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1

I N T R O D U C T I O N

A Framework for Public SoTL
Jennifer C. Friberg and Nancy L. Chick

This book was an unexpected project at what turned into an unprec-
edented time. While we had both been active in advocating for 
public scholarship as a practice in the scholarship of teaching and 

learning (SoTL), we had never worked formally together as professional col-
leagues. Then came the 2019 conference of the International Society for the 
Scholarship of Teaching and Learning (ISSOTL), where two key interactions 
paved the way for this project. First, we were both part of a larger group 
that met to discuss a new iteration of ISSOTL’s International Collaborative 
Writing Groups—a move toward purposefully creating public-facing, 
 collaborative projects intended for audiences outside of higher education to 
learn about SoTL and the knowledge it generates. Second, Nancy delivered a 
keynote address that challenged the audience to think boldly about a familiar 
SoTL practice in an unfamiliar way: She asked us to consider “going public” 
by sharing SoTL-generated knowledge with those beyond higher education. 
After the conference, it was clear that this idea of SoTL as public scholarship 
resonated with many in attendance. Nancy was approached about expanding 
the foundational messages of her keynote into a book project. She immedi-
ately invited Jen as a partner to develop a project that would honor the think-
ing that had already been done in this area, build on the momentum of the 
conference, and pull together some other thinkers who would help establish 
and illustrate a public SoTL. 

In our opening sentence we indicated that this project came about at an 
unprecedented time. As we’ve written and edited this book, this country has 
been, as documentarian Ken Burns argues, “beset by three viruses”: “a year-
old COVID-19 virus, but also a 402-year-old virus of white supremacy, of 
racial injustice. . . . And we’ve got an age-old human virus of misinformation, 
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2  INTRODUCTION

of paranoia, of conspiracies” (Martin, 2021, para. 3). Surely, each of these 
invites SoTL scholars’ voices to share what we know about the following:

 bottlenecks in scientific literacy, contributing to resistance to mask 
wearing, social distancing, and vaccination

 how people react to learning about race and racism and how that 
learning can be supported 

 where White supremacy might emerge in racial identity development
 effective ways of invoking and increasing empathy with others
 demonstrably effective ways to prevent and debunk misinformation
 learning in virtual environments, after the world shifted from brick-

and-mortar classrooms
 the powerful effect of metacognition in facilitating and sustaining all 

these 
 and more

We in SoTL know that there is good research on each of these, yet the find-
ings of that research aren’t what’s being discussed or implemented, especially 
in the world outside the classroom. Why aren’t we in the SoTL community 
stepping up and contributing our expertise in conversations about the crises 
that face our communities, nations, and the world? 

When we started envisioning the book, we imagined the most challeng-
ing part would be the final products or genres of a public SoTL, given the 
SoTL community’s collective but ambivalent reverence for the journal arti-
cle, conference presentation, book chapter, and the like. Part of this antici-
pated difficulty has to do with how well we in academia communicate. As 
SoTL scholars, we are fluent in ways of sharing our work with others who 
study and reflect on teaching and learning, so we have plenty of practice in 
speaking with less familiar audiences. That said, we know that it can be chal-
lenging to read SoTL articles written in the style of disciplines very different 
from our own, so we should also know that our conventional communica-
tion styles don’t necessarily translate well beyond our immediate circles—
and even less well farther out. Fitzpatrick (2019) describes this translation 
as “mainstreaming”—as in “academic writers do not do the mainstreaming 
themselves” (p. 138). Indeed, based on focus groups with “national higher 
education organizations, policymakers, and administrators” relevant to their 
research, Kezar et al. (2018) found that their intended audiences 

did not find our research in higher education accessible in terms of language 
(e.g., too much jargon and not succinct enough), formats (e.g., they do not 
read journal articles, few scholars write for general public audiences), or 
objectives (e.g., work includes mostly theoretical or literature insights, the 
contribution of research to practice or policy was opaque). (p. 21) 
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INTRODUCTION  3

And the audiences they’re talking about are still connected with higher edu-
cation. We have work to do with how we reach audiences beyond ourselves. 

However, this book project and the surrounding conversations have 
revealed a greater challenge than the familiar one of how we communicate. 
It seems to be far more difficult to conceptualize the public in public SoTL 
as anything beyond higher education audiences. This book project then 
became less about illustrating public SoTL and more about conceptualizing 
and operationalizing SoTL’s potential for reaching off campus and beyond 
higher education. We realized that, yes, we need to envision and describe 
it, but perhaps more importantly we need to support the planning steps 
of clarifying the audience, intention, and content of public SoTL. In other 
words, we need to provide more guidance related to the “who” and the “how” 
of public SoTL. 

The Who of Public SoTL: The Fifth M?

First, as indicated, it’s hard for those of us close to SoTL to imagine a far audi-
ence interested in our work. To start with something familiar, we draw on 
the terms micro, meso, macro, and mega—dubbed by some as “the 4 M’s”—to 
delineate levels of impact of SoTL (Berthiaume et al., 2008; Simmons, 2009, 
2020) and of SoTL advocacy (Friberg, 2016). This language is  useful for a 
variety of educational analyses because it clearly identifies different groups 
affected by SoTL within the constellation of higher education: micro (the 
single instructor/classroom level), meso (the departmental or unit levels), 
macro (the institutional level), and mega (across institutions or within a 
 discipline). What’s interesting for us is that even the 4M framework positions 
academia as the outer edge of SoTL’s impact. Of course, the original frame-
work didn’t need to consider anything beyond the mega level, as Poole and 
Simmons (2013) were seeking impacts inside the academy, but in the years 
since its inception, the broadest reach (mega) still falls within higher educa-
tion institutions, organizations, and communities. We thus suggest the addi-
tion of a fifth level in this framework to explicitly position the general public 
as potential audiences or stakeholders who might be interested in SoTL-
generated knowledge. To be clear, we’re using “the general public” in the 
colloquial sense to most broadly encompass anyone and everyone not part 
of an institutional, disciplinary, or other higher education–related context. 

We’d love to say that we’ve added a fifth “M.” We tried to maintain 
the alliteration of micro-meso-macro-mega, but it’s difficult to find words 
that suggest anything beyond mega. In fact, as we worked on the project, 
we found ourselves returning to the word beyond to describe public SoTL’s 
potential audiences: beyond campus, beyond higher education, beyond 
 academia. Ultimately, we settled on the Latin word ultra to capture this 
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4  INTRODUCTION

notion of beyond our current and farthest aims—not ultra in the vernacular 
sense of best or most extreme—as a part of this adapted framework (see Table 
I.1). While not a true fifth “M,” it might be more fitting that it is a differ-
ent letter entirely: the “M” words in the existing framework are connected 
to higher education, and ultra is beyond that audience and thus apparantly 
needs to be different. 

Our work across this project is a dedicated effort to move discussions of 
public SoTL to the ultra level. We believe that there is a close relationship 
between the SoTL we do in micro, meso, macro, mega, and ultra spaces. By 
extending the 4M framework, we hope this simultaneous connection and 
separation helps to make clear the “who” of public SoTL and helps to move 
us forward in our conversations about sharing SoTL with the general public 
beyond higher education. 

The How of Public SoTL: A Framework

With the who of public SoTL clarified, let’s explore the “how.” We were 
both inspired by the work of Fitzpatrick (2019), who wrote about working 
toward public scholarship as a purposeful process. She described four  distinct 
stages of moving any type of scholarship to the ultra level (Figure I.1). Each 
stage involves increasing the depth of public engagement with scholarship, 
from ensuring the work provides different kinds of access, intentionally 
engaging the public with the works being shared, scaffolding the public’s 
 meaning-making processes, and building sustained relationships with the 
public. Fitzpatrick’s stages explicitly build, one on the next, to introduce 
the public to scholarship and, eventually, have them fully engaged with the 
scholarship. We share Fitzpatrick’s goal and, in talking about this project and 

TABLE I.1 
Our Extension of the 4M Framework to Include Public SoTL

Level of 
impact

micro meso macro mega ultra 

Root 
definition

small middle, 
intermediate

large large, great beyond

Level of 
impact 
for SoTL

The 
individual 
classroom 
or 
instructor 

The 
department, 
unit, or 
school

The broader 
institution 

Multiple 
institutions 
or a 
broader 
disciplinary 
community 

The general 
public 
beyond 
higher 
education
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INTRODUCTION  5

the ultra level, in general, puzzled over the best ways to support public SoTL 
in a similar manner. We came up with a few ideas—two exactly, which we 
framed into heuristics we introduce here. 

Initially, we brainstormed individual steps and guiding questions to sup-
port systematic planning for public SoTL. Our goal was to create a frame-
work for identifying the relevance, application, and evaluation of SoTL 
knowledge at the ultra level. This aligned with Fitzpatrick’s work, build-
ing on access, engagement, and relevance. As we drafted our framework,  
however, we identified two motivations for SoTL scholars’ engagement in 
public SoTL, each necessitating slightly different planning processes. Some 
SoTL scholars will want to reach the ultra level to support and extend the 
scholarship they produce, allowing them to share their work most broadly, 
and others will want to inform and affect public issues and events that unfold 
in our society. Once we recognized these different intentions for engaging 
in public SoTL, we created two heuristics to outline the steps of contrib-
uting SoTL-generated knowledge that is relevant and accessible to public 
audiences. 

Engaging in Public SoTL as Part of the Process of Producing Scholarship
The heart of public SoTL is expanding the spaces where SoTL is shared  
to include unexpected audiences. But why? In a piece in The Chronicle of 
Higher Education (Patel, 2018), Neil deGrasse Tyson described interviewing 
singer Katy Perry on his radio show, much to the dismay of many who viewed 
Perry as a bad match for Tyson’s typical science focus. His response? “She has 
more than 100 million Twitter followers. And if I can have a conversation  
with her about how science has touched her craft, then that brings science 

Figure I.1. Fitzgerald’s stages toward public scholarship.

Public access 

Ensuring that our 
audience has 
access to our 
work 

Public engagement 

Acting in ways 
that encourage 
the public to 
engage with our 
work 

Public intellectuals 

Sharing work in 
ways that allow 
the public to 
think about our 
work 

Public scholarship 

Giving knowledge 
over to broader 
stakeholders as 
partners in our work; 
the nexus of access, 
engagement, and an 
informed public 

Public access 

Ensuring that our 
audience has 
access to our 
work 

Public engagement 

Acting in ways 
that encourage 
the public to 
engage with our 
work 

Public intellectuals 

Sharing work in 
ways that allow 
the public to 
think about our 
work 

Public scholarship 

Giving knowledge 
over to broader 
stakeholders as 
partners in our work; 
the nexus of access, 
engagement, and an 
informed public 
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6  INTRODUCTION

to her following. As far as I’m concerned, that adds value” (para. 11). In 
a blog written in response to this article, Friberg (2018) asked why SoTL 
couldn’t be thought of the same way, asking questions such as the following:

 Who can we bring to the discipline of SoTL to expand the reach and 
value of what we do? 

 What groups of stakeholders can help spread the purpose and benefit 
of SoTL to others? 

 How might SoTL scholars identify targets for such advocacy in our 
own contexts, and how might we connect with others for support?

These basic questions about bringing unexpected audiences to SoTL repre-
sented the starting point for thinking about how scholars might systemati-
cally plan for public SoTL. We brainstormed various categories of questions 
in an effort to guide those new to public SoTL in envisioning what informa-
tion might be worth considering to move SoTL into ultra spaces. To that 
end, Table I.2 represents our first public SoTL heuristic to support our read-
ers as they explore this book and, perhaps, work toward developing a public 
SoTL project in the future. 

In Table I.2, we offer a step-by-step process for disseminating SoTL 
beyond academia, or at the ultra level. In these situations, scholars begin 
with their SoTL-generated knowledge. We do this work because we think 
it’s meaningful and significant, and sometimes we want to shout it from 
the rooftops. Our first questions help clarify these rooftop moments, so we 
choose the right ideas to shout. We can only choose the right ideas by iden-
tifying and understanding who would listen, and why, and where. To push 
the metaphor, the roofs we shout from must be far from the ivory tower and 
embedded in the neighborhoods where we want to be heard. Then comes the 
translational work of communicating accessibly and meaningfully in these 
public spaces. We end by maintaining Fitzpatrick’s (2019) planful approach 
to the work by recommending steps for tracking and evaluating the impact 
of the work.

Engaging in Public SoTL to Respond to a Current Topic/Event
Our second heuristic focuses less on amplifying SoTL-generated knowl-
edge and more on using it to support and inform societal events and dia-
logues (Table I.3). This avenue may be the more straightforward path to 
SoTL’s ultra spaces because it starts with public knowledge, or what people 
already care about, act on, and discuss. Here, SoTL scholars don’t have to 
build or seek out an audience; instead, they have to effectively join con-
versations already in progress. This approach thus begins with listening 

Chick and Friberg_Going Public Reconsider_R4.indb   6 30-12-2021   20:53:22



INTRODUCTION  7

TABLE I.2 
Steps for Engaging in Public SoTL to Amplify SoTL-Generated Knowledge

Steps Guiding questions

Choosing 
SoTL 
knowledge

Identify SoTL/ 
SoTL-generated 
knowledge to 
share.

 What is significant about this work? 
 What information, insight, 

perspective, knowledge does it 
contribute?

 What relevance does it have to 
people outside of higher education? 

Finding and 
understanding 
audiences

Consider relevant 
audiences and 
stakeholders and 
identify their 
priorities.

 What group(s) might care about this 
work? 

 Why would it be important to them? 
 How does the work intersect with 

their values/priorities? 
 What might they need to know to 

appreciate the connection? 

Identifying 
venue or 
platform

Pinpoint 
platform(s), 
vehicle(s), or 
venue(s) for 
sharing.

 Where do people in the intended 
audience typically obtain 
information (e.g., professional/
community print medias, Twitter, 
Facebook, blogs, television)?

 Of these potential venues, which 
have the most promise for reaching 
the intended audience? 

 What resources (e.g., colleagues, 
campus marketing offices, 
community members) are available 
for gaining access to these venues? 

Creating 
appropriate 
messaging

Create 
messaging that 
is purposeful, 
audience 
and venue 
appropriate, and 
specific.

 What voice (e.g., formal, informal, 
conversational) will be most effective 
to communicate to the intended 
audience? 

 Who is the most effective messenger 
to explain, discuss, or frame the 
work being shared? 

 What supplemental information or 
resources might be helpful? 

Sharing and 
tracking the 
process

Execute and track 
plans to share 
publicly.

 In what ways can these processes 
(e.g., targeted group(s), platforms, 
key message(s), resources used, 
reactions/responses) be documented? 

(Continued  )

Chick and Friberg_Going Public Reconsider_R4.indb   7 30-12-2021   20:53:23



8  INTRODUCTION

Steps Guiding questions

Evaluating 
and reflecting 
on the process

Evaluate the 
effectiveness of 
sharing processes. 

 Did sharing the work with 
the intended audience(s) start, 
encourage, or inform relevant 
conversations? Did they go in a 
positive direction? What response 
was generated? 

 Was any change detected as a result 
of sharing publicly?

 What reach/impact is reported via 
relevant metrics?  

TABLE I.3 
Steps for Engaging in Public SoTL to Support/Inform Societal Dialogues

Steps Guiding questions

Listening to 
public dialogues

Become familiar 
with the issue, 
event, or situation.

 What is happening in the world 
that would benefit from a SoTL-
informed perspective?  

 What understandings and beliefs 
are at the heart of the issue, 
event, or situation? 

Identifying 
SoTL 
knowledge

Identify relevant 
SoTL/SoTL-
generated 
knowledge to share.

 What SoTL or SoTL-generated 
knowledge might be relevant to 
the current topic or event? 

 What information, insight, 
perspective, knowledge does it 
contribute? 

 What relevance does it have to 
people outside higher education? 

Understanding 
audiences

Consider relevant 
audiences and 
stakeholders and 
identify their 
priorities.

 Who is participating in, invested 
in, and impacted by the current 
topic/event? 

 How do their values/priorities 
intersect with a SoTL 
perspective? 

 How would a SoTL perspective 
be impactful to these groups? 

 What might they need to know 
to appreciate the connection? 

TABLE I.2 (Continued  )

Chick and Friberg_Going Public Reconsider_R4.indb   8 30-12-2021   20:53:23



INTRODUCTION  9

Steps Guiding questions

Seeking out 
venue or 
platform

Pinpoint 
platform(s), 
vehicle(s), or 
venue(s) for 
sharing.

 Where do people in the 
intended audience typically 
obtain information (e.g., 
professional/community print 
medias, Twitter, Facebook, 
blogs, television)?

 Of these potential venues, which 
have the most promise to reach 
the intended audience? 

 What resources (e.g., colleagues, 
campus marketing offices, 
community members) are 
available for gaining access to 
these venues? 

Creating 
appropriate 
messaging

Create messaging 
that is purposeful, 
audience and venue 
appropriate, and 
specific.

 What voice (e.g., formal, 
informal, conversational) will be 
most effective to communicate 
to the intended audience? 

 Who is the most effective 
messenger to explain, discuss, or 
frame the work being shared? 

 What supplemental information 
or resources might be helpful? 

 Is it appropriate to plan 
messages to the public that 
advocate for a position or 
action? 

Sharing and 
tracking the 
process

Execute and track 
plans to share 
publicly.

 In what ways can these processes 
(e.g., targeted group(s), 
platforms, key message(s), 
resources used, reactions/
responses) be documented? 

Evaluating and 
reflecting on the 
process

Evaluate the 
effectiveness of 
sharing processes. 

 Did sharing inform or change 
relevant conversations, events, 
or situations? What response or 
action was generated? 

 What reach/impact is reported 
via relevant metrics? 
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10  INTRODUCTION

and learning the existing knowledge and then bringing in the SoTL-based 
knowledge. Beyond this starting point, the basic steps are the same, with 
slightly altered considerations guided by our questions. This reason for 
engaging in public SoTL is a kind of advocacy aimed at bringing evidence-
informed ideas from higher education into these important conversations 
and issues. 

Our framework for sharing what we learn by engaging most broadly—at 
the ultra level—illustrates our two goals for this book. First, we hope readers 
will recognize the potential for SoTL-generated knowledge beyond higher 
education audiences. Second, we hope the book catalyzes both “producers 
and consumers of SoTL” (Chick, 2017, p. 10) to bring what they know into 
conversations about what’s going on in the world around them. 

Becoming Public SoTL

Rather than a primer in SoTL as public scholarship (as if it’s already there), 
this book serves as a springboard that documents and continues SoTL’s 
evolution as a field—specifically its evolution outward. In fact, many of 
the authors here describe SoTL going more public in a kind of intermediate 
step from the mega to the ultra and thus toward public SoTL. This grad-
ual growth outward reveals a continuum of public-ness that extends SoTL 
audiences. Nicola Simmons’s preface chronicles the history of ISSOTL’s 
Advocacy and Outreach Committee, which was created out of “the need 
for public conversations to be informed by faculty perspectives and research 
on teaching and learning” (p. xv, this volume). We include this history in 
the book to acknowledge the role of SoTL’s professional organization in 
envisioning and institutionalizing goals for public SoTL. In fact, two of the 
society’s five strategies for implementing its mission point to the centrality 
of this goal: “encouraging the integration of discovery, learning, and public 
engagement” and “advocating for support, review, recognition, and appro-
priate uses of the scholarship of teaching and learning” (ISSOTL 2021, 
para. 6). Even still, the first question from the audience after the open-
ing plenary of the 2019 conference came from Josephine Csete of Hong 
Kong Polytechnic University, the campus that was under siege in protests 
over democracy and police accountability. “How do we as an organization 
actively support social change and social justice in a time of disorder?” she 
asked. She didn’t really get an answer. The fact that we are still asking this 
question 6 years after the Advocacy and Outreach Committee was formed 
speaks to the need for this book. 

The book’s first chapter, originally the closing plenary of that same con-
ference, starts to answer Josie’s question. Nancy Chick presents public SoTL 
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INTRODUCTION  11

as an act of amplifying SoTL, exploring the implications and the potential 
of extending SoTL’s goals, audiences, and outputs. Kasturi Behari-Leak then 
cautions us against carrying forward unjust or oppressive academic practices 
as we bring SoTL into public contexts. She recommends a commitment to 
critical self-reflection and uses third space theory (Bhabha, 1994) to reimag-
ine SoTL work seeking various types of justice. In the third chapter, Claire 
Lockard and Stephen Bloch-Schulman challenge the frequent and false 
binary that sets “the public” apart from the university, a pervasive misconcep-
tion that equates public scholarship with the worst characteristics of lectur-
ing. They end with an example of the kind of work that would challenge this 
divide and a pandemic-inspired reminder that timing matters. 

In chapter 4, Lauren Scharff and Claire Hamshire describe an  ongoing 
project of identifying the SoTL’s Grand Challenges, the complex  problems 
that invite SoTL study. Once the project is complete and the list is shared, 
it will undoubtedly document the relevance of SoTL interests to issues 
in the public sphere. In the fifth chapter, Lorelli Nowell and Jennifer 
Friberg look to the health sciences for an existing model for how to put 
knowledge into meaningful action. Knowledge translation is the process 
by which health-care research becomes health-care practice, so Nowell and 
Friberg outline its processes and adapt them to public SoTL, emphasiz-
ing the broader “use” of SoTL-generated knowledge beyond just SoTL 
practitioners.

In the sixth chapter, Jessie Moore, Claire Hamshire, and Peter Felten get 
practical by describing the potential of social media for public SoTL. They 
illustrate how platforms like Twitter, Facebook, LinkedIn, and YouTube can 
be used to connect with new and broader audiences by sharing some analyt-
ics from ISSOTL’s social media history. Chapter 7 complements the previous 
chapter’s broader discussion of social media by focusing on blogs. Jennifer 
Friberg, Lauren Scharff, John Draeger, and Aaron Richmond analyze the 
specific generic conventions of blogs and how they support the  translational 
work of sharing SoTL with wider audiences. Lee Skallerup Bessette then 
advises readers on how to reach mainstream media in chapter 8. She iden-
tifies two pathways for public SoTL: positioning ourselves as experts for 
reporters to consult or feature, or speaking for ourselves by learning to adapt 
our message for mainstream media venues. 

Finally, chapter 9 concludes the book with Janel Seeley’s reflections on 
two international knowledge democracy projects that aim to spread knowl-
edge beyond traditional borders. In sharing her experiences in Colombia and 
Uzbekistan, she identifies some potential blind spots of U.S.-based SoTL 
scholars seeking international partnerships and audiences, ending with an 
adaptation of our framework’s heuristics to guide sharing public SoTL globally. 
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12  INTRODUCTION

We want to acknowledge an important gap in Going Public Reconsidered: 
While our table of contents lists talented scholars with rich perspectives to 
share, we must acknowledge a lack of diversity within this group. We are 
moved by the guiding questions from the Inclusion Subcommittee of 
ISSOTL’s (2020) board of directors, especially “Who should be at the table 
in this conversation, and who is not currently represented?” and “In this 
work, whose positionality/experience/culture/disciplinary expertise/physical 
location/etc. are we privileging?” (p. 7). Further, in the spirit of its final guid-
ing question, “How are we being (or how can we be) transparent about our 
processes?” we’d like to briefly share our process and subsequent thinking. 

We attempted to bring more voices to the table for a wider conversation 
about public SoTL through open calls for chapter proposals shared through a 
variety of electronic mailing lists and international networks, as well as direct 
invitations to specific scholars who would have expanded the “positionality/
experience/culture/disciplinary expertise/physical location/etc.” represented 
in the book. However, we didn’t receive proposals or acceptances to our 
invitations that would accomplish these goals. Even though these messages 
went out from November 2019 through mid-January 2020 (before the 
outbreak of the novel coronavirus became the COVID-19 global pandemic), 
the unrest at Hong Kong Polytechnic University was still active, and the 
threat of the coronavirus was already being felt by some regions. Beyond 
these situational factors that prevented some involvement in this project is 
the more constant concern about the additional workload for, for instance, 
BIPOC scholars who are asked to represent their identity groups and/or 
diversify others’ projects. Some of the “Thank you, but no” responses we 
received suggested the weight of such “opportunities” for already overly busy 
colleagues, illustrating the potentially clashing goals of inclusion/diversity 
(a variety of voices) and equity (appropriately distributed workloads). We 
sincerely hope to broaden the perspectives represented in this conversation 
going forward by engaging with our colleagues from around the globe as we 
explore the possibilities of public SoTL.

Professing SoTL

Lee Shulman (1999) insisted that “when we take something seriously, we 
often talk about professing it” (p. 11), as in “to profess one’s understanding, 
one’s expertise” (p. 12). He went on to describe the “special set of roles and 
obligations” that come with being a “‘professor’”: We “take on the burden 
of their understanding by making public commitments to serve their fel-
low human beings in a skilled and responsible manner” (p. 12). We know 
our SoTL colleagues take SoTL seriously, so here we ask them to reflect on 
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“the burden of their understanding.” What do we know that might “serve 
our fellow human beings”? We believe that life’s ordinary interactions and 
extraordinary events are made up of small moments that are relevant to what 
SoTL scholars know. At its very core, SoTL focuses on learning and the 
teaching activities that support learning. If we unpack these abstract terms, 
though, we find things like the fear of being wrong, what works and what 
doesn’t in changing minds (otherwise known as learning), how to foster 
empathy, the importance of understanding and responding to preconcep-
tions, the developmental nature of knowledge and identity, and so much 
more. In other words, we have so much to contribute to the world beyond 
ourselves, and the SoTL community is remarkably generous. We just need to 
take that leap of imagination in answering how. We hope this book supports 
that leap forward and outward.
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