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1

I N T R O D U C T I O N

Book purpose and overview: Equity-centered community engagement 
is the focus of this guidebook for faculty and administrators who edu-
cationally collaborate with the community. The book covers strategies 
for how to teach, coordinate, lead, and assess forms of service-learning, 
community engagement, and community-based research in order to 
enhance educational equity and address racial, social, economic, and 
environmental  injustices across diverse academic disciplines, individu-
als, and cultural communities. The text provides justice-informed and 
evidence-based methods for both in-person and online formats using 
a new definition and conceptual model of equity-centered community 
engagement  excellence (ECCEE) to facilitate the outcomes of student 
agency, community efficacy, and scholarly advocacy.

Equity-Centered Community Engagement

John Dewey (1922), in Education and Democracy, contended that democracies 
require an engaged citizenry to realize the potential of their citizens and civic leaders. 
He believed that education should be a microcosm of society by teaching students 
how to both learn and contribute their  learning to the betterment of community life. 
“Democracy is more than a form of government; it is primarily a form of living, of 
conjoint communicated experience” (Dewey, 1922, p. 101). 

Dewey (1922) argued that education focused solely on individual learning with-
out community leads to self-indulgence and promotes forms of civic leadership that 
are myopic, inequitable, and prone toward hierarchical control. He advocated for 
education to shape students’ “habits of mind” for engagement with community in 
creating provisions for equal participation in democratic society. Indeed, Dewey 
warned that there are conspicuous dangers to which we must attend in education if 
our democratic societies are to thrive.

Today, a rise in authoritarian leaders poses an increasing threat to democracies 
around the world. Among other reasons, this can be attributed to pressures of global 
competition, mass migration, environmental degradation, racial strife, and economic 
instability that have exacerbated pressures on national political systems including 
democracies (Kempe, 2021; Moghaddam, 2019; Murphy, 2020). 

Furthermore, as opposed to Educating for Democracy (Colby et al., 2010) where 
open inquiry and community engagement are the educational imperative, insidi-
ous forms of authoritarian populism invade our classrooms and social media plat-
forms to promote group conformity at the expense of personal freedoms—including 
a preference for one culture, one religion, one way of life, and one supreme leader. 
Approximately 71% of the 3.8 billion people in the world with internet access live 
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2  INTRODUCTION

in a country where they could be arrested or imprisoned for posting their opinion on 
social media (Shahbaz & Frank, 2019, p. 2).

Longo and Shaffer (2019) emphasize that given our divisive and polarizing times, 
higher education must create space for democracy. They contend that dialogue and 
deliberation in the curriculum, campus, and community is critically necessary for 
facing wicked societal problems and teaching our current and future citizens how to 
fully participate in and sustain a thriving democracy. 

Moreover, in the aftermath of police killings of Black men and women in the 
United States, renewed calls for social justice and racial reckoning by scholars and 
activists alike have urged colleges and universities to go beyond traditional teaching 
and scholarship (Brown, 2021; Kutten, 2020; Morales & Perez Valencia, 2020). 

Similarly, in response to anti-Asian hate crimes and continued injustice to 
BIPOC peoples, the Carnegie Project on the Education Doctorate (CPED, 2021) 
called upon faculty to engage in pedagogy and scholarship founded on a moral and 
educational imperative “practical research and applied theories as tools for change” in 
addressing equity, ethics, and social justice (para. 14). 

(https://www.cpedinitiative.org)

Moreover, Tierney (2021) asserts democracy and higher education are inex-
tricably linked. He contends that our colleges and universities are metaphorically 
 sitting on the sidelines as we watch democracy lose to fascists. Tierney argues that 
if  academe is to be a progenitor in the advancement of democracy, then we need to 
consider curricular and cocurricular change that directly addresses inequalities and 
the public good.

How can higher education institutions respond to the threat of authoritarianism, 
reckon racial, economic, and social injustices, and prepare future graduates for pro-
fessional and personal roles of democratic leadership for the common good? 

That is the complex and perplexing question that DeGoia (2020) queries and 
then answers in asserting that colleges and universities help form the talents, skills, 
knowledge, values, and mindsets of students in part by intentionally contributing 
to the betterment of the communities in which they are situated. Toward that end, 
research demonstrates that higher education can play a critical role in protecting 
democratic republics against the threats of authoritarianism (Carnevale et al., 2020). 

Further, DeGioia (2020) claims that the core conviction of higher learning, 
irrespective of institutional type, is education for the public good that is shaped by 
encouraging diverse perspectives that challenge authoritarian views and practice 
equitable engagement in creating positive community change.
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INTRODUCTION  3

Likewise, Simmons (2021), president of Prairie View A&M University, declares 
that we must atone for our collective scholarly lies that have deleted references to rac-
ism and their effects on our communities. She  admonishes the academy to engage in 
truth-telling, that these matters must enter our  curriculum, and that faculty must not 
be afraid to teach what really transpired. 

Those who are unwilling to confront the past will be unable to understand our pre-
sent communities and envision our common future (United Nations & Independent 
Group of Scientists Appointed by the Secretary-General, 2019). For example, scholars 
underscore that few Americans realize that an estimated 60  million indigenous people 
lived in the Americas in 1492 (Denevan, 2012; Koch et al., 2019), and that by the 
close of the 19th century, due to European colonization, fewer than 238,000 Native 
Americans remained (Equal Justice Initiative, 2019). American democratic freedoms, 
the land of opportunity, and diverse communities are juxtaposed with decades of 
massacres, lynching,  exclusion, racial violence, gerrymandering, segregation, medical 
exploitation, and redlining. 

(www.eji.org)

In response to the problematic intersections of historical injustices and demo-
cratic challenges that face our contemporary communities, a pedagogical tool for 
equity- centered community engagement is this Faculty Service-Learning Guidebook; 
an evidence-based text for faculty and educational professionals to design, teach, 
and assess critical service-learning in order to facilitate student empowerment and 
agency, advance community improvement and efficacy, and expand engaged schol-
arship within the contexts of advocacy for social justice and democratic equity. 

Forms of community engagement and service-learning have been conducted for 
decades at schools and colleges as a democratically-focused pedagogy for teaching 
civically related knowledge and skills through collaborative efforts to improve com-
munities (Cress & Donahue, 2011; Ehrlich, 2011). The research outcomes of such 
experiences are substantial across student learning, community enhancement, and 
community-based disciplinary scholarship (Cress et al., 2015). 

However, inattention to service-learning design and facilitation, lack of intercul-
tural preparation, and failure to deconstruct systemic privilege imbalances have led to 
interactions that can denigrate community members, perpetuate power inequities, and 
prevent individuals and communities from capacity-building. As Baker-Boosamra et al. 
(2006) assert, “Educators must address the  pitfalls of privilege that often go unexam-
ined in relationships between groups of affluent university students and the underprivi-
leged populations that service-learning programs traditionally seek to serve” (p. 479).
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4  INTRODUCTION

Harris (2021), professor at Northwestern University, with respect to race mat-
ters and the role of colleges and universities, queries aloud: “How do we repair and 
make whole communities that have been driven apart?” Her response: “[There] is 
no simple  solution, but it is must begin with an awareness, a  consciousness, a work-
ing through of the problem . . . it is not about studying it, and putting the book 
on the shelf and saying, ‘now I understand.’ It is about how do we move forward 
differently.”

In terms of addressing inequities and community challenges, forms of service-
learning have often been based on traditional notions of academic excellence and 
charity-based community engagement. Unfortunately, such approaches have too 
often resulted in the miseducation of students, the disempowerment of communi-
ties, and the invalidation of alternative forms of knowledge of creation. 

Given our moment in time that includes health crisis disparities, extreme politi-
cal divisions, and racial/ethnic intolerance, a new definition and set of educational 
principles is needed to guide academic and community engagement excellence that 
is reimagined from democratically construed and equity-centered precepts of teach-
ing, learning, and service. Colleges and universities are at a historical pivot point that 
require going beyond studying inequities and injustices to actual academic, commu-
nity, and social renovation (Brown, 2021).

Indeed, the success of students of color, scholars of color, and diverse communities 
is dependent upon reformulating, redesigning, and rectifying educational processes 
and practices that have systemically oppressed the capacity building of individuals 
and groups both within and outside of the academy (Yee et al., 2021). Delgado 
Bernal and Villalpando (2002) have referred to this struggle over what counts and 
who counts as an “apartheid of knowledge” that disenfranchises students, faculty, and 
communities alike.

To a great extent through the decades, an overarching and driving educa-
tional  purpose for teaching service-learning and conducting forms of community 
 engagement has been to address societal injustices and inequities that pervade our 
schools, colleges, businesses, government, and neighborhoods. However, in the spir-
ited exhortation of Audre Lorde (1984), “The master’s tools will never dismantle the 
master’s house” (p. 110). The potential of service-learning to be equitably impactful 
has been restrained by the academic chains of tradition that perpetuate dominant cul-
tural conceptualizations of knowing, learning, power, privilege, and meaning-making.

Even though other curricular toolkits offer tips for conducting service-learning, 
this book uniquely integrates the theoretical and conceptual components critical for 
effective, equitable, and inclusive community engagement. The text distinctively 
conjoins community engagement praxis as a form of academic excellence situated 
within the contexts of justice, solidarity, and the scholarship of engagement,  including 

A new definition and set of educational design principles is needed for 
academic and community engagement excellence that is reimagined 
from equity-centered precepts of teaching, learning, and service.
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INTRODUCTION  5

approaches for conducting community-based research and leveraging scholarly advo-
cacy for professional advancement ( tenure and promotion), resource acquisition, and 
the betterment of educational organizations and communities.

Excellence and Engagement Reimagined: A New Equity-Centered  
Conceptual Model

Adapted from the literature of critical service-learning, critical race theory, inter-
cultural communication theory, and social constructivism, this book attempts to 
deconstruct normative views of excellence in academic community service and then 
reconstructs a new operational paradigm of equity-centered community engage-
ment to guide faculty and academic professionals in their redesign of service-learning 
 curriculum, activities, collaborations, and scholarship.

As will be explicated throughout the text, equity-centered community engage-
ment is premised upon a set of guiding principles in pursuit of the facilitation of 
tripartite community engagement excellence outcomes. 

Specifically, equity-centered community engagement excellence (ECCEE) is com-
prised of educational values and philosophies (principles) that guide pedagogical and 
curricular decisions. As will be detailed in the following chapters, these tripartite 
equity-centered  principles are:

 justice: facilitated as educational and democratic equity in learning and serving
 solidarity: operationalized as critical collaborative engagement
 integrity: systemized as valuing individual and group experiences, perspectives, 

approaches, and contributions in leveraging learning and social justice

When teaching, learning, serving, and scholarly strategies are viewed through 
these equity principles, and as part of reflective praxis and iterative educational prac-
tice, educators are more likely to realize equity-centered community engagement excel-
lence outcomes. Specifically:

 student agency: demonstrated as enhanced skills, knowledge, and motivation
 community efficacy: validated as empowered capacity building and asset-based 

action
 scholarly advocacy: evidenced as research-based leveraging and advocacy for 

equity-centered learning, serving, and social justice

Each of the equity-centered principles and outcomes was selected as the guid-
ing framework for the book with respect to the contemporary scholarly research and 

Service-learning has been restrained by the academic chains of tradi-
tion that perpetuate dominant cultural conceptualizations of knowing, 
 learning, power, privilege, engagement, and meaning-making.
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6  INTRODUCTION

high-impact pedagogical and programmatic community service practices. Indeed, a 
multitude of scholars (Brown, 2001; Butin, 2005; Mitchell, 2008) have urged faculty 
and educators to do more than simply tack on service to existing courses; such an 
approach is more likely to replicate and reinforce inequities than redress inequalities.

Instead, it is time to recognize and reckon economic, environmental, racial, and 
social injustices that pervade our educational, governmental, and business organiza-
tions that indelibly mark and inhibit the access and opportunities of individuals and 
communities. Morales and Perez Valencia (2020) stress that our collective commit-
ment to the construction of a diverse and equitable democracy is even more impera-
tive than ever given our changing demographics, growing inequality, and the eroding 
of gains of the civil rights movement.

Furthermore, Kahlil and Kier (2017) assert, in the United States, where white 
supremacy has historically marginalized Black students and continues to disenfran-
chise other students of color, curricular and programmatic interventions connect-
ing education to community should be designed by integrating the tenets of critical 
race theory (CRT; Ladson-Billings & Tate, 1995). 

Certainly, it is a lofty (and some may argue) an overly ambitious goal to try to 
rectify economic, educational, and environmental ills (to name a few) through com-
munity-engaged learning, serving, and scholarship. And, far too often, white well-
intentioned educators have further entrenched suppressive notions of the “helper” 
and the “helpless” through their curricular choices (Hayes & Juárez, 2009). 

To wit, scholars (Espino & Lee, 2011) noted that some students openly resist the 
idea of social justice-oriented engagement. Students complain that they simply want 
to help through serving, not get politically involved. 

In addition, faculty may fear that such involvement with the community will be 
viewed as a political statement of party affiliation rather than as a legitimate peda-
gogy of engagement. But scores of faculty have previously demonstrated that it is 
possible to design and teach service-learning courses without promoting a particular 
ideological bias while making a significant impact on student learning and positive 
community change (Ehrlich, 2011; Yep & Mitchell, 2017). 

Still, in truth, we must acknowledge that education is not neutral-free (Friere, 
1970). The educational curriculum is an encyclopedic text of our political views 
in terms of how we choose to interact with each other and the larger world 
(Farahmandpur, 2020; hooks, 1984); our courses reflect our societal and democratic 
interpretations of what matters. And, what and how we teach—matters.

As authors, we assert that centering our community engagement efforts in equity is 
critically urgent. In doing so, we recognize that some faculty and educators may recoil 
in skepticism of our purposes and democratic objectives. Some may question—might 
not such a liberal agenda perpetuate differing forms of inequalities that it eschews?

Indubitably, that is the minority-majority challenge of democracy. And that is 
the democratic opportunity of education to create inclusive and equitable capacity 
building of individuals, organizations, and communities within the midst of differ-
ence whether political, religious, or philosophical. If students are not able to learn 
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INTRODUCTION  7

within class contexts how to listen, communicate, and interact with others who hold 
differing views, then how will they do so out of the classroom?

Toward that end, Thomas Ehrlich (2011) wrote that faculty have an imperative 
to teach open inquiry; to engage in dialogue and action across difference. He asserts 
that students must be taught the knowledge, skills, and motivations for fully con-
tributing to democracy. He further explains that, “ attention solely on the individual 
without community leads to self-indulgence and to the privatization and atomiza-
tion of learning; focus on the community without attention to the individual tends 
toward conformity, coercion, and even stagnation” (p. xiv).

We strongly caution that while foundationally grounded in a broad research 
and theoretical base, this guidebook is not a comprehensive critical analysis of all 
educational shortcomings, nor is it a step-by-step scaffold for teaching how to save 
the world. Our intentions as community-engaged scholars are to offer a pedagogi-
cal framework that advances equity through individual educator decision-making 
about the appropriate epistemological mixture of content, activities, engagement, 
and assessment.

As such, the principles and outcomes of equity-centered community engagement 
are illustrated in the book as the concepts coalesce into a visual curricular model 
that can equip and enable educators to resituate learning and serving pedagogies for 
democratic capacity-building and justice.

Namely, the ECCEE model utilizes critical curricular design elements that inten-
tionally integrate the guiding equity-centered principles in pursuit of the outcomes. 

The ECCEE model, and its attendant equity-centered principles, pedagogical 
components, and outcomes are fully explained in chapter 2 as a conceptual framework 
for how to construct critical service-learning courses (Mitchell, 2008). Then, subse-
quent chapters detail each element of the ECCEE model with a myriad of examples 
and best practices from across academic disciplines, diverse communities, and profes-
sional associations. 

Diverse teaching and learning formats (traditional, online, hybrid), educational 
levels (K–12 schools, community colleges, and universities) and community locations 
(local, national, and international) are discussed along with explanatory cases and 
justice-informed teaching strategies.

Peer-Reviewed Conceptual Design

The ECCEE model is derived from the cumulative research and conceptual lit-
erature from classic and contemporary scholarship. Certainly, such an illustrative 
model would not be possible without the ground-breaking scholarship over the last 
few decades that has provided the community-based learning and serving field with 
visionary insights, perspectives, terminology, and best practices. While not fully 
comprehensive, the book attempts to acknowledge normative and counternormative 
perspectives of our diverse scholarly predecessors by including a breadth of criti-
cal service-learning scholarship and research from aligned fields (e.g., critical race 
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8  INTRODUCTION

theory) to substantiate the ideas, elucidate strategies, and offer new approaches for 
creating equity-centered community engagement excellence. 

Indeed, we are deeply indebted to our scholar–practitioner colleagues who have 
presented and published their work for educational integration over the years. And 
to our anonymous peer reviewers in the community engagement field who evaluated 
the book manuscript and provided critically valuable comments, insights, recom-
mendations, and guidance.

Additionally, lessons from the COVID-19 pandemic have taught us as   
scholar–practitioners that we must continually assess, adapt, and revise our teach-
ing, learning, serving, and scholarship activities according to health and safety 
considerations,  culturally appropriate contexts, and technologically accessible 
modalities. The pedagogical strategies offered in the manuscript should always 
be appraised in light of local legal, ethical, and educational contexts of value to 
 students and community alike. 

The Equity-Centered Community Engagement Excellence  
Model: Book Overview

The equity-centered community engagement excellence (ECCEE) model is an allit-
erative and parsimonious device for constructing pedagogically sound community 
service experiences. In addition to application for classrooms, the features of the 
ECCEE model are thoroughly relevant to volunteer and programmatic community 
service that are not part of a formal service-learning course. 

If the purpose of community service is to increase knowledge and skill develop-
ment and have effective community impact, then aligning the ECCEE educational 
components with new and existing community engagement programs, activities, 
and experiences will help to ensure overall individual and community success of 
such endeavors. 

Therefore, while the general tone, narration, and terminology of this book are 
primarily directed toward faculty and educators who teach more traditional forms 
of service-learning (integrating service into a course), the educational components 
of the ECCEE model can be adapted to any form of community engagement (see 
 chapter 1, “Common Purposes,” for definitions and variations in approaches) and 
within any kind of organization (e.g., college, high school, NGO, nonprofit, or 
government agency).

Each chapter explains how to effectively integrate academic and community 
engagement excellence using four pedagogical components:

 cultivate co-educational partnerships
 create inclusive learning and serving 
 craft critical engagement and conscientization
 compose transformational assessment

The book can be read and reviewed in any order; although to better  understand 
how to situate your own work within the context of the larger community 
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INTRODUCTION  9

service-learning profession and how to utilize equity-centered principles of teaching, 
learning, and scholarship, it is advisable to read chapters 1 and 2 at the outset. 

Chapter 1, “Common Purposes,” foundationally grounds the text by covering 
the history, philosophy, research, and definitional derivations of community service-
learning as part of the democratic mission of education, especially higher education. 
Indeed, achieving this collective overarching goal—the educational formation of 
graduates who are personally and professionally prepared to contribute to the vitality 
of our democratic communities—is premised upon the imperative that excellence in 
engagement must be reimagined, reframed, and revised from the common purposes 
of equity-centered educational design. 

These common purposes of equity supplant traditional notions of charity-based 
service-learning with critical service-learning that puts culturally contextualized 
solidarity at the heart of academic and engagement excellence as a form of justice, 
solidarity, and integrity—that come to educational realization as student agency, 
community efficacy, and scholarly advocacy. 

Chapter 2, “Community Engagement Excellence,” argues for and then  explicates 
the new definition of community engagement excellence. The chapter introduces the 
developmental premise of the four pedagogical components of the ECCEE model 
as a practical and parsimonious educational framework for guiding equity-centered 
 academic and engagement excellence. Subsequent book chapters explain in detail each 
of the ECCEE model design elements according to the four pedagogical  components 
in efforts to facilitate the actualization of the common purpose outcomes: student 
agency, community efficacy, and scholarly advocacy.

The book’s Pedagogical Component One “Cultivate” comprises two chapters 
that address the skills and investment of time that are required to carefully select com-
munity service sites and establish collaborative and reciprocal partnerships, domestic 
or international, that are based upon campus–community common purposes. 

Chapter 3, “Co-educational Partnerships,” discusses how to develop mutually 
reciprocal campus–community partnerships as a relational process that requires 
active intention and consistent attention. Such efforts demand a skillful, artful 
performance to negotiate expectations, roles, and responsibilities across interper-
sonal and structural differences. Unfortunately, faculty are often at a loss as to how 
to begin finding a community organization with which to partner. Logistical and 
legal concerns about such a collaboration can heighten academic misgivings and 
stymie educational creativity. The chapter offers multiple illustrations of successful 
collaborations with specific suggestions for identifying potential partners, garner-
ing institutional support for service-learning as a legitimate pedagogy, and making 
steps for unifying college and community efforts toward authentic and equity-
centered community efficacy. 

Chapter 4, “Cross-Cultural Collaborations: Immersive and International 
Programs,” addresses the process of setting up community engagement across city, 
state, and national boundaries, often as an intensive and immersive experience that 
lasts anywhere from a few days (e.g., Alternative Spring Breaks) to a few weeks or 
months (e.g., Faculty-Led Short-Term International Service-Learning). The chapter 

Cress_9781620364840.indb   9 02-11-2022   12:16:39



10  INTRODUCTION

discusses the opportunities and dilemmas of cultivating co-educational partnerships 
at a distance (at least initially) including community service site selection, utilization 
of third-party providers, service-learning tourism, legal and ethical considerations, 
travel logistics, intercultural issues, and other design, communication, education, 
and maintenance issues critical to safe and sound immersive engagement for the 
efficacious enhancement of local and global communities.

The book’s Pedagogical Component Two “Create” comprises two chapters that 
illustrate how disciplinary content needs to be intentionally linked with community 
service experiences to seamlessly bind together into a learning and serving peda-
gogical strategy; it shows the importance of the internal and external stakeholders’ 
understanding of alignment of these actions with their own objectives so that their 
influences can help support and sustain such efforts whether locally or internation-
ally, and whether in person or online. 

Chapter 5, “Course Design,” focuses on instructional strategies for  creating 
a new service-learning course or integrating service into an existing course with 
experiential-learning techniques. The hyphen in service-learning is deliberate. 
It denotes instructional commitment to create connections between the acad-
emy and the community. For such experiences to empower students as a form of 
transformational learning, service should be an integrative not simply an additive 
 feature of education. Alignment of academic content with community experi-
ence elements must be explicit in the syllabus, learning objectives, and assign-
ments. Importantly, the course content and activities should also prepare students 
for how to meaningfully interact with the community. To that end, the chapter 
covers how to create a learning community within and without the classroom 
(whether in-person or electronically virtual) and provides lecture, discussion, 
analysis, and reflection techniques for advancing knowledge and community 
skill development toward  attainment of student agency, community efficacy, and 
scholarly advocacy.

Chapter 6, “COIL and Virtual Exchange Courses,” introduces a relatively new 
form of virtual learning exchange across international settings known as collabora-
tive online international learning (COIL). Virtual exchange and COIL courses are 
conducted fully online and pair at least two classes across national boundaries and 
cultural communities. Students, faculty, and community partners collaborate to 
apply academic disciplinary knowledge to vexing societal issues through experien-
tial, problem-based, service-learning, and community-based research techniques. 
The  chapter strategies include how to design and shape virtual exchange and COIL 
courses including identification of international teaching partners. Issues such as 
electronic formats, time zone logistics, group interactions, intercultural prepara-
tion, and grading concerns are addressed while also providing resources for how 
to connect with other scholars around the globe involved with COIL classes. Even 
those not interested in cross-cultural collaborations might want to review this 
 chapter for online teaching, learning, assessment, and scholarship strategies includ-
ing integration of critical inquiry and presence. 
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INTRODUCTION  11

The book’s Pedagogical Component Three “Craft” includes two chapters that 
address issues of power, privilege, and reciprocity within learning and serving com-
munities and offer strategies for handling potential conflict and problem solving in 
promoting critical reflection and enacting equity. 

Chapter 7, “Communities of Learning, Leadership, and Empowerment,” dis-
cusses why creating equity-centered, inclusive, and reciprocal relationships within 
our classrooms and in our communities requires careful facilitation of group and 
team formation to support the talents and leadership capabilities of each individual. 
Despite our most laudable academic and community empowerment goals, orches-
trating personal and collective energies, time, talents, interests, and inspirations is 
fraught with challenges. The chapter highlights tactics and approaches for handling 
dysfunctional students, ill-conceived service projects, unreliable community organi-
zations, and overwhelmed instructors. The chapter’s goal is to identify warning signs 
and propose ways of intentionally monitoring and attending to difficulties and disap-
pointments for faculty to be able to ultimately apply strategies that nurture student 
agency and community efficacy.

Chapter 8, “Critical Engagement and Conscientization,” explores how critical 
service-learning by its very nature uncovers controversies, generates conflict, and 
encompasses complexities. These are teachable moments and opportunities for trans-
formational learning. Addressing multifaceted community issues through critical 
service-learning requires faculty to apply the best craft of teaching and learning in 
supporting students’ emerging and evolving critical consciousness. Specifically, criti-
cal reflection must be used to deconstruct power inequities and systemic oppression. 
In addition, academic and disciplinary lenses are critical inquiry tools for identifying 
economic, educational, environmental, and political challenges and opportunities 
for leveraging community change as a characteristic of engagement excellence that 
engenders conscientization. 

The book’s final Pedagogical Component Four “Compose” focuses on how  faculty 
(and others) can collect, assess, and disseminate data to demonstrate outcomes of 
student learning and community impact and advocate for how to leverage equity-
centered transformation. 

Chapter 9, “Community-Engaged Scholarship,” explains how elements from-
course syllabi, assignments, and reflection activities offer a wide array of potential 
quantitative and qualitative data. As well, end of course final projects, papers, and 
surveys can be analyzed in light of course and community learning and serving 
 objectives. Then, the chapter highlights how when we engage in community service-
learning, we have an obligation to our students and the community to do so. In the  
field of community service-learning, the Carnegie Foundation for the Advancement of 
Teaching refers to this responsibility as the Scholarship of Engagement. The chapter 
further outlines methodological approaches, assessment tools and rubrics, and strate-
gies for adhering to methodological integrity and enacting community engagement 
excellence through scholarly advocacy for transformation of ourselves, our organiza-
tions, and our communities.
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12  INTRODUCTION

Chapter 10, “Course Iteration and Equity-Centered Continuation,” summarizes 
the key pedagogical, epistemological, and organizational strategies from the equity-
centered community engagement model and explains implications for how the educa-
tional components are an ongoing, dynamic, and interactive process for leveraging 
iterative teaching, learning, scholarship, and community enhancement. Our dual 
roles as reflective teachers and engaged scholars oblige us to model evidence-based 
perspective taking and equity-centered action when facilitating student agency and 
community efficacy. 

Intended Readers and Professional Development Strategies

The goal of the book, whether you are a seasoned community service-learning faculty 
looking for innovative ideas or a campus administrator who coordinates college stu-
dent volunteer services, is to provide essential building blocks for designing, conduct-
ing, assessing, and improving community service-learning experiences. This includes 
strategies for situating equity-centered community engagement excellence as a path-
way for scholarly advocacy and to leverage resources and fiscal support from external 
stakeholders for college and community alike (see especially chapter 9, “Community-
Engaged Scholarship”).

Furthermore, syllabus descriptions,  lessons and assignments,  reflection ques-
tions, evaluation rubrics, and presentation/publication outlet ideas are included 
from actual faculty and teachers around the world. Many educators do not realize 
that there are hundreds of scholars across every academic discipline who engage in 
various forms of service-learning, experiential-learning, and problem-based learning. 
The book content can be applied to any of these  educational and community engage-
ment varieties as a lens for equity- centered teaching and learning.

In terms of professional development, this faculty guidebook was designed to 
serve as a resource for professional development workshops and faculty scholar learn-
ing communities. Campus offices and centers for teaching and learning excellence 
and faculty professional development can use the book as a foundation for brown-
bag workshop series and professional development communities. 

As well, associations such as the International Society for the Scholarship of 
Teaching and Learning (ISSOTL, 2021) and the POD Network (2022) may find 
the material relevant for preconference seminars and online training. 

(https://podnetwork.org)

Furthermore, readers can use their smart phones to scan QR codes (quick 
response codes) to immediately access online resources and websites.
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In addition, administrators and faculty will find applicable content and strategies 
on websites of higher education-related associations like the American Association 
of Colleges and Universities (AAC&U, 2022), the International Association for 
Research on Service-Learning and Community Engagement (IARSLCE, 2022), and 
the Association for the Study of Higher Education (ASHE, 2022). 

(www.aacu.org)

The book content can be used for a Campus Compact Credentialing (n.d.) 
program offering a digital certificate in community engagement professional skills 
and knowledge. The competency areas usually include community engagement fun-
damentals, community-engaged learning and teaching, community partnerships, 
engaged research, and engaged faculty development. This material can be utilized 
independently by individuals, as part of a scholarly-study group, and/or professional 
development training as a basis for demonstrating qualifications of the competency 
areas. For more information, see:

(https://credential.compact.org/micro-credentials)

The book is also required reading for Portland State University’s (2022) Graduate 
Certificate in Service-Learning and Community-Based Learning. This is a fully 
online, 18-credit program for those who coordinate, teach, and research all forms of 
community engagement in K–12 education, higher education, nonprofit, and other 
social support organizations and agencies. 

(www.pdx.edu/education/academics/programs/graduate/
service-learning-and-community-based-learning)
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14  INTRODUCTION

Book Approach

In terms of the overall book approach, while every author hopes that readers will 
fully immerse themselves in each word, page, and concept—faculty and educator 
schedules are usually teeming with competing demands. As such, the book’s struc-
ture and formatting are intended to serve dually as a chapter-by-chapter planning 
approach for critical service-learning design and as a quick reference guide for 
identifying key pedagogical methods, such as critical reflection strategies or online 
service-learning activities. 

As outlined in the preceding section, a chapter is focused on immersive (e.g., 
Alternative Spring Breaks) and international community engagement experiences 
(e.g., Short-Term Faculty Lead International Service-Learning). In addition, a dedi-
cated chapter on online service-learning formats for both domestic and international 
communities including virtual exchange and COIL courses is included. Faculty 
interested in these topics might review these chapters before others.

Indeed, there are far too many references, citations, conceptual models, and 
strategies for any individual faculty to fully integrate. Instead, the hope is that educa-
tors can read and scan the material as needed for understanding and generating new 
ideas applicable to their course, academic discipline, and community. 

Essentially, the book is as much a reference resource as a narrative that readers 
can consult when they confront a particular issue, such as creating a course design, an 
assessment, or thinking through equitable community partnerships, or infusing equity 
into course outcomes. Thus, the book structure includes frequent cross- references and 
reiterates the book’s terms and ideas throughout the chapters. This intentional redun-
dancy is envisioned to be useful for teaching, serving, and scholarship.

The adopted reference style is advantageous for quick identification of key 
ideas and references. For example, on first mention crucial terms and phrases, such 
as critical service-learning (Mitchell, 2008), are usually italicized and referenced with 
a citation. 

Text boxes are utilized to highlight key concepts and definitions. They frequently 
condense larger explanations and descriptions into more concise statements. For 
example:

Equity-centered community engagement excellence focuses on educa-
tional equity principles of justice, solidarity, and integrity that guide the 
pedagogical praxis of teaching, learning, and service for enabling stu-
dent agency, community efficacy, and scholarly advocacy.

In addition, bulleted points and text-boxed “Teaching Tips” attempt to illustrate 
teaching, learning, and serving strategies:

 Across academic disciplines—for instance, how an English class partnered 
with an immigrant support center can assist community members with 
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 completing online application forms for city-sponsored low-income housing. 
Or how a chemistry class partnered with a state-run water quality agency can 
identify pollutants and their sources. Or how a marketing class partnered with 
a neighborhood association may be able to develop a local business enhance-
ment plan.

 Across educational sectors—for instance, how a community college 
mathematics course partnered with a middle school might offer online  
  after-school tutoring. Or how a university economics class partnered with a 
high school may help in providing fiscal literacy workshops for students. Or 
how a liberal arts college sociology class partnered with the county library can 
collaborate in teaching U.S. citizenship test preparation classes.

 Across community partner sectors—for instance, how a biology class partnered 
with the Sierra Club can sponsor a community Earth Day event in a local 
park. Or how a geography class partnered with Habitat for Humanity may 
do asset mapping of the neighborhood before the organization determines 
new home sites. Or how a history class partnered with the Historical Society 
and the Japanese-American Society might conduct interviews with local elders 
who themselves and/or their family members were forcibly relocated and 
incarcerated at concentration camps during World War II.

In conclusion, Mahatma Gandhi stated, “Be the change that you wish to see in 
the world.” We each have the opportunity to join a broader community of engaged 
scholars across the globe in sharing best-practices and high impact strategies for com-
munal good. Our hope is that the ECCEE model can serve as an equity-centered 
educational guide for faculty, educators, students, and community members in real-
izing academic and engaged community excellence that leads to democratic justice 
and positive collective transformation.
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