online courses offer an additional opportunity to be more engaged 
in the learning process. Online asynchronous courses not only allow 
for in-depth conversations and interactions between students and pro-
fessor and students, but it’s also the case that some students who strug-
gle to participate in on-site courses thrive in online classes. The ability 
to take time to think through answers before contributing to a discus-
sion board or threaded discussion can be incredibly helpful, given the 
multiple, rich perspectives within the course.

Given the prevalence of online courses, especially following the 
COVID-19 pandemic (Smalley, 2021), and some of the unique chal-
lenges that go along with the unique opportunities, you will find a 
more detailed discussion about the online learning environment and 
about being an online learner in Appendix A.

Chapter Summary

College is an excellent place for the opportunity to have conversations 
with those who hold perspectives different from yours. Critical think-
ing requires that we avoid dichotomous thinking, as life has very few 
issues that require simple yes/no answers. As we engage in conversa-
tions in our courses, remember that everyone has a reason for their 
perspective and that everyone has a battle they have fought or are fight-
ing. Along with those battles, some individuals have perspectives heav-
ily influenced by their circumstances, such as being a first-generation 
college student. Many individuals in minoritized groups struggle with 
unfamiliar academic material and the different demands of college and 
feelings of insecurity, which are reinforced by microaggressions. Don’t 
be partner to them and do call them out when you’re aware of them. 
Along with microaggressions, marginalized groups also face stereotype 
threats and implicit bias. 
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You will be uncomfortable at times in college, as will others in 
the room. With time and work, that discomfort will dissipate as 
you critically examine your preconceptions and biases (which we all 
have), and you will be left with new connections and a variety of 
 perspectives rich with possibilities. As those connections develop, 
you will also see how equity helps bring individuals the same 
chance of success. Classes that are increasingly using engaged learning 
strategies are excellent opportunities to reinforce this work and give 
individuals the opportunity to learn from one another. This  happens 
both in on-site courses and online. There are many  possibilities for 
rich discussions and personal growth should you avail yourself of the 
opportunities. 

Discussion Questions

1. Describe one topic you have observed that is often presented 
dichotomously. Does this topic have two clear positions? What 
points of view or arguments can you think of on either side of the 
issue you’ve noted?

2. To what extent do you think the average person understands that 
others have internal or external struggles? Select one battle related 
to being a college student that you think many students face (e.g., 
microaggressions, first-generation student status, implicit bias, 
racism, etc.). Describe the impact of dealing with such an issue. 

3. Over the period of a few days, watch for microaggressions (behav-
ioral or verbal, made by others or yourself ). Describe one of the 
microaggressions you observed and its likely impact. Explain what 
was hurtful and disparaging about this microaggression. 

4. If you had the opportunity to have a completely open and con-
fidential conversation with an individual from a marginalized 
group to learn more about their perspective and experiences, who 
would you like to talk to, and what general topic would you desire 
to know more about? What resources, books, or articles can you 
access to begin educating yourself?

5. What teaching strategy do you prefer and why: mostly lecture, 
primarily engaged learning, or a mix?

Zakrajsek_9781642675016.indb   24 30-05-2022   13:13:15



LEARNING FROM MULTIPLE PERSPECTIVES  25

References

Anzani, A., Sacchi, S., & Prunas, A. (2021). Microaggressions towards  lesbian 
and transgender women: Biased information gathering when working 
alongside gender and sexual minorities. Journal of Clinical Psychology, 
77(9), 2027–2040. https://doi.org/10.1002/jclp.23140

Barr, R. B., & Tagg, J. (1995). From teaching to learning—a new paradigm 
for undergraduate education. Change, 27(6), 12–26. https://doi.org/ 
10.1080/00091383.1995.10544672

Beresin, E. (2021, November 6). The challenge of first-generation college stu-
dents. Psychology Today. https://www.psychologytoday.com/us/blog/inside-
out-outside-in/202111/the-challenge-first-generation-college- students 

Blair, I. V., Havranek, E. P., Price, D. W., Hanratty, R., Fairclough, D. L., 
Farley, T., Hirsh, H. K., & Steiner, J. F. (2013). Assessment of biases 
against Latinos and African Americans among primary care providers and 
community members. American Journal of Public Health, 103(1), 92–98. 
https://doi.org/10.2105/AJPH.2012.300812

Botha, M., Dibb, B., & Frost, D. M. (2020, October 6). “Autism is me”: An 
investigation of how autistic individuals make sense of autism and stigma. 
Disability and Society. https://doi.org/10.1080/09687599.2020.1822782

Brockliss, L. (1996). Curricula: A history of the university in Europe (Vol. 2) 
Cambridge University Press.

Carrasco, M. (2021, October 26). Addressing the mental health of 
LGBTQ+ students. Inside Higher Ed. https://www.insidehighered.com/
news/2021/10/26/lgbtq-students-face-sizable-mental-health-disparities

CNN. (2013, August 28). Angelou: “No one of us can be free until everybody is . . .” 
 [Video]. YouTube. https://www.youtube.com/watch?v=UxkTd6BFL1o

Croizet, J. C., Désert, M., Dutrévis, M., & Leyens, J. P. (2001). Stereotype 
threat, social class, gender, and academic underachievement: When our 
reputation catches up to us and takes over. Social Psychology of Education, 
4(3), 295–310. https://doi.org/10.1023/A:1011336821053

Deslauriers, L., Schelew, E., & Weiman, C. (2011). Improved learning in a 
large-enrollment physics class. Science, 332 (6031), 862–864. https://doi 
.org/10.1126/science.1201783

Downs, A. C., & Lyons, P. M. (1991). Natural observations of the links  
between attractiveness and initial legal judgments.  Personality and  
Social Psychology Bulletin, 17(5), 541–547. https://doi.org/10.1177/ 
0146167291175009

Dunlosky, J., Rawson, K. A., Marsh, E. J., Nathan, M. J., &  Willingham, 
D. T. (2013). Improving students’ learning with effective learning 
 techniques: Promising directions from cognitive and educational psychol-

Zakrajsek_9781642675016.indb   25 30-05-2022   13:13:15



26  SET UP FOR SUCCESS

ogy. Psychological Science in the Public Interest, 14(1), 4–58. https://doi 
.org/10.1177/1529100612453266

Dunning, D. (2011). The Dunning–Kruger effect: On being ignorant 
of one’s own ignorance. Advances in Experimental Social Psychology, 44, 
247– 296. https://doi.org/10.1016/B978-0-12-385522-0.00005-6

Freeman, S., Eddy, S. L., McDonough, M., Smith, M. K., Okorafor, N., 
Jordt, H., & Wenderoth, M. P. (2014). Active learning increases stu-
dent performance in science, engineering, and mathematics. Proceedings 
of the National Academy of Sciences, 111(23), 8410–8415. https://doi 
.org/10.1073/pnas.1319030111

Griffin, A. M., & Langlois, J. H. (2006). Stereotype directionality and attrac-
tiveness stereotyping: Is beauty good or is ugly bad? Social Cognition, 
24(2), 187–206. https://doi.org/10.1521/soco.2006.24.2.187

Iacoboni, M. (2009). Imitation, empathy, and mirror neurons. Annual 
Review of Psychology, 60, 653–670. https://doi.org/10.1146/annurev 
.psych.60.110707.163604

Ives, J., & Castillo-Montoya, M. (2020). First-generation college students 
as academic learners: A systematic review. Review of Educational Research, 
90(2), 139–178. https://doi.org/10.3102/0034654319899707

Jaramillo, J., Mello, Z. R., & Worrell, F. C. (2016). Ethnic identity,  stereotype 
threat, and perceived discrimination among native American adoles-
cents. Journal of Research on Adolescence, 26(4), 769–775. https://doi.org/ 
10.1111/jora.12228

Limbong, A. (2020, June 9). Microaggressions are a big deal: How to talk 
them out and when to walk away. National Public Radio. https://www 
.npr.org/2020/06/08/872371063/microaggressions-are-a-big-deal-how-
to-talk-them-out-and-when-to-walk-away

Martinez, J. L., & Derrick, B. E. (1996). Long-term potentiation and learn-
ing. Annual Review of Psychology, 47(1), 173–203. https://doi.org/10.1146/
annurev.psych.47.1.173

Morris, M., Cooper, R. L., Ramesh, A., Tabatabai, M., Arcury, T. A., 
Shinn, M., Im, W., Juarez, P., & Matthews-Juarez, P. (2019). Training to 
reduce LGBTQ-related bias among medical, nursing, and dental students 
and providers: A systematic review. BMC Medical Education, 19(1), 325. 
https://doi.org/10.1186/s12909-019-1727-3 

National Center for Education Statistics. (2019). Status and trends in the edu-
cation of racial and ethnic groups. https://nces.ed.gov/programs/raceindi-
cators/indicator_red.asp#:~:text=The%206%2Dyear%20graduation%20
rate%20was%20higher%20for%20females%20than,44%20percent%20
for%20females%20vs

Zakrajsek_9781642675016.indb   26 30-05-2022   13:13:15



LEARNING FROM MULTIPLE PERSPECTIVES  27

Payne, B. K., Vuletich, H. A., & Brown-Iannuzzi, J. L. (2018). Historical 
roots of implicit bias in slavery. PNAS, 116(24), 11693–11698. https://
doi.org/10.1073/pnas.1818816116

Quote Investigator. (n.d.). Be kind; Everyone you meet is fighting a hard battle. 
https://quoteinvestigator.com/2010/06/29/be-kind/

Smalley, S. (2021, October 13). Half of all college students take online courses. 
Inside Higher Ed. https://www.insidehighered.com/news/2021/10/13/new-
us-data-show-jump-college-students-learning-online#:~:text=The%20
number%20of%20students%20enrolled,to%2022.7%20percent%20
of%20them

Spencer, S. J., Steele, C. M., & Quinn, D. M. (1999). Stereotype threat and 
women’s math performance. Journal of Experimental Social Psychology, 
35(1), 4–28. https://doi.org/10.1006/jesp.1998.1373

Steele, C. M., & Aronson, J. (1995). Stereotype threat and the intellectual test 
performance of African Americans. Journal of Personality and Social Psy-
chology, 69(5), 797–811. https://doi.org/10.1037//0022-3514.69.5.797

Stewart, J. E. (1980). Defendant’s attractiveness as a factor in the outcome 
of criminal trials: An observational study. Journal of Applied Social Psy-
chology, 10(4), 348–361. https://doi.org/10.1111/j.1559-1816.1980 
.tb00715.x

Stricker, L. J., Rock, D. A., & Bridgeman, B. (2015). Stereotype threat, inquir-
ing about test takers’ race and gender, and performance on low-stakes tests in a 
large-scale assessment (ETS Research Report No. RR-15-02). Educational 
Testing Service.

Sue, D. W., Alsaidi, S., Awad, M. N., Glaeser, E., Calle, C. Z., & Mendez, 
N. (2019). Disarming racial microaggressions: Microintervention strate-
gies for targets, White allies, and bystanders. American Psychologist, 74(1), 
128–142. http://dx.doi.org/10.1037/amp0000296

University of Texas at Dallas. (2021, February 8). Reducing biases about 
autism may increase social inclusion, study finds. ScienceDaily. www 
.sciencedaily.com/releases/2021/02/210208085441.htm

Zakrajsek, T. (2021, September 21). Do we need equity or equality to make 
things fair? Actually, we need both. Times Higher Education. https://www 
.timeshighereducation.com/campus/do-we-need-equity-or-equality-
make-things-fair-actually-we-need-both

Zakrajsek_9781642675016.indb   27 30-05-2022   13:13:15


