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1

INTRODUCTION

Dina C. Maramba and Timothy P. Fong

The goal for all higher education institutions is to strive for better 
learning and living environments for their students. Research has 
generally shown that providing supportive institutional environ-

ments produces positive outcomes for students. Equally important is for 
higher education institutions to intentionally address the specific teaching 
and learning needs that lead to successful college completion for diverse stu-
dent populations. As such, Minority-Serving Institutions (MSIs) serve a par-
ticular purpose in that through funding and their mission, they invest extra 
effort in implementing specific practices and programs that work toward suc-
cessful outcomes for underserved ethnic minority students. MSIs are two-
year and four-year postsecondary institutions, comprising historically Black 
colleges and universities (HBCUs), tribal colleges and universities (TCUs), 
Hispanic-Serving Institutions (HSIs), and Asian American and Native 
American Pacific Islander–Serving Institutions (AANAPISIs) (Gasman, 
Nguyen, & Conrad, 2015).

HBCUs and TCUs were specifically founded on the initial mission of 
providing college access for Black American and Indigenous populations, 
whereas HSIs and AANAPISIs came about because of the high popula-
tion of Latino/a/x and Asian American and Pacific Islander (AAPI) under-
graduate populations, respectively. Institutions designated as HSIs must 
have and maintain at least 25% of Latino/a/x undergraduate populations 
(Gasman, 2008). Designated AANAPISIs must have at least 10% full-time 
enrolled AAPI undergraduates with a minimum threshold of low-income 
students and a lower than average cost expenditure per student (National 
Commission on Asian American and Pacific Islander Research in Education 
[CARE], 2013b, 2014). Although MSIs vary in their history, establish-
ment, and context, the common mission among MSIs is to provide bet-
ter access for and success of underserved, low-income, and first-generation 
students (Gasman, 2008). MSI research about the successes and challenges 
has been well documented among HBCUs (e.g., Conrad & Gasman, 
2015; Gasman, Castro Samayoa, Boland, & Esmieu, 2018; Minor, 2008; 
Palmer, 2015), TCUs (e.g., Conrad & Gasman, 2015; Crazy Bull, 2018; 
Guillory & Ward, 2008; Rutgers Center for Minority Serving Institutions,  
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2  introduction

2015), HSIs (e.g., Fosnacht & Nailos, 2016; Garcia, 2019; Laden, 2004; 
Nunez, Hurtado, & Calderón Galdeano, 2015), and AANAPISIs (e.g., 
Adrian, Hiayani-Brown, & Okamura Story, 2018; Alcantar, Nguyen, & 
Maramba, 2019; Nguyen, Nguyen, Nguyen, Gasman, & Conrad, 2018; 
Park & Teranishi, 2008; Teranishi, Alcantar, & Underwood, 2018).

The creation of AANAPISIs attempts to address educational discrepan-
cies and the diverse needs of the rapidly increasing AAPI population. The 
U.S. Census indicates that the Asian American population has grown 72% 
from 11.9 million in 2000 to 20.4 million in 2015 (Lopez, Ruiz, & Patten, 
2017). Although aggregated data about the AAPI population can be useful 
in some instances, disaggregating the ethnic populations provides a much 
clearer and more accurate understanding of the experiences of these popula-
tions. The AAPI categories are composed of extremely diverse populations 
that represent more than 40 ethnic groups. Categories include, but are not 
limited to immigrant histories, languages, religion, educational attainment 
levels, and socioeconomic status levels. Indeed, despite the (mis)perception 
of so-called success of AAPI college students in academia, research has proven 
that underserved AAPI college students have long been misunderstood and 
are in severe need of attention, given their educational disparities (National 
Commission on Asian American and Pacific Islander Research in Education, 
2010, 2011; Teranishi, 2010). Consequently, researchers have urged a refram-
ing of the research on AAPI populations and the model minority myth (Poon 
et al., 2016). Moreover, there continues to be a strong call to bridge critical 
research and practice to support underserved AAPI populations at the college 
level (Maramba & Kodama, 2018).

For example, a case study by CARE (National Commission on Asian 
American and Pacific Islander Research in Education 2013b, 2014) found 
that students from Southeast Asian American (Vietnamese, Cambodian, 
Hmong, Thai, Laotian), Filipinx, and Pacific Islander communities are more 
likely to be placed in developmental education and are less likely to transfer 
to a four-year university compared to their Asian American counterparts. 
Similarly, more than 60% of Cambodian, Filipinx, and Laotian students are 
enrolled in remedial coursework at the community college level (Campaign 
for College Opportunity, 2015). In regard to six-year graduation rates in the 
California State University system, fewer than half of Guamanian/Chamorro 
(39%), Laotian (39%), and Samoan (38%) students will successfully gradu-
ate compared to their Chinese (66%), Japanese and Vietnamese (60%), and 
Indian (59%) counterparts (Campaign for College Opportunity, 2015). 
Studies also show large disparities among AAPI ethnic groups who are first in 
their family to attend college: Hmong (85%), Laotian (85%), and Samoan 
(83%) students show greater disparity compared to Japanese (23%) and 
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introduction  3

Taiwanese (23%) students. Moreover, among Samoan (83%), Cambodian 
(76%), Hmong (94%), and Vietnamese (68%) first-year college students, 
more than two-thirds of these populations received Pell Grants (Campaign 
for College Opportunity, 2015).

AANAPISIs are the newest of the federally designated MSIs, after a series 
of legislative and congressional efforts ultimately led to their inclusion in the 
College Cost Reduction and Access Act of 2007 (for a more detailed discus-
sion, see Laanan & Starobin, 2004; Park & Chang, 2010; Park & Teranishi, 
2008). AANAPISIs are two-year and four-year postsecondary institutions 
whose goals are to increase accessibility and produce positive outcomes for 
low-income and underserved AAPI students (Alcantar, Bordoloi Pazich, 
& Teranishi, 2019; National Commission on Asian American and Pacific 
Islander Research in Education, 2013b, 2014, 2015). The AANAPISI federal 
designation has provided opportunities and resources for currently funded 
AANAPISIs to implement programs and activities to offer effective services 
for underserved students. As of 2012, there were 153 institutions eligible to 
be AANAPISIs. Of eligible institutions, 78 were officially designated, but 
only 21 received federal funding (National Commission on Asian American 
and Pacific Islander Research in Education, 2013b; Teranishi, Martin, 
Bordoloi Pazich, Alcantar, & Nguyen, 2014). When AANAPISIs were first 
established, there were 116 eligible institutions, of which 12 were officially 
designated and only 6 were federally funded (Teranishi et  al., 2014). The 
most current list of AANAPISIs is updated through the U.S. Department 
of Education website (see item 7 in the appendix of this book). To be eli-
gible for designation and funding, an institution must have at least 10% 
full-time AAPI students, of which 50% must be low income according to 
Pell Grant requirements. More recently, the Department of Education pub-
lishes an updated list each year on its website of higher education institu-
tions’ AANAPSI eligibility, based on departmental calculations. According 
to AANAPISI.net, there are over 100 institutions that are potentially eligi-
ble to be AANAPISI designated. Although these institutions are located in 
the western portion (e.g., California and Washington) of the United States, 
the Pacific coast has the highest number of AANAPISIs per capita, and the 
rest are scattered throughout the east coast, midwest, and south (Kurland 
et al., 2019). As these institutions grow, it is critical for higher education to 
be better informed and have a greater understanding of how institutions, 
AANAPISIs in particular, can best address the underserved populations 
within the AAPI population.

AANAPISIs have recently celebrated their 10th year in existence as a 
result of the College Cost Reduction and Access Act of 2007, and it remains 
critical to continue the examination of and support for AANAPISIs. As this 
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4  introduction

is the first book to focus wholly on AANAPISIs, we hope that the following 
chapters will provide in-depth understanding and highlight innovative ideas 
and practices implemented by AANAPISIs effectively serving AAPI popu-
lations. We also hope that this serves as an important resource for higher 
education administrators, faculty, researchers, student affairs practitioners, 
and those who have an interest in creating more equitable environments, 
especially for the diverse and ever-increasing population of AAPI students.

We pay particular attention to those stakeholders who directly imple-
ment the programs and initiatives from AANAPISI funding. We bring to 
the forefront the voices of those who have worked and or continue to work 
directly with AANAPISIs in various capacities within their institutions 
(e.g., counselors, advisers, faculty, administrators, student affairs educators, 
coordinators of student services, and directors of research). Together, their 
contributions bring a wealth of insight and experience about challenges, 
struggles, successes, and their own learning and growth within these higher 
education institutions. This is especially meaningful because the contributors 
themselves worked within their respective institutions as researchers within 
their community (see Fong, 2008). The contributors of each chapter present 
program data, practices, and outcomes critical to the success of the popula-
tions that AANAPISIs were funded to serve. Their work helps bring a clearer 
understanding of the impact that both designation and funding can have 
on creating a positive learning environment for AAPI students. Particularly 
important to note is the relevance of the reflections and findings from these 
studies. Their insights can be applied to various types of higher education 
institutions as they provide important cues for other AANAPISIs, MSIs, and 
predominantly White institutions (PWIs) to learn about the complexities of 
AAPI populations, take mindful approaches, model relevant practices and 
activities, and encourage theoretical discussions that will better serve and 
create inclusive and effective learning environments.

This book is divided into four themed parts: Student Services Programs, 
Critical and Culturally Responsive Pedagogy, Student Leadership Develop-
ment, and Assessment and Cross-Campus Community Collaborations.

In the first part, Student Services Programs, each chapter presents insight 
on campus-wide programs that pay particular attention to specifically serving 
AAPI populations at AANAPISIs. We begin with chapter 1, “The Student 
Service Operation for Success Program for Asian American and American 
Pacific Islander Students,” where Meiling Hayama Wu-Winiarski, Kim 
Geron, Scott Miyake Geron, and Annie Hoang discuss the Student Service 
Operation for Success program and the theory of change underlying the pro-
gram components. In chapter 2, “Promising Outcomes in an Intervention 
Program in Higher Education: Academic and Social Shifts With Students in 
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the Full Circle Project,” Joshua Haro, Zachary T. Goodman, and Greg M. 
Kim-Ju examine the academic and cultural experiences of students partici-
pating in an AANAPISI-funded program and show, among many findings, 
that cohort models that provide academic and social support yield positive 
student outcomes. In chapter 3, “Transfer and Transform: Using Learning 
Communities to Support the Transition of Asian American and Pacific 
Islander Transfer Students,” Jason Sumi reflects on transfer student experi-
ences from a large public four-year university and the potential opportunities 
to enhance transition and overall success of AAPI transfer students. To close 
out this section, chapter 4, “Career Development to Engage and Empower 
Asian American Students: The Evolution of Effective Programming,” by 
Jennifer Barone and Patricia Akemi Neilson, highlights an Asian American 
career development workshop series and the importance of collaboration 
among student services offices across campus.

The second part, Critical and Culturally Responsive Pedagogy, offers 
insights that are reflective of critical classroom approaches and pedagogies. 
In chapter  5, “Exploring the Nexus of Student Development and Ethnic 
Studies Research: Conceptualizing Course Content and Practice for a First-
Year Learning Community,” James O. Fabionar provides critical insight on 
the development of research-based curriculum in a first-year learning com-
munity of Asian American and Pacific Islander American students. In chap-
ter 6, “‘Even Though I Am Speaking Chinglish, I Can Still Write a Good 
Essay’: Building a Learning Community Through Critical Pedagogy and 
Translingual Practice,” Charitianne Williams focuses on how the AANAPISI 
grant made possible the creation of the development and articulation of a 
multicultural and multilingual course designed to assist Asian American 
students. In chapter  7, “Asian American Studies and AANAPISI Writing 
Initiatives,” Pratna Kem, Sara Boxell, and Peter Nien-chu Kiang highlight 
the importance of incorporating Asian American Studies content, culturally 
competent faculty, and writing as a community effort to serve as a model 
for effective critical reading and writing strategies. In chapter 8, “AANAPISI 
Knowledge Coproduction: Digital Storytelling in Asian American Studies,” 
Shirley Suet-ling Tang highlights an innovative pedagogical approach via the 
incorporation of digital storytelling where she encourages students to be pro-
ducers of knowledge and also reinforces the critical role that Asian American 
Studies plays in students’ development.

The third part, Student Leadership Development, highlights the critical 
importance of student and leadership development for AAPI populations. 
In chapter 9, “‘Now I’m Able to Make a Difference’: Teaching and Learning 
Critical Leadership Praxis for Asian American Students,” Melissa Ann Canlas 
focuses on a critical leadership model that integrates critical leadership praxis 
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into the curriculum, classrooms, and program activities for AAPI commu-
nities. In chapter  10, “Cultivating Leadership for Asian American Pacific 
Islander Students,” Rikka Venturanza and Mai Nguyen analyze the reported 
outcomes of a leadership program and critical discourse of AAPI leadership 
development and racial identity development. In chapter 11, “From Student 
to Scholar Perspective: Cultivating Asian American Pacific Islander Student 
Leaders Through Cross-Campus and Community Collaborations,” Chao 
Vang uses a narrative approach of storytelling through a theoretical lens of 
leadership identity development and the Hmong experience.

The fourth part, Assessment and Cross-Campus Community 
Collaborations, provides insight on the importance of developing partner-
ships and alliances with the campus community. In chapter  12, “Power 
in Partnerships: Racial Politics in Reciprocity and Transformation at an 
AANAPISI,” Mae Lee and Rowena M. Tomaneng focus on campus partner-
ships as the dynamic centerpiece of organizational change efforts and how 
institutional and epistemological power are exercised and negotiated in cam-
pus partnerships specifically toward AAPI students. In chapter 13, “Assessing 
Student Success: Rethinking the Role of Program Evaluation and Assessment 
Through Integrative, Multipronged Approaches,” Su Jin Gatlin Jez, Connie 
Tan, and Colleen Moore describe evaluation design and the importance of 
continuous rigorous assessment in order to provide enriched academic, lead-
ership, and civic experiences for participants. In chapter  14, “Developing 
Leadership Skills Through University Cohort Programs,” Sierra K. Dimberg, 
Rosalyn Sandoval, and Greg M. Kim-Ju examine leadership skills in relation 
to the cultural, social, and educational experiences of AAPI students.

A valuable feature of this book is that it serves as a relevant resource 
for scholars and practitioners from many different types of higher educa-
tion institutions who would benefit from increasing their knowledge about 
AANAPISIs and the needs of diverse AAPI populations. In particular, it will 
serve as an important tool from which PWIs can learn and be innovative in 
improving their practices. Finally, we hope that the information in the fol-
lowing chapters enhances the literature and information on MSIs, especially 
campuses that serve large populations of AAPI students.
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