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1

I N T R O D U C T I O N

The multiracial multiethnic multicultural mentoring (M3) model has been 
implemented for over 6 decades by a multitude of mentees in the Freedom 
Train—those whom Dr. Joseph L. White mentored, plus their mentees, yielding 
a multigenerational mentoring model. Collectively, mentees who have Freedom 
Train roots constitute a liberation movement. Specifically, the  liberation of the 
mind empowers mentees to recognize their skills and embrace their personal 
power. The process includes the honoring of cultural ancestors and reflecting on 
their individual dream. In the spirit of the collective, the mentee is reminded 
of the importance of freeing the mind to reach greater heights of learning and 
understanding.

Mentoring is key to Black, Indigenous, and People of Color (BIPOC) 
student success, and mentors are crucial guides who offer academic 
support and direction to navigate the educational pathway. Taking 

a strength-based approach (White, 1970, 1984), this book presents a holistic 
approach to mentoring practices in education (e.g., systems, policies, faculty 
representation) and calls for faculty to actively commit to serve as effective 
mentors for BIPOC students.

While most literature describes the hierarchical power and superior sta-
tus of the mentor, with a focus on the protégé model, where a faculty works 
intensely to pass down knowledge, emergent research places emphasis on 
the potential for reciprocity in mentoring relationships. Mentoring should 
constitute a professional, personal, and cultural relationship. This book high-
lights how mentors can engage students in research training, college adjust-
ment, resource sharing, career preparation, scholar identity development, and 
graduate school planning and referrals. It predicates the central importance 
of relationship building by engaging with students’ personal and cultural 
worlds—enhancing their self-efficacy, strengths, and sense of belonging.

Further recent research addresses the impact of collective mentor-
ing (Dodson et al., 2009), the importance of fostering familial systems in 
 academic spaces, and the power of cascade mentoring (Barakat et al., 2017; 
Mundy et al., 2015), including the role of senior peers teaching junior peers. 
That said, little research has been undertaken on the impact for BIPOC 
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2  INTRODUCTION

undergraduate mentees. A greater understanding of what constitutes effective 
and culturally responsive mentoring (CRM) practices that take into account 
BIPOC students’ experiences and the intersectionality of their identities in 
the shaping of student engagement, persistence, and success is merited.

We hope that the cumulative gathering and synthesis of information, 
data, examples, cases, and recommendations will inspire faculty to engage 
CRM that fosters empowerment; the intentional exploration of race, ethnic-
ity, and power in education; an understanding of the complexity of BIPOC 
student experiences; and a recognition of the roles of connection and cultural 
humility. Through a proven and well- documented model (the M3 mentoring 
model), we show the critical need for institutional support of mentoring— 
from providing time and resources for faculty to undertake this work, to 
recognizing its value through decisions on promotion and tenure, and then 
to examining how institutional policies and practices support or impede the 
success of minoritized students.

Purpose and Audience

This book is addressed to faculty, academic deans, and department chairs 
in higher education. It provides faculty who aspire to mentor BIPOC 
 students with theory and practical guidance in building a strong net-
work of support, not just through building individual rapport and sup-
port with students but through building a network of support that both 
reduces some of the time demands on mentors and builds mentees’ con-
nections across campus and beyond to serve them as they progress through 
their education and future careers. The model also includes group men-
toring through which senior student peers act as intermediaries to pro-
vide guidance to groups of juniors from their undergraduate years and 
beyond. Intentionally planned and implemented, the model becomes self- 
perpetuating, building a multigenerational cadre of mentors who can meet 
the growing and  continuing needs of the BIPOC community. For faculty 
and administrators, we demonstrate the value of mentoring and its effects 
on the persistence, retention, and  success of BIPOC students. With the 
increasing  diversification of the student body, there’s a clear need for CRM 
across these dimensions.

Centered on the notion of community and the collective, the book pro-
vides educators a guide toward becoming culturally responsive mentors and 
agents of community building. As the need grows for educators to cultivate 
culturally responsive and inclusive spaces for BIPOC students, this book 
offers the practical tools and theoretical understanding of ways to best serve 
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INTRODUCTION  3

first-generation (FG) BIPOC college students—highlighting students’ unique 
challenges and expectations, the role of  connection and empowerment, and 
the importance of validation. FG college students (who have parents with 
no college degree) navigate higher education with less college knowledge, 
economic, and cultural capital. FG are more likely to attend 2-year colleges, 
delay college enrollment, and interrupt their educational trajectories (Ward 
et al., 2012). Recognizing that educators must also build their cultural com-
petency and humility skills to maximize mentoring relationships, this book 
offers a framework and guidance to develop their capacities.

This book describes effective mentoring practices with different BIPOC 
groups and unique mentoring models with a demonstrated record of  success. 
It offers the reader the theoretical foundation and a practical framework for 
developing a sustained mentoring practice and support system, enabling 
BIPOC students to persist and succeed, by validating their assets, intel-
lectual skills, and perspectives. Describing two established and successful 
 initiatives—the Freedom Train and the M3 mentoring model—this book 
presents rigorous and sustainable pathways to create environments in which 
BIPOC students can persist, thrive, and achieve their academic potential.

Using a CRM model and through our own lived experiences and 
research, we showcase the impact of a community of scholars and practi-
tioners building a network of connections and resources to assist BIPOC 
mentees in achieving their dreams. The model addresses personal, academic, 
and professional development and builds on the principles of social justice, 
cultural humility, and equity.

This book honors and examines the methodology of Dr. Joseph L. 
White. Raised in Minneapolis by a single mother, by age 25, White had his 
master’s in psychology, served 2 years in the Army, started a family—and 
remained fascinated by psychology. He went on to be one of the very first 
Black students to receive a PhD in clinical psychology at Michigan State and 
then worked with colleagues to create the Association of Black Psychologists 
in 1968. White knew firsthand the challenges a student of color faces to earn 
a degree and a job, and he had a plan. Over a 60-year period, Dr. White built 
the Freedom Train, a mentoring network that enabled hundreds of BIPOC 
students to achieve extraordinary heights in their chosen professions.

The Writing Team

Inspired and guided by White, the “mentoring giant” of psychology, (Foxhall, 
2001, p. 60) this book is a product of the collaboration of three generations of 
BIPOC scholar-activists whose background is in education and psychology. 
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4  INTRODUCTION

Our view and philosophy of mentoring is rooted in the belief in advanc-
ing knowledge as a collective and through a culturally humble approach. 
Our background in psychology centers the values we place on the mentor-
ing relationship and informs our practice of mentoring and supporting the 
whole student. Our personal and professional relationships reflect the values 
of collectivism, community, familia/family, ancestral honor, and connection. 
Through these values and relationships, mentoring is centered on personal-
ismo (personalism—the value of personal connection), mutual support and 
respect, and creative synergy. Evolving from advocacy for social change, the 
shaping of our scholarship emphasizes innovation, resourcefulness, and our 
personal and cultural strengths. Understanding the impact of our ancestral 
wisdom and resilience through resistance, we also embrace the value of the 
past, present, and future (i.e., from ancestors to youth). The blend of genera-
tional perspectives is captured through our writing, examples, model build-
ing, and guidance for action.

A trailblazer, Dr. White initiated the Education Opportunity Program 
(EOP) in 1967—a program that continues to provide funds for tutoring, finan-
cial aid, academic and career counseling, and mentoring of underrepresented 
students across California. To date, the program thrives across all 23 California 
State University (CSU) campuses, helping over 300,000 students to access 
college. Known as “the mentoring giant” of psychology (Foxhall, 2001, p. 60), 
Professor White created the educational Freedom Train to expand and support 
BIPOC students’ dreams and opportunities (Boyd-Franklin, 2019). Freedom 
Train mentors have placed hundreds of students in graduate school and have a 
keen understanding of the mentoring process of FG BIPOC college students. 
Celebrated as “the Godfather of Black psychology” (American Psychological 
Association [APA], 2012, p. 1; Franklin, 2019, p. 68), Professor White was 
an innovative and creative academic who offered unique  cultural models and 
scholarship to the field. His psychological  background, training, lived experi-
ences, and expertise led him to introduce practices that  facilitated access routes 
for low-income, FG, and historically disadvantaged students.

Person-centered and inspired by his personal experience as the only 
Black student in his graduate program, Dr. White practiced an empower-
ing mentoring style that provided support and resources to his students. 
Centered in a collective worldview, the model encouraged students to learn 
about “the struggle” and recognize their inner strengths. Dr. White helped 
his mentees to navigate the racial climate on campus; the cultural, gender, 
class, and generational differences between their peers; and the perceptual 
gap between others and their realities (Quaye et al., 2015). An overview of 
Dr. White’s educational and mentoring experiences is highlighted in the 
About the Authors section at the end of the book.
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INTRODUCTION  5

Castellanos and Franco are Freedom Train riders invested in mentor-
ing. Mentored by Dr. White since her early undergraduate days, Castellanos 
experienced firsthand the application and benefits of good mentoring, and 
her notion of mentoring evolved through her collaboration with Dr. White 
and other mentors—Alberta M. Gloria and Cynthia Ramirez Canul, to name 
but two. Through these validating experiences, she learned the importance of 
centralizing minoritized identities and experiences in mentoring. Castellanos 
has been practicing in higher education, teaching, mentoring, and conduct-
ing research for over 25 years. She was a founding member of the National 
Latinx Psychological Association and the California Latinx Psychological 
Association. She also instituted the Latinx Student Psychological Association 
at UC Irvine (UCI) and has helped place close to 200 BIPOC students in 
graduate school.

Franco was mentored by Castellanos and met Dr. White (her  academic 
grandfather) on various occasions as she attended conferences and  scholarly 
events. Franco completed her master’s with Alberta M. Gloria (also a men-
tor of her  mentor—demonstrating the power of the Freedom Train), fol-
lowing the  multimentor model valued and promoted by the Freedom Train. 
Franco engages in peer mentoring and understands the fundamentals of the 
Freedom Train; she is an example of the power of generational mentorship. 
Today a  doctoral candidate, Franco is completing a degree in counseling 
psychology at University of California, Santa Barbara.

The Development of This Book

From the first meeting in August 2014, the shaping of the book covered 
a span of 7 years from conceptualization to preparation, institutional 
review board (IRB) approval, recordings, data collection, and analysis and 
writing. In January 2017, Dr. White met with John von Knorring, owner 
of Stylus Publishing, to discuss the book over a meal in San Francisco. 
Through monthly meetings with Castellanos, Dr. White shared names, 
resources, insights, books, and stories. Castellanos offered updates on the 
data collection, literature reviews, and other components to the shaping of 
the book. She worked closely with Franco to prepare for these meetings and 
to ensure the group made progress. In late November, White met Castellanos 
to share his views on book content and progress. A week later, unexpectedly, 
Dr. White joined the ancestors and work on the book halted.

Looking back over nearly 4 years of casual yet productive sessions, 
Castellanos recognizes the gifts of lifelong mentoring and bonding. Family 
was always a topic of discussion. Mentee success was celebrated. Her 25+ years 
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6  INTRODUCTION

of riding the Freedom Train offers Castellanos a unique understanding of 
Dr. White’s mentoring processes (individually and collectively) that she 
 personally experienced and continues to practice. Specifically, Castellanos 
was his last official UCI mentee of record prior to Dr. White’s retirement. 
He often reminded her that she was riding the caboose of the Freedom Train. 
There were many mentees added to the train after White’s retirement. As 
an undergraduate, she conducted a 1-year research project (funded by the 
university) under his guidance. Although he officially retired in 1994, White 
continued to work, write, and mentor many more students for  decades past 
his retirement.

In 2019, Castellanos and Franco reconnected to finish the book. Dr. 
White’s was the empty seat at the table; chapter 7 highlights Dr. White’s 
legacy in the field of psychology, mentoring, and higher education. As 
before, meetings resumed weekly, including personal updates, testimo-
nies, and familia, plus Dr. White’s teachings and readings. Specifically, 
we put great emphasis on liberation psychology literature, with lengthy 
discussions on the importance of decolonization, equity, justice, and “the 
 liberation of the mind” during these very troubling times (e.g., the recent 
failed insurrection at the Capitol, continued racial and police violence, 
and COVID-19). Our update sessions ensured the book progressed while 
serving as a healing space that pointed to the collective resilience and 
strength of BIPOC communities—more bonding and more planning for 
the onboarding of the next generation of Freedom Train mentees. Long 
live the Freedom Train!

Context on BIPOC Mentoring and Persistence

As our campuses become more diverse, mentoring can become a bridge to 
welcome, help acclimate, and support FG and BIPOC students (Fries-Britt 
& Snider, 2015; Zambrana et al., 2015). Taking a step further, CRM is key 
to successful mentoring—collective and group-oriented, driven by com-
munity understanding, and grounded in ancestral knowledge. Emphasizing 
harmony, connection, and personalismo/personalism, CRM acknowledges 
individual roots, perspectives, and strengths. Through this intentional 
understanding, scholar identity is shaped, community is engaged, the value 
of the next generation is instilled, the mind is liberated, and aspirations are 
identified, elevated, and attained. The culturally responsive mentor collabo-
rates with the mentee, serving as an active agent resisting systemic racism. 
Importantly, the role of future generations is emphasized, sustaining genera-
tional mentorship.
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INTRODUCTION  7

Marginalizing Cultural Messages

It was not so long ago in higher education that BIPOC students received 
messages such as “You don’t belong,” “Education is not for you,” or “Figure 
it out.” These exclusive messages still exist on certain campuses. Minoritized 
students (including Black, Latinx, Asian American, Pacific Islander, and 
Native American) are still frequently expected to assimilate, change their val-
ues, and adjust to the majority culture. The high concentration of BIPOC 
students in underresourced schools creates inequity, resulting in an educa-
tional gap for FG students. To achieve their educational goals, many learn 
to navigate microaggressions from peers, teachers, and administrators, and 
to function within the biases and racist systems in place. Those unwilling to 
give up the dream adopt the response “I will figure it out on my own.”

For all 1st-year college students, the transition from high school is a 
challenge. Many FG BIPOC students enter college with little parental direc-
tion to navigate the educational experience, adding an extra layer of com-
plexity, distress, and intimidation to an experience already complicated by 
financial, familial, personal, and environmental stressors. BIPOC students 
face a chilly academia climate that honors privilege and values individual-
ism and competition. FG BIPOC students have to fall back on self-reliance 
and creative problem-solving. They hustle to understand the university 
environment, seeking out BIPOC peers to learn ways to attain academic 
success (Azmitia et al., 2018; Gibbons et al., 2019). Many fall behind, over-
whelmed, and consider deferring or dropping out. Given the importance 
of helping students persist and succeed, higher education must build better 
supportive systems for FG BIPOC students’ transition to college, and then 
engage them, helping them adjust and succeed in their educational careers 
and lives beyond.

From Exclusion to Inclusion

BIPOC students have a long history of experiencing exclusion and sys-
temic inequity in higher education (Hurtado, 2013; U.S. Department of 
Education, 2019). Congress has addressed discrimination with numerous 
civil rights statutes (e.g., Title VI of the Civil Rights Act of 1964, Title IX, 
Rehabilitation Act of 1973, Title II, Americans With Disability Act of 1990) 
in effort to remove barriers that violate numerous groups’ rights. Addressing 
the social impact of such long-standing practices requires intentional effort. 
Although BIPOC students can now have greater access to education, with 
supposed concomitant opportunity and social mobility, there remain seri-
ous concerns related to access, academic progress and persistence, quality of 
experience, relevance, and academic success (Banks & Dohy, 2019; Rendón, 
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8  INTRODUCTION

2019). Given the impact mentoring can have on student  educational 
 processes and outcomes, it is clearly a strategy of major importance.

Systemic Challenges Inherent to Mentoring

Although mentoring is central to student persistence and success, university 
officials have yet to strongly encourage faculty mentors through increased 
training, funding, and recognition. Some schools make mentoring the invis-
ible pillar in the academy, mostly available to graduate students. Given the 
importance of early guidance for FG BIPOC students, a viable option is to 
involve graduate students and peers in mentoring BIPOC undergraduate stu-
dents, providing access to resources, community, and a sense of belonging. The 
graduate and peer student mentor, in turn, has the chance to give back, lend 
a hand to the next classes, and gain experience as coach, leader, and teacher.

In traditional mentoring (student-learner, faculty-expert), little has been 
studied about the role of power in the relationship (McCoy et al., 2015), the 
impact power and race can have on the shaping of a mentoring relationship 
(McCoy et al., 2015; Phelps-Ward & DeAngelo, 2016), or the inspirational 
effect of respectful collaboration between mentee and mentor. The cultivation 
of a positive and reciprocal relationship is critical with BIPOC students, paired 
with understanding the interplay of race, ethnicity, gender identity, sexuality, 
class, and the intersection of these identities in the context of education.

Although much has been written about mentor–mentee relationships 
(Kram, 1988), there is little research on the role of race, ethnicity, and culture 
in mentoring. Early research (Blackwell, 1989; Redmond, 1990; Wright & 
Wright, 1987) focused on BIPOC student development in higher education, 
noting the social, political, economic, and cultural factors that impact 
BIPOC undergraduate experience. Recent critical work in STEM reveals a 
disparity in mentoring practices and the need to identify effective methods 
for more inclusive guidance and integration that promote BIPOC students’ 
development and success (Rincón & Rodriguez, 2020). Uninformed BIPOC 
mentoring can lead to conflicts in communication and values, and to racial 
tension (McCoy et al., 2015).

CRM

Race, ethnicity, and gender are salient factors in mentoring, calling for 
 cultural awareness and understanding the impact of faculty’s mentoring prac-
tices (Anaya & Cole, 2001; Chan, 2010; Davidson & Foster-Johnson, 2001; 
Turner & González, 2015). Building on the work of Ladson-Billings (1994) 
and Gay (2000), CRM centralizes BIPOC race and ethnic identities and 
lived experiences. CRM exposes the disconnection and invalidation students 
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INTRODUCTION  9

experience. Lindsay-Dennis et al. (2011) highlighted that culturally respon-
sive practices include recognizing students’ main challenges, the importance 
of caring, the role of shared lived experiences, sisterhood and othermother ties 
through which mentors listen to mentees’ concerns or fulfill nurturing roles, 
and the power of the collective voice. Expanding on the understanding of 
CRM, Sánchez et al. (2014) pointed to the long-standing impact of oppressive 
systems, the role of racial and ethnic identity in mentoring relationships, and 
the centrality of cultural competence (i.e., awareness, knowledge, and skills).

Related recent work (Summers & Hrabowski, 2006; Wilson et al., 2012) 
underscores the role of identity consciousness, the value of empowerment, 
in the effective mentoring programs for FG students. Accounting for the 
influence of community, family, teachers, and other figures, various scholars 
take an ecological/holistic approach with mentoring. Turner and González 
(2015) examined gender, race, and ethnicity mentoring issues; Lucey and 
White (2017) looked at self-reflection, mentoring, and teaching. Coining 
the term compassionate mentorship, the scholars stressed the role of critical 
self-reflection, dialogue, and cultural responsiveness.

Culturally Responsive Pedagogy Informing CRM

Building on critical and equity pedagogies (Freire, 1970), Ladson-Billings 
(1994) noted that culture is central to learning and academic success. In 
presenting her culturally relevant pedagogy model, she emphasized the 
importance of accounting for students’ lived experiences, values, and cul-
tural differences, guiding students to engage in social issues, address social 
justice, and further address issues of inequality and discrimination through 
a cultural lens. Gay (2000) reminded educators to do the work to both 
understand and include culture in curriculum. Group versus the individual 
is central in culturally responsive learning environments, where members 
are responsible for one another, engage in collective tasks, and help each 
other. These theories serve as the foundation for critically responsive prac-
tices beyond the classroom.

In this book, we highlight that CRM recognizes the impact of “isms” 
(e.g., racism, sexism, heterosexism, nativism, classism) and systems of 
oppression on BIPOC mentees’ educational experiences. Further, we define 
CRM as both an individual and communal endeavor for BIPOC students, 
reaching beyond the student and the mentor to include a community of 
scholars and practitioners who assist the mentee to excel and achieve the 
dream. CRM addresses personal, academic, and professional development 
and creates a collective, family-like relationship founded on the principles of 
empowerment, social justice, cultural humility, and reciprocity—a platform 
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10  INTRODUCTION

to enhance intentional understanding of race and ethnicity in education. The 
mentor ideally works to understand the students’ realities and supports them 
to maximize their understanding of the value of persistence and resilience 
when operating within oppressive systems.

Cultural understanding and the celebration of ancestral contributions 
are at the root of empowering students to embrace the importance of their 
voice, scholarship, legacy, and contributions to a system in dire need of BIPOC 
voices, more culturally centered theories, and research that accurately represents 
BIPOC experiences. CRM extends beyond the classroom and general curricu-
lum. Mentors who engage this practice help BIPOC college students iden-
tify the link between their college degree and their life purpose; they embrace 
mentoring as a responsibility to address the prevailing educational gaps and 
long-term effects of exclusive systems, a shift toward equity and social justice.

The Book’s Organization

In Part One, “Historical Overview and Mentoring Literature,” the book 
opens with a brief historical overview of exclusionary practices in education, 
outlines the assets and power of minoritized communities and their resil-
ience in navigating these experiences, and the dominance of White majority 
and European values that infuse educational practices and impact BIPOC 
student experiences. Chapter 2 explores some of the key characteristics and 
goals of mentoring, and chapter 3 addresses mentoring practices and consid-
erations that support the development of BIPOC students.

Part Two, “Mentoring: Cultural Competency Theories, Needs, Practices, 
and Application,” starts by addressing educators’ responsibility to understand 
student experiences from a culturally inclusive perspective. Various culturally 
responsive theories in psychology are examined and strategies for supporting 
BIPOC students presented. Chapters 5 and 6 provide perspectives on mentoring 
through the voices of BIPOC students and culturally responsive (CR) practices 
used by faculty. Direct quotes are shared in effort to amplify the voices of BIPOC 
students and highlight the insights of faculty who practice CR mentoring.

Part Three, “The Multiracial Multiethnic Multicultural (M3) Mentoring 
Model,” provides an overview of the M3 model, its roots, values, principles, 
and application. Chapter 7 describes the Freedom Train, a multigenerational 
network of faculty and scholars dedicated to the success of minoritized students 
across disciplines and institutions (Boyd-Franklin, 2019; Cokley et al., 2019). 
Chapter 8 presents the M3 mentoring model, its fundamentals and processes. 
Initially used to mentor BIPOC students in the field of psychology, these ini-
tiatives have been embraced by other disciplines and institutions, offered here 
as models that can be deployed across higher education. Chapter 9 applies the 
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INTRODUCTION  11

M3 model in a cohort context. This chapter identifies the value of cohort men-
toring for FG BIPOC undergraduates and addresses the difference between 
cohort mentoring and general lab experiences. The shaping of a scholar-activist 
identity is addressed in the context of CR undergraduate research experiences. 
Chapter 10 concludes by summarizing key points for mentors who seek to 
engage in CRM. It offers key pointers for implementation at the institutional 
level in terms of climate, values, and practices. The end matter offers cases, 
recommended readings, and a glossary. Each chapter concludes with recom-
mendations for action for both faculty mentors and administrators.

Terminology (See Glossary)

Mentoring has many definitions, and the practice entails a multitude of 
roles: guiding, leading, teaching, and fostering a personal and professional 
relationship; it’s a complex process that takes shape through formal and 
informal ties (Turner & González, 2015). In education, it occurs across 
students and faculty, students and administrators, students to students, and 
even  faculty to faculty. The practice of mentoring has been critiqued for its 
hierarchical nature and the limited attention placed on the power structure 
and ethnocentric processes in these relationships. CRM accounts for the role 
of students’ lived experiences and aims to decolonize mentoring processes 
(Lindsay-Dennis et al., 2011; Sanchez et al., 2014). CRM encourages 
mentors to self-examine to better understand how their own identities (e.g., 
race, gender, generation) impact their mentoring. Addressing biases, CRM 
builds on the principles of social justice, cultural humility, and equity.

The terms racial ethnic minoritized (REM) and Black Indigenous and People 
of Color (BIPOC) students are used throughout this book. REM includes 
Black, Latinx (nonbinary alternative to Latino and Latina; comprised of various 
racial backgrounds—Asian, Black, Indigenous, White, and multiracial), Asian 
American, Pacific Islander, and Native American students. Both terms have 
limits given that they do not emphasize within group differences. However, it 
is an inclusive term that accounts for the collective histories and experiences 
of minoritized groups. Recognizing the heterogeneity within BIPOC groups, 
the authors provide some historical context on individual group experiences. 
Minoritized versus minority (Benitez, 2010) is used to underscore the role 
of oppression in American society that actively marginalizes nonmajority 
groups. In particular, the action verb minoritized stresses the process of active 
oppression in a society with deep history and layers of marginalizing contexts 
(Benitez, 2010; Stewart, 2013). A critical review of the history of higher 
education and its long-standing practices of limited access and segregation 
helps social justice educators to reposition the narrative. In particular, the 
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critical analysis accounts for the outcomes of racism (e.g., oppression, poverty, 
limited education) and emphasizes the role of coping and resilience of students 
and their communities. BIPOC stems from the historical term people of color, 
now emphasizing Black and Indigenous communities, given the invisibility 
of these communities’ histories, to stress the importance of being inclusive.
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