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1

INTRODUCTION

Nina Namaste and Amanda Sturgill

Ready for a global experience? Do we have options for you! If you are one of 
the new faces of global learning, with a structured professional major and little 
time, we have what you need in our first option. Students get to see many of 
the great sights of Europe in the university’s short course: E.U. Capitals. This 
faculty-led program, conveniently taught in a Maymester, visits Vienna, Brus-
sels, Sofia, Prague, Riga, Helsinki, Stockholm, Berlin, Budapest, and, of course, 
Rome and Paris in a fast-paced and intense global experience. From the first 
bite of Sacher Torte to the last sip of Bordeaux, students get a taste of the best 
of the Continent.

Another wonderful option could be our sister school in Paris. Fully immerse 
yourself as you step out of the international dorm each day and have to get by 
in your rapidly improving French. After class, sit with your classmates in the 
Sister School Program in one of the charming sidewalk cafés and absorb what 
it means to be a citizen of the City of Lights. Learn to speak and be French by 
“swimming in the pool” of Frenchness!

Or you could strike out on your own as a visiting student for a fabulous 
semester in Hanoi. This one is a challenging chance to live with a Vietnam-
ese roommate and take classes with locals. Our Independent Learner program 
requires you to complete assignments for a professor here at your home univer-
sity, keep a guided reflective journal, complete cultural exposure exercises, and 
participate in an online video discussion group with other students from our 
university who are learning about cultures where they are—all over the world. 
Or join our program with the National Student Exchange and experience the 
diversity of the United States and Canada when you cross-enroll at a school in 
another state.

These snippets, though invented, are based on real program descriptions at 
real universities like the sister school programs at University of the Incarnate 
Word, the many faculty-led short-term classes like those offered at Elon 
University, the University of Texas, University of Southern California, or the 
direct-enroll options at Massachusetts Institute of Technology. The National 
Student Exchange facilitates cross-campus enrollment between states and 
provinces in the United States and Canada. They capture the essence of highly 
divergent approaches to off-campus international study experiences—from 
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2  introduction

grand tour to sink-or-swim to supported immersion. Hundreds of thousands 
of students study abroad and in off-campus domestic study for academic 
credit each year, and many universities identify these experiences as high-
impact practices that have the potential to maximize learning. As Salisbury 
(2011; Salisbury, An, & Pascarella, 2013) notes, scholars have completed 
many studies of individual study abroad experiences, looking at learning out-
comes such as the development of intercultural competence measured at the 
start and end of a study abroad course. However, as Hayward and Charette 
(2012), Hoff and Paige (2008), and Deardorff (2014) discuss, developing 
competence is an iterative process and thus is difficult to capture in research 
studies. Scholars don’t agree on the expected outcomes—personal growth, 
intercultural competence, language proficiency, intellectual understanding of 
difference, and so forth—of study abroad and off-campus domestic study, 
further complicating research on these practices as well as consistency of 
learning outcomes on study away programs.

Although a solid body of work has emerged investigating the interac-
tions of the before, during, and after attributes of the campus experience 
with off-campus study (Vande Berg, Connor-Linton, & Paige, 2009; Vande 
Berg, Paige, & Lou, 2012), questions remain about the larger picture of off-
campus study and its integration with college education as a whole. Previous 
studies (Rexeisen, 2013; Stebleton, Soria, & Cherney, 2013) have generally 
investigated global learning as a particular type of high-impact practice, pri-
marily focused on students in the context of study abroad. Up until now, 
research has tended to specialize, such as in the area of global learning assess-
ment or program-specific practices (e.g., Anderson, Lorenz, & White, 2016; 
Deardorff, 2014; Dietrich & Olson, 2010). These investigations, although 
important, do not capture the full nature of global learning that colleges and 
universities wish to provide, both on and off campus, for students who bring 
a variety of experiences, levels of knowledge, and demographic and cultural 
backgrounds.

There is growing awareness that global learning is not confined to credit-
bearing university off-campus international programs, and that institutions 
of higher learning have, up until now, conceived of global education too 
narrowly. Global learning through study abroad and off-campus domestic 
study fits into a larger context of students’ educational experiences (Council 
on International Educational Exchange, 2006). You can find global learn-
ing as part of other high-impact practices; domestic off-campus programs, 
undergraduate research, and service- or community-based learning all can 
be global learning opportunities. On-campus global learning can occur in 
the disciplines and in the core curriculum as well. Language and culture, 
anthropology, sociology, and other departments; multicultural centers; and 
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introduction  3

diversity and inclusivity offices, to name a few, also teach students to be 
global learners. Global learning pertains to the many staff and faculty edu-
cators who intentionally encourage students to engage with and success-
fully navigate difference. Thus, there is a growing need for bridging across 
disciplinary and administrative silos, silos that are culturally bound within 
academia. The gaps between these silos matter as students seek to integrate 
off- and on-campus learning.

Since existing studies such as the Georgetown Consortium work (Vande 
Berg, 2009) were published, the landscape of global learning has changed 
substantially. Universities offer many more short-term, faculty-led, interna-
tional, off-campus courses that target affinity groups like majors, athletes, 
professions, and so on, which have expanded accessibility and increased 
participation. Teachers and scholars are finding evidence that domestic off-
campus experiences can be as enriching and educational as international 
ones. Students have more ways to learn about and even engage with the 
world. They share their study away experiences with others on required blogs 
and optional Instagram stories. When they read what others have done, it’s 
another data point for preconceived notions about the difference they may 
encounter. Travel has become less expensive, so more students are having ini-
tial encounters with difference before they enroll in college. And college itself 
has changed—students today have the opportunity to interact and engage 
with a broader array of people. In the past 20 years, there has been a 15% 
increase in students of color attending U.S. colleges and universities, with 
Hispanics making up the majority of those attendees (Espinosa, Turk, Taylor, 
& Chessman, 2019). Despite persistent inequities in educational attainment 
documented by Espinosa and colleagues, political changes, demographic 
shifts, and improving educational technologies have made blended learning, 
completely online degrees, compacted degrees, and certificate programs all 
a substantial part of the higher education landscape. For example, in 2019, 
the American Council on Education (ACE) reported that students of color 
composed 45% of the student body at colleges and universities (ACE, 2019). 
Students of indigenous and Hispanic origin still lagged, suggesting there is 
still work to be done on inclusion in higher education.

Yet less is known about how global experiences affect and are affected 
by micro to macro elements of higher education. Global experiences can be 
intentionally woven through the curriculum (Vande Berg et al., 2012), and 
as Brewer and Cunningham (2009) suggest, integrating global experiences 
at all levels across the university is vital. Doing so can transform students, 
educators, and ultimately institutions. In turn, scholarship that conceptual-
izes study abroad and off-campus domestic study as global learning practices 
integrated into the rest of a university education can lead to higher impact 
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4  introduction

study abroad and off-campus domestic study. We need research studies, such 
as those in this edited volume, that move beyond the student question and 
look at faculty, structures, pathways, and so on that impact global learning.

The research in this edited volume stems from the Elon University Center 
for Engaged Learning (CEL) seminar on Integrating Global Learning, which 
focused particularly on issues of off-campus international and domestic study. 
The multi-institutional research teams committed to and collected data for 
two years; the findings from four groups comprise chapters in Part Two. 
Additionally, at the end of the second year, CEL held a symposium open 
to others interested in global learning to present evidence-based research on 
global learning, which comprise chapters in both Part One and Part Three. 
The multi-institutional projects, and chapters, explore four main areas:

1. Students’ integration of study abroad and off-campus domestic study 
with other university global learning experiences

2. Educators’ roles in students’ study abroad and off-campus domestic study
3. Curricular and programmatic factors that integrate study abroad and off-

campus domestic study with students’ other global learning experiences
4. Institutional factors that integrate student learning from study abroad 

and off-campus domestic study

The chapters in this book look at recent developments such as short-term 
off-campus international study and certificate/medallion programs, as well as 
blended learning environments and undergraduate research. Research from 
the CEL seminar demonstrates that global learning has a variety of complex 
interactions with higher education and is a skill that learners of all sorts can 
develop and improve, with appropriate interventions.

This book meets a significant need to connect research and practice to 
enhance global learning. We aim to address two related gaps in the litera-
ture, both of which constrain institutional, programmatic, and pedagogical 
effectiveness.

1. Global learning is often divided, both structurally and intellectually, into 
separate categories such as study abroad, domestic off-campus study, 
intercultural competence training, and diversity and identity-based 
education. These silos may make organizational sense, but they do not 
reflect the integrated nature of learning nor do they meet the needs of 
students who are exploring intersectional identities (Barnett & Felten, 
2016). Many scholars and practitioners recognize this problem. More 
than a decade ago, for instance, ACE published a report criticizing the 
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introduction  5

ubiquitous divisions between international and multicultural education 
on campuses and calling for bridges to be built—or, even better, for silos 
to be eliminated—to meet the common and essential goals for student 
learning (Olson, Evans, & Schoenberg, 2007). Unfortunately, persistent 
gaps continue to divide programs and the practices of global learning in 
U.S. higher education.

2. Scholarship in this broad area often does not provide useful guidance to 
those actually doing the work of designing programs or teaching students 
in global learning. On the one hand, large-scale survey research has been 
invaluable in identifying the powerful outcomes of “Diversity/Study 
Away/Global Learning” (Kuh, O’Donnell, & Schneider, 2017, p. 10), 
the most recent formulation of this category of high-impact practices. 
On the other hand, these quantitative studies do not offer much insight 
into how to effectively enact these practices to support student learn-
ing because the components of high-quality high-impact practices like 
global education are difficult to discern from large-scale research (Kuh, 
O’Donnell, & Reed, 2013). Recognizing this challenge, many schol-
ars have conducted studies of individual programs or institutions (e.g., 
Allen, 2010; Jackson, 2008; Rexeisen, 2013). This work can be illumi-
nating, but practitioners often struggle to generalize from scholarship 
that is so context-specific.

This book fills both gaps by presenting new multi-institutional, practice-
oriented research on global learning, broadly defined.

Mind the Gap focuses on the need to bridge silos; it identifies evidence-
based approaches designed to address the many gaps among the various par-
ties teaching and researching aspects of global learning. The hope is that 
with the findings from collaborative, multi-institutional research the field 
can move beyond the present case study approach toward one that is more 
generalizable and thus significantly improve the manner in which we foster 
and evaluate global learning. For half of the chapters in Part Two, faculty 
and staff collaborated on research that investigated institutions ranging from 
small, liberal arts colleges to large, research-intensive state institutions. They 
share findings from research projects that investigated individual student, 
structural, faculty, and programmatic interventions that affect global learn-
ing within international education contexts. The other chapters include 
faculty, staff, and other educators who analyzed data from traditional aca-
demic contexts to online environments. The variety of perspectives, angles, 
institutions, and collaborators provided in the book are meant to bridge the 
silos that currently exist within the study of global learning. Part Three and 
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6  introduction

the concluding chapter draw these various and varied perspectives together. 
Thus,

•	 Part One: Intent and Evidence in Designing Effective Global Learning 
Practices explores the definitions, institutional frames, and important 
conceptual shifts necessary to integrate global learning throughout 
the collegiate experience.

“Mapping Understandings of Global Engagement” by Maureen 
Vandermaas-Peeler, Joan Ruelle, and Tim Peeples (Elon University) 
examines the term global engagement within the scholarly literature of 
global learning and high-impact educational practices and proposes an 
operational definition that will clarify the term and provide guidance 
for an emerging scholarship of global engagement (SoGE).

“Approaching Internationalization as an Ecosystem” by Linda Drake 
Gobbo and Joseph G. Hoff (University of North Carolina-Charlotte) 
approaches internationalization as an ecosystem, the organizational 
structure and process component of internationalization that focuses 
on what is needed to nourish and sustain outcomes.

•	 Part Two: Using Multi-Institutional Research on Study Away to 
Understand the Context of Gaps features research that extends 
previous explorations of off-campus study through the holistic frame 
of global learning, domestically and abroad, including investigating 
institutional and student factors that both encourage and discourage 
global learning. Each chapter describes a research project in context, 
shares the scholars’ findings, discusses the implications for integrating 
global learning, and offers evidence-based recommendations for 
practice.

“When Does Global Learning Begin? Recognizing the 
Value of Student Experiences Prior to Study Away” by Scott  
Manning (Susquehanna University), Zachary Frieders (University 
of California-Davis), and Lynette Bikos (Seattle Pacific University) 
suggests that existing predeparture work largely ignores what  
students consider to have prepared them for study abroad and 
therefore misses valuable opportunities to use strategies that build 
on students’ strengths and the connections they make between 
their predominantly “local” (U.S.) prior cultural experience and 
their upcoming “global” studies abroad.

“Exploring Patterns of Student Global Learning Choices: A Multi-
Institutional Analysis” by Iris Berdrow (Bentley University), Rebecca 
Cruise (University of Oklahoma), Ekaterina Levintova (University of 
Wisconsin-Green Bay), Sabine Smith (Kennesaw State University), 
Laura Boudon (Florida International University), Dan Paracka 
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introduction  7

(Kennesaw State University), and Paul M. Worley (Western Carolina 
University) argues that global learning is a broader, cumulative process, 
involving study abroad, international student clubs, international 
internships, foreign language acquisition, and extracurricular activities 
wherein students who engage in one type of activity will then be more 
likely to engage in additional learning opportunities indicating global 
learning integration.

“Crossing Borders at Home: The Promise of Global Learning Close 
to Campus” by Amanda Sturgill (Elon University) demonstrates that 
learners don’t have to cross geopolitical borders to be global learners, 
which is good news for students whose degree plans, life factors, or 
finances preclude international travel. This chapter explores some 
of the types of global learning possible without even leaving town, 
offering results that suggest that quality domestic off-campus study 
can, indeed, produce change toward intercultural competence.

“Assessing Intercultural Competence in Student Writing: A Multi-
Institutional Study” by Melanie Rathburn (Mount Royal University), 
Jodi Malmgren (St. Olaf College), Ashley Brenner (Community 
College of Philadelphia), Michael Carignan (Elon University), Jane 
Hardy (Wabash College), and Andrea Paras (University of Guelph) 
uses student reflections to conclude that short-term programs 
contribute to global learning, and that intercultural competence can 
be enhanced through intentional cultural training.

“Up for the Challenge? The Role of Disorientation and Dissonance 
in Intercultural Learning” by Andrea Paras and Lynne Mitchell 
(University of Guelph) analyzes the relationship between students’ 
responses to the cognitive dissonance created by disorienting 
events and how students’ ability to cognitively reframe disorienting 
experiences directly impacts the potential to improve their intercultural 
competence.

“Global Competence Development: Blended Learning Within a 
Constructivist Paradigm” by Bert Vercamer, Linda Stuart, and Hazar 
Yildirim (AFS Intercultural-Sentio, Inc.) explains how well-designed 
technology redefines learning by allowing a global cohort to engage 
both synchronously and asynchronously with each other while 
developing self-awareness, awareness of cultural others, emotional 
intelligence, and effective bridging techniques.

“Have Interest, Will NOT Travel: Unexpected Reasons Why 
Students Opt Out of International Study” by Ekaterina Levintova 
(University of Wisconsin-Green Bay), Sabine Smith (Kennesaw 
State University), Rebecca Cruise (University of Oklahoma), Iris 
Berdrow (Bentley University), Laura Boudon (Florida International 
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8  introduction

University), Dan Paracka (Kennesaw State University), and Paul M. 
Worley (Western Carolina University) argues for a greater attention 
to additional dimensions of educational equity, particularly for 
student parents, student athletes, student veterans, and students 
experiencing anxiety.

“#FacultyMatter: Faculty Support and Interventions Integrated 
Into Global Learning” by Prudence Layne (Elon University), Sarah 
Glasco (Elon University), Joan Gillespie (Independent Scholar), 
Dana Gross (St. Olaf College), and Lisa Jasinski (Trinity University) 
offers a unique assessment of how faculty as learners make meaning 
and adjust prior perceptions to experience their own paradigm shifts.

•	 Part Three: Assessing Expanded Notions of Global Learning draws 
the various perspectives in Part One and Part Two together to offer a 
synthesis of the field for both practitioners and scholars.

“Expanding the Perceptions and Realities of Global Learning: 
Connecting Disciplines Through Integrative Global Learning 
and Assessment” by Darla K. Deardorff (Duke University) and 
Dawn Michele Whitehead (Association of American Colleges 
& Universities [AAC&U]) examines ways to expand notions of  
global learning by bridging silos—schools and departments, 
curricular and cocurricular—across institutions through shared 
understanding and implementation of integrative global learning and  
a changing paradigm of global learning assessment.

“Assessing Global Competency Development in Diverse Learning 
Environments” by Horane Holgate, Heidi E. Parker, and Charles 
A. Calahan (Purdue University) introduces a series of formative 
assessment short scales using Bloom’s affective domain, based on the 
AAC&U’s Global Learning, Civic Engagement and Intercultural 
Knowledge & Competence Valid Assessment of Learning in 
Undergraduate Education (VALUE) Rubrics.

“Opportunities and Challenges of Ethical, Effective Global 
Learning” by Nina Namaste and Amanda Sturgill (Elon University) 
uses the history of global learning models to examine some of the 
reasons why programs fail to deliver the high learning goals they 
aspire to, and argues that deep, conceptual reform is necessary.

“Epilogue: Global Learning as High-Quality Engaged Learning” by 
Jessie L. Moore, a series coeditor for the Stylus Publishing and Center 
for Engaged Learning Series on Engaged Learning and Teaching, 
connects the collection’s work to broader conversations about engaged 
learning in higher education.
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introduction  9

Mind the Gap: Global Learning at Home and Abroad ends with the Elon 
University Statement on Integrating Global Learning With the University 
Experience: Higher-Impact Study Abroad and Off-Campus Domestic Study as a 
reference to help guide discussions that will empower change agents.
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PA R T  O N E

I N T E N T  A N D  E V I D E N C E  I N 
D E S I G N I N G  E F F E C T I V E  G L O B A L 

L E A R N I N G  P R A C T I C E S
Amanda Sturgill

Intention and evidence matter in global learning. In this section, authors 
seek to define the processes by which global learning, writ large, should 
be planned for and realized at institutions.
Several metaphors have been used to describe the process by which stu-

dents become global learners. Students need to see other cultures as part of a 
well-rounded education. They need to be immersed in the milieu of the other. 
They need to build up their models of cultures, to construct bridges between 
their own cultural understandings and those of others in their own com-
munities, in their own country, and in others. Maureen Vandermaas-Peeler, 
Joan Ruelle, and Tim Peeples provide a new metaphor of global engage-
ment, which occurs “when there is intentional integration of three critical 
foundational domains: learning/knowledge, skills/behaviors, and attitudes/
dispositions” (p. 18, this volume). They note that mentored authentic experi-
ences are the mechanism by which global engagement occurs. They suggest 
a research agenda for global engagement that focuses on student factors like 
open-mindedness and institutional factors like sequencing of experiences on 
campus, in the home country, and abroad.

Linda Drake Gobbo and Joseph G. Hoff suggest a second metaphor—
that of the internationalization ecosystem. In this model, they suggest that 
global learning factors need to be the major criteria by which institutions 
develop and assess efforts to internationalize learning. This shift in mind-set, 
away from increasing access to travel or mitigating risk onto learning, helps 
integrate the study away experience for those who participate and encourages 
institutions to think about how to provide global learning for students who 
can’t travel. The contributors suggest that faculty are essential in setting these 
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12  intent and evidence in designing global learning practices

goals and that institutions should structure incentives to encourage faculty 
to think beyond disciplinary applications. Thus, Part One explores the defi-
nitions, institutional frames, and important conceptual shifts necessary to 
integrate global learning throughout the collegiate experience.

Book 1.indb   12 27-02-2020   15:42:04

Sample Chapter www.Styluspub.com




