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1
E V O L U T I O N  O F  T H E 
S T U D E N T  C O N D U C T 

P R O F E S S I O N

Brian M. Glick and Christopher T. Haug

Introduction

Current practice indicates that the administrative function of student conduct 
administration in the context of U.S. higher education is complex. Today, the 
work of student conduct is steeped in institutional risk, governmental compli-
ance, and rapidly changing student demographics. The earliest days of student 
conduct administration are in stark contrast to the practice we see today on 
the modern college or university campus. This evolution reflects the growing 
complexity of higher education, along with an emerging and deepening under-
standing of society, culture, and student development.

This chapter outlines the history of student discipline and the student 
conduct administration profession, the formation of professional associa-
tions serving student affairs personnel, and foundational research establish-
ing student conduct administration as a profession. The chapter concludes 
by highlighting documented emerging threats to the profession that include 
rapidly changing governmental compliance and oversight along with factors 
such as compassion fatigue and moral distress that threaten the well-being 
and retention of student conduct professionals.

History of Student Discipline and the Student 
Conduct Administration Profession

In order to make sound decisions for the future of the student conduct pro-
fession, it is imperative to know from where the profession originated. The 
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6  student conduct practice

practice of disciplining students for misconduct has existed since the earliest 
days of higher education (Dannells, 1997). Earliest documented sanctions 
for student misconduct in the United States included “public confessions 
and ridicule, floggings, fines and expulsion” (Paterson & Kibler, 1998, p. xi). 
Although this practice has dramatically changed throughout the evolution 
of higher education, at its core colleges have a long history of established 
rules to guide student behavior, and institutions have adapted over time to 
respond to cultural and societal changes. When students violated the rules, 
it was up to the administration and faculty to hold the student accountable 
for the violation. Responsibility for student conduct functions has shifted 
throughout history. 

A thorough search of the literature does not yield much information on 
the profession of student conduct from the colonial period through about 
the 1930s. Throughout the history of the college and university, the exer-
cise of student discipline was less formal, and as a result, not many records 
were kept. Much of the growth of the student conduct profession occurred 
because of the evolution of the American institution of higher education. 
The progress made during the student personnel movement subsequently 
increased the scholarly literature available about the growth of the student 
conduct profession. 

Colonial America

The first institutions of higher education in the United States date back 
to the American colonial period, with the founding of Harvard College in 
1636, and additional institutions opening through the 1700s and 1800s 
(Rudolph, 1962). The American colonists adopted the tradition of higher 
education from Europe, through primarily British influence, by the founding 
and chartering of these first institutions. During the pre-Revolutionary and 
early Federalist Era (1630s–1800s), the primary purpose of higher education 
in the American colonies was to train clergy (Lancaster & Waryold, 2008; 
Rudolph, 1962). 

Higher education during the pre–Revolutionary War period did not 
closely resemble today’s higher education institutions. The subjects taught 
and the grade level at which the material was presented was more closely 
related to current secondary school (high school) standards for teaching 
(Rudolph, 1962). College life was a highly structured environment with sig-
nificant oversight from the college faculty (Rudolph, 1962) and had a gen-
eral expectation of being in loco parentis or “in place of parents” (Hoekema, 
1994). With that oversight, “the president of the college, and later faculty 
tutors, were responsible for advising students about such things as their moral 
life and intellectual habits” (Lancaster & Waryold, 2008, p. 9). The types of 
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evolution of the student conduct profession  7

issues that the president and faculty had to respond to were rather limited in 
nature compared to the types of issues that student conduct administrators 
would respond to in future years. 

Early Federalist Era

Colleges and universities experienced relatively minimal operational changes 
after the American Revolution. During the early Federalist Era in higher 
education, institutions still continued to mostly restrict enrollment to White 
males, although Oberlin College started to admit women as early as 1814 
(Rudolph, 1962). In addition to gender segregation, racial and ethnic segre-
gation was prevalent in institutions of higher education. There were no sig-
nificant changes or innovations for the profession of student conduct during 
this period in history. 

Reconstruction (Post-Civil War)

The American Civil War and the Reconstruction Era had a significant impact 
on the field of higher education. It was during this time that the rationale 
for why a student sought higher education began to shift. Changes in the 
academic program offerings within institutions reflected a movement in the 
curriculum from a predominant focus on theology to a distinct shift toward 
the sciences, especially on the industrial output of the country and economy 
(Rudolph, 1962). 

With its passage in Congress, the Morrill Act (1862) required the states 
to establish or expand college teaching of science subject matters. The states 
began to recognize that while its agricultural roots were important, the coun-
try and its economic output was shifting in a new direction based on science 
and mechanical production of items (Rudolph, 1962). These new processes 
and technology required training and education.

During this period in history, the responsibilities for student conduct 
transitioned from the faculty and rested with new positions that became 
known as dean of men and dean of women (Rudolph, 1962). American 
culture during this period continued to expect that colleges and universities 
operate in loco parentis (Rudolph, 1962) and the institutions created opera-
tional and administrative structures that supported that expectation. 

The Student Personnel Movement

During the 1930s, while the United States of America was mired by the Great 
Depression, citizens turned to higher education in an attempt to raise their 
quality of life (Rudolph, 1962). As a result, a movement among U.S. colleges 
and universities began to incorporate research as part of their fundamental 
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8  student conduct practice

mission. During this time, the American Council on Education (ACE) called 
for a report on what institutions were doing to assist their students to become 
more well- rounded individuals outside of the classroom (American Council 
on Education, 1937). 

In 1937, a subcommittee from ACE delivered the Student Personnel 
Point of View (American College Personnel Association, 1937). While this 
report may not be completely responsible for the shift in how modern-day 
student conduct systems function, the report had a significant impact on 
how institutions changed their operations related to handling student mis-
conduct. American families sending their children to college continued to 
expect and embrace the philosophy of in loco parentis during this period, and 
court cases supported this notion, as evidenced by the U.S. Supreme Court 
decision Gott v. Berea College (1913). Institutions were on the precipice of a 
major shift in how colleges and universities delivered the higher education 
experience. 

Post-World War II

After World War II and the start of the Baby Boomer generation, institutions 
of higher education saw an exponential increase in the number of students  
attending college, due in large part to the Servicemen’s Readjustment  
Act of 1944 (also known as the GI Bill) (Komives & Woodward, 2003). 
It was during this time that the community college model and branch  
campuses of four-year institutions expanded to serve a wider and more 
diverse pool of students (Komives & Woodward, 2003). The changes to the 
landscape of higher education had a trickle-down effect on the profession 
of student conduct. With an increase in enrolled students, there were more 
potential rule violations. Additionally, returning soldiers who experienced 
difficulty in readjusting to civilian life sometimes disrupted the education 
environment (Rudolph, 1962).

Institutions still maintained rules for the students. In addition to the tra-
ditional-aged students on campus, now institutions also included returning 
service members, who were older and had different needs and expectations 
of their college experience (Komives & Woodward, 2003; Rudolph, 1962). 
The returning service members, who were used to the rules of the military, 
now had to readjust to civilian life and institutional rules of higher education 
(Komives & Woodward, 2003; Rudolph, 1962). 

The Civil Rights Era and Student Conduct

As society evolved, and the landscape of higher education changed, so did the 
tenets of student conduct (Lancaster & Waryold, 2008). In 1961, with the 
advent of the Civil Rights Era, the Fifth Circuit Court of Appeals ruled in 
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the case of Dixon v. Alabama State Board of Education (1961). In this ruling, 
the court began to define the rights that college students had in terms of the  
concept of “due process.” Chapter 4 provides more detail about the concept 
of due process. The court outlined differences between the administrative 
process of the institution and the criminal justice system. The court ruled 
that “due process” in the institutional setting involved notice and an oppor-
tunity to be heard. As a result, this point in history is generally accepted as 
the cultural and institutional shift away from the philosophy of in loco par-
entis within U.S. higher education (Hoekema, 1994). 

The courts further enumerated student rights in 1968 when the court in 
the Western District of Missouri included, as part of its decision, the “General 
Order on Judicial Standards of Procedure and Substance Review of Student 
Discipline in Tax-Supported Institutions of Higher Education.” Within this 
document, the court laid out additional specific differences between the 
court system and the institutional administrative process (Code of Federal 
Regulations, 1968). Specifically, the court called the student conduct process 
an educational endeavor, which was different from a criminal process. The 
court specifically stated that the safeguards built into the criminal process did 
not and should not apply to institutional process. The court went on to state 
that if institutions attempted to treat the student conduct process in the man-
ner of a criminal proceeding, additional safeguards must be imposed (Code 
of Federal Regulations, 1968). The Dixon case (1961) and the subsequent 
“General Order” (1968) apply only to public institutions. Private institutions 
have always enjoyed, and continue to enjoy, a contractual relationship with 
their students. Students are granted only those rights that are enumerated by 
the institution. It should be noted, however, that depending on how Congress 
controls money, such as research grants and federal student aid, private institu-
tions that receive federal money are sometimes mandated to incorporate cer-
tain similar rights for students.

It was during this period that institutions started to include students 
on hearing panels. The University of Georgia (n.d.) started one of the first 
student conduct boards, called the university judiciary, in 1968, and began 
operating in 1969. Shortly after that, other institutions started to incorpo-
rate hearing panels, involving students in their conduct process. It was over 
the course of several years that the evolution of the modern student conduct 
system arose.

Present-Day Student Conduct

The modern student conduct approach bears little resemblance to its histori-
cal roots. Today’s conduct system incorporates legalistic requirements while 
aiming to create an educational and developmental conversation between the 
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10  student conduct practice

conduct administrator and the student. Student affairs professionals recog-
nize that just as much learning takes place outside the classroom as it does 
inside (Komives & Woodward, 2003; Lancaster & Waryold, 2008). 

The conversations that student conduct professionals have with students 
are intended to be informative, educational, developmental, and thought 
provoking. It is generally accepted practice today that the process is designed 
to be one whereby students, through guided reflection, come to understand 
why institutional rules exist and what happens when these rules are not fol-
lowed. Students are provided an opportunity to learn from the situation that 
brought the student to the attention of the conduct office. There is emphasis 
on personal growth and community restoration. On many campuses, the 
tenets of restorative justice are incorporated into the student conduct process 
(Schrage & Giacomini, 2009). Restorative justice practices can include shut-
tle diplomacy, facilitated dialogue, and mediation (Schrage & Giacomini, 
2009). These integrated processes allow for students to learn from encoun-
tered situations without the need for the formal conduct process. Chapter 5 
offers a thorough narrative on additional forums of adjudication. 

In the current political environment, state and federal legislators have 
resorted to passing new legislation and legal requirements that institutions 
must meet in order to maintain their federal funding and institutional aid dis-
tributions. These additional mandates and requirements illustrate the enduring 
friction between the educational nature of the student conduct process and 
the need to meet procedural mandates. Several concerns emerge with these 
additional legal requirements. For instance, not all of the regulations apply to 
all institutions uniformly. As a result, there may be a disparate impact whereby 
students at one institution receive the safeguards, while students at another 
institution do not receive these safeguards. An example is the protection of 
a fair and equitable process for the investigation and resolution of incidents 
that fall under the protection of Title IX of the Education Amendments of 
1972. For schools that do not receive any form of federal funding, they are 
not required to provide these protections to their students. Another challenge 
with the legal requirements is that with each additional requirement, the line 
separating the criminal process from the educational process becomes unclear. 
Institutions have never tried to act like courts of law, but institutions are being 
forced to act in this way as a result of said regulations. Criminal proceedings 
generally are more punitive in nature, and if institutions are forced to function 
more like a court system, the student conduct process may depart further from 
its intended educational aim. Student conduct administrators strive to pro-
mote the educational goals of their work but struggle to incorporate regulatory 
requirements. 
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The Future of Student Conduct

In an increasingly complex world, student conduct professionals must 
respond to both individual and student organization issues. The fundamen-
tals of student conduct, whereby an institution holds individuals and organi-
zations accountable for their actions, are essential and must remain at the 
forefront of the student conduct process. 

Where does the profession of student conduct go from here? There are 
some things that remain constant for the student conduct profession, and 
there are some things that will continue to change. Student conduct will 
continue to adapt in response to seminal global and local events. Institutions 
change over time, and student conduct must change with the institution while 
remaining true to core principles established by the profession. Although it 
is very difficult to predict the future direction of our work and the profes-
sion, student conduct administrators must continue to work to understand 
why our students are coming to our institutions, what their needs are, and 
how they want to grow while in college. When student conduct professionals 
know and understand this information, we can help our students to be suc-
cessful and contributing members of our institutions and our society. 

Formation of Professional Associations

As higher education in the United States progressed, the professional land-
scape was challenged to adapt and fulfill the needs of an ever-transforming 
professional structure. As the professional structure of student personnel 
administrators grew over the decades, so did the organizations that supported 
those professionals. In response to the student personnel movement and the 
affirmation that citizenship should be taught in the academy (Dublon, 2008), 
two primary professional organizations emerged: the American College 
Personnel Association (ACPA) and the National Association of Student 
Personnel Administrators (NASPA). These two organizations emerged as 
the primary sources of career development opportunities for student affairs 
professionals.

Student conduct administrators found professional development oppor-
tunities through both ACPA and NASPA over the years. These organizations 
still provide information, materials, and offerings for student conduct profes-
sionals. However, in response to an ever-changing student conduct landscape 
and national conversation, there was an unmet need to provide a “profes-
sional home” for student conduct professionals where they could engage in 
content-specific dialogue annually about the issues that impacted their work 
most. 
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Many student conduct professionals met annually at the Stetson University 
Law in Higher Education conference. It was out of that gathering that, in 
1987, Dr. Don Gehring assembled a group of student conduct administrators 
who would eventually form the Association for Student Judicial Affairs (ASJA) 
(Gehring, 2013). The association started small, with 40 members (Gehring, 
2013). Today, the membership of the association is over 2,800 members. The 
association developed over the following years by drafting a constitution, gain-
ing nonprofit status, and hosting an annual conference each winter along with a 
summer training institute. In 1993, a committee of ASJA membership drafted 
a “Statement of Ethical Principles and Standards of Conduct” (Gehring, 2013). 
These were all significant accomplishments and milestones as they set the stage 
for how ASJA would serve its members and how its members would come to 
identify themselves as a professional body. 

Student conduct work continues to evolve and respond to societal 
changes and the changing landscape within higher education. In 2012, ASJA 
modified its name to reflect a more contemporary description of student 
conduct work by adopting the use of the term conduct administration in place 
of judicial affairs. The now Association for Student Conduct Administration 
(ASCA) has expanded services and offerings to meet the professional devel-
opment needs of its members. As Gehring (2013) stated when recalling the 
impetus for the name change, it was with the urging of a fellow member’s 
advice, Ed Stoner, who pointed out that it would be “difficult to go before 
a judge and argue that discipline on a campus was an educational function 
not akin to judicial procedures when the name of the organization was the 
Association for Student Judicial Affairs” (p. 5). A move away from the use 
of the term judicial in student conduct work was in line with industry stan-
dards and best practices at the time. The change in name for the organization 
reflected the national landscape in how student conduct professionals framed 
their work. 

The work of student conduct professionals continues to respond to 
changes in higher education. ASCA has situated itself as a key professional 
resource for colleagues across the country who are responsible for leading 
changes on their campuses related to the practice of student conduct admin-
istration. As a professional association, ASCA has a responsibility to continue 
to adapt and support the professionals who carry out this important work 
on a daily basis. 

Establishing Student Conduct as a Profession

What makes a profession? A profession does not just occur because people 
perform a job or a task. Research has established criteria for what is consid-
ered a profession. Specifically, in the student affairs environment, Horton (as 
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cited in Wrenn & Darley, 1950) and Wrenn and Darley (1950) provide the 
seminal research and criteria for establishing and determining a profession. 
What follows are the 10 criteria for a profession in the field of student affairs:

1. A profession must satisfy an indispensable social need and be based upon 
well-established and socially accepted scientific principles.

2. It must demand adequate pre-professional and cultural training.
3. It must demand the possession of a body of specialized and systematized 

knowledge.
4. It must give evidence of needed skills the general public does not possess.
5. It must have developed a scientific technique that is the result of tested 

experience.
6. It must require the exercise of discretion and judgment as to the time and 

manner of the performance of duty.
7. It must be a type of beneficial work, the result of which is not subject to 

standardization in terms of unit performance or time element.
8. It must have a group consciousness designed to extend scientific knowl-

edge in a technical language.
9. It must have sufficient self-impelling power to retain its members 

throughout life (i.e., it must not be used as a mere stepping-stone to 
other occupations).

10. It must recognize its obligations to society by insisting that its members 
live up to an established and accepted code of ethics (as cited in Wrenn 
& Darley, 1950).

Horton (as cited in Wrenn & Darley, 1950) postulated that if one’s work 
met each of the 10 criteria, the work was considered a profession. Horton did 
not test whether the more general field of student affairs administration met 
the criteria. However, Wrenn and Darley (1950) considered whether the field 
of student personnel work, as it was called at the time, constituted a profes-
sion as defined by Horton’s 1944 criteria (as cited in Wrenn & Darley, 1950). 
Wrenn and Darley (1950) argued that student personnel work, as a whole, was 
not a profession under the 10 Horton criteria. However, Wrenn and Darley 
(1950) evaluated some segments of student personnel work as coming closer to 
being considered a profession at that time than others, such as student activities 
and university housing (Glick, 2016). 

It has taken a considerable period of time, but the practice of student 
conduct can now be considered a profession. The following section includes 
empirical evidence that the work of student conduct professionals meets each 
of the criteria.
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Indispensable Social Need and Socially Accepted 
Scientific Principles (Criterion #1)

Institutions of higher education exist for the betterment of society. Institu-
tions have rules, and someone at the institution must enforce the rules. A 
main responsibility of a student conduct professional is to hold students 
accountable under the student code of conduct, while another responsibil-
ity is to be an educator (ASCA, 2012; Glick, 2016; Waller, 2013). “Many 
student conduct offices operate according to best practices. The Council for 
the Advancement of Standards in effect expanded on Horton’s criteria and 
identified further benchmarks that a profession must utilize to operate at best 
practices level. These benchmarks are set by research and accepted scientific 
principles” (Glick, 2016, p. 20, internal citations omitted).

Adequate Pre-Professional and Cultural Training (Criterion #2)

The majority of student conduct positions require a master’s degree in a 
student affairs–related field. The student affairs degree provides a baseline 
of information, which the student conduct professional needs to perform 
the position functions adequately. Additional training and experience will 
allow the conduct professional to become more adept at completing position 
responsibilities (Glick, 2016).

Specialized and Systematized Knowledge (Criterion #3)

Student conduct professionals perform a unique function at an institution. 
A skilled conduct professional has knowledge from a variety of fields and 
combines the knowledge precisely to appropriately and effectively perform 
the job function (Gehring, 2006; Glick, 2016; Waller, 2013). Incorporation 
of the knowledge from these fields, often in precise amounts, creates a spe-
cialized and systematized knowledge base, which allows for the success of the 
student in student conduct matters (Glick, 2016).

Needed Skills the General Public Does Not Possess (Criterion #4)

Student conduct professionals perform many roles (Gehring, 2006; Glick, 
2016; Stoner & Lowery, 2004; Waller, 2013). An effective conduct profes-
sional investigates, adjudicates, and, on occasion, functions as a counselor 
(Glick, 2016; Waller, 2013). To be an effective conduct professional, it is nec-
essary to possess and articulate knowledge, self-confidence, and tact (Waller, 
2013; Wannamaker, 2005). “Incorporating education with discipline is not 
a skill that most of the general public has” (Glick, 2016, p. 21).
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Scientific Technique That Is the Result of 
Tested Experience (Criterion #5)

As the student population on campus becomes more diverse, the “technique” 
or method utilized to address individual student developmental needs varies 
by the professional style and stance of the professional administrator. One 
approach does not meet the needs of all. The process operates the same way, 
but the path to get to the outcome is different among institutions and even 
intrainstitutionally between student conduct staff. Competent student con-
duct professionals adhere to best-practice guidelines. Best practice is devel-
oped by scientific method and is backed up by empirical data (Glick, 2016).

Discretion and Judgment as to the Time and Manner 
of the Performance of Duty (Criterion #6)

Federal and state privacy laws exist to protect individuals involved in student 
conduct matters (Family Educational Rights and Privacy Act, 1974). It is a 
violation of law for student conduct professionals to disclose information out-
side of specific parameters, as well as a violation of the ASCA Code of Ethics 
(ASCA, 1993). Further discretionary authority rests with the student conduct 
professional who selects appropriate sanctions for a student found responsible 
for violating institutional policy. Students learn differently, and a standard set 
of sanctions is not always the most appropriate educational tool (Glick, 2016; 
Komives & Woodward, 2003; Waller, 2013).

Beneficial Work, the Result of Which Is Not 
Subject to Standardization in Terms of Unit 
Performance or Time Element (Criterion #7)

The standards of student conduct practice provide for an educational experi-
ence for the student, while balancing the safety of the campus community 
and the cultural needs of individuals involved in the process (ASCA, 1993; 
Glick, 2016). Some elements of safety are universal, yet the definition of 
campus safety may vary by institution. Professionals must view each inter-
action with students as a multicultural interface of identities (Sue & Sue, 
2016). It is appropriate for student conduct professionals to treat each stu-
dent as an individual when making a decision about appropriate sanctions. 
The end result of the individual treatment generates beneficial work in which 
the campus is safe, cultural needs are met to ensure an equitable process, and 
the standardization of education for the student is subject only to the indi-
vidual student (Glick, 2016).
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Group Consciousness (Criterion #8)

In general, professionals within the field have not advocated for themselves 
or the profession as a whole until relatively recently (Glick, 2016; Jutenin, 
2014). The professional association (ASCA) and scholars (Bernstein 
Chernoff, Dowd, Glick, Haug, Waller, and Wannamaker) have all called 
for further research on various aspects of the field of student conduct. 
ASCA, as an association, and individual ASCA members, continue to pub-
lish scholarly documents and articles for the benefit of the profession and 
the general public. As a profession, additional research is required to illus-
trate and assess the effectiveness of the practice of student conduct admin-
istration within higher education institutions.

Self-Impelling Power to Retain Its Members 
Throughout Life (Criterion #9)

ASJA was founded in 1987 (ASCA, 2016a). The association has consist-
ently increased its membership base since its founding. Student conduct 
professionals recognize the need for a “professional home,” and member-
ship in ASCA provides student conduct administrators with just that. 
One aspect that sets ASCA apart from other student conduct organiza-
tions and supports the requirement to retain its members is the establish-
ment of the Raymond H. Goldstone Foundation. The continued support 
of the Goldstone Foundation makes it possible for the association to 
retain its members and recruit new members (Glick, 2016). The func-
tion and practice of student conduct work is not well understood outside 
of those who choose to perform these challenging and demanding func-
tions. ASCA provides multiple platforms for these professionals to come 
together to learn and support each other, thus retaining members.

Recognition of Its Obligations to Society by Insisting 
That Its Members Live Up to an Established and 
Accepted Code of Ethics (Criterion #10)

ASCA has a published code of ethics (ASCA, 2017a). Core values demand 
that professionals act in an ethical manner. It would be inappropriate to 
attempt to hold a student responsible for a violation if the conduct profes-
sional was not held accountable for unprofessional or unethical acts. It is a 
requirement for membership that all members abide by the code of ethics to 
maintain membership within the association. This requirement is codified in 
the ASCA bylaws (ASCA, 2017b). 

Book 1.indb   16 14-02-2020   21:41:58



evolution of the student conduct profession  17

Our Emerging Understanding of Student Conduct as a Profession

Student conduct professionals are often considered experts in knowledge of 
the college’s or university’s student code of conduct, along with the student 
conduct process for the institution. Internal and external colleagues rou-
tinely ask for assistance and guidance from conduct professionals. Research 
was published by multiple scholars beginning in 2005 and include Dowd 
(2012), Hyde (2014), Justice (2008), Mikus (2014), Waller (2013), and 
Wannamaker (2005), each helping to provide evidence that the practice of 
student conduct constituted a profession. However, it was not until Glick 
(2016) published a dissertation, which provided enough evidence, that the 
practice of student conduct work met all of the criteria to establish a pro-
fession. Practitioners would discuss the concept of a profession anecdotally. 
With the establishment of the student conduct administration field as a pro-
fession, student conduct professionals are now able to build on that finding 
with future research and scholarship that reflects an evolving and responsive 
profession.

Advocacy on the Campus Level

In recent years, student conduct professionals have participated in a greater 
level of advocacy for their profession. This advocacy has taken several forms, 
including communicating with internal and external stakeholders on how 
the work of student conduct administration is vital to the health and func-
tioning of the institution. It is necessary that colleagues across the academy 
understand the service and expertise student conduct administrators provide 
to students and the institutional community. Student conduct administra-
tors should reach out to faculty and share information about responding to 
disruptive students in the classroom or share ideas for how faculty can part-
ner with their student conduct colleagues to prevent or respond to academic 
misconduct matters.

Advocacy in the Political Arena

Recently, ASCA representatives have been invited to speak before state leg-
islatures on pending legislation (Laura Bennett, personal communication, 
February 12, 2016). ASJA in its earliest years did provide numerous Amicus 
briefs and responded to challenges from FIRE, Clery, and letters from the 
U.S. Department of Education as they surfaced. The difference lies in the fact 
that the academy is under “attack” with increased legal mandates that war-
rant a much more assertive approach from ASCA (Diane Waryold, personal 
communication, July 8, 2019). Representatives from the ASCA leadership 
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have participated in meetings with policy makers and congressional staffers 
in Washington DC, as well as submitted comments and feedback regarding 
proposed federal legislation and regulations (Jill Creighton, personal com-
munication, April 15, 2016). As governmental oversight and regulation con-
tinue to dictate how student conduct work is performed, professionals must 
remain informed and prepared to respond to our government mandates. 
ASCA representatives must take a proactive approach in lobbying at state 
and federal levels to raise awareness of the issues that impact this important 
work and to ensure that our work is taking an intentional direction.  

Differing From the Courts

The work of the student conduct process is separate and distinct from crimi-
nal and civil court processes. This is long established in court rulings, such 
as Dixon (1961) and the “General Order on Judicial Standards of Procedure 
and Substance in Review of Student Discipline in Tax-Supported Institutions 
of Higher Education” (1968). The distinction between the work of student 
conduct administration and the criminal justice system has never been more 
important than now. Today, student conduct professionals find themselves 
in a time of increasing governmental and court intervention. Legislators, 
judges, and legal counsel who do not understand the educational goals of the 
student conduct process exert pressure and dictate policies, which force cam-
pus student conduct systems to function as miniature versions of courts of 
law. Clearly, the student conduct profession is threatened by these pressures 
and this changes the work of student conduct administration and detracts 
from the educational outcomes established by the student conduct process.  

Continued Research

As noted in the Horton (as cited in Wrenn & Darley, 1950) criteria and by 
the Council for the Advancement of Standards in Higher Education (2015), 
it is imperative to continue to research and publish on best practices of the 
student conduct profession. Future research will help to define and legitimize 
the field and will provide insight into the effectiveness of our work. It is no 
longer acceptable to speculate on learning outcomes. Standardized and recur-
ring assessment practices must be put into place to measure individual and 
organizational outcomes. As noted in the first edition of this text (Lancaster 
& Waryold, 2008), “How can one possibly look to the future without first 
assessing current effectiveness?” (p. 292).
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Threats to Our Professional Staff

The work of a student conduct professional is significant and laden in proce-
dure and compliance. While student conduct administrators work to ensure 
student learning and development are underpinning the student conduct 
processes, the nature of the work can produce more stress than other areas of 
student affairs work. Rapidly changing governmental compliance and over-
sight, increased litigation, compressed budgets, and personnel resource chal-
lenges all add to the stress that student conduct administrators take on each 
day in their role (Lake, 2013). 

Recent studies have revealed risks to the professional well-being of con-
duct administrators in the form of compassion fatigue and burnout (Bernstein 
Chernoff, 2016), as well as moral distress (Haug, 2018). Compassion fatigue 
and burnout is the emotional and physical exhaustion impacting student 
conduct professionals when they exhibit symptoms of depression, exhaus-
tion, and frustration through their work as student conduct administrators 
(Bernstein Chernoff, 2016). Moral distress is when a student conduct admin-
istrator knows the ethically correct action to take but is otherwise constrained 
from taking it due to internal or external factors (Haug, 2018). The research 
suggests that fear of retaliation or job loss, perceived lack of control or power, 
lack of support from supervisor or senior-level leadership, or unprofessional 
or manipulative colleagues increase experiences of moral distress among stu-
dent conduct administrators (Haug, 2018). The modern higher education 
workplace is not without power imbalances, structural issues, and competi-
tion for resources, all of which may contribute to workplace stress to vary-
ing degrees. With emerging research specifically documenting compassion 
fatigue (Bernstein Chernoff, 2016) and moral distress (Haug, 2018) among 
student conduct professionals, we can begin to understand the unfortunate 
consequences of this demanding work and the threat of attrition present in 
offices of student conduct on college and university campuses.

Conclusion

As this chapter outlined, the practice of student conduct administration is 
demanding and complex. The work of the student conduct administrator is 
essential as it complements the educational mission of the academy. Highly 
trained professionals meet with students who often feel vulnerable as they 
answer to possible infractions of institutional rules and regulations. Student 
conduct professionals work to deliver a fair and equitable process that pro-
tects the community and promotes learning and growth for the student. As 
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described throughout this chapter, this work is both challenging and reward-
ing. It challenges practitioners to stay abreast with the cultural needs of students 
and the “student experience” while simultaneously affording the institution 
the ability to mitigate risk and keep the community and students safe. As the 
work of student conduct administration has changed in the evolving land-
scape of U.S. higher education, the need for professionals to be well prepared 
is fundamental. Despite the challenges, there has never been a more exciting 
and rewarding time to be a student conduct professional. The field of student 
conduct administration is a direct result of the leadership of dedicated and 
committed student conduct professionals over the years who saw the need for 
a nationwide network of professionals who exchange and share ideas of best 
practice and creatively solve problems. Student conduct professionals can rest 
assured that through their graduate professional preparation, active member-
ship in a professional association, and regular professional development they 
are well positioned to address the changing needs of students and institutions 
in the future.
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