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1

I N T R O D U C T I O N

An Overview of Trends in Assessment
Stephen P. Hundley, Susan Kahn, and Karen E. Black

This volume explores current trends in the assessment of student learn-
ing in higher education. It is informed by recent sessions presented 
at the Assessment Institute in Indianapolis; the work of key Institute 

partner organizations; and the substantial bodies of literature on assessment, 
student learning, and higher education. In this introduction, we offer readers 
new to assessment some history and basic context on the purposes and prin-
ciples of assessment. Following this brief overview of assessment and recent 
literature on the subject, we describe the Assessment Institute and preview 
the chapters on various assessment trends presented later in this volume.

A Brief Background on Assessment

Currently, nearly 20 million students are enrolled in institutions of higher 
education in the United States (National Center for Education Statistics, 
2019). These students are embarking on their college or graduate/profes-
sional educations at a time when the higher education landscape is increas-
ingly influenced by external forces reshaping the operations and very nature 
of higher education institutions. These forces include, among others: 
changing student characteristics and needs, technological advances, inten-
sified competition for students, economic and competitive pressures, and 
public skepticism about educational quality (Kuh et al., 2015). This last 
force—skepticism about educational quality—raises the question,“What 
have students learned, not just in a single course, but as a result of their 
overall college experience?” (p. 3). This question has fueled the develop-
ment of the assessment movement in American higher education for the 
past three decades.
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2  introduction

Assessment Defined

What do we mean by assessment? A clearly understood, widely shared defini-
tion has always been one of the highest barriers to the advancement of the 
field (Terenzini, 1989). Many definitions of assessment exist, some emphasiz-
ing accountability and others emphasizing improvement of student learning 
as its principal purpose. Schilling and Schilling (1998) defined assessment 
as “a range of methods for investigating the phenomenon and outcomes of 
students’ learning” (p. 12). Palomba and Banta (1999) viewed assessment 
as “the systematic collection, review, and use of information about educa-
tional programs undertaken for the purpose of improving student learning 
and development” (p. 4).

More recently, an updated volume by Banta and Palomba (2015) 
reviewed best practices in planning, implementing, and improving assess-
ment. They defined assessment as the “measurement of what an individual 
knows and can do” (p. 1), adding that “the term outcomes assessment in higher 
education has come to imply aggregating individual measures for the pur-
pose of discovering group strengths and weaknesses that can guide improve-
ment actions” (p. 1). While assessment focuses mainly on student learning, 
broader definitions describe it as evaluation of institutional effectiveness. 
Thus, assessment can also be defined as the “process of providing credible 
evidence of resources, implementation actions, and outcomes undertaken for 
the purpose of improving the effectiveness of instruction, programs, and ser-
vices in higher education” (Banta & Palomba, 2015, p. 2). Despite this lack 
of consensus about what assessment was, as early as 1989, Terenzini declared 
that “assessment is here to stay” (p. 644).

Assessment’s Beginnings and Growth

A number of scholars have offered detailed histories of assessment’s expan-
sion in the United States. Most have noted that the “assessment movement” 
largely began in the 1980s as calls for greater accountability and transpar-
ency from the federal government, state governments, regional and special-
ized accreditors, and governing bodies of institutions themselves converged 
upon higher education (Astin, 2012; Banta & Palomba, 2015; Cumming 
& Miller, 2017; Kuh et al., 2015; Suskie, 2018). Three publications in the 
1980s outlined the challenges confronting colleges and universities at the 
time: A Nation at Risk (Gardner, 1983), Involvement in Learning (National 
Institute of Education, 1984), and The Self-Regarding Institution: Information 
for Excellence (Ewell, 1984).

The president’s National Commission on Excellence in Education pro-
duced A Nation at Risk: The Imperative for Educational Reform (Gardner, 
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introduction  3

1983), which argued that American schools were failing to produce gradu-
ates able to meet the national need for a competitive workforce. It recom-
mended reforms across such areas as content, standards and expectations, 
teaching, leadership, and financial support. Although it focused primarily 
on the P–12 arena, the report called for all levels of education to assess the 
effectiveness of teaching and learning.

Involvement in Learning (National Institute of Education, 1984) 
emerged from the work of the Study Group on the Conditions of Excellence 
in American Higher Education. It outlined conditions of excellence that U.S. 
colleges and universities should strive to achieve, noting that “measures of 
educational excellence must thus be couched in terms of student outcomes—
principally such academic outcomes as knowledge, intellectual capacities, 
and skills” (p. 27). The report further suggested that such excellence could 
be achieved through student involvement, high expectations, and assessment 
and feedback.

In The Self-Regarding Institution, also published in 1984, Ewell offered 
an additional rationale for the new calls for assessment of learning:

Institutions have become larger, more specialized, and more public. Stu-
dents have become more varied in background, preparation, and patterns 
of attendance. Curricula have evolved from the traditional liberal arts to a 
broad array of occupational, professional, and special-purpose programs. 
As a result of this diversity, the pattern of higher education outcomes has 
become almost bewilderingly complex. Thus, calls for accountability stem, 
at least in part, from a simple desire on the part of those who support 
higher education to understand what has occurred. (Ewell, 1984, p. 12)

At the same time, states were enacting accountability measures that 
accelerated what was becoming a national assessment movement. Tennessee, 
Colorado, New Jersey, and Virginia, for example, adopted performance fund-
ing for state-supported higher education institutions. Individual states were 
not the only stakeholders to apply external pressure; the federal government 
also began to require “all federally approved accreditation organizations to 
include in their criteria for accreditation evidence of institutional outcomes” 
(Banta & Palomba, 2015, p. 5). Now the onus shifted to the accreditors: 
“The primary external stimulus for assessment moved from states to regional 
associations as they began to issue specific outcomes assessment directives for 
institutional accreditation, and discipline-specific bodies created such guide-
lines for program accreditation” (Banta & Palomba, 2015, p. 5).

Throughout the 1990s, institutions responded to these external mandates 
by establishing assessment programs on campuses. Scholarship on assessment 
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4  introduction

practices continued to emerge, as Cumming and Miller (2017) reported. One 
influential publication from this era, developed by the American Association 
for Higher Education (AAHE), set forth nine principles of good practice for 
assessing student learning. These principles, created by leading authorities on 
assessment, emphasized the need for clear educational goals, recognition of 
the multidimensionality of learning, the importance of tracking outcomes 
over time, and the need for involvement by a broad range of stakeholders 
(Astin et al., 1993).

In the early 1990s, Ernest L. Boyer’s (1990) Scholarship Reconsidered: 
Priorities of the Professoriate catalyzed a reexamination of rewards and rec-
ognition for faculty teaching. Soon, “faculty roles and rewards” became the 
focus of an AAHE initiative and popular annual conference. With leader-
ship from AAHE and the Carnegie Foundation for the Advancement of 
Teaching, the scholarship of teaching, which subsequently evolved into the 
current Scholarship of Teaching and Learning (SoTL) movement, emerged 
and spawned its own extensive literature. Hutchings and Shulman (1999) 
described the scholarship of teaching thus:

Scholarship of teaching is not synonymous with excellent teaching. It 
requires a kind of “going meta,” in which faculty frame and systematically 
investigate questions related to student learning—the conditions under 
which it occurs, what it looks like, how to deepen it, and so forth—and do 
so with an eye not only to improving their own classroom but to advancing 
practice beyond it. (p. 13)

Later in the 1990s, Barr and Tagg’s (1995) influential article in Change mag-
azine, “From Teaching to Learning: A New Paradigm for Undergraduate 
Education,” offered a persuasive new learning paradigm, which focused 
on the design of powerful learning experiences and environments, rather 
than on delivery of instruction and information transfer. Their “learning 
paradigm” (p. 13), along with the SoTL movement and emerging scien-
tific research on learning, provided further impetus for the assessment of 
student learning but emphasized internal improvement rather than external 
accountability.

Meanwhile, as Astin (2012) noted, two reports from the early 2000s 
exemplified the continued intensity of assessment activities. In 2000, the 
National Center for Public Policy in Higher Education issued Measuring 
Up, the first of a series of “biennial state grades on higher education per-
formance,” and found “all fifty states to be seriously lacking in the area of 
assessment of student learning” (Astin, 2012, p. 2). In 2006, the Spellings 
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Report on the Future of Higher Education further “criticized higher educa-
tion for its limited demonstration of student learning and called for more 
sophisticated assessment in the name of public accountability” (Astin, 
2012, p. 2).

Assessment Today

Although the assessment movement began with calls for external account-
ability—which have continued unabated—assessment in higher education 
today is increasingly focused on improving institutions’ educational effec-
tiveness. Scholars have emphasized transparency and use of assessment 
results to guide improvements in student learning and success (Kuh et al., 
2015). Kuh and colleagues argued that the long-standing “culture of com-
pliance has clouded the most important, actionable purpose for collecting 
evidence of student accomplishment—improving teaching and learning” 
(p. 22). The National Institute for Learning Outcomes Assessment (NILOA) 
developed its Transparency Framework in response to the needs for both 
transparency and improvement. The components of the framework—stu-
dent learning outcomes statements, assessment plans, assessment resources, 
current assessment activities, evidence of student learning, and use of stu-
dent learning evidence—have served as a guide to institutions’ examination 
of “whether evidence of student accomplishment is readily accessible and 
potentially useful to intended audiences” (Kuh et al., 2015, p. 218).

Fulcher, Good, Coleman, and Smith (2014) similarly outlined stand-
ards for learning improvement and provided tools to elevate improvement 
conversations across higher education, while Jankowski and Marshall (2017) 
examined two recent initiatives, Tuning USA and the Degree Qualifications 
Profile, to argue that consensus, alignment, student centeredness, and com-
munication are needed to support coherent learning experiences for students. 
Finally, involvement in assessment and improvement has broadened into 
institutional areas beyond the classroom, including student affairs (Henning 
& Roberts, 2016) and international education (Deardorff, 2015), among 
others, as subsequent chapters of this volume demonstrate.

Trends in Assessment draws on and incorporates these historic and recent 
scholarly perspectives. But we hope that it will also contribute to the litera-
ture by presenting ideas and information not found elsewhere. Our purpose 
in this volume is to offer readers information, strategies, and resources on 
assessment concepts and approaches that have endured and matured over the 
past quarter century, while also identifying emerging and future assessment 
ideas and opportunities drawn from the various tracks at the Assessment 
Institute and other sources.
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6  introduction

The Assessment Institute in Indianapolis

Organized and hosted by Indiana University–Purdue University Indianapolis 
(IUPUI), the Assessment Institute in Indianapolis seeks to advance the schol-
arship and practice of assessment in higher education. Its mission, participants, 
partners, and content reflect the sustained growth and impact of assess-
ment activity across higher education institutions. Visit  assessmentinstitute 
.iupui.edu for information about the Assessment Institute, including down-
loadable resources from prior years’ events.

Mission

The mission of the Assessment Institute is to

•	 offer opportunities for individuals and campus teams new to out-
comes assessment to acquire fundamental knowledge about the field,

•	 enable assessment leaders to share and extend their knowledge and 
skills, and

•	 support the development of networks to provide ongoing support and 
expertise.

The Assessment Institute strives to be a valuable resource for faculty, admin-
istrators, policymakers, and others engaged in assessment. More than 200 
sessions offered annually at the Institute address the full array of current and 
emerging assessment issues: methods, tools, processes, measures, design and 
implementation models, and assessment in a variety of contexts, as this vol-
ume demonstrates. The Institute welcomes and invites participants from all 
backgrounds, levels of experience in assessment, and higher education sectors.

Partners

The Assessment Institute has formed numerous partnerships with national 
higher education associations and organizations, who make important con-
tributions to the annual program. Each of these partners brings a unique per-
spective to the program, offers attendees useful information and resources, 
and helps ensure that the Institute remains engaged with and informed by 
issues of interest to the broader higher education community. Our current 
partners include the following: 

•	 Association for the Assessment of Learning in Higher Education 
(AALHE): AALHE is a professional association for assessment 
practitioners at colleges, universities, and higher education support 
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organizations. It provides resources and a forum to support  assessment 
practitioners’ professional development and promotes assessment 
research, documentation, open discussion, strategies, policies, and 
practices to improve student learning and institutional effectiveness 
in fostering student success. Find AALHE at aalhe.org.

•	 Association for Authentic, Experiential, and Evidence-Based 
Learning (AAEEBL): AAEEBL is the professional association 
for ePortfolio researchers and practitioners. It offers an annual 
conference and occasional regional conferences; sponsors The 
Field Guide to ePortfolio and the AAEEBL ePortfolio Review, a peer-
reviewed online journal; and cosponsors The International Journal of 
ePortfolio, also a peer-reviewed online journal, now published by the 
Association of American Colleges & Universities. Find AAEEBL at 
aaeebl.org.

•	 Association for General and Liberal Studies (AGLS): AGLS is a 
community of practitioner-scholars that offers strategic, effective, 
and innovative support for peers engaged in the day-to-day work of 
general and liberal learning in twenty-first-century higher education. 
Find AGLS at agls.org.

•	 Association for Institutional Research (AIR): AIR is a global 
association that empowers higher education professionals at all levels 
to use data, analytics, information, and evidence to make decisions 
and take actions that benefit students and institutions and improve 
higher education. Find AIR at airweb.org.

•	 Association of American Colleges & Universities (AAC&U): 
AAC&U advances the vitality and public standing of liberal education 
by making quality and equity the foundations for excellence in 
undergraduate education in service to democracy. Find AAC&U at 
aacu.org.

•	 Center for Assessment & Research Studies (CARS) at James Madison 
University: CARS provides high-quality assessment services to 
the university, offers applied graduate training in both assessment 
and measurement, increases the use of innovative technology 
in assessment practice, enhances the rigor of measurement and 
statistical techniques used in assessment practice, and produces 
valuable scholarship in assessment and measurement. Find CARS at 
jmu.edu/assessment.

•	 Center for Postsecondary Research (CPR)/National Survey of 
Student Engagement (NSSE): CPR, a research center of the Indiana 
University School of Education, investigates processes and practices 
that influence student success and institutional excellence in 
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higher education and promotes those found to be effective. NSSE 
annually collects information from hundreds of four-year colleges 
and universities about first-year and senior students’ participation in 
programs and activities that institutions offer to benefit their learning 
and personal development. The results provide an estimate of how 
undergraduates spend their time and what they gain from attending 
college. NSSE supplies participating institutions with a variety of 
reports that compare their students’ responses with those of students 
at self-selected groups of comparison institutions. Find CPR at cpr 
.indiana.edu and NSSE at nsse.indiana.edu.

•	 Higher Education Data Sharing Consortium (HEDS): HEDS 
facilitates the exchange of data and professional knowledge among 
member institutions in a climate of trust, collegiality, and assured 
confidentiality. An independent not-for-profit corporation formed 
in 1983, HEDS is now located at the Center of Inquiry at Wabash 
College in Crawfordsville, Indiana. Find HEDS at hedsconsortium 
.org.

•	 Indiana Campus Compact: Formed in 1993, Indiana Campus 
Compact is a partnership of college and university presidents and 
chancellors who have committed themselves and their institutions 
to their communities through mutually beneficial and meaningful 
collaborations to create engaged citizens and vibrant communities. 
Indiana Campus Compact is the only organization in the state that 
works with public, independent, and two-year institutions of higher 
education. Find Indiana Campus Compact at indianacampuscompact.
org.

•	 National Institute for Learning Outcomes Assessment (NILOA): 
The mission of NILOA, the Assessment Institute’s signature partner, 
is to discover and disseminate ways in which academic programs 
and institutions can productively use assessment data internally to 
inform and strengthen undergraduate education and externally to 
communicate with policymakers, families, and other stakeholders. 
NILOA assists institutions and others in identifying and adopting 
promising practices in the assessment of college student learning 
outcomes—that is, documenting what students learn, know, and 
can do for the benefit of colleges and universities, accrediting 
groups, higher education associations, foundations, and others 
beyond campus, including students and their families, employers, 
and policymakers. Find NILOA at learningoutcomesassessment 
.org.
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Assessment Institute Topics

Sessions at the Assessment Institute address a broad array of assessment  
topics. An analysis of presentation proposals and abstracts from the past 
 several years reveals recurring themes of the annual program:

•	 Levels of assessment: Sessions have addressed assessment practices 
focused on individual students and groups or cohorts of students 
within classes, courses, programs, and disciplines in both academic 
and cocurricular units and across campuses, institutions, and systems 
of higher education.

•	 Assessment in various contexts: Contexts include general 
education and discipline-specific offerings; programs with specialized 
accreditation; cocurricular programs; student engagement, success, 
retention, and persistence interventions; learning activities in out-
of-class settings like experiential, international, and virtual or online 
learning; and campus services.

•	 A variety of assessment methods: Assessment methods considered 
include both direct and indirect approaches; authentic assessments 
based on papers, projects, performances, and ePortfolios; observations 
of practice or simulated practice situations; paper-and-pencil and 
electronic tests; performance on locally developed or national tests; 
program reviews; signature assignments; surveys, interviews, and 
focus groups; syllabi or transcript analyses; and use of rubrics.

•	 Stakeholder involvement in assessment activities: Stakeholders 
discussed include students themselves; faculty, staff, and adminis- 
trators; institutional governance bodies; employers and community 
members; P–12 institutions and higher education consortia; 
foundations and other grant-making organizations; regional and 
specialized accreditors; national organizations and associations; 
international partners; and publishers and commercial vendors.

•	 Integration with and linkage of assessment to other practices: Practices 
with important connections to assessment include curriculum 
planning and revision; faculty development; promotion and tenure 
processes; rewards and recognition for faculty and staff; strategic 
and annual planning; accreditation; institutional improvement and 
effectiveness strategies; data collection, storage, and analysis; resource 
identification, prioritization, and allocation; and technology and 
facilities planning, renovations, and upgrades.
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10  introduction

•	 Uses of assessment findings: The various uses of assessment discussed 
include improving student learning in assorted contexts; designing 
assignments and learning activities; enhancing instructional 
environments, both physical and virtual; fostering internal 
improvement and development; demonstrating accountability 
or compliance with requirements and standards set by external 
stakeholders; communicating accomplishments to various audiences; 
and incorporating assessment findings into research and other 
scholarly pursuits.

•	 Emerging ideas in assessment: Institute sessions have addressed 
a wide range of emerging ideas over the years, including assessing 
assessment to ensure meaningful use of assessment findings; 
broadening assessment to include graduate and professional 
programs, cocurricular learning, and administrative functions; and 
improving assessment methods by responding to dynamic changes in 
institutional contexts and focusing on equitable, inclusive learning 
approaches and environments.

In addition to the breadth of general themes and topics, the Assessment 
Institute offers tracks focused on assessment in areas such as the following:

•	 Community engagement
•	 ePortfolios
•	 Faculty development
•	 Global learning
•	 Graduate and professional education
•	 High-impact practices
•	 Learning improvement and innovation
•	 NILOA
•	 Science, technology, engineering, and math (STEM) education
•	 Student affairs programs and services
•	 Diversity, equity, and inclusion (to be introduced at the 2019 

Assessment Institute)

Assessment veterans and emerging assessment leaders take responsibility for 
organizing each of these tracks. This task includes generating and reviewing 
concurrent and poster session proposals and securing track-specific keynote 
presenters who raise important ideas or questions about the track’s purpose 
or theme.
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Trends From the Assessment Institute and Elsewhere

Although the Assessment Institute has a long record of growth and success, 
we have never published conference proceedings or produced a book address-
ing ideas or content from the Institute. Given the breadth and depth of the 
Institute, track leaders were enthusiastic about developing chapters highlight-
ing assessment themes and trends from their tracks. The chapters that follow 
are organized into two main sections. Part One, “Trends in Assessment,” 
comprises a series of chapters drawn from Assessment Institute tracks. Each 
of these chapters provides important background information with attention 
to the significance of the topic, describes trends from the Institute and else-
where, offers ideas about emerging trends and their implications for higher 
education, and concludes with a summary of main trends and questions for 
discussion. Part Two, “Looking to the Future,” offers three chapters that 
point to the future of assessment and identify several meta-trends that we see 
emerging from the preceding material.

Chapter 1: “Movement Afoot: Fostering Discourse on Assessment 
Scholarship”

Kicking off Part One of this book, this chapter by leaders of the Assessment 
Institute’s signature partner, NILOA, sets the stage for the subsequent chap-
ters by highlighting NILOA’s own research on trends in several areas of 
assessment, including assessment methods, curriculum design, and equity in 
assessment, an issue that has recently attracted increasing discussion.

Chapter 2: “Becoming More HIP: Assessment Trends in High-Impact 
Learning Practices and Student Success”

Evidence continues to endorse the value of high-impact teaching and learn-
ing practices for supporting student learning, engagement, retention, and 
success. This chapter explores a range of trends related to high-impact prac-
tices (HIPs), with a particular focus on the quality and fidelity of HIPs’ 
implentation, equitable access to HIPs, scaling HIPs, and authentic assess-
ment of learning in HIP experiences.

Chapter 3: “Evolving Practices in the Development and Assessment of 
Global Learning”

This chapter explores trends in assessment of global learning and inter-
cultural competence. Today, global learning goes beyond traditional study 
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12  introduction

abroad to include curricular and cocurricular opportunities such as integra-
tion of global learning within courses and local experiences, community-
based global learning, and study away. The chapter also describes the large 
number of assessment tools, including various authentic assessment meas-
ures, used to gauge achievement of outcomes such as intercultural compe-
tence and global citizenship.

Chapter 4: “Assessing Community Engagement”

Community engagement refers to collaborations between higher education 
institutions and their larger communities, including community-engaged 
learning and other university–community partnership activities. This chapter 
describes desired transdisciplinary learning outcomes of student community 
engagement and various assessment measures for them, and discusses assess-
ment of other aspects of community engagement, including approaches to 
assessing the impact of these activities on the community.

Chapter 5: “Understanding Students Yesterday, Today, and Tomorrow: 
Trends in Student Affairs Assessment”

This chapter traces the history of student affairs assessment from early focuses 
on participation and satisfaction with cocurricular programs to the current 
assessment of student learning and developmental outcomes resulting from 
these activities. Emphases include the professionalization of student affairs 
assessment, equitable and inclusive assessment approaches, assessment of 
complex learning outcomes, and collaboration between student affairs and 
academic affairs.

Chapter 6: “STEM Education and Assessment: Evolving Through 
Evidence”

There is a growing need in the United States and internationally to educate 
STEM-literate graduates. This chapter addresses emerging trends in assess-
ing student learning in STEM disciplines, with a focus on interventions and 
promising instructional practices that improve STEM learning of today’s 
rapidly changing student population and assessment methods suited to the 
multifaceted STEM context.

Chapter 7: “Assessment at the Highest Degree(s): Trends in Graduate 
and Professional Education”

Disciplinary accreditation has historically driven assessment in graduate 
and professional programs. Today’s graduate and professional students must 
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attain more-difficult-to-assess competencies in interprofessional teamwork 
and other forms of collaboration, with assessment also focusing on profes-
sional formation. This chapter further proposes development of a set of 
national standards for graduate education.

Chapter 8: “Measuring Faculty Learning: Trends in the Assessment of 
Faculty Development”

The chapter contributors challenge faculty developers to move toward  
evidence-based practice in development interventions and discuss related 
needs for a theoretical foundation for faculty development activities, devel-
opment of organizational cultures of learning, and methodologies for assess-
ing learning outcomes of faculty who participate in faculty development.

Chapter 9: “Transforming Assessment, Assessing Transformation: 
ePortfolio Assessment Trends”

ePortfolios are both an assessment method and a HIP that can support pow-
erful learning and yield actionable information for assessment. They are 
well suited to assessing complex learning outcomes, dispositional learning, 
and other so-called ineffable outcomes. This chapter explores approaches to 
ePortfolio assessment and proposes a more expansive view of assessment that 
considers students’ personal, professional, and civic development.

Chapter 10: “Lots of Assessment, Little Improvement? How to Fix the 
Broken System”

Part Two of this volume opens with this chapter, which argues that we have 
overemphasized the mechanics of assessment to the detriment of genuine 
improvement. Focusing on program theory, fidelity, and sound measure-
ment, and offering several examples, the contributors propose a revised 
model that views assessment as part of our improvement practices rather 
than improvement as a feature of assessment. Rethinking the faculty reward 
system will be crucial to the success of this new paradigm.

Chapter 11: “Using Assessment Trends in Planning, Decision-Making, 
and Improvement”

The diversity of students served by higher education institutions requires 
that faculty, staff, assessment professionals, and institutional leaders recon-
sider what we assess, how we assess, and how we leverage results. This chapter 
focuses on how to incorporate the assessment trends presented in this vol-
ume into planning, decision-making, and improvement, with an emphasis 
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14  introduction

on holistic assessment of student gains through authentic, culturally respon-
sive, and embedded approaches that account for student diversity and ensure 
equity.

Chapter 12: “Meta-Trends in Assessment: Perspectives, Analyses, and 
Future Directions”

Incorporating and drawing on brief contributions from the national associa-
tions and research organizations that partner with the Assessment Institute, 
this chapter highlights anticipated future trends and the ways in which our 
partner organizations are preparing to address them. The chapter concludes 
with 10 meta-trends in assessment that draw on the chapters in this volume 
and the contributors’ observations of the assessment field.

Conclusion

The numbers of individuals, institutions, associations, and organizations 
involved in assessment evidences its prominence in American higher educa-
tion. As a long-standing contributor to professional development and dis-
semination of assessment innovations and expertise, the Assessment Institute 
in Indianapolis has played a major role in advancing understanding of assess-
ment practices. Assessment Institute partners, each bringing unique perspec-
tives on assessment, also contribute to the widening influence of assessment 
on the higher education landscape. The chapters that follow, informed by the 
Assessment Institute and other sources, aim to enable readers to identify and 
incorporate cross-cutting and emerging assessment themes and ideas into 
their own contexts.

We want to hear from you about Trends in Assessment:

•	 Provide reactions or suggestions about trends.
•	 Share and access resources related to trends.
•	 Learn about professional development opportunities  

related to trends.

Visit assessmentinstitute.iupui.edu/trends
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