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M O D U L E 1.1
Dominant Ideologies and Hegemonic 
Mechanisms Impacting Women’s Leadership

R.J .  Youngblood

Overview

This activity invites participants to develop a deeper 
understanding of how dominant ideologies and 
hegemonic mechanisms might influence, subjugate, 
or delegitimize the leadership of women. Partici-
pants will be asked to reflect on their assumptions 
and lenses that they use to make sense of systems and 
make connections to how they understand women’s 
leadership. 

Learning Outcomes

Identify dominant ideologies and hegemonic 
mechanisms 
Analyze hegemony and ideology in the context 
of leadership

Directions

1. Preparation. Review the video clip and facili-
tation questions. Identify and print artifacts 
for small groups to analyze. 

2. Introduction (5 minutes). As a large group, 
review the ideas of ideology, hegemony, and 
the social construction of knowledge. Ask 
participants for their input about how they 
would define each of the terms. A reference 
point for these meanings is Owen (2020). 
a. Ideology: “The broadly accepted val-

ues, beliefs, myths, and explanations that 
appear to be true and desirable to a major-
ity of the population” (p. 193).

b. Hegemony: “A form of social control 
whereby dominated or subordinate classes 
of people consent to their own domination” 
(p. 193).

Group size: Any size group. For larger 
groups, consider dividing participants 
into groups of 3–4 to facilitate more 
meaningful discussion and engagement. 
Time: 60 minutes 
Methods used: video, small group 
discussion, critical methods of analysis 
Materials needed: Video clip from They 
Live (Carpenter, 1988). The clip can 
be found on YouTube as “They Live 
Sunglasses” (Stoolie33, 2012); and 
additional artifacts as described in the 
Facilitator Notes.
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c. Social construction of knowledge: “Refers 
to the process by which society and culture 
interact to create a host of meanings and 
associations about what is meant by certain 
words” (p. 199).

3. Video and Response (10–15 minutes). As a 
large group, spend 3–4 minutes viewing the 
video clip from They Live (Carpenter, 1988). 
Facilitate a large group discussion for 5–10 
minutes to help participants debrief the They 
Live clip and to develop a deeper understand-
ing of the concepts of ideology and hegem-
ony. Ask for general responses to the video 
and pose these questions: 
a. What gives the character the ability to see 

ideology in the clip? 
b. What gives someone interested in exercis-

ing leadership the ability to see ideology? 
c. Where do you see ideology at play in your 

everyday interactions? 
d. What hidden messages have you learned 

about leadership—consciously or uncon-
sciously? 

4. Small Groups (10–15 minutes). Divide partic-
ipants into groups of 3–4 people and  provide 
each group an artifact (described in the Facili-
tator Notes). Using the following questions, 
direct small groups to engage in conversa-
tion. Participants will respond to questions 
that guide them to analyze their artifact and 
identify dominant ideologies and hegemonic 
mechanisms. Questions: 
a. Who is the audience of this message? 
b. What is a likely intended conscious message? 
c. What is a likely unconscious message? 
d. Who benefits from the dominant message? 
e. Who is disadvantaged as a result of the 

dominant message? 
f.  What are the implications of not 

acknowledging the unconscious messages 
included in your artifact? 

g. How do people resist the relationship com-
municated in these messages? 

5. Large Group Discussion (5–10 minutes). 
Ask the small groups to reconvene and have 
each small group share something from their 
 discussion. Debrief the artifact analysis expe-
rience with the large group and connect the 
learning to women and leadership. 

a. When are hegemonic mechanisms at play 
when women are attempting to enact lead-
ership? Provide an example. 

b. How do you see your identity at work 
within a system?

6. Debrief (10 minutes). Take the pulse of the 
group. For some, this might have been a chal-
lenging conversation. Remind participants 
that this is just the beginning of conversations 
that help them be more aware of their world-
views. As facilitator, supporting the group to 
co-emerge meaning from shared dialogue is 
essential to develop the learning community’s 
leadership capacity. Return to the small group 
questions for large-group debriefing. Also ask 
further questions that engage curiosity and 
openness and explore a similar line of inquiry 
reflected in the module. 
a. How do identity, power, and systems show 

up (or not) in our analysis?
b. What are we not discussing here? What 

voices and perspectives are missing?
c. How might we interrogate our assump-

tions and complicate what seems clear?

Facilitator Notes

This activity is most successful when facilitated with 
current events or examples to help bridge thinking 
from abstract concepts to how participants might iden-
tify dominant ideologies and hegemony as it relates 
to the issues of women and leadership in their own 
 contexts. Artifact examples are images, advertisements, 
social media exchanges, articles, current events, or arti-
facts that identify and point to examples of ideology in 
action. Artifacts can be tailored to be developmentally 
appropriate and resonate with the context of the group. 
Search the internet for examples such as these:

professional and unprofessional women’s hair-
styles
the Claire McCaskill and Alexandria Ocasio-
Cortez “shiny object” exchange
female comic book characters (see The 
Hawkeye Initiative and critiques)
fashion advertisements
women breastfeeding in public
Serena Williams’s catsuit
women in the infantry
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M O D U L E 1.2
Understanding the Terminology of Gender 

Danie l  Ti l lapaugh

Overview

The messages individuals learn about leadership 
through out their lives are often deeply connected 
to the socialization of gender roles and expecta-
tions ( Tillapaugh & Haber-Curran, 2017). However, 

leadership development and education often does not 
adequately address those connections (Haber- Curran & 
Tillapaugh, 2018). In this module, facilitators are 
equipped with ideas to help participants understand 
the terminology of gender and why understanding 
these concepts are essential for one’s leadership  practice. 

Learning Outcomes

Understand concepts of gender and their ap-
plication to leadership
Critically reflect upon the ways that the 
socialization of gender has affected partici-  
pants’ lives and their views of leadership

Directions

1. Preparation. On one piece of newsprint, write 
“Earliest memory of becoming aware of your 
gender.” On another piece of newsprint, write 
“Earliest memory of becoming aware of gen-
der norms and expectations.” Place these two 
pieces of newsprint on the walls.

2. Introduction (5 minutes). Before starting this 
activity, the facilitator should begin by say-
ing that individuals will be asked to engage in 

Group size: Open to any size group, 
although if you have a large group of over 
20 participants, you may want to divide 
up into smaller groups
Time: 45 minutes to 1 hour
Methods: Individual reflection, small 
group discussion, video component
Materials needed: Video and projector 
equipment, newsprint, markers, sticky 
notes, copies of Gender Unicorn handout 
(Pan & Moore, n.d.)—a copy for each 
participant
Multimedia: There are a multitude of 
very helpful and educational short videos 
available online which explore discussions 
and definitions of gender and sex.  
For a two and a half minute video that is 
a good primer on terminology of gender, 
see NowThis World (2015).
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some reflective discussions during this mod-
ule. Some of the exercises will ask them to talk 
about their own lives and their experiences, 
so if the group has shared community agree-
ments or expectations, it would be helpful to 
review those. If not, the facilitator should ask 
that what is shared in the group should not 
be shared outside of the group and that sto-
ries and insights individuals share should not 
be shared with others outside of the group. 
Individuals should be affirmed that they can 
participate to the level at which they are most 
comfortable.

3. Personal Reflection (8 minutes). Provide a cou-
ple of small sticky notes to each participant. 
Ask them to spend a few minutes reflect-
ing on their earliest memory of when they 
became aware of their gender growing up and 
also their earliest memory through a personal 
example of specific gender norms and expec-
tations. The facilitator may want to give a 
personal example from their own lived experi-
ences for both to help the participants jump-
start their thinking. Ask the participants to 
write their examples of each on the sticky 
notes provided. After 5 minutes of reflection 
time, ask participants to place their written 
example on their sticky note up on the news-
print that corresponds to their answer.

4. Small Groups (10 minutes). Divide the groups 
into two groups and assign each to one of 
the newsprints. Instruct the participants to 
review the sticky notes and note any patterns 
or themes that emerge from the examples 
provided. Ask each group to take notes and 
select a spokesperson to report out to the large 
group. Give the groups approximately 8 min-
utes to complete this step.

5. Large Group Conversation (10 minutes). Have 
the groups report out any themes or patterns 
that they found within their discussions. 
 Provide ample time to debrief these conversa-
tions as a large group. For instance, the facili-
tator may ask:
a. Was there a general age at which indi-

viduals are first becoming aware of their 
 gender?

b. For some individuals, their example is 
something that they can still recall that 
happened decades ago; what stands out 
to you about that? Why do you think this 
may still be present for them? 

c. In what ways can gender roles and expecta-
tions be helpful? How can they be harm-
ful? 

d. Think about the messages you have gotten 
about gender throughout your life; how 
have these messages been internalized? 

6. Video and Debrief (7 minutes). From there, 
the facilitator should segue into a discussion 
of how important it is to engage in a critical 
understanding of gender to be able to effec-
tively understand aspects of one’s leadership 
practice. To begin this process, the group will 
watch a short video clip that provides some 
information about terminology around gen-
der. Play the chosen video for the partici-
pants. After the video ends, invite individuals 
to reflect about the terminology that was cov-
ered in the clip. Ask if anyone learned any-
thing new from the clip and, if so, what might 
have been new information. Invite any ques-
tions or clarify any confusion students might 
have from the video.

7. Gender Unicorn Handout (10 minutes). Pass 
out the handout of The Gender Unicorn 
to each participant. Highlight and redefine 
the various aspects of The Gender Uni-
corn, including the gender identity, gender 
expression, sex assigned at birth, and physi-
cal and emotional attraction constructs. 
Point out how each of these constructs is 
represented by an icon that is placed on the 
unicorn itself to show how gender identity 
is a self-construct while gender expression 
is an external manifestation of the unicorn’s 
gender through apparel and appearance and 
so forth. Ask the participants to fill in their 
own gender and sex identity by placing a dot 
or an x on each spectra (for more informa-
tion see Pan & Moore, n.d.).

8. Closing Conversation (10 minutes). Engage 
the group in a debriefing conversation about 
why it is important to think about this 
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terminology of gender as it relates to the 
larger concept of leadership. The facilitator 
might ask some of the following questions:
a. As you think about what we have cov-

ered today, what is important about being 
aware of terminology around gender? In 
what ways does this matter as it relates to 
leadership?

b. Think about young children. Why is it 
that young boys who are assertive are rec-
ognized as leaders whereas young girls who 
are assertive are more likely to be labeled 
bossy?

c. As The Gender Unicorn reminds us, there 
is a false binary of gender being a man and 
a woman that gets reinforced over and over 
within our society. How does this false 
binary get replicated within our daily lives? 
What examples can you think of in which 
we reinforce this binary? How is this prob-
lematic? 

d. Based upon what you’ve learned today, 
what is one takeaway that you have from 
this conversation?

Facilitator Notes

Facilitators of this module need to have a good grasp on 
the distinctions between sex and gender. They should 
not feel as though they have to know everything about 
these concepts, but engaging in some advance prep-
aration by reading about gender or dialoguing with 
colleagues may be a helpful start. Modeling the fact 
that much of our understanding about gender is ever-
changing and evolving, and that it’s important to stay 
connected to that larger discourse, will be a helpful 
framing for the participants.

Prior to having the participants complete The 
 Gender Unicorn activity and place a dot or x to signify 
their own gender identity, the facilitator may want to 

complete the task and then walk participants through 
the activity by sharing his/her/hir/zir/their own gen-
der identity. This can also provide helpful modeling 
of critically reflecting on one’s gender identity for stu-
dents who may not have thought much about their 
gender before. 

Additionally, it is strongly encouraged that facilita-
tors of this activity might think about gender-based 
resources that are available on campus or in the local 
community. Pulling together a list of these resources 
(i.e., gender studies majors or minors on campus, 
LGBTQ+ resource centers, youth groups around 
gender) may be helpful to distribute at the end of 
the  session so that individuals who are interested in 
exploring more around this topic might have a good 
first step in doing so.
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M O D U L E 1.3
Reviewing the Three (Four?) 
Waves of Feminism

Heather  D.  Shea

Directions

1. Preparation.
a. Write out the following dates on index 

cards and distribute them across the wall 
of the room: Before 1850, 1850s, 1860s, 
1870s, 1880s, 1890s, 1900s, 1910s, 
1920s, 1930s, 1940s, 1950s, 1960s, 1970s, 
1980s, 1990s, 2000s, 2010s– present, 
UNKNOWN.

b. Prepare a summary handout for each wave 
of feminism; you should have four waves 
(four worksheets) for small group work. 
The worksheet should include: dates of 
“wave,” major accomplishments, disap-
pointments, significant leaders, significant 
tactics, and what makes this a “wave” of 
feminism?

c. Copy one set of the Feminist Wave Cards 
(at the back of this module). Variation: You 
could remove the “guessing” part of the 
activity but instead print cards in  different 
colors based on the “wave.”

2. Introduction and Activity with Cards and 
Timeline (5–10 minutes).
a. The group leader moves about the room 

and distributes the Feminist Wave Cards 
evenly among the participants.

Group size: any size (but probably works 
best with fewer than 25)
Time: 45–60 minutes
Methods: interactive “move about the 
room” activity
Materials: Historical event cards, “wave” 
year cards, tape, and sticky notes.

Overview

In this interactive timeline activity, participants will 
review and reflect on the historical and social  contexts 
in which women and leadership is situated, with 
 specific attention to the U.S. “waves” of feminism. 
This activity is designed to be interactive and engag-
ing with group discussion.

Learning Outcomes

Name the three (four?) waves of feminism in 
the United States 
Identify significant symbolic, historical, and 
cultural events that occurred during each wave
Examine how feminism’s evolution relates to 
the advancement of women in leadership roles 
during each era
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b. Individuals, using only their preexisting 
knowledge (no cheating by searching on 
phones!), estimate when the sociohistori-
cal, cultural, or symbolic event on their 
card occurred and then tape that card on 
the timeline.

c. If the person doesn’t have any idea where 
to put a card, they put it under the 
UNKNOWN category.

3. Gallery Walk (5–10 minutes). After all the 
cards have been placed on the timeline (or 
unknown area), distribute a few sticky notes 
to each participant. Invite participants to 
engage in a gallery walk, reading the cards 
and observing the locations; they should use 
the Post-it notes to make suggestions or com-
ments (e.g., “this card belongs in the 1950s”).

4. Group Timeline Work (10–15 minutes). 
Divide the group into five small groups. Each 
small group is responsible for a segment of the 
timeline (if desired, the group leader can give 
out the summary handout for each wave): 
Wave 1: pre-1840s to 1920s; Wave 2: 1960s 
to 1980s; Wave 3: 1990s to 2000s; Wave 4: 
2000s to present; Unknown.
a. Each group looks at the cards adhered 

to the timeline during their era. At this 
point, they should make adjustments to 
the order (can use internet search, or look  
at the timeline key at the end of the les-
son). The group should deliver misplaced 
cards to other groups as needed. Mean-
while, the “unknown” group (if there are 
no “unknown” cards, this isn’t needed) will 
learn about the events that were put into 
“unknown” and accurately place them on 
the timeline.

b. Once the timeline and associated events 
are agreed upon, the small group looks 
 collectively at the cards during their wave 
and answers the following questions:
i. Given the sociohistorical events that 

occurred during this timeframe, what 
was the overall goal (or goals) of the 
movement during this wave of feminism? 
What were the major accomplishments?

ii. Discuss in your group: What (in your 
opinion) was the most hopeful outcome 

of the era? What was the most disap-
pointing outcome (or missing  outcome)? 

iii. Who were the significant people during 
this era (either in the timeline or oth-
erwise)? What kinds of messages/tactics 
did the feminist leaders in this wave use 
to push forth their initiatives during 
this era?

iv. What makes the era a “wave”? 
v. What remains to be accomplished, what 

are the obstacles, and what role might 
feminist leadership play in overcoming 
them?

5. Small Group Report Out (10 minutes).  Having 
taken some notes on their sign, the group 
should identify a few comments from their 
discussion to share out with the larger group. 
After reporting out, rearrange the room to 
facilitate a group debrief.

6. Debriefing (10 minutes). After concluding 
group reports, it might be helpful to debrief 
the activity. Here are a few prompts for group 
discussion:
a. Who decides when waves come and go?
b. Given your knowledge of history, what is 

missing? Whose history is left out?
c. Was this activity difficult or easy? Why do 

you think that was?
d. If you didn’t use internet search, how accu-

rate were you in your first estimation?
e. Are you surprised about what has (or has 

not) been accomplished throughout this 
timeline? 

f. What role do women as leaders (and femi-
nist leaders of any gender) play in this 
timeline? Who promoted these events?

Facilitator Notes

This is definitely an activity that will test students’ 
recall of historical facts and timelines! It would be 
fine to utilize internet searches with available technol-
ogy if the facilitator wants to speed up the process, 
however, the point can also be made that women’s his-
tory is largely not taught, celebrated, or remembered. 
Therefore, if the “unknown” group has a large task (if 
many people don’t know what era their card belongs 
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to), this might be an interesting point to make. Please 
emphasize that this is not a personal/individual failing 
for which individuals should feel guilty, but rather the 
failing of our larger educational system. However, now 
that they’re aware of the history they did not learn, 
perhaps the time is now.
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Timeline Key for Handout 1.3.1

1791 Mary Wollstonecraft’s book A Vin-
dication of the Rights of Woman pub-
lished 

1848 Declaration of Sentiments pub-
lished

1848  Seneca Falls Convention held in 
Seneca Falls, New York

1850 National Women’s Rights Conven-
tion held in Worchester, Massachu-
setts

1851 Sojourner Truth gives her speech, 
“Ain’t I a Woman?”

1855 University of Iowa becomes the first 
coeducational public or state uni-
versity in the United States

1870 Louisa Swain became the first 
woman to vote in a general election, 
in Laramie, Wyoming

1916  Margaret Sanger, birth control 
activist, established the first birth 
control clinic in the United States.

1920  19th Amendment ratified (women’s 
right to vote)

1929 Virginia Woolf ’s A Room of One’s 
Own is published

1938 The Fair Labor Standards Act estab-
lishes minimum wage without 
regard to sex

1949 Simone de Beauvoir’s The Second 
Sex is published

1963 Betty Friedan publishes The Femi-
nine Mystique

1963 Equal Pay Act passed (theoretically 
outlawed the gender pay gap)

1964  Sexual harassment legislation in the 
workplace

1964 Title VII of the Civil Rights Act 
passes including a prohibition 
against employment discrimination 
on the basis of race, color, religion, 
national origin, or sex

1968 Miss America Pageant protests 
staged by the Redstockings, the 
New York Radical Feminists, and 
others

1968  No mass burning of bras in pro-
test occurred, but women gathered 

to protest women’s objectification 
by discarding bras and copies of 
 Playboy

1968  The BITCH Manifesto is published
1970 Title IX
1970  Shulamith Firestone publishes The 

Dialectic of Sex: The Case for Femi-
nist Revolution

1970s “The Personal Is Political” expres-
sion is popularized

1972 First edition of Ms. magazine pub-
lished

1972 Women are allowed to run the Bos-
ton  Marathon

1972 The ERA passed the Senate and was 
sent to the states for ratification

1973 Roe v. Wade guarantees women 
reproductive freedom

1974 Women receive the right to hold 
credit cards and apply for mortgages 
(in their own names)

1978  Pregnancy Discrimination Act 
enacted

1982 The deadline for the ratification 
of the Equal Rights Amendment 
passed, without the ERA being rati-
fied

1983  Alice Walker writes, “Womanist Is to 
Feminist as Purple Is to Lavender”

1984 Audre Lorde publishes Sister Out-
sider

1987 Congress designates March as 
Women’s History Month

1989 Kimberlé Crenshaw coined the term 
intersectionality

1990 Patricia Hill Collins publishes Black 
Feminist Thought: Knowledge, Con-
sciousness, and the Politics of Empow-
erment

1990  Judith Butler publishes Gender 
Trouble, arguing that sex and gender 
are different 

1990s Riot grrl groups emerge in the music 
scene

1991 Anita Hill testifies before the Senate 
Judiciary Committee that nominee 
to the Supreme Court, Clarence 
Thomas, sexually harassed her at 
work
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1992 The “Year of the Woman” was 
declared after 24 women won seats 
in the House of Representatives and 
three more won seats in the Senate 

1992  March for Women’s Lives sponsored 
by NOW (National Organization 
for Women)

1993 Marital rape is outlawed
1993 The Family and Medical Leave Act 

goes into effect
1993 Joycelyn Elders became the first 

African American and first woman 
U.S. Surgeon General

2000  bell hooks publishes Feminism Is for 
Everybody: Passionate Politics 

2002 Rebecca Walker publishes an article 
in Ms. magazine in which she says “I 
am not a post-feminism feminist. I 
am the third-wave”

2008  Feminist blogs like Jezebel and Femi-
nisting spread across the internet

2009 The Lilly Ledbetter Fair Pay Act is 
signed into federal law

2013 Wendy Davis filibustered a Texas 
abortion law

2014  Chimamanda Ngozi Adichie pub-
lishes We Should All Be Feminists

2014  Roxane Gay publishes Bad Feminist
2014–2015 Rape survivor Emma Sulkowicz car-

ries her mattress around Columbia 
University’s campus waiting for the 
university to expel her rapist

2015  Sex discrimination outlawed in 
health insurance 

2016 #MeToo and #TimesUp explode in 
social media

2016 Harvey Weinstein, and many other 
men in the entertainment indus-
try, are accused of sexual miscon-
duct, sexual harassment, and sexual 
assault

2017, 2018 . . . Women’s Marches across the globe
2020 Senator Kamala Harris, the daugh-

ter of Jamaican and Indian immi-
grants, becomes vice-president-elect 
of the United States 
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Marital rape is outlawed Sexual harassment legislation in the 
 workplace

The deadline for the ratification of the 
Equal Rights Amendment passes without 
the ERA being ratified

Women receive the right to hold credit 
cards and apply for mortgages (in their own 
names)

Handout 1.3.1 Waves of Feminism

Congress designates March as Women’s 
 History Month

The BITCH Manifesto is  published
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No mass burning of bras in protest 
occurred, but women gathered to protest 
women’s objectification by discarding bras 
and copies of Playboy

First edition of Ms. magazine published

Anita Hill testifies before the Senate Judi-
ciary Committee that nominee to the 
Supreme Court, Clarence Thomas, sexually 
harassed her at work

Harvey Weinstein, and many other promi-
nent men in the entertainment industry, 
accused of sexual misconduct

Women and Leadership_text.indb   15 12-08-2021   12:11:25



A  C R I T I C A L  M O M E N T  F O R  W O M E N  A N D  L E A D E R S H I P16

The “Year of the Woman” declared after 
24 women won seats in the House of 
Representatives and three more won seats in 
the Senate 

March for Women’s Lives sponsored by 
NOW (National Organization for Women)

Sex discrimination outlawed in health 
 insurance 

Roe v. Wade: The U.S. Supreme Court declares 
that the Constitution protects women’s right 
to terminate an early pregnancy, thus making 
abortion legal in the United States
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#MeToo and #TimesUp explode on social 
media

Women’s Marches take place across the 
globe

Equal Pay Act passed (theoretically outlawed 
the gender pay gap)

Title IX of the Education Amendments 
 prohibits sex discrimination in all aspects 
of education programs that receive federal 
 support
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Rebecca Walker publishes an article in 
Ms. magazine in which she says “I am not 
a post-feminism feminist. I am the third-
wave”

A rape survivor, Emma Sulkowicz, carries 
her mattress around Columbia University’s 
campus, waiting for the university to expel 
her rapist

Kimberlé Crenshaw coins the term 
intersectionality

Judith Butler publishes Gender Trouble, 
arguing that sex and gender are different 
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Wendy Davis filibusters a Texas abortion 
law

Pregnancy Discrimination Act enacted

Mary Wollstonecraft’s book A Vindication of 
the Rights of Woman published

Seneca Falls Convention held in Seneca 
Falls, New York
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Sojourner Truth gives her speech, “Ain’t I a 
Woman?”

Louisa Swain became the first woman to vote 
in a general election, in Laramie, Wyoming

Declaration of Sentiments published National Women’s Rights Convention held 
in Worchester, Massachusetts 
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19th Amendment ratified (women’s 
 suffrage)

Margaret Sanger, birth control activist, 
establishes the first birth control clinic in 
the United States

Virginia Woolf ’s A Room of One’s Own is 
published

Simone de Beauvoir’s The Second Sex is 
published
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“The Personal Is Political” expression is 
popularized

Shulamith Firestone publishes The Dialectic 
of Sex: The Case for Feminist Revolution

University of Iowa becomes the first coedu-
cational public or state university in the 
United States

Miss America Pageant protests staged by the 
Redstockings, the New York Radical Femi-
nists, and others
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Audre Lorde publishes Sister Outsider Betty Friedan publishes The Feminine 
 Mystique

Patricia Hill Collins publishes Black Femi-
nist Thought: Knowledge, Consciousness, and 
the Politics of Empowerment

The Lilly Ledbetter Fair Pay Act is signed 
into federal law
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Title VII of the Civil Rights Act passes 
including a prohibition against employment 
discrimination on the basis of race, color, 
religion, national origin, or sex

The ERA passes the Senate and is sent to 
the states for ratification

The Family and Medical Leave Act goes into 
effect 

The Fair Labor Standards Act establishes 
minimum wage without regard to sex 

Women and Leadership_text.indb   24 12-08-2021   12:11:26



R E V I E W I N G  T H E  T H R E E  ( F O U R ? )  WAV E S  O F  F E M I N I S M 25

Joycelyn Elders becomes the first African 
American and first woman U.S. Surgeon 
General

Alice Walker writes, “Womanist Is to 
Feminist as Purple Is to Lavender”

Riot grrl groups emerge in the music scene 
and reclaim the word “girl.” Bikini Kill lead 
singer writes, “BECAUSE we are angry at 
society that tells us Girl=Dumb, Girl=Bad, 
Girl=Weak”

bell hooks publishes Feminism Is for 
Everybody: Passionate Politics 
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Chimamanda Ngozi Adichie publishes We 
Should All Be Feminists

Roxane Gay publishes Bad Feminist

Feminist blogs like Jezebel and Feministing 
spread across the internet
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M O D U L E 1.4
“Add Women, Change Everything”: Disrupting 
the Leadership Story Most Often Told

Natasha T.  Turman and Shamika KariKari

Overview

From a Western perspective, leadership—theory, 
practice, and development—has historically been 
understood and discussed through dominant leader-
ship lenses. These dominant leadership lenses inad-
equately capture the leadership practice of a diverse 
republic. Ely et al. (2011) suggested that, “how people 
become leaders and how they take up the leader role 
are  fundamentally questions about identity” (p. 476). 
Surprisingly, however, women, with their multiplicity 
of identities, are judged by leadership theories and held 
to standards of leadership practice that neglect consid-
eration for diversity, identity, power, and context. 

In order to attend to this, Dugan (2017) offered 
an approach to understanding and applying leadership 
theory that deconstructs the leadership story most 
often told and rebuilds it in more dynamic, culturally 
relevant, contextually bound, inclusive, and affirming 
ways. Dugan (2017) introduced the application of 
critical perspectives to leadership theory by utilizing 
interpretive tools of deconstruction and reconstruc-
tion to “call into question the nature of what we define 
as ‘normal’ as well as how the world and social rela-
tions operate” (p. 42).

Learning Outcomes

Learn the tenets of deconstruction and recon-
struction to assist in their interrogation of 
leadership theory 
Critique the leadership “story most often 
told” by critically examining their personal 
narratives to disrupt normativity
Apply a critical lens to leadership theory to 
interrogate its implications for women

Directions

This module contains three activities that invite 
participants to deepen their knowledge of leadership 
theory from a critical perspective and to disrupt 

Group size: 4–20 participants
Time: 90 minutes for Activity One, 
25 minutes for Activity Two, 40 minutes 
for Activity Three
Methods used: individual reflection, 
small and large group conversation
Materials needed: paper, writing utensils, 
note cards, copies of charts described in 
each activity; this module draws heavily 
from Dugan (2017)
Multimedia (optional): project the 
images of the charts and graphs for easier 
discussion
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normative assumptions about leadership theory that 
position women as an exception and not the rule. The 
activities can be used across multiple gatherings or in 
one long workshop.

Activity One: Disrupting Your Leadership Norms 
(90 minutes)
Participants will learn the key tenets of deconstruc-
tion and reconstruction as identified by Dugan (2017) 
and begin to evaluate their own conceptualizations of 
leadership through those lenses.

1. Preparation. Provide participants with copies 
of the tools of deconstruction and reconstruc-
tion (Dugan, 2017, pp. 44 and 47). 

2. Introduction & Reading (5 minutes). Distrib-
ute the handout and invite participants to 
read the handouts.

3. Presentation (20 minutes). As the facilitator, 
review each element of the handout.

4. Pairs or Trios Deconstruction (15 minutes). After 
review, have participants form pairs or trios. You 
may need to provide an example for participants 
using one of the tools of deconstruction and 
your own ideas. Also, it may be helpful to 
display the assignment prompts on a projector 
for the entire group as reference during the 
activity. Instruct students to: 
a. Brainstorm one leadership theory (e.g., 

relational leadership theory), leadership 
practice (e.g., engages in collective 
leadership), and/or leadership behavior/
trait (e.g., nurturing) unique to women or 
socially attributed to women’s leadership.

b. Write down your ideas.
c. Select at least one tool of deconstruction 

(e.g., willful blindness) and apply the 
 tenets of that tool to critique the theory, 
practice, and/or behavior.

d. Identify one critique and one rationale for 
your selection(s).

e. Be prepared to discuss with a larger group.
5. Large Group Discussion (20 minutes) 

a. What inspired the leadership theory, prac-
tice, or behavior you identified?

b. Why did you select the tool of deconstruc-
tion to interrogate this leadership domain? 

c. What critiques emerged as you attempted 
to apply this tool to understand women 
and leadership? 

d. What surprised you about yourself as you 
reflected on these findings? 

6. Pairs or Trios Reconstruction (15 minutes). 
Have small groups reconvene to “reconstruct” 
their identified leadership theory, practice, or 
behavior. Instruct participants to:
a. Revisit the identified leadership domains 

you just “deconstructed.”
b. Select at least one tool of reconstruction 

(e.g., disrupting normativity) and apply the 
tenets of that tool to reframe your identified 
leadership domain from a place that truly 
centers women and affirms and empowers.

7. Large Group Synthesis and Conclusions 
(15 minutes).
a. What elements comprised your recon-

struction?
b. In what ways did you alter, adapt, or chal-

lenge your selected leadership theory, 
 practice, or behavior using the “tools of 
reconstruction”? 

c. What factors did you consider to assess the 
best approach for reconstruction?

Activity 2: Typologies of Leadership: The Stories Most 
Often Told (25 minutes)
This activity focuses on comparing common concep-
tions of leadership typology to a critical typology of 
leadership. Grounded in a visual that describes the 
evolution of formal leadership theory, participants 
will identify key historical and/or personal events that 
reflect women and leadership to demonstrate how the 
“leadership story most often told” perpetuates domi-
nant perspectives and places on the periphery women 
and communities of color (COC) who have been 
doing this “leadership” process and effecting change 
before there was a name for it.

1. Preparation. Make copies of a timeline that 
shows the evolution of leadership theory 
from the earliest forms within the industrial 
paradigm through the present forms within 
the post-industrial paradigm. Figure 3.1 from 
Dugan (2017) is one such image. An internet 
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search will provide several options useful for 
this activity.

2. Introduction (5 minutes). Provide participants 
with a copy of the evolution of formal lead-
ership theory. Have participants look at the 
timeline and ask them to take 3–5 minutes 
and identify historical or personal events 
related to women and leadership. Be prepared 
to offer examples.

3. Group Conversation (5 minutes). Once partic-
ipants have completed the self-reflection, ask 
for students to share events. As participants 
share, write those events on the timeline (have 
it projected or drawn on the whiteboard). 

4. Observation and Discussion (10 minutes). 
Once you’ve hit a saturation point with 
 contributions, ask students to offer their 
observations and offer some of your own 
observations about the events. Point out if 
there are key events missing or ask why they 
might have included certain events. Possible 
discussion questions:
a. What is significant about the historical or 

personal event you selected? 
b. How has this event influenced/shaped 

your understanding of women and leader-
ship? What about society’s understanding?

c. What stories are most often told about 
leadership? Do you see yourself repre-
sented in leadership literature? What about 
leadership roles? 

d. If women have been engaging in leadership 
practice well before formal leadership para-
digms would suggest they were, what does 
this mean for our understanding of women 
and leadership? 

e. How can we disrupt the “leadership story 
most often told”?

5. Conclusion (5 minutes). The point of the 
activity is to illuminate how the most impor-
tant things are not always the ones we hear 
about most readily. Instead, articulate how the 
stories most often told continue to  perpetuate 
the dominant narrative. 

Activity 3: Implicit Leadership Theory (40 minutes)
This activity invites participants to explore what 
implicit theory is and connect it to their individual 

experiences. Implicit theory “centers the importance 
of congruence between how people perceive leaders 
should be and how they actually show up” (Dugan, 
2017, p. 9). These implicit theories are created 
through assumptions and socialization. In order to 
combat them, we must deconstruct and then recon-
struct new possibilities.

1. Preparation. Project or provide an image of 
Dugan’s (2017) table of reconstructed leader-
ship theory clusters (p. 71).

2. Introduction (10 minutes). Have each par-
ticipant take a minute and write or type the 
first five leaders that come to mind. Once 
everyone has done this, ask for participants 
to share their list and write the names on the 
board. After at least four participants have 
shared, request participants’ observations 
about the list. Are there patterns in race, gen-
der, socioeconomic status, ability, and other 
dimensions of identity? Students may need 
assistance in surfacing patterns. Make the 
connection that these patterns are reflective of 
how we have been socialized to define leaders 
and leadership.

3. Group Conversation (10 minutes). Connect 
that introductory activity to implicit theory 
and how something as simple as coming up 
with a list demonstrates the way people are 
socialized and assumptions we make about 
certain groups of people. Have participants 
highlight other leadership prototypes that 
have been prescribed to them about leader-
ship (to see if they reflect dominant, mascu-
line perspectives of leadership).

4. Small Groups (10 minutes). Have the 
 participants choose a leadership cluster from 
the handout or projection and discuss why it 
resonates with them and how it connects to 
their lived experience. 

5. Large Group Synthesis (10 minutes). Bring the 
groups back together and ask for volunteers 
to share. During this large group discussion 
connect their comments back to implicit 
theory. Wrap up this activity by asking 
participants to consider what it would look 
like for them to center themselves in all the 
identities they hold and to (re)imagine our 
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perceptions of leaders and leadership. Possible 
discussion questions:
a. Can you think of an instance when you 

were not perceived in a positive light as a 
leader? What was the circumstance?

b. How do your social identities influence 
your understanding and experience with 
implicit theory?

c. What are the benefits of interrogating our 
implicit leadership theories as we engage 
with leadership practice? 

d. What are the potential pitfalls/challenges if 
we do not acknowledge our implicit lead-
ership theories? 

Facilitator Notes

Facilitators are encouraged to add questions that are 
specific to the group’s context. This will help in making 
the experience relevant to your group. Participants’ 
identities will impact how they experience this activity. 
The impact of social location on how participants 

personally experience and know leadership can be part 
of the conversation.
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