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1

INTRODUCTION

Joanna Gilmore and Molly Hatcher

This book provides an overview of the work of the Graduate Teaching 
Competencies Consortium (“Consortium”) from 2010 through 
2019. This group includes academics who primarily work in the field 

of graduate student instructional development at research universities in the 
United States. 

The goal of this group, and the project reported in this book, was to 
identify, organize, and clarify the competencies that graduate and profes-
sional students need to teach effectively if they join the professoriate. To 
achieve this goal, we developed a framework of 10 teaching competencies. 
We introduce the framework in chapter 1, and each competency is described 
in a chapter of the book. We hope the framework will make a significant 
theoretical contribution to conceptualizing graduate student teaching devel-
opment, as well as serve as a practical guide for a variety of purposes and 
audiences. Most commonly, we expect that it will be used in planning pro-
fessional development opportunities for graduate student instructors (GSIs). 
Thus, this tool may be most useful to graduate and professional student 
developers and faculty who supervise graduate students. Other potential 
audiences for this work include faculty hiring committees; graduate student 
interest groups and learned societies and organizations; national agencies 
interested in graduate student development such as the National Science 
Foundation, the Council of Graduate Schools, the Spencer Foundation, The 
Teagle Foundation, the National Association of Graduate and Professional 
Students; and international audiences interested in graduate and professional 
student development practices in the United States such as the Society for 
Teaching and Learning in Higher Education. Finally, graduate students may 
read this book and use it to further their own professional development and 
preparation for the academic job market. Overall, we hope the book will 
contribute to supporting graduate students’ career development and success 
in higher education contexts. 

Chapter 1 of this book discusses the emergence of the Consortium, 
presents the teaching competency framework, and details our process for 
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2  introduction

developing the framework. The chapter explains how the framework con-
tributes to GSI development and explores its intended uses for those who 
are interested in graduate and professional student development. Chapters 
2 through 10 each provide a deeper dive into a specific competency. These 
individual chapters frequently acknowledge overlap between the competen-
cies, as we recognize that there are important interactions between the com-
petencies as graduate students develop and apply their knowledge to teaching 
practice.

Chapters 2 and 3 address what we refer to as the foundational compe-
tencies, as they underlie graduate student development. These are the com-
petencies graduate students need to achieve by the end of their graduate 
education to be successful teacher-scholars. Chapter 2 focuses on the critical 
role an in-depth and organized disciplinary knowledge base plays in becom-
ing an effective disciplinary instructor. This chapter highlights why and how 
this knowledge base is fundamental to success in the classroom. Chapter 3 
highlights the importance of graduate students developing the appropriate 
professional identities, behaviors, and interactions to effectively teach as fac-
ulty in an increasingly changing higher education system. 

Chapters 4 and 5 explore the postsecondary competencies, aspects of 
the higher education landscape that graduate students should know in order 
to have successful careers as educators. Chapter 4 focuses on the ways that 
institutional climate and disciplinary culture impact teaching and learning. 
The chapter provides examples of initiatives such as Preparing Future Faculty 
programs that help graduate students gain a better understanding of their 
own needs vis-à-vis their own discipline and institution, as well as other types 
of academic institutions. Chapter 5 explores the importance of instructors 
effectively integrating professional standards and ethical decision-making to 
create productive learning environments. Beyond providing an overview of 
the legal, professional, institutional, and departmental standards to which 
graduate students must adhere, this chapter provides an example of one uni-
versity’s comprehensive training in this area. 

Chapters 6 through 11 delve into the pedagogical competencies. Each 
chapter identifies an area in which graduate students must develop in order 
to become successful teachers. Chapter 6 describes how gaining knowl-
edge about how people learn supports GSIs’ professional development and 
improvement of their instructional practices. It also describes three theories 
of how people learn and their implications for instructional design, facilitat-
ing labs, and lecturing. The chapter concludes with some lessons learned 
in integrating educational and psychological theories into GSI training 
programs. Chapter 7 focuses on the development and communication of 
learning goals and expectations that foster learning and effective classroom 
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interaction. This chapter examines the knowledge, skills, and dispositions 
necessary for GSIs to set and communicate learning goals and expectations, 
as well as strategies to support GSIs in achieving this competency. 

Chapter 8 considers student diversity and inclusion, an area critical to 
pedagogy. This chapter articulates the benefits of a diverse educational envi-
ronment, specifically fostering student growth, decreasing prejudice, and 
promoting civic engagement. In addition, this chapter contains strategies to 
help GSIs learn to teach with attention to diversity and inclusion. Chapter 9 
turns to the area of assessment, discussing the emergence of a focus on assess-
ment in higher education, and describing activities that help prepare GSIs to 
assess student work in a way that promotes student learning. 

Chapters 10 and 11 delve into the final two pedagogical competencies. 
Chapter 10 provides an overview of various forms of teaching and learn-
ing literature and describes programs and curricula that teach GSIs to read, 
analyze, and apply teaching and learning literature, particularly that which 
is specific to their disciplines. The chapter concludes with recommendations 
for graduate student professional development opportunities that focus on 
gaining evidence-based teaching expertise. Chapter 11 identifies four lenses 
on learning and scholarship that shed light on the assessment and improve-
ment of teaching practice. The contributors examine how these lenses are 
helpful in understanding graduate student development generally and spe-
cifically within the context of their work in training GSIs.

Finally, chapter 12 examines holistic applications of the teaching compe-
tency framework by describing a GSI training program that emerged directly 
from the framework. It explains how the goals, content, instructional activi-
ties, and assessments for the training program developed from the framework 
in an effort to demonstrate how the framework can be tailored to meet the 
needs of specific graduate student communities.

We do not think of the framework presented in this publication as a 
finalized product. Instead, we hope that other scholars will build upon our 
work and continue to refine it. Some remaining issues that could be explored 
to further the work reported in this book include:

• The order in which the teaching competencies are/should be devel-
oped: We suspect that some of the competencies we identify in this 
chapter may underlie development in other areas. For that reason, we 
have identified our first two competencies as foundational. However, 
empirical work could be conducted to investigate whether these 
foundational competencies or any of the other competencies serve 
as threshold concepts, meaning that they are critical to master before 
other knowledge, skills, and attitudes can be developed. Work in this 

Hatcher.indb   3Hatcher.indb   3 11-08-2020   00:39:3111-08-2020   00:39:31

In-Process, Unedited Sample Chapter www.Styluspub.com



4  introduction

area could complement research on exploring threshold concepts 
in graduate student research skill development (Timmerman et al., 
2013). In general, more research on how the competencies interact 
would be helpful.

• The need for empirical research on the competencies: Although 
this book clarifies the intended curriculum for GSI professional 
development (e.g., the curriculum as defined by experts in the field), 
it will also be helpful to empirically investigate the enacted curriculum 
(the content and activities that are presented during training and 
instruction); the achieved curriculum (the knowledge and skills 
that participants can demonstrate after instruction); and the desired 
curriculum (the competencies that graduate students need to achieve 
to be viable on the job market) (Moercke & Eika, 2002; Thomas & 
Border, 2011). 

• Competencies outside of the U.S. context: It would be helpful to 
better understand how the competencies identified in our work align 
with the competencies needed by graduate students in international 
contexts.

• The desire for measures of the competencies: It would be fruitful to 
develop measures of the teaching competencies we have identified to 
provide a means by which graduate students can assess their growth 
as instructors and that faculty can use to provide support to their 
mentees.

We hope that this book provides a strong foundation for these lingering ques-
tions by creating a set of teaching competencies for graduate students that is 
both grounded in expertise and best practices, as well as flexible enough to 
reach a wide range of practitioners and administrators. It is our aim to create 
a practical book that provides concrete examples for implementing the com-
petencies to those who support graduate and professional student develop-
ment. Finally, we hope that this book demonstrates the importance of each 
individual competency as well as the holistic competency framework to the 
growth of graduate and professional students who aim to be future members 
of the professoriate.
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