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1

I N T R O D U C T I O N

At their core, advisors are focused on the success of their students. 
They do the work of advising not for money or fame but because  
  advising is meaningful work, ensuring that students get the support 

needed to reach their goals. However, advisors cannot do this work alone. 
They rely on their own supports to ensure that they serve their students 
well. Perhaps the best way to ensure that students are successful is to support 
the development and training of the advisors to affirm that those who serve 
students have the knowledge, skills, abilities, and encouragement to do their 
work. By investing time, energy, and resources in both training and develop-
ment, institutions of higher education and individual advising units increase 
the likelihood that the students in their care will find success. 

This text is, of course, not the first or only approach toward advisor 
training and development. In her work, Folsom (2015) argues that advisors 
“desire to become excellent practitioners,” and it is certainly true that advisors 
often seek training and development from a wide range of sources to achieve 
this (p. 3). In fact, one might question why a third comprehensive text on 
advisor training and development is necessary. The prior edition of this text 
has served as a seminal work for those seeking support for development of 
advisor training programs, a responsibility often held by those who have little 
professional development in the area of training and who often need to build 
training programs with limited time and resources. Without a text of this 
nature, those seeking to support the training and development of advisors 
are left to compile their own resources, without a clear guide for doing so. 
While the prior edition has been invaluable, its publication a decade ago was 
followed by the development of NACADA’s (2017a, 2017b) Core Values and 
Core Competencies, both of which have dramatically altered the landscape for 
advising professionals (see Pillar documents included in this volume, before 
the introduction). As a result, an update of the text that incorporates these 
new developments and considers advising within this framework is essential 
to effective advisor training. This third edition focuses on these core compe-
tencies, applying them across the span of advisor training and development. 

Because this book is related to both training and development, we will 
operationally define these terms for the purposes of this text. “Training” 
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2  INTRODUCTION

refers to anything an advisor needs when they are either new to a position/
institution or when something gets introduced to their position (e.g., new 
advising technology or new job duties). Training is, by its nature, task or job 
specific and time limited. “Professional development” refers to any activity 
designed to advance an advisor’s competencies and provides greater depth 
of knowledge and breadth of understanding (e.g., leadership training). 
The  editors recognize the value of this distinction and encourage individual 
advising units to consider how they meet both goals. However, given the 
nuances within institutions and personnel needs, these terms (training and 
professional development) will be used interchangeably throughout this book.

Purpose and Audience

Ensuring academic advisors are trained and equipped to appropriately navi-
gate the ever-changing landscape of higher education is an essential step to 
facilitating student success. Folsom (2015) argued that the very nature of 
growing as an advisor is developmental in nature and suggested that advisors 
gain mastery on an ongoing basis through understanding the foundations 
of advising knowledge and skills. She also recognized that advisors must not 
only understand these areas but also understand how to put them into prac-
tice. She referred to the process of engaging with the depth and breadth 
of needed components as potentially “daunting” (Folsom, 2015, p. 8) to a 
new advisor. Our hope for this text is that it will allow those responsible for 
developing and implementing advisor training and development to have a 
clear means by which to support both this new advisor and those with years 
of experience to effectively advance their advising work and the profession.

As many institutions of higher education focus on student success, 
retention, and time-to-degree metrics, it is essential to highlight the role 
that effectively trained and continually developed academic advisors can 
have on the students with whom they serve. Admittedly, there have been a 
wide number of articles and presentations on advisor training; even more 
are  available on training more broadly that might be applied to an advisor 
setting. However, while these individual works provide support for advisor 
training and development programs, this text aims to provide a more com-
plete guide to support such programs throughout their life span, covering 
initial program creation and more complex concerns such as funding, 
technology, intercultural competence, and self-care as components of a 
comprehensive program to support advising professionals.

This edited collection provides a practical framework for training 
and professional development for academic advising, underpinned by the 
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INTRODUCTION  3

theoretical rationale for those frameworks. This text is not focused on the 
what of  advisor training but is instead intentionally focused on the how and 
the why. As a result, the emphasis is on the means and methods rather than 
specific advisor training content. Such content is often campus or even depart-
ment specific. The three overarching objectives of this text are as follows: 

 to embed NACADA’s core values and core competencies into advisor 
training and development in a meaningful way 

 to provide a practical suite of tools for building institutional support for 
academic advisors, advising, and advisor training

 to identify exemplary approaches for training and development of 
academic advisors in a higher educational context 

The audience for this text is perhaps as varied as advisors themselves. Chief 
among readers are those who provide training for advisors on their cam-
puses as a part of their assigned responsibilities and those who support the 
development of advising on their campuses. However, others could benefit, 
including those who could apply this work to their own individual or profes-
sional settings, such as advisors who are interested in developing personal 
training programs to support their own development/advancement, student 
affairs and academic affairs professionals who might translate these advi-
sor  training programs for other audiences, and graduate students who are 
developing an understanding of advisor professional development, including 
those in the growing number of master’s and doctoral programs in advising 
and those with advising concentrations. In understanding the full scope of 
advisor training and development, these groups can utilize the content of this 
text to support their own development and that of their teams.

Core Competencies

The Core Competencies (NACADA, 2017a) provide the guiding principles 
that affirm the role of academic advising in higher education; they support 
individual institutional missions, while at the same time anticipating the 
needs of 21st-century students, academic advisors, and organizations. They 
can be used for a variety of purposes, including professional development 
of academic advisors and program assessment. They also can be used when 
implementing a new advising program or revising a current one. Academic 
advising is carried out by a vast array of individuals, including faculty mem-
bers and other institutional personnel. By establishing a common set of 
guiding principles, the core competencies ensure that there is a common 
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4  INTRODUCTION

framework used by all who advise. Rather than identifying a best model, the 
core competencies support all categories of institutions with every type of 
advising delivery system. Intentionally, they do not address every detail and 
nuance of academic advising. Rather, they should be used as starting points 
and references for discussion of academic advising, providing the frame-
work for a coherent approach to implementing a well-functioning academic 
advising program that would meet any specified institutional goals.

The core competencies model consists of three components: conceptual, 
informational, and relational. Each works together like a three-legged stool, 
providing balance to each other. The three components are equally impor-
tant and can be established within advisor training and development in any 
order. However, all must be incorporated in training to prepare highly effec-
tive and engaged advisors.

The three-component framework used within the core competencies 
was first identified by former NACADA President Wes Habley, and it is con-
sistently referenced throughout advising literature. Habley (1995) provided a 
framework suggesting that whatever the situational specifics may be, advising 
professionals must consider academic advising as a teaching/learning process 
in which academic advisors use conceptual understanding, informational 
knowledge, and relational skills to help students define their personal goals 
for higher education in terms of their institution’s mission.

The conceptual component provides the context for the delivery of 
academic advising, considering the ideas and theories that advisors must 
understand to effectively advise their students. The conceptual component 
provides structure for those using the competencies and explicitly explains 
how integral the history and the evolution of the profession is to what advi-
sors do. It also supports learning outcomes, theory, and the core values of 
academic advising. The conceptual component includes the following:

 the history and role of academic advising in higher education
 NACADA’s core values of academic advising, which include caring, 

commitment, empowerment, inclusivity, integrity, professionalism, and 
respect

 theory relevant to academic advising
 academic advising approaches and strategies
 expected outcomes of academic advising
 how equitable and inclusive environments are created and maintained

The informational component provides the substance of academic  advising, 
establishing the knowledge advisors must gain to be able to guide the 
students at their institution. The informational component details the 
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INTRODUCTION  5

importance of specific details to the advising process and the fact that 
 advisors must have context for how they work. Advisors must be adept at 
understanding policy, procedures, and academic requirements to do their 
work; and they must know from whom and where to access this policy 
and procedural information to stay current. In addition, the understanding 
and use of technology is integrated into the advising process, and advisors 
must be proficient and willing to learn new technologies both to engage 
and reach our student populations and as an interpretive tool. The informa-
tional  component includes the following:

 institution’s specific history, mission, vision, values, and culture
 curriculum, degree programs, and other academic requirements and 

options
 institution’s specific policies, procedures, rules, and regulations
 legal guidelines of advising practice, including privacy regulations and 

confidentiality
 the characteristics, needs, and experiences of major and emerging student 

populations
 campus and community resources that support student success
 information technology applicable to relevant advising roles

The relational component provides the skills that enable academic advisors 
to convey the concepts and information from the other two components to 
their advisees. The relational component underpins the necessity of advi-
sors’ ability to establish rapport and trust with students and to understand 
advising as a teaching and learning process while helping students learn 
to take responsibility for their decisions. Through the advising process 
and relationship building, advisors help facilitate the problem-solving and 
decision-making process that students experience regularly. The relational 
component includes the ability to do the following:

 articulate a personal philosophy of academic advising
 create rapport and build academic advising relationships
 communicate in an inclusive and respectful manner
 plan and conduct successful advising interactions
 promote student understanding of the logic and purpose of the curriculum
 facilitate problem-solving, decision-making, meaning making, planning, 

and goal setting
 engage in ongoing assessment and development of self and the advising 

practice
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6  INTRODUCTION

Mastery of these content areas provides advisors the knowledge and skills 
to be effective guides for their students. To achieve excellence in their work, 
regardless of the specifics of their individual campus’s advising mission, all 
academic advisors must understand all three components and be able to 
 synthesize and apply them as needed in academic advising interactions. The 
components are intertwined; one cannot exist without the other. Through 
the NACADA core competencies, advisors see that their work is student 
centered and intentional in design.

Structure of the Text

To present the wide range of materials that may support all of the readers of 
this text in designing and implementing training and professional develop-
ment, this text is divided into three distinct parts. First, we recognize that 
those establishing or growing a program will need a strong foundation on 
which it can stand. The four chapters that comprise this part focus on the 
establishment of advisor training and development. Second, we recognize 
that delivery matters and that even the best content does not negate the 
need for a strong focus on how training and development will be imple-
mented. Finally, we recognize that while this text focuses primarily on the 
how of training, those who will be successful in this venture will need to 
consider how to effectively source training materials and ensure that they 
will meet the goals of the planned program. Consideration of the what in 
training and professional development is critical; curation of this content 
is crucial to evaluate continual relevancy, source reliability, and accessibil-
ity. While not explicitly a part of this text, the editors encourage readers to 
consider content curation while reading; throughout all three parts, certain 
chapters include “Voices From the Field” to assist in this endeavor. Each 
of these Voices From the Field attempts to attach a personal experience to 
the chapter so that the reader might be more easily able to connect research 
with practice.

As stated, the first part of the text, “Starting and Administering 
Advisor Training Programs,” focuses on foundations. Chapter 1 recog-
nizes that  culture is perhaps the most “foundational” of such program 
cornerstones. In doing so, this chapter identifies the core components of 
organizational culture and demonstrates how a supportive culture can be 
identified and cultivated. Chapter 2 acknowledges that funding is often 
the primary challenge to successful program implementation and suggests 
a wide range of means for funding, both from conventional and unconven-
tional sources. The next chapter focuses on the “nuts and bolts” of training 
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INTRODUCTION  7

and development; assuming that those interested in advisor training and 
development already have support (both financial and cultural) from their 
institution, this  chapter is intended to guide the reader through getting a 
new program started, including but not limited to needs assessments and 
implementation. The final chapter in this part focuses on assessment and 
assumes that a successful advisor training and development program must 
include a determination of its effectiveness.

Part Two considers both the who of advisor training and development 
and the how. The first chapter in this part focuses on identifying the train-
ing needs of different advisor types (including but not limited to faculty, 
primary-role, and peer advisors) and identifies both commonalities and dis-
tinctions between these types of professionals. After this focus on advisor 
types, the following chapter considers different delivery methods from an 
approach that a wide range of delivery methods can make sense for advi-
sor training and development, depending on the needs of the audience. 
In the third chapter in this part, the authors consider the theory that can 
and should undergird advisor training and development programs and con-
sider the shift from pedagogy to more appropriate frameworks for adult 
learners. In the fourth chapter in this part, the authors specifically address 
problem-based learning; while this is but one approach to training and 
development, it is highlighted here because of its potential effectiveness.  
The fifth and sixth chapters in this part take a decidedly different turn: 
They are not about providing training and professional development in 
a conventional sense but instead focus, respectively, on mentoring and  
self-care—two pieces of professional development that may not get the 
same emphasis as more traditional, classroom-based training sessions. This 
part closes with a focus on technology. Like the rest of this text, the empha-
sis here is not on what technology to use (which could quickly become 
 outdated) but on the ways in which technology of many sorts can be 
 integrated into a successful advisor training and development program. 

The final part of this text recognizes that, even if only based on institu-
tional type and student demographics, no two institutions require the same 
content for their advisor training and development programs. Therefore, the 
chapters herein recognize that two fundamental core concepts must under-
gird any successful advisor training and development program: Programs 
must recognize and celebrate the diversity of our students and advisors; and 
programs must be grounded in the relationships between  advisors and those 
they serve.

Throughout this text, the authors consider how advisor training and 
development may strengthen and advance the future of advising as a field. 
As the editors of this text, we believe that this future is quite bright indeed.
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