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Introduction

‘Culture’ has become a popular concept to mention both in academic discus-
sions and public debate. Where once culture was associated mainly with arts 
such as architecture, music and painting, it is now commonly related to peo-
ple’s everyday behaviour as well. It has even become quite common to use cul-
ture as an explanation for various phenomena, ranging from marketing and 
consumer habits to international relations (Nyteri & Breidenbach, 2009).
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Even though people have become much more aware of cultural differences, we 
believe it is worthwhile to take a closer look at what culture actually is and how 
it influences people and interactions. Whether you are a student in an interna-
tional programme or a professional working in an international or multi-ethnic 
environment, if you want to improve your ‘intercultural competence’, a greater 
awareness of the role of culture is an important start. We are convinced that it 
is imperative, especially in today’s world, to go beyond a simplistic and deter-
ministic understanding of culture. 

In this chapter we will discuss various perspectives, theories and aspects of 
culture in order to lay the foundation for our approach to intercultural commu-
nication, competence and interaction, which will be discussed in the following 
chapters. 

1.1 What is culture?

Culture as a phenomenon is famously difficult to describe or to define. There 
is a huge variety of definitions in the scientific literature: an inventory by Kroe-
ber and Kluckhohn as early as 1952 (p. 181) identified 164 different definitions 
of culture, and it can safely be assumed that many more definitions have been 
added since.

Yet what most definitions have in common is that culture 1) refers to habits 
(so not one-time phenomena), 2) is a characteristic of a social group (not of 
individuals), and 3) refers to learned aspects of social life (thus not biological 
or inherited traits) (Hansen, 2009a, p. 9). Consequently, we define culture as a 
complex set of habits that characterize a social group. This set of habits encom-
passes cognitive resources (knowledge, beliefs, values) and behavioural pat-
terns (Rathje, 2009). Different social groups come to different views and behav-
ioural patterns, therefore creating different cultures and cultural differences.

This approach to culture was first applied by cultural anthropologists. After 
studying the habits and beliefs of people outside the ‘Western’ world, they ar-
gued that these should no longer be seen as inferior, as was commonly un-
derstood by Western Europeans at the time, but as different (Lemaire, 1976). 
This perspective on culture proved of great value in battling ethnocentrism: the 
tendency to consider one’s own views and customs as normal, self-evident, and 
often superior to those of others. The awareness that your own habits are com-
monly just as strange to others as other’s habits are strange and unfamiliar to 
you, is often a good first antidote to such ethnocentrism. 
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Unfortunately, nowadays one of the main problems of the concept of culture is 
that it is easily used simplistically or even opportunistically. This leads to state-
ments such as ‘I don’t think that is part of his culture’, ‘My culture does not allow 
me to do this’, or ‘Those cultures do not mix’. Instead of creating deeper under-
standing and effective communication, such views can lead to either-or and us-
versus-them scenarios. This section is devoted to providing a deeper and broad-
er understanding of the nature of culture by discussing its various aspects.

1.1.1 Culture is everywhere – and nowhere

When trying to understand the significance of culture for human experience 
and interaction, one could state that culture is both everywhere and nowhere. 
It is everywhere, in the sense that it affects people’s feelings, thoughts and ac-
tions on many levels and occasions. Human beings need to make sense of their 
experiences to properly function. In doing so, they can develop different under-
standings of their lives and the world they live in. People need to give meaning 
to what they do, since there is no inherent meaning in their actions as such. Cul-
ture plays a crucial role in giving meaning to experiences. For instance, shaking 
hands in itself has no meaning, unless people give it meaning, e.g. as a way of 
greeting and paying respect. Culture, in its broadest sense, thus has to do with 
everything that is developed by people to organize their lives and experiences. 

In this sense, culture is like the wind (thanks to Maarten Bremer for this met-
aphor): invisible yet always there, somehow steering people in one direction 
while making it difficult for them to go in another direction. And as with the 
wind, you notice it most when you go against it. People are often unaware of 
how they are influenced by culture, until they are confronted with unfamiliar 
cultural patterns. People are ‘socialized’ into a culture from a young age, by 
their parents, their family, teachers, peers and others. It may come as a shock 
when they learn that other people have been raised in different ways, and their 
first response is often to reject ideas or behaviours they are unfamiliar with.

A professor says, ‘When I first started teaching international groups of students, 
I was often very upset when some of my students didn’t look me in the eye while 
I was talking to them. I felt they were not listening to me or even disrespecting 
me. When I told this to a colleague, he explained to me that many of our students 
are taught that it is considered polite to avoid eye contact, especially between 
people of different social registers (like a student and teacher, or a child and his 
elder relatives). For many of them, it is considered disrespectful to look someone 
straight in the eye when being talked to, especially by teachers.’
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At the same time, culture is nowhere because it does not exist in any specific 
or ‘real’ sense. Culture is obviously a concept invented by people – and in that 
sense culture as a concept is also part of culture. Culture is in itself something 
abstract – a helpful tool to analyse phenomena on the collective level (Baumann, 
1996) and to make distinctions between the behaviour and ideas of groups of 
people (Scollon, Wong Scollon & Jones, 2012). But in itself, it is often an ex-
planation that does not explain: to say that a culture is such and such does not 
provide an explanation, but merely an observation about a group of people or a 
particular place (Bennett, 2005). The fallacy of thinking that cultures are actual 
‘things’ with clear borders that exclusively separate groups of people and deter-
mine their behaviour is called ‘cultural essentialism’ (Holiday, 2011), and it is this 
essentialism that we try to avoid throughout this book. By discussing the many 
aspects and complexities of cultures, we will try to show that ‘culture’ is a very 
significant phenomenon, without implying that it does anything on its own. 

1.1.2 Culture and groups 

Often when people speak of ‘culture’, they are referring to groups on the basis of 
nationality: people that are from and live in the same country, or on the basis of 
ethnicity: people that share a common kinship and history. Nationality and eth-
nicity can overlap but are not necessarily the same. Nations (or countries) can 
comprise several ethnic groups, and migrants and their children often hold the 
nationality of the host country but are still considered to have a different eth-
nic background. Sometimes, people use culture to refer to even bigger groups 
based on geography, e.g. Asian, African or even Western culture. Many exam-
ples in this chapter refer to culture at the level of nationality or ethnicity. 

However, culture is a characteristic of any human group. Nearly every group 
that shares something in common, has a mutual culture. Aside from national or 
ethnic groups, professional groups (police culture, banking culture, IT culture), 
regions (Mid-West culture, Bavarian culture), city cultures (Beijing culture, Pa-
risian culture), groups around sports and leisure activities (gaming culture, FC 
Liverpool culture), family cultures or company cultures (IKEA culture, IBM 
culture, KFC culture) are all characterized by certain habits and traditions. In 
today’s world, we can even speak of ‘online’ cultures where communities are 
formed through the internet, enabling people in different locations to com-
municate around a videogame, a common interest or fanship via social media, 
forum discussions, chat, blogs and vlogs. 

Such cultures are often dubbed ‘subcultures’, implying that they are somehow 
less powerful or relevant than national or ethnic cultures. This can be mislead-
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ing, since they are not necessarily less influential or meaningful to people than 
national or ethnic cultures. Moreover, organizational and professional cultures 
sometimes differ greatly from what is common on a national level. 

An American academic working in the Netherlands was amazed the first time 
he was present at a Dutch PhD ceremony. He had considered the Dutch to be 
quite informal and direct in their communication, and was consequently very 
surprised that the ceremony involved professors in traditional gowns discussing 
the research in an indirect and diplomatic fashion. Every question or comment 
started with ‘Esteemed candidate’, and was followed by extensively compliment-
ing the candidate’s thesis before coming to the point. The PhD candidate would 
then respond with ‘Thank you for your question, highly esteemed professor’, be-
fore addressing the issue. 

In interactions and specific situations, many people tend to look for explana-
tions in ethnic, religious or national cultures. Depending on the situation, how-
ever, other cultural influences can be much more meaningful or relevant to 
people’s behaviours or experiences.

A group of students are having coffee after a lecture, and at one point discuss 
their experiences of having moved to Stockholm. One of the students, with a 
Somalian-Swedish background, says she very much had to get used to living in 
Stockholm, because people were so distant and reserved in public. ‘You mean 
when you compare it to Somalia?’ one of the students asks. ‘No, I never lived in 
Somalia’, she responds. ‘I grew up in a small town in the North of Sweden. Peo-
ple there all know each other and say hello when they run into each other on the 
street. That’s so different from here!’

The multitude of cultures on various levels form a myriad of influences that are 
sometimes intertwined and at other times operate independently of each oth-
er. If one would make a map of the cultures of the world, rather than drawing 
clearly defined and neighbouring areas, it would be more appropriate to draw 
a mosaic of bigger and smaller shapes in various sizes, sometimes overlapping 
and sometimes not. 

1.1.3 Culture as repertoire 

Cultures provide their members with a repertoire of ideas, behaviours and sym-
bols that they can apply in daily life. These form a resource to solve problems, 
make decisions and guide their responses. We choose the word ‘repertoire’ be-
cause it implies that people are not completely free to choose what cultural 
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elements they have access to, but nor is it predetermined whether, and when, 
they make use of cultural elements. It is in the practice of interaction and com-
munication that repertoires can be applied, reviewed, ignored, developed and 
expanded. To give an idea of what elements can be part of people’s cultural 
repertoires, we will describe the elements of knowledge, values and norms, lan-
guage, as well as heroes, traditions and rituals.

To start with, people in a given culture share a certain knowledge. This can re-
late to practical ‘everyday knowledge’ of ‘how things work around here’. At the 
level of society this could refer to such things as the opening hours of shops and 
public institutions, traffic rules, and the legal and political systems. Knowledge 
of these things helps to function on a practical level in a group and to avoid ac-
cidents, closed doors or invalid votes. Moreover, cultural knowledge can also 
relate to more abstract knowledge – e.g. philosophy, arts, history or science – 
that is prevalent and plays a role in a group. This kind of knowledge can serve 
as a source of ideas, inspiration and discussion, which together can constitute a 
group’s collective ‘frame of reference’.

Values indicate what people find ‘valuable’ in a group: what is considered im-
portant, good, healthy, appropriate and desirable? For instance, the age at 
which one is expected to move out of one’s parents’ house can be related to the 
degree to which the value ‘independence’ is rated. Values are rarely made ex-
plicit, but often lead to statements that sound ‘logical’ to its members (‘It would 
be healthy if John moves out of the house soon’).

Norms are the practical expressions of a social group’s values; the specific cri-
teria by which people and their behaviour are judged within (and sometimes 
outside) a group. For instance, ‘the norm’ may be to move out of your parents’ 
house in your early twenties, or the norm may be to live with your parents until 
you get married. Groups may also contain norms to judge whether or not peo-
ple uphold certain values: for instance, norms about whether or not someone is 
a good father, a good manager, a good policeman or a good teacher often reflect 
a group’s underlying values. 

People of a common culture also share a language. Language literally gives 
words to people’s experience: without those words it would be difficult to im-
agine or recognize some things that are valued in a group. Language can take 
the shape of official languages or dialects but also of slang, terminology or hu-
mour. Language is functional in the sense that it expresses ideas, but it is also of 
symbolic value: people communicate their shared group membership through 
familiar words and expressions, creating a sense of belonging and familiari-
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ty. This can even be found in online cultures, around certain expressions (e.g. 
‘YOLO’ – ‘you only live once’) or memes (recurring images or other cultural 
elements with varying subtexts). The impact of language differences on inter-
actions is discussed more thoroughly in Chapter 5 on the TOPOI area Tongue. 

Heroes, traditions and rituals are cultural components with a high symbolic 
value. Heroes are people that members of a culture look up to: think of people 
like Steve Jobs in the United States (or in the IT industry), Lao-tze in China or 
Jay Z in the hip-hop community. Generally, heroes have certain traits and char-
acteristics that are valued in a group, e.g. optimism and innovativeness (Steve 
Jobs) or assertiveness and self-confidence (Jay Z). Traditions and rituals are 
displayed at certain occasions and moments that give a group a sense of col-
lectiveness, unity or reflection. Examples include national commemorations, 
painting eggs for Easter, bowing before a martial arts class or cheering for an 
encore at a concert.

To a large degree, the elements of a culture work together as a system: knowl-
edge, values, norms and symbols often reinforce each other. It may therefore be 
tempting to believe that cultures are neat, predictable and coherent entities that 
can easily be analysed and overseen – like a jigsaw puzzle where all the pieces 
fit in neatly, forming a clear picture. As we will see later on, this is not always 
justified. 

1.1.4 Cultures and history 

Cultural repertoires are not created randomly: they do not just ‘happen to be’ 
a certain way but are in many ways the result of historical developments. Pre-
vious events and the ideas and circumstances of previous group members can 
exert influence even long after their lifetime, especially if they are somehow 
integrated in the institutions of society or a group. For instance, one can iden-
tify the history of the early settlers in several elements of United States cul-
ture. In Dutch society, elements of its trading history can still be found, as can 
influen ces from Calvinist Protestantism (even though a large part of Dutch so-
ciety now self-identifies as ‘atheist’). The same goes for culture on other levels: 
a multinational company that was founded by cooperative farmers decades ago 
can still be characterized by a conservative atmosphere in which risk-taking is 
avoided.

A historical perspective of a group’s culture can provide background and shed 
light on present behaviour, as the following example illustrates: 
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A manager from Denmark working for a former state-owned company in Roma-
nia felt increasingly frustrated with his older team members. In his view, they 
would never take initiative or responsibility, leaving all the decisions up to him. 
The Danish manager, however, was trying to apply his ideas of a coaching leader-
ship style in which team members expected to be proactive and independent. He 
did notice that younger team members responded better to his approach. When 
he voiced his frustration to another Danish manager who had worked in Roma-
nia much longer, the latter explained that this had to with the country’s political 
past: in the Communist era, people were discouraged from taking initiative and 
severely punished for any mistakes. 

This example shows, on the one hand, the longevity of cultural patterns: even 
though the political system had changed decades ago, many of the team mem-
bers found it difficult to break the habits it had created. At the same time, the 
example reveals aspects of cultural change, as the younger team members re-
sponded differently to a ‘coaching’ management style. Cultural change often 
becomes visible when one considers the different attitudes and habits of differ-
ent generations within a culture: different generations grow up under different 
economic and political conditions that emphasize different values and lifestyles 
(Scollon et al., 2012). 

In addition to recognizing the historical background of cultures, one should 
also recognize their continuous change. This is not to say that ideas or behav-
iours are replaced by new ones ‘at random’, but that new cultural patterns al-
ways build on existing ones. Usually gradual, these changes can also be very 
rapid, especially when they are the result of sudden developments. Techno-
logical developments, for instance, can have a very strong and intense cultural 
impact. A case in point is the invention of the contraceptive pill, which changed 
values around sexuality and gender roles in the Western world, or the way that 
internet has changed patterns of information and communication. Political de-
velopments can also have a strong impact on the values and rules of a society or 
group. Consider the following example:

In the 1960s, Swedish women often went to Poland to have abortions. Under 
Communist rule, Poland allowed abortions while Sweden did not. Since the 
1990s – after the Cold War – possibilities for abortion had become much more re-
stricted in Poland whereas Sweden had adopted more lenient abortion policies. 
These also allowed foreign women to have abortions in Sweden. In 2008, the Pol-
ish were the second largest national group to make use of this option (bulletinen.
org; thanks to Patrick Gruczkun).
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This example also shows that cultures do not always develop in the same linear 
way: countries or groups that are now considered progressive were at one time 
conservative compared to others, and vice versa. In sum, cultures are shaped by 
their history, but sometimes we tend to forget that history is itself an ongoing 
process. What we consider ‘culture’ at a given moment is always a snapshot of 
time. 

1.1.5 Cultural heterogeneity 

Even though cultures encompass general patterns and habits, they are not al-
ways as coherent as may seem at first glance. At a closer look, there is always 
a good deal of diversity within cultures as well. In one and the same culture 
we can find various, sometimes opposing, elements that create inconsistencies, 
paradoxes or even conflicts (Rathje, 2006; Hansen, 2009a). In what is consid-
ered ‘Western’ culture, for example, we can find ideas influenced both by reli-
gion and by science (indeed, often in conflict with each other). English society 
is known for values such as politeness and restraint (exemplified by the saying, 
‘An Englishman, even if he is alone, forms an orderly queue of one’) yet it’s hard 
finding evidence for this when you’re in a British football stadium. The Thai 
are known for their peace-loving ‘Thai smile’, yet many Thai are also fond of 
full contact Thai boxing, which traditionally often takes place around or even 
inside Buddhist temples (Fang, 2012). Cultures then host a variety of positions, 
ideas and behaviours for members to engage or identify with and are inherently 
‘fuzzy’ (Bolten, 2013). 

In more traditional thinking about culture and interculturality these differen-
ces were considered ‘exceptions’ to the rule. Instead, it is more plausible to as-
sume that every culture involves a degree of heterogeneity and diversity, cre-
ating interconnections and contrasts (Verdooren, 2014). This does not mean 
that it is not possible or desireable to identify and describe dominant patterns 
in a group, for instance when travelling or moving to a specific country. If one 
would move to China, for instance, it will be useful to become acquainted with 
the general or dominant patterns and perspectives one is likely to come into 
contact with. Of course, this does not imply that these patterns or ideas will be 
shared by every individual or apply in every situation. Additionally, patterns 
can be at once dominant and contested. For instance, it is possible to describe 
dominant patterns concerning gender relations in a society or group, while at 
the same time these patterns are likely to be challenged by some members. 
Who then is to be considered the ‘true’ representative of that culture?
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In this regard the Nigerian writer Chimamanda Ngozi Adichie has warned 
against ‘the danger of the single story’: when we are aware of only one ‘story’ 
about a group or culture this leads to stereotypes, and ‘the problem with stereo-
types is not that they are untrue, but that they are incomplete’ (Adichie, 2009). 
The forming of stereotypes and ‘single stories’ is often tied up with issues of 
power, which we will discuss more thoroughly in Chapter 3. 

In situations where we tend to understand a culture (or group) from a one-sid-
ed or stereotypical point of view, it is often worthwhile to consider if there are 
other ‘stories’ about that culture that would create a broader picture. Below is 
an example of a conversation where someone consciously breaks through the 
single story – in this case of Russia. 

A (Dutch) yoga teacher tells some of his students after class that he is planning to 
give yoga workshops in Russia in the near future. One of the students responds 
with disbelief: ‘I’ve met many Russians on holiday and I really cannot imagine 
Russians being interested in yoga!’ The yoga teacher responds: ‘Those people 
represent at best one side of Russia. There is also another side with a broad his-
tory of arts, music and ballet. It is to this side that I believe that yoga connects 
better.’

Trying to understand another group’s culture requires a constant ‘zooming in’ 
and ‘zooming out’ on the smaller and larger patterns within that culture. In the 
first encounters with a national culture, one generally notices the ‘top layer’: 
the dominant characteristics in terms of behaviour, ideas and symbols. Often, 
these characteristics are also communicated and encouraged by national insti-
tutions such as media, schools and the legal system. Once one gets to know the 
particular culture more closely, one will notice the diversity within the culture 
in terms of local, regional, professional, generational and gender differences 
(Bolten, 2013).

A Belgian sinologist who had lived in China for several years says that at first he 
was always focusing on things that were ‘typically Chinese’, but the longer he 
stayed in the country the more difficult he found it to generalize. ‘I remember 
how I was riding the tram and looking around me when I suddenly recognized all 
these different types of people. In the back, I saw the “intellectual type” reading 
the newspaper. In addition to me were two young students, discussing exams 
and career opportunities. And near the door was a Chinese macho man, trying 
hard to look cool. Ever since, I’ve found it incredibly hard to speak of “the Chi-
nese”.’ 
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For insiders, these differences are so self-evident that they often find it difficult 
to generalize about their own group, whereas outsiders often recognize gener-
al patterns first before noticing the diversity within another group (Benhabib, 
2002). Learning about ‘another culture’ should thus involve both a discussion 
of dominant patterns, which can often be recognized in (national) institutions, 
and of relevant differences or even conflicts, which always exist in any group. 

1.1.6 Transnational cultures

It will be clear by now that cultures do not have neat, clear borders that co-
incide exactly with national borders. Not only are there smaller ‘subcultures’ 
within larger national or ethnic cultures, but some cultures are ‘transnational’ 
in nature. Transnational cultures transcend national borders and connect, in-
form and influence people in various countries or even continents. They be-
come ‘global’ rather than national cultures. These cultures’ transnational char-
acter means that ideas, behaviours and symbols are expressed and experienced 
throughout different countries and even continents. 

Examples of such transnational cultures can be found in many ‘globalized’ phe-
nomena, ranging from football to yoga to hip-hop. In these cultures one can 
recognize how they are shaped by historical developments yet at the same time 
continue to develop, how they produce ideas, behaviours and symbols yet at the 
same time host different positions and perspectives, and how they can be the 
result of various cultural influences. This becomes clear if we take a closer look 
at hip-hop culture:

The origins of hip-hop go back to The Bronx, New York in the late 70s and ear-
ly 80s. In the face of increasing gang violence due to the rise of crack cocaine 
trade, African American and Latino youngsters created hip-hop to express their 
daily experiences of city life. The expressions of hip-hop were MC-ing (rapping), 
DJ-ing with a turntable, graffiti and breakdance: all these activities could be 
pursued with a minimum of means and were a positive way of reclaiming the 
streets that were so often the scene of gang violence and police brutality (Asante, 
2008). Thanks to this history, hip-hop culture emphasizes values such as hones-
ty and authenticity (‘keeping it real’), assertiveness and positive self-image. Its 
symbols and expressions (‘peace’, ‘word’, the three finger ‘East Coast’ or ‘West 
Coast’ signs) are known all over the world. At the same time, hip-hop like any cul-
ture has proven to be dynamic and multifaceted: where the early MCs would rap 
about political and social issues, later generations would focus on or even glorify 
drug trade and financial success (‘get rich or die trying’) or sing about heavy par-
tying and sex – creating an almost constant discussion between hip-hop fans and 
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artists about the nature of ‘real hip-hop’. Today, hip-hop is embraced by young-
sters all over the world who often sing in their own language (an innovative and 
inventive use of language is important in hip-hop), and address local issues or 
concerns. According to some, hip-hop has become an important medium for 
expressing social problems and marginalization, especially for minority groups 
(Neate, 2003; Verdooren & Holleran, 2008). 

Even though today’s ‘globalized’ world probably hosts more transnational cul-
tures than ever before, these are not new phenomena. Most religions can be 
considered transnational cultures as well, in the sense that they provide ideas, 
behaviours and symbols to people across countries and even continents. For a 
better understanding of intercultural interaction, it therefore makes sense to 
approach religion as a type of culture. Many people perceive interactions with 
members of another religion – besides nationality and ethnicity – as intercul-
tural encounters, and assume, whether or not justifiably, that their religion is 
highly influential to the other person and to the interaction.

1.2 The workings of culture 

Now that we have discussed the main traits of culture, we will look at how and 
where culture exerts influence. 

1.2.1 Culture as a model of and for reality

To understand how culture operates, it is important to consider its influence 
on perception. A helpful distinction to explain the ways in which culture affects 
perception is that between culture as a model of reality and a model for reality 

(Tennekes, 1995, p. 20). 

Culture as a model of reality refers to the way culture helps people to interpret 
and understand situations quickly, without much active contemplation. A civil 
servant who walks into a room and sees a group of people sitting behind desks 
with notebooks and pens in front of them, may deduce that this is a meeting. A 
rock fan who goes to a concert knows that when the band suddenly leaves the 
stage and other people start cheering and whistling, the band will soon come 
back for an ‘encore’. Culture as a model of reality helps people to interpret the 
events around them based on familiar experiences and examples. 

Culture as a model for reality refers to how cultures also prescribe how sit-
uations should be judged and evaluated: what is good and what is bad, what 
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is appropriate behaviour and what is inappropriate, what is normal and what 
abnormal. It tells us whether it is good hospitality if at a dinner party a friend 
suggests ordering pizzas at their own expense (‘Going Dutch’), or whether one 
should appreciate an employee criticizing his manager openly during a meet-
ing. Culture as a model for reality helps people to judge and evaluate events and 
experiences. 

In many ways, people are unaware of the way cultures influence them. It is often 
not until people come into contact with other people holding other beliefs or 
with other habits that they become aware that certain ideas or behaviours are 
not universal, but cultural. These confrontations can often lead people to judge, 
or dismiss, unfamiliar behaviour and ideas, as in the following example:

After his studies in Germany, Mark travels to Mexico to do volunteering work for 
several months. In the first few weeks he is annoyed with Mexican people’s be-
haviour when queuing up. Whenever he gets in line at a bank or a phone booth, 
people are queue-jumping. Mark decides that Mexican people must be very im-
polite. The next time this happens, he tells a man going in front of him in his best 
Spanish that he was first in line. The Mexican man apologizes and takes place 
behind Mark, who then concludes Mexicans must not only be impolite but also 
hypocrites. A few days later, Mark walks down a street and sees people standing 
in line for a shop. All of a sudden he realizes that they are standing very close to 
each other. Every time Mark got in line, he was keeping at least one metre dis-
tance from the person in front of him. Mexican people, being used to queuing up 
much closer to each other, must not have been able to recognize he was in line at 
all. Now Mark feels stupid for having dismissed Mexicans as impolite. 

Culture as a model of and for reality explains why people often unconsciously 
interpret and judge situations based on their own cultural repertoire. This can 
lead to misunderstandings and misconceptions when this is projected on peo-
ple with other cultural backgrounds that may not share the same norms and 
expectations.

1.2.2 Culture and familiarity 

Another important aspect of culture is that it provides its members with a sense 
of familiarity and normality. This means that being a member of a certain cul-
ture does not imply participation or agreement with its ideas, behaviours and 
symbols, but typically it does imply being familiar with them (Rathje, 2007; 
2009). Consider the following example.
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In India, the caste system (which created inequality between different groups 
based on their inherited ‘caste’ position, see also section 3.1.2) has been an im-
portant aspect of society for centuries. Although it is officially abolished, the 
system continues to have an impact on Indian society and culture. Even though 
practically every Indian is familiar with the system, this does not mean that 
everyone supports it: the caste system remains a recurring topic of political dis-
cussion. 

One could even say that it is the understanding of the conflicts and contradic-
tions within a culture that creates a true sense of familiarity. Klaus Hansen: ‘We 
know (…) the (differing) points of views, and when we hear them, we know we are 
at home’ (2000, p. 232 quoted in Rathje, 2009).

Imagine visiting Thailand, and seeing a poster for the upcoming elections. The 
poster is in Thai, but someone could translate it for you, so that you know what 
it says. This would probably not give you much more understanding of Thai 
society, unless someone explains to you how the party presenting itself on the 
poster relates to the other parties in Thailand and the ongoing political debate. 
Only then can you truly build more familiarity with Thai society and its political 
landscape. 

Stefanie Rathje (2009) concludes that cultures do not function as moulds that 
cut all its member to the same size and shape, but rather as glue that keeps 
things together. The glue in cultures is expressed by a sense of familiarity or sta-
bility that people experience when they are surrounded by that culture’s ideas, 
symbols and behaviours, including its contradictions and conflicts. 
 This means that your own cultural repertoire can include elements that you 
do not agree with or participate in, yet are familiar with.

If cultures create a sense of familiarity and stability, what we experience in inter-
cultural situations is often characterized by the opposite: a sense of unfamiliarity 
and strangeness. This type of experience is discussed at length in Chapter 2. 

1.2.3 Cultural mixing 

Another important aspect of the way cultures operate is that they always influ-
ence one another. Their borders are never completely closed but rather ‘porous’, 
allowing a constant exchange of ideas, behaviours and symbols between cul-
tures. Strictly speaking, every culture is a product of multiple influences. This is 
often referred to as cultural hybridity (Bhabha, 1994) or creolization (Hannerz, 
1999), but nearly every culture and cultural element is a product of multiple 
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influences. In many cases, cultural phenomena that are considered typical for a 
specific national or ethnic culture are in reality the product of various influences.

The colourful gowns and fabrics worn in many West African countries are of-
ten considered ‘typically West African’. A closer look shows that many of these 
clothes are made and designed by a Dutch company called Vlisco. This is a re-
sult of the Dutch colonial past, in which Indonesia was colonized by the Dutch. 
Vlisco’s predecessor decided to imitate the traditional handmade ‘Batik’ fabrics 
from the island of Java and produce them in factories to increase its profit mar-
gin. The Javanese population rejected the imitation, however, leaving the com-
pany with large stocks of fabrics. Since the Netherlands had trading posts in West 
Africa (partly to ‘trade’ enslaved Africans), they tried to sell it to local merchants. 
It was a huge success, and to this day West Africa is Vlisco’s biggest market. Java-
nese inspired fabrics produced by a Dutch company have thus become ‘typically 
West African’ clothes. 

This is by no means a unique example. ‘Italian’ spaghetti was probably ‘import-
ed’ from China by Marco Polo. ‘Western’ science would have never evolved this 
far if the Arabs had not developed algebra, including the numeric system that is 
common today. In fact, many ideas and things that are now considered Western 
are in reality shaped by ideas developed outside the West. Historians increas-
ingly trace important Western ideas back not only to Greek and Roman civi-
lizations but also to the Babylonians, Egyptians and Arabs (Lendering, 2009).

This means that the demarcations and borders between cultures are arbitrary 
and subjective: who is to say where one culture ends and another begins? How 
a culture is defined and to which culture an idea, artefact or habit ‘belongs’ is 
not easy to determine and often depends on the political and historical context 
and power relations – this is further discussed in Chapter 3. 

However, as mentioned above, contact and exchange between cultures are by 
no means a new phenomenon. What is different in this age of ‘globalization’ is 
the intensity and frequency of those contacts. High-speed internet connections 
and intercontinental travel have become affordable for more people than ever 
before, bringing people into direct contact with cultural habits and events far 
from their countries of residence. Smartphones and social media make us ‘hy-
perconnected’ (Government Office for Science, 2013), making it possible to get 
or remain in contact with people and events in different locations.

Globalization thus implies that people today have access to more and wider cul-
tural influences than ever before, and that there is extensive mixing of cultural 

Hoffman-Diversity_Competence_CABI_2019.indd   37 13/02/2019   15:52



1 Culture: everywhere and nowhere

38

influences on both the collective and individual level. Examples of cultural in-
fluences mixing on a collective level include ‘fusion’ cuisine (e.g. Mexican-Kore-
an), mixed musical styles (e.g. ‘kwaito’, a mix of traditional South African music 
with house music) or new film genres (e.g. ‘the 99’, a superhero cartoon based 
on Islamic stories). It also means that business cultures constantly exchange 
ideas and habits; the business culture in a city like Shanghai today incorporates 
ideas and habits from traditional Chinese philosophies like Feng Shui as well as 
from global capitalism.

On the individual level it means that people have access to a host of cultural 
repertoires outside of their traditional national, ethnic or religious cultures, as 
in the following example:

‘Ho Man is a university student in Hong Kong (…). Late in the evenings after she 
has finished her schoolwork she likes to catch up with her friends on Facebook. 
(…) One of Ho Man’s best friends is Steven, a university student in Southern Cali-
fornia (…). They met on an online fan forum devoted to a Japanese anime called 
Vampire Hunter D, and when they write on each other’s Facebook walls, much of 
what they post has to do with this anime. This is not, however, their only topic 
of conversation. Sometimes they use the Facebook chat function to talk about 
more private things such as their families, their boyfriends (Steven is gay), and 
even religion. Ho Man is still mystified by the fact that her friend in America is a 
Buddhist. Ho Man is a Christian and has been since she entered university two 
years ago. She goes to church every Sunday and belongs to a Bible study group 
on campus. (…) she still has trouble understanding why her friend Steven, who 
is the same age she is, believes in the same religion that her grandmother does’ 
(Scollon et al., 2012, p. 1).

As can be seen in this example, globalization further blurs and complicates peo-
ple’s cultural identities, making the question ‘to what culture someone belongs’ 
increasingly difficult to answer (notice how in the example this also includes 
online cultures). People of immigrant background are often portrayed as ex-
amples of ‘globalized identities’ since they are influenced by both the culture of 
the country they live in and of their country of origin. However, they should at 
most be considered more extreme examples of such globalized identities; in to-
day’s world, nearly everyone has access to a wider array of cultural repertoires. 
Consider, for instance, the Dutch manager who takes his inspiration mainly 
from Taoist philosophy; the Polish engineer who practices mixed martial arts 
(MMA) and commits to a vegan lifestyle; or the Dutch house music DJ who 
practices Zen-Buddhism. Their experiences and perspectives are profoundly 
influenced by cultural features from outside their traditional ethnic, national or 
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religious cultures. People should hence be considered able to expand their rep-
ertoires by exposure to and contact with other cultures and groups. 

A relevant phenomenon is one that researchers call ‘superdiversity’ (Vertovec, 
2007; Maly, Blommaert & Ben Yakoub, 2014; Prins, 2013; Crul, Scheider & Lelie, 
2013). The ‘super’ part refers not to its quality, but to its scope (not ‘supergood’ 
but rather ‘superhigh’). Superdiversity describes the state of many societies and 
cities where there is a large diversity between as well as within ethnic groups – 
regarding generations, socio-economic positions, religion and migration histo-
ry. Superdiversity implies that the diversity in such societies and cities has be-
come so extensive that simple distinctions between natives and immigrants, or 
even general distinctions between ethnic communities, are often inadequate. 
An understanding of the dynamics and developments in superdiverse environ-
ments should always look at factors such as ethnicity, nationality and religion 
in combination with factors such as age group, socio-economic background, 
migration history and living environment. This coincides with the multidimen-
sional perspective that we apply to individual interactions in this book. 

1.2.4 Not every difference is cultural

When discussing the workings and impact of culture, it is essential to point out 
that there are always factors which are not cultural in nature. In this book the 
focus is on interactions between people of different ethnic, religious and na-
tional backgrounds. Even if we consider that culture refers not only to ethnicity, 
nationality or religion but also to age group, region or profession we should still 
be wary not to see culture in everything (thanks to Baukje Prins for this insight). 
Group memberships bring certain cultural factors with them, but often also 
imply other factors.

Being part of a social class brings with it certain cultural habits, values and 
heroes, but also socio-economic aspects such as income and access to hous-
ing, education and healthcare. Parents who do not allow their child to go on a 
school trip are not necessarily motivated by ideas about education or upbring-
ing, but perhaps by the fact that they cannot afford to pay for it. A young man 
who rebels against his teachers is not necessarily motivated by ‘youth culture’ 
but is also ‘just’ a teenager, with all the biological and psychological changes 
that this brings about. Being part of a professional group can carry certain val-
ues and traditions but also professional and even legal standards and require-
ments; for instance, a lawyer who refuses to speak to a journalist about a client 
is often bound by confidentiality rules. 
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In interactions between people of different ethnic and national backgrounds, 
many people tend to attribute differences to ethnic and national cultures or 
to religion. But sometimes the encountered difference may have nothing to do 
with culture – on whatever level. 

A football trainer posed a question to an intercultural trainer during a workshop 
on intercultural management: ‘There was a player from Sierra Leone who got the 
opportunity to prove himself during a 6-week test period. At one point in a match 
he was in possession of the ball and approached the opponent’s goal. A Serbian 
teammate was taking position at the far post, and all the Sierra Leonean guy had 
to do was pass the ball sideways and the Serbian guy could have tipped it in. But 
instead, he took a shot at the goal himself. So I was wondering: was that because 
of his culture or not?’ The facilitator thought about it for a while and asked if 
there could be other explanations than culture. Another participant said, ‘Well, if 
he only had 6 weeks to prove himself, the best way to do that was to make a goal. 
So I don’t see why we would want to bring culture into this discussion.’

Often, the focus on culture – in particular ethnic, national or religious culture 
– can blind us to other influences, such as circumstances and individual factors. 
This focus on culture as the only explanatory factor is called culturalizing, and 
the risky implications of culturalizing for interactions are further explored in 
sections 4.2 and 4.3. 

In sum, acknowledging people’s multicollectivity should also imply the ac-
knowledgement that other factors besides culture can influence interactions 
between people of different national, ethnic and religious backgrounds. The 
TOPOI model (Chapters 5-9) is a helpful tool to identify the different factors 
that impact interethnic and international interactions. 

1.3 Cultures and individuals

In the last section, we discuss the role culture plays for individuals. What is the 
relationship between people and the cultures they are members of?

1.3.1 Multicollectivity 

Considering that nearly every group, on every level, is characterized by a cer-
tain culture, and that people are members of several groups, this means that 
people are always automatically members of several cultures at the same time.
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They are always on the intersections, so to speak, of different group member-
ships (Crenshaw, 1991). They can belong to an ethnic or national group, a gen-
eration, a professional group, a religion, a specific city or region and a certain 
political ideology. All people move through various cultures at different mo-
ments and spaces. This means that their decisions, values and behaviours are 
informed and influenced by all the groups that they are members of. The phe-
nomenon that people are members of several cultures and groups at the same 
time is called multicollectivity (Rathje, 2007).

Multicollectivity is related to the diversity within cultures. An American may 
at the same time be part of the group of political liberals (or conservatives), a 
Chinese person may be part of an artist collective (or an employee of a regional 
government institution), and a Turkish person may be an inhabitant of a small 
rural town community in eastern Anatolia (or of the centre of Istanbul). In all 
of these cases, people’s multiple group memberships can lead to different – or 
even conflicting – habits, ideas and views within the broader national culture. 

On an individual level, multicollectivity implies that two people that share the 
same national or ethnic background can have vastly different views or experi-
ences. Consider the perspectives of an Ethiopian man from a small town who 
has received no formal education, is a father of five, a Christian and works on 
a farm, as compared to a woman from the same country who grew up in the 
capital, studied business economics at university, lives alone, is a Muslim and 
has visited relatives abroad on several occasions while working for an inter-
national NGO. In spite of their common nationality, their views, experiences 
and references will be different in many ways. Conversely, people can often feel 
they have more in common with certain people of another ethnic or national 
background than with some of their compatriots, as in the following example:

A Dutch human rights lawyer says, ‘I grew up in a mining community in the south 
of the Netherlands. When I moved to the urbanized west of the Netherlands to 
study, I never quite felt at home. But when I moved to Egypt, I immediately felt a 
connection with the people there. I felt I had more in common with the people I 
met there than I ever had during my college years in the Netherlands.’ 

The multicollective nature of people’s identities implies that approaching peo-
ple solely on the basis of their national, ethnic or religious background provides 
a very narrow basis for understanding. It is crucial to take into account the in-
fluence of other group memberships; how this plays out will depend on the sit-
uation. Sometimes, actions and thoughts are influenced by several group mem-
berships at the same time. For instance, how someone feels about topics such 
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as abortion and homosexuality may depend not only on their nationality, but 
also on their religion, political views and the generation they belong to. In other 
situations, a specific identity serves as a guideline for behaviour: for instance, 
a man who goes to football practice after work will know that on the football 
field he can make jokes that are unacceptable around his colleagues, and that 
it is fine to be 15 minutes late for practice, but not for a business meeting. In 
many cases, people do not consciously distinguish between their various group 
memberships, but routinely flow from one cultural setting into another. Some-
times, however, people make conscious decisions about which identity guides 
their behaviour in specific situations. 

Ali, a British policeman, practices an orthodox form of Islam. He does not shake 
hands with women in his leisure time. Whenever he is on duty as a policeman, 
however, he does shake hands with female colleagues or citizens. ‘When I’m off, 
my interpretation of Islam is leading, but as soon as I put on my police uniform I 
do not shake hands as a Muslim, but as a policeman’, he says. 

The different groups people belong to all provide them with a certain repertoire 
of ideas, behaviours and symbols. Again: membership of these groups does not 
guarantee participation or agreement with these ideas, symbols and behaviours 
from these repertoires, but it does imply familiarity. 

1.3.2 Radical individuality

The way someone’s cultural repertoire is processed then remains highly de-
pendent on the individual. This is what Stefanie Rathje (2009) calls ‘radical in-
dividuality’: the notion that people are shaped by a unique combination of cul-
tural influences that they process in an individual way. 

Not only do people’s multicollective identities form virtually unique combina-
tions of different group memberships – in the end, a person’s identity should be 
considered as something more than just the sum of all these different influenc-
es. All things considered, it is up to individuals to process the combination of 
their multiple group memberships. This is not to say this cannot be problemat-
ic; if people participate in cultures with contradictory or colliding (dominant) 
values, ideas and views, they will have to find some consensus for themselves. 
This is likely, for instance, if an individual is both openly homosexual and or-
thodoxly religious. Even if there is no actual prohibition in religious doctrines 
to be in a same-sex relationship, the social pressure from either group may 
make it very challenging to remain involved in both groups. In extreme cases, 
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people will have to end certain group memberships. It will be very difficult, for 
example, to be part of both a neo-Nazi group and a multi-ethnic reggae band. 

1.3.3 People as products and producers of culture

Another aspect that sheds light on the relation between culture and individu-
als is the phenomenon that people are both products and producers of culture 
(Tennekes, 1995). People are products of culture because they ‘inherit’ ideas, be-
haviours and symbols through their groups. As mentioned before, people need 
culture to function and it is impossible to – completely on one’s own – develop 
interpretations and habits to go through life and give it meaning. Seeing people 
as products of culture implies that people are not completely free in how they 
see the world – they are socialized, shaped and influenced by the cultures they 
are part of. 

At the same time, people are producers of culture: cultures obviously exist by 
virtue of their members – people. In practice, people need to actively apply 
their cultural repertoires to sustain them. This means that people can pass on 
certain ideas or habits, but not others. It can also mean that they may slightly 
or radically depart from certain norms or ideas, or even reject them altogether. 
They may decide to add aspects that they feel are necessary. In practice, this 
means that cultures almost always change in the hands of their members. 

This can happen very explicitly. For instance, when Chinese students interpret 
the relevance of the ideas of the philosopher Confucius for modern-day China 
in special discussion groups at university (Tegenlicht, 2012), or when Islamic 
bankers develop ‘halal’ mortgages that are in line with their religious prohi-
bitions against interest loans. It can also be less explicit, when people devel-
op responses to new or changing situations to which their cultural repertoires 
do not offer satisfying solutions or approaches. In some situations, people can 
even feel forced to take up behaviour that runs contrary to their previous beliefs 
and habits:

A researcher who studied cultural diversity in social work says, ‘In a shelter 
for homeless youngsters with a Muslim background, the organization wanted 
to make sure that there was a ban on alcohol on the premises so that young 
Muslims would feel comfortable. This turned out to be counterproductive: the 
youngsters had started to use alcohol to stay warm during cold nights out on the 
streets. A ban on alcohol would have been ineffective in attracting the young-
sters to the shelter.’ 
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If enough individuals adapt, develop or reject certain aspects of a culture, this 
may eventually influence the patterns within the group as a whole. Even if this 
does not happen, at least it means that the significance of a habit changes for 
the individuals in question. This also means that people should be considered 
capable of simply getting used to things outside their original cultural repertoire.

A manager working for a large Dutch multinational was assigned to lead the Jap-
anese office. After visiting the office several times, he received from a Japanese 
culture expert a country briefing tailored to Japanese business culture. The ex-
pert discussed several ‘typically Japanese’ behaviours that the manager did not 
recognize at all from his experiences with company staff. After a while the manag-
er and the expert came to the conclusion that the Japanese staff, having worked 
for a Dutch company for a long time, had adapted their working style to what was 
expected in a Dutch (or international) office. 

1.3.4 First-order and second-order desires

In what way, then, do cultures influence people’s decisions in specific situations? 
In this regard, Frankfurt’s (1971) distinction between desires of the first and the 
second order is helpful. Desires of the first order are the reactions and needs that 
come to us instinctively and intuitively. They often inform our first impressions 
and judgments. Desires of the second order are formed by our conscious reflec-
tion on or contemplation of our first-order responses. Second-order desires are 
unique to man: unlike animals, people have the capacity not only to have desires 
and needs, but to consciously relate to those desires and needs as well.

First-order desires relate to culture in the sense that first impressions or re-
sponses are often shaped by culture. For instance, the way someone presents or 
introduces him or herself in a meeting can invoke immediate feelings of trust or 
distrust, depending on what is considered an appropriate and trustworthy way 
to present oneself in a group. Culture (as a model for reality) is hence likely to 
influence first impressions.

‘We see things not as they are, but as we are.’
Anaïs Nin (1961, p. 124)

At the same time, people also have the ability to reflect upon these responses 
and impressions, creating desires of the second order: the response or prefer-
ence that comes after some deliberation and contemplation. When you sense a 
strong judgment or feeling about something or someone, you have the possibil-
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ity to reflect and ask yourself where this feeling comes from and what it is based 
on: how is your perception shaped by your own assumptions, expectations, and 
norms? 

Without second-order desires, interactions and conversation between people 
from different groups would be futile. Fortunately, and obviously, people are 
not ‘cultural robots’ and have the ability to contemplate and (re)consider their 
initial responses. A precondition for individual decision-making is to take ade-
quate time and attention for reflection. 

A research into cross-cultural marketing provided a good example of desires of 
the first and second order. In this research, groups of Anglo- and Asian American 
respondents were exposed to two different product advertisements for grape 
juice. One of the advertisements emphasized ‘typically American’ values such 
as achievement and accomplishment, whereas the other advertisement em-
phasized ‘typically Asian’ values, such as interdependency and security. In the 
first research condition, the respondents had to answer immediately which mes-
sage they preferred, and this confirmed the expected cultural preferences of the 
groups: most Asian American respondents chose the ‘typically Asian’ message 
and most Anglo-American respondents chose the ‘typically American’ message. 
In the second research condition, participants were asked to take more time to 
think about their preference. In this instance, the difference between the two 
groups was no longer significant (Briley & Aaker, 2006).

Claiming that it is a universal human capability to reflect on one’s first-order 
desires sometimes leads to the question whether individual decision-making 
(autonomy) is a ‘Western’ construct. In response, we would argue that indi-
viduals in ‘non-Western’ cultures possess the same autonomy in the sense of a 
human capacity, a human ability to make individual choices. It is thus impor-
tant to distinguish between 1) autonomy as an ideal, in which values such as 
independence and personal development play a key role, and 2) autonomy as 
the capacity to make free choices. Autonomy as a life ideal is indeed generally 
a ‘Western’ ideal. Autonomy as the capacity to make free choices, however, is a 
general human capacity and hence not typically Western (Musschenga, 2007).

1.3.5 Culture and context

A final perspective on the relation between culture and individuals has to do 
with the distinction between the essentialist and the constructivist perspective 
on culture. Essentialism, as referred to at the beginning of this chapter, takes 
cultures as a given. It approaches the current diversity of cultures as the natural 
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order of things, comparable to the biodiversity of flora and fauna. In the essen-
tialist view, people naturally ascribe to ‘their’ cultures that determine their be-
haviour and thinking to an almost complete degree. Previously, the essentialist 
perspective was useful in making people aware of culture as a significant aspect 
of human behaviour and avoiding ethnocentrism. However, essentialism leads 
to a very deterministic view on the relation between culture and people that 
fails to explain cultures themselves: why are they there in the first place and 
what function do they have for their members? 

Constructivism, on the other hand, assumes cultures always need to be con-
structed by their members and explores why, how and under what circum-
stances people activate elements of their cultural repertoires. A constructivist 
view on culture reveals that people often apply, adapt or reconsider their cul-
tural repertoires depending on the situation. 

In the 1990s, the Dalai Lama toured Europe, meeting leaders and heads of state. 
On his visit to Sweden, upon arrival he approached the Swedish King by folding 
his hands in front of his chest and bowing – the traditional ‘namaste’ greeting 
common in South Asia. Meanwhile, the Swedish King was holding out his hand 
expecting a handshake, which resulted in a confusing situation. Days later, the 
Dalai Lama visited Norway, and the Norwegian King had practised a ‘namaste’ 
greeting to prevent any awkwardness in the interaction. The Dalai Lama, howev-
er, had also adapted his greeting and approached the Norwegian King with his 
arm outstretched (Dahl, 2014).

So people apply their cultural repertoire to certain, for instance, socio-econom-
ic or psychological situations and conditions. It has often been shown that in 
cases of experienced inequality, conflict or hostility, people tend to hold on to 
or even exaggerate certain habits and patterns (Verkuyten, 2007). In situations 
of trust and equality, people are often much more motivated to change their 
perspectives, consciously or unconsciously.

Research showed great variation in the views on gender equality among sec-
ond-generation Turkish immigrants in various European countries. This could not 
be explained by differences in the ‘integration policies’ of the various countries, 
or by different attitudes of the first generation. It turned out that countries that 
provided more equal education opportunities (such as Sweden) created more 
‘progressive’ views of gender equality among ‘Turkish’ youngsters. As young 
women of Turkish descent had a better education, they developed more career 
ambitions and consequently perceived men and women to be more equal. The 
same applied to men of Turkish descent (Crul at al., 2013). 
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This study illustrates that even when the cultural repertoires that people ‘inher-
it’ are similar, the way people expand and develop them can depend greatly on 
the opportunities and position they receive in society at large. 

1.4 Study assignments

Complete these assignments together with one or more colleagues or fellow 
students. Compare your answers with those of your colleagues or fellow stu-
dents:
 ■ What was the same?
 ■ What was different?
 ■ What do you notice?

1 People often have strong associations and expectations of others based on 
their nationality.
a What notions, expectations and generalizations do others often have 

about people of your nationality? Try to think of neutral characteristics 
(not just negative stereotypes). 

b Which of these apply to you?
c Which of these do not apply to you?

2 Everyone is a member of several cultures at the same time: multicollectivity.
a Mention at least ten groups you yourself are a member of.
b What are the differences between the cultural repertoires of your groups 

– different norms and values, heroes, rituals, etc.?
c Do you ever consciously think about the differences between these 

groups or do you automatically switch between them without reflection?
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