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1

A N  I N V I T A T I O N  T O  P R O M O T E 
E Q U I T Y  A N D  J U S T I C E 

T H R O U G H  P A R T N E R S H I P

Reflecting on a semester-long partnership with a faculty member focused 
on creating more equitable learning experiences, an under graduate  
  student described why she chose to engage in this work:

I had always had an interest in learning about how people learn, especially 
since I have come from a really underserved educational background myself. 
I learned very quickly at Bryn Mawr [College] that I didn’t necessarily have 
all the resources that I absolutely needed to be able to thrive automatically. 
As I started thinking about that more, I realized that so much of the onus 
when I was in high school really was on my teachers proactively redressing 
some habits they might have had to accommodate a person like me, and 
I began to think about ways in which I could help professors become more 
wakeful to the needs of that structural disadvantage as well. (Quoted in 
Cook-Sather 2018b, 928)

This reflection throws into relief the inequities that precede students’ arrival 
on college and university campuses and that are perpetuated once they are 
there. The “structural disadvantage” this student names, we argue, is not 
 simply a challenge but rather constitutes and is constituted by multiple forms 
of violence—epistemic (knowledge-related), affective (feelings-related), and 
ontological (being-related)—that do harm to students, as Alexis Giron also 
noted in her foreword. In this book we argue and show that pedagogical 
partnership can contribute to redressing these harms and promoting greater 
equity and justice.

That the university has been an exclusive and inequitable institution is 
a well-known reality for students (as well as for staff and faculty members) 
from equity-seeking groups traditionally underrepresented in postsecondary 
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2  PROMOTING EQUITY AND JUSTICE THROUGH PEDAGOGICAL PARTNERSHIP

education. Although these groups (and the terms used to identify them) vary 
across country and institutional context, in the North American locations 
from which we write they include First Nations, Métis, and Inuit students; 
Black, Indigenous, people of color (BIPOC), and racialized students; first-
generation college students; Two-Spirit, lesbian, gay, bisexual, transgender, 
and queer and questioning students (2SLGBTQ); low-income students; 
 students from minority faith backgrounds; disabled students; and those iden-
tifying with mental health disabilities/madness or as Mad (see de Bie 2019b 
for further elaboration of this term). Although postsecondary education has, 
ostensibly, expanded from affording access only to the elite to providing 
 universal access for the whole population (Trow 2007), a significant body 
of scholarship has demonstrated that barriers to access and systemic inequi-
ties continue to affect students from a wide range of marginalized groups 
in postsecondary education (Collins, Azmat, and Rentschler 2019; Daddow 
2016; Devlin 2013; Doran et al. 2015; Harper 2019; Harper, Patton, and 
Wooden 2009; Marquis, Fudge Schormans et al. 2016; Marquis et al. 2012; 
Simmons et al. 2013).

This book presents a conceptual framework, case studies, reflections, 
and recommendations focused on how pedagogical partnership can redress 
the harms students from equity-seeking groups experience in postsecond-
ary education. Pedagogical partnership is one of several terms that have 
emerged (e.g., student–faculty partnership, students as partners) to name 
approaches through which faculty, academic staff, and professional staff 
“engage  students as co-learners, co-researchers, co-inquirers, co-developers, 
and co-designers” (Healey, Flint, and Harrington 2016, 2). We recognize 
that the term does not mean the same thing across contexts or to all people 
(Cook-Sather et al. 2018), but it is, currently, among the terms available for 
describing this work, the one most closely aligned with our commitment to 
equity and justice in postsecondary education. The collaborative processes 
of partnership through which students, faculty, and staff work together to 
shape their educational environment, practices, and outcomes (Bryson, 
Furlonger, and Rinaldo-Langridge 2015) are underpinned by the prem-
ises of respect, reciprocity, and shared responsibility (Cook-Sather, Bovill, 
and Felten 2014). Some scholars of partnership have recast these premises 
in “the more explicitly feminist terms of agency, accountability, and affin-
ity” (Cates, Madigan, and Reitenauer 2018, 37). As all these terms suggest, 
partnership refers to “a collaborative, reciprocal process through which all 
participants have the opportunity to contribute equally, although not nec-
essarily in the same ways, to curricular or pedagogical conceptualization, 
decision making, implementation, investigation, or analysis” (Cook-Sather, 
Bovill, and Felten 2014, 6–7).
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PROMOTING EQUITY AND JUSTICE THROUGH PARTNERSHIP  3

In the conceptual model that Healey, Flint, and Harrington (2014, 
2016) offered, there are four broad areas in which students might work in 
partnership with faculty and staff: (a) learning, teaching, and assessment; 
(b) subject-based research and inquiry; (c) scholarship of teaching and learn-
ing; and (d) curriculum design and pedagogic consultancy. These can, of 
course, overlap and inform one another, and often do. Each has potential to 
redress the harms students experience but none automatically does so. For 
example, as we discuss further in chapter 3, partnership in each of these areas 
invites students into processes of knowledge production and has the poten-
tial to recognize, affirm, and support students as knowers, thereby helping 
to redress the harm resulting from continually having one’s knowledge as a 
student and a member of one or more equity-seeking groups discounted. 
Nevertheless, given that we all enter partnerships with prejudices and precon-
ceptions shaped through our existence in dominant society, this affirmation 
of typically disqualified knowledge is not guaranteed. Although partnership 
itself might contribute to reducing prejudicial judgments about the knowl-
edge of others by creating opportunities to work across difference, it can 
only do so if it is thoughtfully enacted. Only through intentional naming of 
inequities and injustices—violences—and resulting harms, through equally 
intentional structuring of opportunities that enact partnership principles, 
and through further revision of these steps, as we explore throughout this 
book, can pedagogical partnership realize its full potential to redress harms 
and promote equity and justice.

By arguing that inequity is an act of violence that leads to various forms 
of harm, we aim to highlight that how institutions structure disadvantage 
is not a neutral policy or practice. As we explain in chapter 2, we use the 
language of violence and harm to signal the severity of what students from 
equity- seeking groups traditionally underrepresented in postsecondary 
 education often experience. Specifically, we use violence to name what is 
done (by institutions and individuals to preserve dominant structures and 
processes), harm to name what is experienced (by many students who belong 
to equity-seeking groups), and injustice to characterize the phenomenon that 
the two constitute together. Our commitment to using these terms builds 
on existing work on inequity but intentionally uses this stronger language 
(as others like Kendi [2019] have done, as we discuss further in chapter 2). 
Although faculty and staff also experience these violences and associated 
harms, our focus in this book is on students’ experiences.

Given that many existing approaches to addressing inequities students 
experience as a result of structural disadvantage are problematic or other-
wise lacking (Ahmed 2012; Gibson 2015; Smit 2012), there is a pressing 
need to explore and disseminate alternative means of working toward equity 
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4  PROMOTING EQUITY AND JUSTICE THROUGH PEDAGOGICAL PARTNERSHIP

and justice within postsecondary education contexts. The conceptual frame-
work we offer in chapter 2 names and analyzes the epistemic, affective, and 
ontological violence and resulting harms marginalized students experience. 
It also affords us an opportunity to reread (in chapter 3) the scholarship on 
pedagogical partnership in the terms the framework provides. Furthermore, 
it allows us to present (in chapter 4) case studies of and reflections on our 
own work through partnership that endeavor to redress these three interre-
lated forms of harm and to work toward greater equity and justice. Finally, 
the conceptual framework lets us imagine how partnership work done at the 
individual level can reinforce some injustices, if we are not careful, but also 
can help us begin to address these at the structural or institutional level (as we 
mention in chapter 3 and elaborate in chapter 5, as our examples in chapter 6 
illustrate, and as our recommendations in chapter 7 propose).

Who We Are

The four of us have been variously involved in the struggle for greater equity 
on campus—serving on equity-focused task forces, committees, and policy 
development groups; attending to social justice issues and approaches in our 
own formal and informal teaching; and conducting research on enhancing 
equity in education. Alise de Bie has also spent a decade organizing with 
Mad and disabled students to create alternative peer supports on campus, 
negotiate entitlements to accommodation, and demand widespread accessi-
bility. Although being relatively new to this work, Elizabeth (Beth) Marquis 
has designed and supported educational development activities connected 
to accessibility and inclusion. Alison Cook-Sather has spent over 25 years 
working with students to launch campus-wide social justice initiatives; facili-
tating faculty pedagogy seminars focused on diversity, equity, and inclusion; 
and directing an academic minor focused on related work. Leslie Patricia 
Luqueño has contributed as a student partner to a variety of pedagogical 
endeavors such as participating in the SaLT program, holding a student rep-
resentative role on Haverford College’s committee for educational policy, 
and working alongside Alison as a research partner. We have found ways to 
understand and take up issues of equity across a range of disciplinary back-
grounds, including Mad(ness) studies; disability studies; gender studies and 
feminist research; social work; theater and film studies; educational studies; 
scholarship of teaching and learning; political science; anthropology; and 
Latin American, Iberian, and Latinx studies. In short, we have adopted, used, 
pushed, exploited, and tinkered with the formalized channels available to 
us for making change on campus—and we have found them insufficient to 
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PROMOTING EQUITY AND JUSTICE THROUGH PARTNERSHIP  5

redress the injustices and harms of postsecondary education. Some of us have 
also participated in institutionally unsanctioned strategies. These too have 
their place, and their costs.

We have also all worked in pedagogical partnership, both through for-
mal partnership programs in our institutions and in more informal venues. 
Within these partnerships, we have observed and experienced the potential 
for partnership-based ways of working across institutional roles to envi-
sion and realize greater equity for students from equity-seeking groups who 
take part, and for wider changes in teaching practice and campus climates. 
Although a growing number of publications (e.g., Colón García 2017; 
Cook-Sather 2018b; Cook-Sather, Des-Ogugua, and Bahti 2018; de Bie 
et al. 2019; Marquis et al. forthcoming; Perez 2016; Reyes and Adams 2017) 
have begun to explore the relationships between partnership and equity and 
inclusion, demonstrating that partnership has the potential to contribute to 
more just and equitable institutions, this topic still requires further inquiry 
and theorization. No resource has yet been produced that synthesizes the 
range of existing findings on partnership and equity, offers a careful analysis 
of these in order to promote further research and inquiry, and draws on these 
processes to offer both examples and recommendations for practice. This 
absence is in keeping with the observation offered by Patton et al. (2019) that 
there is an overall lack of research on specific equity and justice initiatives 
implemented in postsecondary education contexts and, within the existing 
research, a lack of critical analysis of systems of oppression that “create the 
need for initiatives to be established in the first place” (192). This book seeks 
to amplify, extend, and contribute to these conversations.

Context: Injustice in Postsecondary Education and 
Calls for Redress

Our work is situated in and builds on current and ongoing efforts to redress 
systemic injustices in postsecondary education. In the Canadian and U.S. 
contexts, national and local legislation applies in various ways to postsecond-
ary education, resulting in institutional policies and practices focused on pre-
venting and addressing discrimination and enhancing accessibility (Marquis, 
Fudge Schormans et al. 2016; Marquis et al. 2012). Beyond compliance obli-
gations, institutions are also offering more expansive endorsement of equity 
and inclusion principles. For example, “Inclusive Excellence Principles” have 
been adopted by 96 universities across Canada (Bohanon 2018; Universities 
Canada 2017), and several Canadian institutions have signed on to the 
Dimensions Charter, an initiative piloted by the Canadian government, 
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6  PROMOTING EQUITY AND JUSTICE THROUGH PEDAGOGICAL PARTNERSHIP

which is intended to foster “increased research excellence, innovation and cre-
ativity within the postsecondary sector across all disciplines, through greater 
equity, diversity and inclusion” (Government of Canada 2019). In the United 
States, the Association of American Colleges and Universities produced a 
report entitled “Toward a Model of Inclusive Excellence in Postsecondary 
Institutions” (Williams, Berger, and McClendon 2005) and, more recently, 
resources such as From Equity Talk to Equity Walk: Expanding Practitioner 
Knowledge for Racial Justice in Higher Education (McNair, Bensimon, and 
Malcolm-Piqueux 2020).

At the intersection of the global COVID-19 pandemic and the newly 
revealed extent of ongoing anti-Black racism that catalyzed in the summer 
of 2020 what may be the largest protest movement in U.S. history, we see 
institutions and individuals intensifying their focus on dismantling inequita-
ble and unjust systems and practices. There is a more explicit naming of the 
violence that has been and continues to be suffered, and there is, as former 
president Barack Obama has argued, new hope in the diversity of people 
fighting to end injustice (Friedler 2020).

These sorts of aspirational commitments and newly forming uprisings 
are making their way into institutional policy and planning. In both the 
United States and Canada, colleges and universities are creating comprehen-
sive campus-wide “Equity, Diversity, and Inclusion” strategies to improve 
equity on a number of fronts (Iverson 2007). These include a focus on areas 
such as student recruitment, programmatic support, research and scholar-
ship, and institutional climate (Tamtik and Guenter 2019). Scholars have 
likewise noted the creation of formal structures on college and university 
campuses, such as offices of diversity and chief diversity officers to fill them 
(Kwak, Gavrila, and Ramirez 2019; Tamtik and Guenter 2019), and diver-
sity committees at both institutional and departmental levels (Doyle and 
George 2008; George, Shera, and Tat Tsang 1998; MacDonald et al. 2003). 
Catalyzed by the intersection of the global COVID-19 pandemic and the 
uprisings, institutional leaders are posting antiracism statements and begin-
ning to enact long-overdue changes in ways of thinking and being.

University–community engagement initiatives have been proliferating, 
with pipeline programs seeking to facilitate the entry into postsecondary 
education of underrepresented groups and new services focused on the reten-
tion and academic success of marginalized students (Balch 2019; Glauser 
2018; Universities Canada n.d.). Researchers and advocates have called for 
the better collection of demographic data in order to more adequately track 
efforts to increase diversity and address persistent inequities and underrepre-
sentation in postsecondary education contexts (McDonald and Ward 2017; 
Moriarty and Murray 2007). And finally, faculty development initiatives and 
scholarship are proposing, preparing, and facilitating training on enhancing 
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PROMOTING EQUITY AND JUSTICE THROUGH PARTNERSHIP  7

inclusion in teaching and learning (Haynie 2018; Marquis, Jung et al. 2016; 
Padden and Ellis 2015; Queen’s University 2019), some responding directly 
to changes in teaching and learning demanded by recent protests (e.g., 
Academics for Black Survival and Wellness 2020).

Despite these initiatives and evolving efforts, however, injustice persists. 
Legislation such as the Higher Education Act (HEA), adopted in the United 
States in 1965 and reauthorized in various forms since, has sought to expand 
access and opportunity and increase the numbers of underrepresented stu-
dents in higher education, but it has not succeeded in ensuring access to all 
students (Gaston 2018). Moreover, achieving (more) “equitable access” does 
not necessarily correspond to ensuring “equitable outcomes”—calling atten-
tion to how gaining access to the university is not the same as accruing the 
same benefit from the university (Fletcher et al. 2013). A focus on legislative 
compliance often results in “bare-minimum” efforts, where the focus is on 
providing what one is “entitled” to (e.g., academic or workplace accommoda-
tions) rather than the fullness of what is actually needed, and a system driven 
by complaints and risk management instead of proactive and transformative 
change (LePeau, Hurtado, and Williams 2019). Policy-based approaches to 
enhancing equity, diversity, and inclusion have been widely critiqued; such 
approaches, like many initiatives that purport to enhance equity in postsec-
ondary education, have often described underrepresented groups as deficient 
against a White, male, nondisabled norm, faulting individuals—rather than 
systemic factors—for poor performance and recommending the creation of 
programs and services to compensate and rehabilitate these deficits (Daddow 
2016; Gibson 2015; Iverson 2007; Smit 2012; Thomas 2002). The “ addition” 
of these new services for marginalized groups has often failed to address the 
root causes of oppression, with programming set up by and for students from 
equity-seeking groups routinely pegged as nonessential and underfunded, 
thus making it difficult to effect institutional change (Patton et al. 2019). It is 
in part this inadequacy that prompted widespread authoring of open letters 
written to the members of postsecondary education institutions in the spring 
and summer of 2020, yet again naming structural inequities and injustices in 
postsecondary education and demanding change, echoing similar calls that 
have been issued for decades.

Although new equity-focused appointments have been created in recent 
years and may proliferate in response to recent demands, this can “actually 
signal a cordoning off of commitment rather than an institutional goal of 
diversity” (Ahmed 2012, 23), contributing to an overall trend whereby “the 
origins of and systems that perpetuate discrimination are uninterrogated, 
and advantage remains camouflaged (Ladson-Billings and Tate, 1995)” 
(Iverson 2007, 598). What’s more, “diversity” has often been framed as 
useful to advancing a university’s reputation, resulting in the marketing of 
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8  PROMOTING EQUITY AND JUSTICE THROUGH PEDAGOGICAL PARTNERSHIP

diverse bodies as commodified property (Iverson 2007). Patton et al. (2019) 
 consequently have observed:

Students engaged in the current era of protest would argue against notions 
of progress over the last 50 years as they continue to work collectively and 
strategize in hopes that their voices and perspectives will be acknowledged 
and addressed. Progress in the present context is, therefore, relative. (175)

Many of the words used to talk about “inclusion” have also been adopted 
as institutional rhetoric, while “actions to support these messages may not 
occur” (Hoffman and Mitchell 2016, 278). Following Stewart (2017), who 
has argued that “diversity and inclusion rhetoric asks fundamentally different 
questions and is concerned with fundamentally different issues than efforts 
seeking equity and justice,” our work commits to equity and justice:

Diversity asks, “Who’s in the room?” Equity responds: “Who is trying to 
get in the room but can’t? Whose presence in the room is under constant 
threat of erasure?”

Inclusion asks, “Has everyone’s ideas been heard?” Justice responds, 
“Whose ideas won’t be taken as seriously because they aren’t in the major-
ity?” . . .

Diversity celebrates increases in numbers that still reflect minoritized 
status on campus and incremental growth. Equity celebrates reductions in 
harm, revisions to abusive systems and increases in supports for people’s life 
chances as reported by those who have been targeted. (para. 10)

It is within this larger context of discussions of (in)equity, (in)justice, 
inclusion, and diversity that we offer this book. We are concerned with the 
epistemic, affective, and ontological forms of violence that leave some stu-
dents under threat of erasure and facing the harm that results from these 
forms of violence. We value the knowledge of students from equity-seeking 
groups that is disqualified and not taken seriously. We affirm and pursue 
reductions in harm, increases in support, and transformation of the systems 
that caused harm to occur. In an effort to act on these concerns, values, and 
affirmations, we present pedagogical partnership as one, although certainly 
not the only, approach to redressing harms and pursuing justice.

This Book: Focus, Content, and Audience

Coauthored by a postdoctoral fellow (Alise), two faculty members (Beth 
and Alison), and an undergraduate student (Leslie), this book advances the 
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PROMOTING EQUITY AND JUSTICE THROUGH PARTNERSHIP  9

argument that pedagogical partnerships can and do contribute to equity 
and justice by redressing harms caused by epistemic, affective, and onto-
logical forms of violence endemic to postsecondary education. We do so by 
introducing and applying a conceptual framework that seeks to (a) recognize 
forms of violence and resulting harms often left unattended (and aggravated) 
by popular analyses and approaches to inclusion on campus, as well as by the 
pedagogical partnership literature; (b) extend the existing literature on how 
pedagogical partnerships contribute to equity by synthesizing it through a 
focus on epistemic, affective, and ontological effects; and (c) deepen reflec-
tion on the tensions, limitations, unanswered questions, inspiration, and 
hope this framework offers our ongoing work.

The conceptual framework advanced here takes inspiration from Alise’s 
doctoral research (de Bie 2019a) and prior work we have done together to 
describe how partnerships address epistemic forms of harm and contribute 
to supporting more equitable teaching practices (de Bie et al. 2019; Cook-
Sather et al. 2019; Marquis et al. forthcoming). It also draws on Leslie’s work 
to theorize epistemic violence (through grant-supported research into how 
partnerships promote equity) and Alison’s work on how partnership can fos-
ter culturally responsive practice (Cook-Sather and Agu 2013; Cook-Sather 
and Des-Ogugua 2019) and respect and belonging for underrepresented stu-
dents (Cook-Sather 2018b, 2020; Cook-Sather and Seay 2020). Finally, it 
builds on Beth’s contributions to scholarship exploring access to partnership 
programs (Marquis, Jayaratnam et al. 2019; Marquis et al. 2018) and con-
sidering the relationships between partnership and social change (Guitman 
and Marquis 2020).

Our argument for the potential of pedagogical partnership to redress 
epistemic, affective, and ontological harms is also informed by our experi-
ences designing, facilitating, and participating in equity-focused partnership 
initiatives. These initiatives include a new equity stream of a pedagogical 
partnership program at McMaster University (Marquis, Carrasco-Acosta 
et al. 2019); the Students as Learners and Teachers (SaLT) pedagogical 
partnership program at Bryn Mawr and Haverford Colleges (Cook-Sather 
2018a, 2019, 2020) that focuses on inclusive and responsive classroom 
practices; and the more recent institutional leveraging of SaLT in pursuit 
of more equitable practices (Cook-Sather et al. 2020). We draw as well on 
our different identities, experiences, and positions within postsecondary 
education and our respective and shared analyses of harm and pedagogical 
partnership.

Following this first chapter, the book is organized into six chapters, which 
we have noted previously and which are intended to be read in sequence the 
first time through.
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10  PROMOTING EQUITY AND JUSTICE THROUGH PEDAGOGICAL PARTNERSHIP

Chapter 2 presents a conceptual framework for understanding epis-
temic, affective, and ontological violences and resulting harms that students 
from equity-seeking groups face in postsecondary education, and that are in 
need of redress. We develop this conceptual framework in conversation with 
quoted student experiences of such harms.

Chapter 3 then applies this conceptual framework to the pedagogical 
partnership literature, highlighting the ways in which partnership work may 
have pushed against epistemic, affective, and ontological harms from associ-
ated violence without naming it in these terms and the promise of partner-
ship to contribute to redressing these harms to bring about greater equity and 
justice. We draw on student experiences quoted in published research that 
we and others have conducted, unpublished data from three ethics-board-
approved studies (see Appendix A), and works in progress.

Chapter 4 grounds the conceptual framework and our rereading of part-
nership literature by offering two case studies of pedagogical partnership in 
practice. The first case study focuses on the pedagogical development and 
curriculum (re)design work Alison and Leslie have been involved in at Bryn 
Mawr and Haverford Colleges, where this work coexists with inquiry and 
more formal partnership research. The second case focuses on coinquiry in 
the scholarship of teaching and learning that Beth and Alise contribute to at 
McMaster University, where this work coexists with pedagogical- and curric-
ular-focused partnership work. We apply the framework to these examples, 
parsing out associated epistemic, affective, and ontological impacts.

Chapter 5 explores the complexities surfaced by our framework, includ-
ing the conditions under which partnerships themselves may risk reproducing 
epistemic, affective, or ontological harms, or prevent the realization of intended 
and possible epistemic, affective, and ontological redress. Applying the frame-
work in this way allows us to reconsider tensions already well recognized in 
the partnership literature, such as challenges navigating power differentials in 
partnership, and brings to light other less known and discussed challenges that 
require our attention if partnership is to contribute to greater justice. It also 
offers space for us to imagine and propose strategies for mediating these pos-
sibilities so that partnerships are more likely to meaningfully address inequity.

Chapter 6 focuses on the future of pedagogical partnership and shares a 
perspective from each author on exciting and important new directions for 
inquiry and practice as we work in partnership with equity-focused inten-
tions. It also poses questions to help readers consider how the framework 
might apply to diverse individual, institutional, and national contexts.

Chapter 7 summarizes the overarching themes developed through the 
book and leaves the reader with encouragement and a set of questions and 
recommendations for further inquiry and discussion.
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PROMOTING EQUITY AND JUSTICE THROUGH PARTNERSHIP  11

We write for a diverse audience of faculty, students, staff, educational 
developers, diversity workers, and administrators in postsecondary education 
looking for new ways of thinking about and engaging in equity and  justice 
work; seasoned and novice participants in partnership seeking to reflect on 
their practice, as well as those expanding their partnership work more ful-
somely to consider issues of equity; members of equity-seeking groups whose 
experiences of institutional violence are often underrecognized and who are 
developing and seeking strategies for redressing the harms that result from 
such violence; our colleagues engaged in related kinds of partnership work 
(e.g., community–university partnerships; service users partnering with 
 service providers; partnerships across identity or issue-based groups) who 
face and contribute insight into similar complexities; and postsecondary 
 education researchers investigating (in)equity at their institutions.

In applying the new conceptual framework we present, we are inten-
tional in using our own programmatic examples and drawing on our per-
sonal perspectives in an effort to recognize our own situatedness and not to 
claim to speak for those in other contexts. We recognize the concerns that 
much partnership literature has come from and spoken to English-speaking, 
“Western” contexts (Bindra et al. 2018; Kaur, Awang-Hashim, and Kaur 
2018; Pounder, Ho Hung-lam, and Groves 2016) and thus emphasize that 
the case studies we offer are not intended to serve as universally applicable 
exemplars, but rather as one set of possibilities that resonate with our own 
experiences and institutional locations. We invite others to take up this work, 
revise and apply it as appropriate to their contexts, and in so doing perhaps 
to develop revisions and extensions of it.

Moreover, while our focus here is on students, we also acknowledge and 
emphasize that faculty and staff occupying marginalized social locations them-
selves encounter a number of forms of inequity and violence in the academy 
(Arnold, Crawford, and Khalifa 2016; Daniel 2019; Hanasono et al. 2019; 
Henry et al. 2017; Joseph and Hirshfield 2011; Mayuzumi 2015; Pittman 
2010)—some of which may echo the violence experienced by students while 
others of which may be particular to their faculty or staff roles. Similarly, 
pedagogical partnership may offer exciting possibilities for redressing some of 
the harms equity-seeking faculty and staff experience (Cook-Sather 2020), as 
well as additional challenges and tensions for faculty and staff that we do not 
explore in this book (Marquis, Guitman et al. 2020; Marquis, Woolmer et al. 
2019). Again, we hope this work provides a starting point for further investi-
gation of such issues, and we invite others to join us in considering if and how 
the ideas and arguments we offer might be applied, extended, and altered to 
better understand if and how partnership might contribute to redressing the 
harms experienced by faculty and staff in postsecondary institutions.
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In writing this book, we seek to encourage and contribute to the 
 development of theories of pedagogical partnership in general and in rela-
tion to equity-focused impacts, and to affirm the urgency of work that opens 
up alternate ways of thinking, feeling, being, relating, and moving to advance 
justice. As Alexis Giron emphasized in the book’s foreword, when we name 
the problem of inequity and injustice more clearly and specifically, using 
stronger and more precise words like epistemic, affective, and ontological vio-
lence, we are aided in recognizing, condemning, and acting to redress the 
harms that result. We hope this work bolsters our collective commitment to 
naming the violences and redressing the resulting harms that marginalized 
groups face in postsecondary education by offering conceptual and concrete 
tools we can think and act with to bring about change. The application of 
our conceptual framework to the pedagogical partnership literature models 
and supports this change, even as it raises questions for further consideration 
and exploration. Both such support and such perpetual interrogation are 
essential to working for equity and justice.

de Bie et al_Promoting Equity and Justice Through Pedagogical Partnership.indb   12 03-06-2021   12:26:54 AM


