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1
P R E FA C E  T O  A N  

E V O LV I N G  I N T E R N AT I O N A L 
E D U C AT I O N A L  L A N D S C A P E

Jon Rubin

W riting a book about collaborative online international  learning 
(COIL) virtual exchange over the past 3 years has been like man-
aging the wardrobe of a maturing child who is unexpectedly 

given growth hormones and quickly becomes a strapping teen. It has been 
remarkable to witness the child’s sudden maturation, but it has also left their 
clothes, and our assumptions about the growing child’s capacity, in a state of 
continuous alteration.

In 2018, at the time we began to write this guide, the value of COIL 
and other virtual exchange practices as methods for expanding student inter-
cultural experience and engagement were just beginning to be understood 
and accepted. A few hundred higher education institutions around the 
world were beginning to engage COIL, but no more than 30 had dedicated 
 significant institutional resources to its implementation (Rubin & Guth, 
2019; see Figure 10.1). At that time, COIL had already been developing for 
at least 12 years but was still largely treated like a marginally relevant young-
ster existing at the fringes of international education.

Then the COVID-19 global pandemic struck, and the situation 
changed. Most international travel stopped and almost all teaching and 
learning worldwide moved online. Despite the misery and political 
upheavals that the pandemic engendered, COVID-19 provided the growth 
hormones the COIL child needed to transform and mature. Seeds of 
curricular internationalization and global learning that had been planted 
while the child was young and growing now sprouted and supported the 
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4  THE GUIDE TO COIL VIRTUAL EXCHANGE

growth of COIL initiatives in many countries. Institutions’ previous fears 
about online education were overwhelmed by its abundant presence.

International educators who had relied on physical mobility for the 
development of intercultural learning and competence began to look else-
where, and before them was the maturing COIL teenager, seemingly ready 
to carry some of the load. Yet great hesitancy remained, as after 50 years of 
developing and integrating the infrastructure of physical mobility into inter-
national relations offices (IROs; Hoffa, 2007), it was often hard for them to 
integrate this interloper who lived in the classroom, inhabited the curricu-
lum, and often eschewed travel. Besides, these long-standing programs often 
generated funds and prestige for the university, and infrastructure to sup-
port physical mobility was deeply embedded where internationalization was 
supported. Many assumed that the pandemic would soon be over, so those 
operating under this assumption thought it best to wait until life returned to 
the way it had been.

Nevertheless, during this difficult period, some institutions pivoted to 
engage the potential of COIL virtual exchange and began to adopt, and then 
integrate, this pedagogy into their international education or global learn-
ing programs. Now it is time not merely to accept the presence of this new 
pedagogy but to reconceive existing international education structures, so 
they become the inclusive and equitable interventions our distressed world 
so badly needs. COIL is now an acknowledged and maturing player at many 
institutions, with a growing body of research supporting its value. This book 
describes how readers can take advantage of the robust skill set this young 
adult brings to international education.

Editors, Contributors, and How This Book Evolved

In the spring of 2018, I received an email from John von Knorring, director 
of Stylus Publishing, asking if I would like to write a book about COIL and 
virtual exchange. His letter reached me while I was in the hospital, recovering 
from a mysterious illness that had laid me low. Although I had contributed 
chapters and articles about COIL to numerous publications, had directed 
the SUNY COIL Center for over 10 years, and had made many conference 
presentations about COIL, I had never written a book. As I lay there not sure 
I would actually regain my strength, I wrote back asking for a few months to 
ascertain how completely I would recover. Over the next months my health 
improved greatly, and I could also see the growing need for a comprehensive 
text outlining COIL practice, but I remained a bit unsure about writing such 
a book myself. Indeed, my extensive experience with COIL had predisposed 
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PREFACE TO AN EVOLVING INTERNATIONAL EDUCATIONAL LANDSCAPE  5

me to working collaboratively, so I decided I would go ahead with the book 
if I could find a suitable collaborator. I had worked with Sarah Guth, an 
active virtual exchange and telecollaboration practitioner based in Padua, 
Italy, on numerous occasions, and we had even cowritten two chapters in 
the Routledge book Globally Networked Teaching in the Humanities (Guth & 
Rubin, 2015; Rubin & Guth, 2015). I invited Sarah to become my coeditor 
and coauthor, and she agreed.

We conceived of a somewhat unusual structure for the book, one that 
blended a monograph with an edited compilation. This meant that we would 
write about 50% of the book, while contributors would write the other 
half. In hindsight, it is clear that adopting this innovative structure greatly 
extended the time it took to complete the book. As we will discuss later, col-
laboration does take time. We also decided that wherever possible, we would 
invite paired contributors to write in bicultural teams, somewhat emulating 
the COIL model. We also determined that a central focus of the book would 
be a discussion of how institutions can embed COIL as a program-wide or 
institution-wide practice. Up to that time, only a few institutions had organ-
ized or integrated the practice beyond teacher-to-teacher outreach.

Once we outlined the book’s structure, it became clear that we lacked 
adequate data to describe or analyze what was happening with COIL at an 
institutional level internationally, so we created an extensive survey for that 
purpose (Rubin & Guth, 2019). In the latter part of 2018 and through much 
of 2019, the survey was distributed, and the data were collected and analyzed. 
During this time, we reached out to and engaged possible contributors, and 
it was only in October 2019 that we felt we were ready to fully begin writing.

Progress on the book was made that winter, but then the pandemic 
struck in March 2020, and so much changed, especially for those involved 
with international and/or online education, who were most of our corre-
spondents. Many were given greatly increased workloads, while others faced 
retrenchment and job loss. Interest in COIL virtual exchange (VE) acceler-
ated at many institutions, while at others, instructors were under so much 
stress that it was hard for them to extend themselves to undertake anything 
new. For Sarah and me, this became a period when our own knowledge 
and experience of the VE field became more highly valued, so we were both 
much in demand and less able to write. Yet it was also clear that the effects 
of the pandemic would change the field—and it is hard to write about a 
phenomenon that is quickly evolving. We continued to slowly develop the 
book, but at the same time acknowledged that it might be best to wait until 
it became clearer how the pandemic would affect COIL VE.

After months of consulting with institutions considering or actually 
pivoting to virtual exchange, the not-for-profit COIL Virtual Exchange 
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6  THE GUIDE TO COIL VIRTUAL EXCHANGE

Foundation, Inc., was formed in the fall of 2020, to develop the COIL 
Connect for Virtual Exchange (COIL Connect) website (www.coilconnect 
.org). COIL Connect was designed to be a site where institutions, both new 
to and experienced with COIL VE, could share data, connect, and develop 
collaborations. Another aspect of the site was that it gathered important 
institutional data from the institutions that registered, which would show 
the authors if and how the pandemic was changing the field. The site was 
launched publicly in February 2021 and has provided a wealth of data that is 
shared throughout this book.

In the spring of 2021, it became clear that the changes provoked by the 
pandemic would be ongoing and that it was time to move more quickly to 
complete the book, while attempting to take in new information gleaned from 
COIL Connect and from our direct experience in the field. Since so many 
individuals, institutions, and organizations were now taking virtual exchange 
more seriously, the need for a comprehensive text was even greater. As many 
contributors had begun their writing in 2019, and others were responding 
to the new situation in 2021, we needed more support to integrate these 
pieces and complete the book. In May 2021, Carrie Prior joined us as con-
tributing editor, as she and Sake Jager had earlier contributed a chapter to 
the book (see chapter 20). Carrie has primarily focused on refining, aligning, 
and formatting the many contributions produced by our almost 50 contribu-
tors. Then in July 2021, Stephanie Doscher, director of Florida International 
University’s COIL Center, joined us as a second contributing editor, exten-
sively writing about professional development for COIL VE and engaging 
other contributors into the project. Around the same time, we offered our 
previous contributors, and a few other notable practitioners, the opportu-
nity to contribute short “COVID sidebars” to update previous writing or to 
provide new examples of the changes they witnessed at their institutions in 
2021; 17 of these short statements will be found throughout the book.

What Is COIL Virtual Exchange?

The term COIL was coined by myself, Jon Rubin, in 2006 when the State 
University of New York (SUNY) System administration, in partnership with 
SUNY Purchase College, agreed to fund a new center devoted to this format 
of online exchange, which I and others had been practicing since at least 
2002. In its most essential and typical form, COIL is a bilateral exchange 
and corresponding pedagogy, embedded into existing courses across two, or 
sometime more, institutions. To launch a COIL course, the instructor of 
a class at a higher education institution in one country links online with a 
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PREFACE TO AN EVOLVING INTERNATIONAL EDUCATIONAL LANDSCAPE  7

professor and his or her class in another region or country. Together, their 
students engage and develop joint projects, usually over a continuous 5- to 
8-week period. Only rarely are completely new courses created at either of 
the partnering institutions, because getting approval for new courses can take 
many months or even years and would likely delay the start of the COIL 
 projects. In the early days, many COIL exchanges were launched by individ-
ual instructors, but now many are organized with the support of dedicated 
institutional staff.

COIL is an acronym for collaborative online international learning, which 
encapsulates the key elements of this emerging practice. At first this acro-
nym was employed simply as the name of the SUNY COIL Center, but 
gradually practitioners began to use the term as a verb—“I am COILing a 
course”—and as a general descriptor—“This is a COIL course.” As the term 
entered common usage, other institutions began to employ the term to create 
their own COIL programs and COIL centers. The term is now widely used 
around the world to describe this kind of activity.

In June 2013, after presenting a keynote at the annual (2007–2018) 
SUNY COIL Conference in Manhattan, and participating in the confer-
ence discourse, international education scholar Hans de Wit (2013) wrote a 
piece in the University World News about COIL, in which he analyzed the 
term: “The term collaborative online international learning combines . . . four 
essential dimensions . . .:

 it is a collaborative exercise of teachers and students;
 it makes use of online technology and interaction;
 it has potential international dimensions; and
 it is integrated into the learning process.” (para. 9, bullets added)

COIL is thereby a method for repurposing the tools and affordances of 
online education so that they serve a new goal—that of providing meaning-
ful international and intercultural experiences for students and instructors. 
A more holistic definition recently developed by Rubin (2021) is that

COIL utilizes the Internet to empower students and instructors around the 
world to develop curiosity, flexibility, and generosity in concert with their 
academic partners. This benefits two or more classrooms of collaborating 
students, usually located in different countries, who have had different life 
experiences. COIL is also a way for students and instructors to learn about 
their discipline from a new perspective and can be a method for engaging 
those with other experiences and perspectives about how this knowledge 
might be applied. (n.p.)
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8  THE GUIDE TO COIL VIRTUAL EXCHANGE

Still another way to look at the term is to consider the derivation of the 
English word coil—it evolved from the early 16th-century Old French coillir, 
and from Latin colligere, meaning “to gather together” (Harper, 2022). This 
is the essence of COIL practice: Those separated by distance gather together 
to share experiences, to exchange ideas, and to learn about each other.

What Is Virtual Exchange?

The term virtual exchange was first adopted publicly in 2011 by a consortium 
called the Virtual Exchange Coalition that included organizations such as 
Soliya, Global Nomads Group, and iEARN (see chapter 23). The coalition 
puts forward the following definition:

Virtual exchanges are technology-enabled, sustained, people-to-people 
education programs. While new media technologies are often used for 
either superficial social interaction or intensely polarizing political display, 
virtual exchanges use the same technologies to build mutually affirming 
relationships and foster constructive and meaningful dialogue among 
youth. (Virtual Exchange Coalition, 2015, para. 1)

In 2018, those developing the Erasmus+-funded EVOLVE (Evidence-
Validated Online Learning through Virtual Exchange) project refined this 
definition:

Virtual exchange is a practice, supported by research, that consists of 
sustained, technology-enabled, people-to-people education programs 
or activities in which constructive communication and interaction 
takes place between individuals or groups who are geographically sepa-
rated and/or from different cultural backgrounds, with the support of 
educators or facilitators. Virtual exchange combines the deep impact 
of intercultural dialogue and exchange with the broad reach of digital 
technology. . . . This type of activity may be situated in educational 
programs across the curriculum in order to increase mutual understand-
ing and global  citizenship, as well as in non-formal education projects. 
(EVOLVE, 2018, paras. 1–2)

The term virtual exchange was adopted by the Stevens Initiative when that 
program was launched in 2015 (see chapter 23). Since the Stevens Initiative 
was the first organization in the United States to promote and fund this 
format of exchange, their use of this term gave it significant prominence. 
Similarly, when the European Commission launched the ERASMUS+ 
Virtual Exchange program in 2018, the use of the term virtual exchange was 
further validated.
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PREFACE TO AN EVOLVING INTERNATIONAL EDUCATIONAL LANDSCAPE  9

Why the Term COIL Virtual Exchange Is Used Throughout This Book

Since similar activities have been given different names by varied practition-
ers, there has been significant confusion across the field, especially among 
those new to these practices. In analyzing these predominant definitions, 
virtual exchange appears to be the broadest and most inclusive term, but 
due to the efforts of those who coined this phrase to be broadly inclusive of 
many practices, it is much less specific than is the term COIL. To make an 
analogy, virtual exchange is like the word sports, while COIL is like the word 
basketball. Sports is a broad field of activity, while basketball is a specific 
activity with rules. One cannot truly practice or develop training programs 
for sports, but one can do so for basketball. As this is a guide that seeks 
to develop successful programs, practices, and outcomes, we must use a 
term that is specific enough for that purpose. COIL virtual exchange is such 
a term. It firmly situates the practice within the virtual exchange space, at 
the same time limiting the book’s primary discourse to the COIL format. 
However, contributors to this book may at times use different terminology 
as fits their programs and partnerships, reflecting the diversity of thought 
and language across this emerging field.

The Key Defining Attributes of COIL Virtual Exchange

The COIL virtual exchange model has evolved over more than 15 years by 
practitioners in many countries. While there is no official COIL accredita-
tion body, the following have become definitional attributes of the format. 
It is

 embedded in for-credit postsecondary-level academic courses—COIL 
should not be an extracurricular activity;

 codeveloped by two teachers based in different cultures and/or locations—
more rarely it is developed by three teachers to create a trilateral exchange;

 almost always cotaught by the same instructors who designed the 
exchange; and

 built around and focused upon collaborative project work between 
diverse student cohorts.

Additionally, COIL virtual exchange

 works toward achieving relative equity and active participation from all 
enrolled students;

 considers and responds to the language fluencies of teachers and students 
in each cohort;

Rubin_9781620369838.indb   9 01-09-2022   14:48:59



10  THE GUIDE TO COIL VIRTUAL EXCHANGE

 often links courses across widely different disciplines;
 is usually embedded into preexisting courses (or modules) as a module 

lasting between 5 and 8 weeks;
 may be built upon, or drive new international institutional partnerships;
 is often an intervention into normal university practices at one or both 

partnered institutions, because COIL often requires a significant shift in 
pedagogical frameworks;

 may be coordinated by university staff at institutions where COIL is a 
supported program; and

 is, in most cases, formatted such that participating students are enrolled, 
charged tuition (if there is any), and awarded grades only at their home 
institution.

These, and other key attributes of COIL VE, will be explored in greater 
depth in Parts Two and Three.

Why COIL Virtual Exchange Is So Important

One might think that because almost everyone is engaged with online social 
networks that connect the world, and many now teach or study online, that 
COIL should not be needed. After all, the internet was originally called the 
World Wide Web. What happened to that seemingly internationally focused 
structure?

Unfortunately, as the internet was built out, unspoken agendas devel-
oped, and these were embedded in the sites we use every day. In our social 
networks, whether Facebook, Instagram, LinkedIn, or whatever we choose, 
we network only with individuals who are just like us. Even the software 
algorithms embedded in these networks are designed to let us find only 
those with whom we have the closest affinity.

We exist in these online bubbles where we rarely encounter anyone dif-
ferent from us. This may be useful when seeking a local job or a nearby 
partner, and it may even feel comfortable to be surrounded only by familiar 
friends, but it prevents us from experiencing a larger and more diverse world 
when we are online. So the reality is that most university students around the 
world have little practical experience engaging those who think differently 
from themselves, even if they spend hours online.

This is where COIL virtual exchange comes in. Through a range of 
structured approaches teachers and students engage various others in mean-
ingful and productive ways. So that these experiences are valuable and 
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PREFACE TO AN EVOLVING INTERNATIONAL EDUCATIONAL LANDSCAPE  11

transformative, they cannot be short visits or lectures but must involve sig-
nificant interactions with new people who are often living very different 
lives. In the COIL virtual exchange model, as was stated earlier, structured 
student interactions usually last 5 to 8 weeks, and this exchange follows 
months of  collaborative design work between partnered professors who are 
usually located in different countries. When successful, this process leads 
to the development of new relationships and understandings about the 
discipline(s), about another culture or cultures, and about one’s self for both 
participating students and professors.

While many universities and instructors collaborate internationally 
on research, few, until recently, had significant experience with intensive 
collaborative networking in pedagogy. To develop the intensive exchanges 
just discussed often requires that participants also engage in a deep, 
 intercultural reexamination of why and how each local class is organized 
and assessed, which can be a potentially radical and revealing intervention 
for students, instructors, and staff. Without researching and then develop-
ing an  awareness of their institutional contexts, it may be difficult for two 
classes to work together insightfully.

The Limits of Physical Mobility and Study Abroad

For at least the past 50 years, students have acquired international and 
intercultural experience through various formats of physical mobility, 
including study abroad (Hoffa, 2007). Nationally, the number of U.S. 
 students studying abroad for credit during the 2018–2019 academic year 
(a full year prior to the pandemic) grew to 347,099 students. This repre-
sented just under 2% of all U.S. students enrolled at institutions of higher 
education in the United States and about 10% of U.S. graduates (NAFSA, 
2021). In Europe these numbers are somewhat higher, but in the rest of the 
world no more than 1% of tertiary students participate in physical mobil-
ity (UNESCO, 2021). During the past 2 years, far fewer students have 
been able to travel. In any case, even in the best of circumstances, only a 
small minority of postsecondary students are able to participate in physical 
mobility. Chapter 2 discusses the history and ramifications of this situation 
in more depth.

Is COIL Virtual Exchange Proposed to Be a Substitute for Study Abroad  
and Physical Mobility?
COIL VE has the potential to engage many more students and instructors 
in meaningful international and intercultural experiences, especially when 
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12  THE GUIDE TO COIL VIRTUAL EXCHANGE

COIL VE is integrated into robust global learning and internationalization 
at-home programs (see chapter 3) that can provide additional intercultural 
opportunities. However, traveling, living, and studying abroad are completely 
different experiences than is participating in a COIL VE. Analogously, the 
development of calculus did not make algebra or trigonometry any less valu-
able. Indeed, for those students who have the time and can afford to partici-
pate in both study abroad and COIL, they are very complementary. Hybrid 
models integrating both formats have also been developed and are discussed 
in chapter 24. It should also be noted that developing an expansive COIL VE 
program that can serve large numbers of students, like a study-abroad opera-
tion, requires the development of infrastructure at participating institutions 
(see Part Two).

Why Institutions Are Adopting the COIL Model

To answer why institutions were adopting the COIL model, COIL Connect 
has been surveying institutional members to determine why they had done 
so (see Figure 1.1; COIL Connect, 2021).

The reader can see that (1) to enhance the intercultural awareness and 
understanding of students and instructors and (3) to deliver international learn-
ing to greater numbers of students were the two reasons most often chosen. 
However, it is equally interesting to note that (8) to better prepare and  orient 
students to study abroad/participate in physical mobility or (9) to increase par-
ticipation in study abroad/physical mobility were among the lowest  priorities 
of those responding. Clearly, many of these institutions see COIL VE as its 
own unique vector for internationalization.

Other Relevant Formats and Nomenclatures

As the COIL VE field evolved, many names for related practices have 
emerged.

Telecollaboration

Telecollaboration, based in language learning, was one of the first and most 
well-developed formats of virtual exchange. It broadly refers to the “notion 
of ‘connecting’ language learners in pedagogically structured interaction and 
collaboration” (Dooly & O’Dowd, 2018, p. 14). Several different models of 
telecollaboration have been developed, such as the Cultura model in 1997 at 
MIT in the United States and the eTandem model (Furstenberg et al., 2001). 
Many early telecollaboration practitioners, such as coeditor Sarah Guth, 
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PREFACE TO AN EVOLVING INTERNATIONAL EDUCATIONAL LANDSCAPE  13

1. To enhance the intercultural awareness and understanding of  
students and instructors

2. To internationalize existing courses
3. To deliver international learning to greater numbers of students
4. To deliver international learning at relatively low cost
5. To develop new institutional international partnerships
6. To encourage international research collaboration
7. To attract international students
8. To better prepare and orient students to study abroad/participate 

 in physical mobility
9. To increase participation in study abroad/physical mobility

10. To deepen global learning and curricular internationalization on our campus
11. To allow students to learn about the discipline they are studying from another 

perspective.
12. To strengthen 21st century skills such as digital literacy and working in virtual 

teams 
13. To provide professional and international development for faculty and staff 
14. To enhance the communicative skills of students working with  

nonnative English speakers
15. To fill the gap left by the loss of physical mobility due to COVID-19

Figure 1.1. Why is your institution developing COIL virtual exchange?

Note. n=165; respondents chose the four strongest reasons; from COIL Connect, 2021.
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14  THE GUIDE TO COIL VIRTUAL EXCHANGE

have more recently been involved with COIL VE and other virtual exchange 
 practices and view telecollaboration as virtual exchange’s direct progenitor.

Globally Networked Learning Environments

The term globally networked learning environments (GNLE) was developed by 
Doreen Starke-Meyerring and Melanie Wilson at McGill University and was 
explored in their book Designing Globally Networked Learning Environments 
(Starke-Meyerring & Wilson, 2008). This was one of the first books that 
explored what was in parallel evolving into the COIL format of virtual 
exchange. During the period after this book was released, some practitioners 
began to call their courses GNLEs and some organizations continue to use 
this term even today.

Other Names and Branding

As institutions explore and develop online exchange formats, many decide to 
create their own name or brand for these practices. GLE (Global Learning 
Experience) at DePaul University and EDGE (Experiential Digital Global 
Engagement) at Penn State University are two of the more notable programs, 
but there are many others. While these are perfectly good names for these 
programs, this proliferation of names has made it harder to research the work 
being done at diverse institutions, or even to understand exactly what prac-
tice each name represents.

Virtual Mobility

Despite its similar name, virtual mobility is not a form of virtual exchange 
and does not provide most of the benefits of COIL VE. Virtual mobility 
generally means simply registering for one or more online courses from 
a host university in another country and receiving academic recognition 
for the credits acquired. Most virtual mobility courses “do not require 
 collaboration or meaningful interaction between the students” (Van Hove, 
n.d., para. 8). With virtual mobility there is also no shared course design 
nor collaboration between teachers based at different institutions. Virtual 
mobility courses are usually taught by a single teacher who usually does not 
modify their course content to support the development of intercultural 
awareness or international engagement. However, because virtual mobility 
courses require only administrative coordination for implementation, they 
are easier to launch than are virtual exchange courses. Unlike COIL VE 
courses, which rarely require an additional fee, virtual mobility courses may 
involve tuition or can be set up as no-cost exchanges between universities 
working together.

Rubin_9781620369838.indb   14 01-09-2022   14:48:59



PREFACE TO AN EVOLVING INTERNATIONAL EDUCATIONAL LANDSCAPE  15

Other Variations in English Language Usage in This Book

The contributors to this book are based in many countries. Some key English 
language terms have different meanings in these varied contexts. A few are 
discussed here.

English Usage in This Book

First, a note—U.S. English is used throughout this book, but our contribu-
tors come from over 16 countries. We took a light hand in editing submis-
sions where the author(s)’ first language was not English, so as to keep their 
voice intact.

Faculty, Instructors, Teachers, Professors, Academics,  
Educators, and So On

There are many different names for those who teach and guide students. 
In the United States, the word faculty is commonly used to refer to those 
who teach at the postsecondary level, while in some countries the same 
word refers to a school or college—for example, the faculty of medicine. In 
some other contexts, university teachers may generally be called academics, 
while in other countries this term can take on a negative connotation sug-
gesting those with this title may be individuals not interested in anything 
outside of the university. Teachers may seem the most untainted of these 
terms, but in the United States its use is usually limited to primary and 
secondary levels.

Since this book is intended for an international and intercultural audi-
ence, all of these terms may appear. There is no intention to privilege one 
usage over another, so the reader may occasionally be challenged to inter-
pret the choices made, even within a single chapter. This is much like the 
COIL workspace, where the coexistence of difference is encouraged.

International Relations Office, International Programs Office,  
Global Connections Unit, and So On

There are many terms in use for the unit that manages international activi-
ties at an institution. Indeed, as activities like internationalization at home 
and virtual exchange have developed, the number of naming variants has 
increased and at many larger institutions, multiple terms are used to dif-
ferentiate inbound and outbound student units or physical exchange from 
curricular exchange units. In general, we have tended to use international 
relations office (IRO) to describe this unit, but many other terms are used 
where appropriate by various contributors.

Rubin_9781620369838.indb   15 01-09-2022   14:48:59



16  THE GUIDE TO COIL VIRTUAL EXCHANGE

COIL VE Courses, COIL VE Modules, COIL Exchanges,  
COIL Projects, COILs, and So On

As the field has developed and as this practice has been adopted in different 
countries and at varied institutions, the core term COIL has increasingly 
been used as a noun, used alone to identify the bespoke activity. In other 
contexts, the term may function as a qualifier to the regionally accepted 
educational unit terminology. In places where the term virtual exchange is 
most commonly used alone, that term may sometimes be used to describe 
what we are describing in this book as COIL. In general, in this book we will 
use the term COIL VE but expect to see variants utilized by contributors 
who are comfortable with other usages.

Is COIL a Pedagogy, a Model, a Format, or a Method?

As with the other usage variants discussed in this section, the reader will find 
multiple terms used to describe what COIL means. Without doubt, COIL 
should be considered a pedagogy, which can mean a method and practice 
of teaching; however, pedagogy can also be considered the study of teaching 
(Brittanica, 2020), which does not apply as well. The other commonly used 
terms listed here are not specific to education, but one often finds them 
linked to pedagogy, as in the COIL pedagogical model, which is also often 
abbreviated as simply the COIL model. All of these terms can be effective 
descriptors, although format may tend to convey a rigid framework, which 
is certainly not the case with COIL, as it needs to remain flexible so as to be 
responsive to different cultural perspectives and needs.

How This Book Is Organized

This book is organized into six parts:

1. Part One includes four chapters that introduce COIL pedagogy, locate 
COIL contextually within the field of international education, and 
explore how collaboration develops and why it is central to COIL.

2. Part Two includes six chapters that focus on how institutional stake-
holders, especially those in leadership positions and those champion-
ing COIL, can develop and embed a successful COIL initiative at their 
institution.

3. Part Three includes eight chapters that begin by describing what takes 
place in the COIL classroom, and then explore what instructors and 
staff need to know to facilitate and support a variety of COILs across 
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the  curriculum. Engaging faculty, assessing COIL courses, and selecting 
appropriate tools are also discussed.

4. Part Four brings together varied perspectives of COIL viewed from dif-
ferent institutional and cultural vantage points. Research universities, 
community and technical colleges, and university systems are all con-
sidered. Additionally, the development of COIL in five different world 
regions is explored in another chapter, while the final chapter of this sec-
tion foregrounds 13 global organizations that support COIL and virtual 
exchange.

5. Part Five presents abstracts of 10 COIL course case studies cowritten 
by COIL VE practitioners and participants from around the world. 
Four are primarily written by students and six by teaching faculty. The 
 complete case studies reside on the COIL Connect for Virtual Exchange 
website (https://coilconnect.org) and can be accessed through QR codes 
that  follow each abstract.

6. Part Six reviews core COIL concepts, explores the expanding realm of 
networked education, and considers the future of COIL virtual exchange.
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