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The following is an excerpt from the unedited manuscript. 

 

 

One 

Off-Campus Study: Multiplying Impact 

 

To make correct decisions about your future in this now global 

world, you need to see what the world has to offer. This doesn’t 

mean that I will end up living somewhere outside the US. It means 

that I am more confident in the decisions that I make because I 

have a more informed, more complete understanding of how the 

world works. 

— Participant from program in Nepal1 

 

What if the most powerful education our students ever receive occurs when they leave campus 

behind? If this—admittedly humbling—proposition proved to be true, wouldn’t we want to 

structure our curriculum to facilitate and even enhance such experiences? Shouldn’t we work to 
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make them available to all? And wouldn’t we strive to harness our students’ learning once they 

return to their home campus, using their experience away to fuel their education and inspire their 

careers? 

Such an approach would require rethinking undergraduate education. Rather than 

considering off-campus study a pleasant supplement, we would focus on sending our students 

away, plunging them into difference. 

Why should anyone consider putting study abroad and study away at the heart of 

undergraduate education? First of all, because today’s world requires broad understanding. 

People, goods and capital stream across borders and oceans with the same ease as ideas, images, 

viruses and pollutants. Natural and man-made disasters demonstrate the fragility of the networks 

linking our local existence to remote cultures and economies. Within our own communities, 

political, cultural and linguistic differences divide us as effectively as seas. While global forces 

press in the direction of homogenization, other practices and ways of living struggle to maintain 

their autonomy, sometimes violently. In short, our lives are now inextricably tied to elements 

that are intercultural, cross-regional and cross-disciplinary. 

Second: because we find the greatest personal growth in situations of extreme difference. 

Students who are linguistically or culturally de-centered learn about themselves as they 

encounter strangeness. The dislocation they experience makes culture suddenly perceptible, 

leading to reflection, learning and evaluation. This growth—important and satisfying in its own 

right—prepares and motivates students for the academic challenges we need them to undertake. 

And third: because if we fail to do this work (or fail to do it well), we’re sacrificing one 

of the greatest educational opportunities our students will ever have.  

However, the benefits of off-campus experience are not automatic. It takes forethought—
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which is to say, intentionality—to produce an effective curriculum, whether in a particular 

course or a given program, and the same holds true, naturally, for the curricular and co-curricular 

experiences students have during study abroad or domestic study away. This means that effective 

off-campus study actually begins and ends on the home campus: we need to entwine the on-

campus and off-campus experiences, plan their progression, and make them mutually 

reinforcing. It is far from simple to connect diverse cultures, disciplines, pedagogies, objectives 

and languages. The work is hard, yet consequential: its effects and repercussions can, for better 

or worse, resonate throughout a student’s undergraduate degree.2 It is this work—that is, the 

integration of off-campus work, both during the program and through its connections to the 

home institution—that will be the focus of this volume. 

In the following pages we aim to show how off-campus study—an umbrella term 

covering both study abroad and domestic study away (important differences between these are 

discussed below)—is more than a desirable educational supplement; rather, it is crucial for 

education today. In order to meet the challenges of an increasingly interconnected world, 

students in all fields need to learn more and better, integrate their learning across disciplines, and 

blend academic and experiential practices. Never has it been more urgent for higher education to 

equip students with the tools needed for understanding and addressing complex, global issues—

topics like infectious disease, water, food security, immigration, human rights, and climate 

change. Any one of these will require expertise in multiple disciplines, and each will demand a 

profound understanding of the local entanglements of general (often global) challenges. 

Why should you care? It’s tempting to think that the work of integration is being handled 

by somebody else. After all, many colleges and universities have some kind of “senior 

international officer” (known in the field as an SIO), whose job description presumably includes 
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managing the demands and opportunities of off-campus study. In fact, however, as organizations 

like the AIEA (Association of International Education Administrators) have emphasized, the real 

work of SIOs is to “[enlist] the support and actions of individuals and campus units across the 

institution” (AIEA, 2016, “Standard Seven”).3 In short, if off-campus study is to become a 

central component of the undergraduate experience, it depends on the understanding and 

involvement of many stakeholders across campus—faculty, administrators, and staff. Not 

everyone needs to be an expert, but a basic familiarity with the goals and trade-offs involved will 

help each person determine how or if off-campus study applies to a given department or office. 

The hot potato can’t simply be handed off to others. 

We are hardly the first to champion the integration of off-campus study within the 

undergraduate curriculum. As early as 1991 Barbara Burn published Integrating Study Abroad 

into the Undergraduate Liberal Arts Curriculum, the result of eight institutional case studies 

studying the obstacles to curricular integration, and proposing solutions to them (Burn, 1991). 

The following decades saw increased interest in this topic, ranging from Lynn Anderson’s (2005) 

work at the University of Minnesota to Elizabeth Brewer and Kiran Cunningham’s (2009b) 

“theory and practice” collection of essays. The subject is important enough that NAFSA 

(Association of International Educators, specializing in international education) maintains a “best 

practices” page on the topic (Parcells & Woodruff, 2016). 

However, most of these earlier efforts seek to draw the asteroid of off-campus study into 

the gravitational field of undergraduate education. Our proposal is more Copernican: we 

maintain that off-campus study should be central to this education—the Sun around which much 

can or should revolve. Such an approach invites a rethinking of the way undergraduate education 

operates. In many ways our approach dovetails with the work of the American Council on 
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Education’s Center for Internationalization and Global Engagement (CIGE), which proposes a 

model of “comprehensive internationalization” that permeates all aspects of an institution, 

including the mission statement, leadership, curriculum and co-curriculum, faculty and student 

experience, and connections with other entities.4 

We thus propose to go beyond the small, tactical ways individual faculty or departments 

may link on-campus curricula to off-campus experience. While such efforts are of course crucial, 

we hope to illustrate something larger and more systemic: namely, the idea that off-campus study 

often exemplifies the integrative learning that lies at the heart of American liberal education. It is 

no longer sufficient for us, as educators, to think about “pre-departure” work (typically occurring 

in the weeks or months before a student leaves for an off-campus experience) or “re-entry” 

activities (typically occurring shortly after that student’s return to campus). In order to realize all 

the potential of off-campus study, it is incumbent on us to consider the ways such experiences 

are threaded through the entire undergraduate degree—and beyond.  

No American college or university can afford to ignore this issue, for the urgency of this 

work is signaled nearly everywhere—and not just by organizations dedicated to furthering it. As 

Sanford J. Ungar (2016) put it in a recent article in Foreign Affairs: 

[T]he almost universal failure of the broader U.S. public to know and understand others, 

except through a military lens, is not just unfortunate but also dangerous. It severely 

hinders the creation and implementation of a rational, consistent, and nuanced foreign 

policy that reflects American values and enjoys public support. 

Luckily, there exists a disarmingly simple way to help address this problem and to 

produce future generations of Americans who will know more and care more about the 

rest of the world: massively increase the number of U.S. college and university students 
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who go abroad for some part of their education and bring home essential knowledge and 

new perspectives. (p. 112). 

Ungar speaks specifically of study abroad, but the same could be said for domestic study away, 

or even outreach into local communities.5 His call is reflected in a number of national initiatives. 

The Senator Paul Simon Study Abroad Act (originally introduced in 2007, and reintroduced in 

March of 2017) sets a goal of sending one million American college students abroad every year 

(representing nearly a fourfold increase over current levels) (S. 601, 2017). In 2014, the Institute 

for International Education launched Generation Study Abroad, an initiative to double study 

abroad participation by 2020 (Institute for International Education, n.d.). During his presidency, 

Barack Obama called for study abroad to China to be doubled (Mulholland, 2011); more recently 

the Department of State has partnered with NAFSA and others as part of the 100,000 Strong in 

the Americas project, which supports educational exchange among 25 countries in the Western 

hemisphere (100,000 Strong in the Americas, n.d.).6 Many institutions are also promoting 

domestic study away opportunities. Campuses everywhere scurry to incorporate words like 

“internationalization” and “global” into their mission statements—even if the term remains more 

aspirational than descriptive. Finally, students themselves are clamoring for these opportunities: 

according to the 2008 StudentPoll survey, fully 55% of college-bound students fully intend to 

study abroad, and 35% hope to participate in an internship abroad; demand is also high for 

service learning (or civic engagement7) in their local communities and in other countries 

(American Council on Education, Art & Science Group, & College Board, 2008). 

 While nearly everyone agrees that American students should develop some kind of 

“global awareness,” studies show that our students actually hunger for it, too. Off-campus study 

can be highly motivating for students, and it is connected to the “high-impact practices” (often 
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referred to as HIPs) identified by the Association of American College and Universities 

(AAC&U) as helping to “increase rates of student retention and student engagement” (Kuh, 

2008, p. 9).8 Prominent among the ten HIPs is “Diversity/Global Learning”:  

Many colleges and universities now emphasize courses and programs that help students 

explore cultures, life experiences, and worldviews different from their own. These 

studies—which may address US diversity, world cultures, or both—often explore 

“difficult differences” such as racial, ethnic, and gender inequality, or continuing 

struggles around the globe for human rights, freedom, and power. Frequently, 

intercultural studies are augmented by experiential learning in the community and/or by 

study abroad. (Kuh, 2008, p. 10) 

It’s one thing to urge a better understanding of the world and its complexities, but it’s another to 

suggest that students need to leave campus to accomplish this work. Of course, some of this 

work can be accomplished on the home campus. Coursework (for example, in race studies, 

women’s & gender studies, world religions, and foreign languages) can catalyze this learning, as 

can the co-curricular realities of a campus that brings together students of different ethnicities, 

social classes, religions, genders and nationalities. Even far-flung international connections can 

be introduced on the home campus, thanks to such practices as Collaborative Online 

International Learning (COIL) (State University of New York, n.d.; Landorf, Doscher, & 

Hardrick, 2018). 

 However, on-campus learning has its limitations. Just as a geology professor eventually 

needs to move her students from the classroom and into the landscape, so will students of global 

learning in all disciplines benefit from their own extended “field trips.”  

 Off-campus study, when properly designed and implemented, can have a multiplier effect 
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on learning. Given the vast range of models for programs (to be discussed below), it’s impossible 

to provide a universal template. Nevertheless, many instances of off-campus study provide the 

conditions for a uniquely powerful educational experience. Here’s why: such programs deploy 

include several of the AAC&U’s high-impact practices at the same time. Thus, in addition to 

“Diversity/Global Learning,” one may find several of the following HIPs in a single off-campus 

study: 

1. Common Intellectual Experiences. In some programs students take many of their 

courses together, but even when this is not the case, the co-curricular components alone 

often unify them in their intellectual endeavor. 

2. Learning Communities. The AAC&U advocates groups that “encourage integration of 

learning across courses and to involve students with ‘big questions’ that matter beyond 

the classroom”—often through linked courses. In many programs, students will benefit 

from just such integration (as outlined further in the next chapter). 

3. Writing-Intensive Courses. Not all programs are writing intensive, but many engage 

students in journaling and reflective writing that helps them record their experiences and 

“unpack” their reactions. Off-campus programs create an ideal environment for such 

work. 

4. Collaborative Assignments and Projects. Team-based work is frequently an aspect of 

off-campus study—made easier by the fact that the students are engaged in a Common 

Intellectual Experience and are often part of a Learning Community. 

5. Undergraduate Research. Many programs include research components, which range 

from scientific fieldwork, to cultural observation exercises, to academic research in 

otherwise inaccessible libraries or archives. 
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6. Service Learning, Community-Based Learning. Because students are typically eager 

to connect with the communities in which they find themselves, many programs offer 

service learning components. 

7. Internships. Though often difficult to arrange, internship opportunities are growing in 

importance during off-campus study. In addition to the pre-professional experience they 

provide, they serve as connections to the community, as well as opportunities to practice 

cultural (often including language) skills. Overall, they are powerful motivators for 

student work.  

8. Capstone Courses and Projects. Because they tend to be intense experiences, many 

programs lead to some culminating project. Alternately, at some institutions, students 

may continue their off-campus work once they return to the home campus, where it 

evolves into a senior thesis or capstone project for their undergraduate studies. 

Granted, no single off-campus program will include all of these practices, but many include three 

or more, and often in ways that are not possible on the home campus. (The reasons for this will 

be discussed in Chapter Two.) The layering of high-impact practices in a single program helps 

explain how such experiences strike students in the solar plexus, producing the kind of 

“transformative experience” they so often describe. Time and again we see how well-

implemented off-campus study can provide students with social and cultural understanding they 

cannot acquire elsewhere. It can provide access to complex cultural and scientific problems in 

their natural context, adding practical and experiential components to classroom learning. 

Moreover, it can serve as a springboard for more advanced study and research when students 

return to their home campus.  

 Curiously, though, the very experiences that so often figure as the highlight of a student’s 
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academic career are often managed as an ancillary component of college and university 

curricula, sometimes handled by offices tangentially connected to the academic loop. Moreover, 

relatively few professors, deans and provosts have direct experience of study abroad themselves. 

They are not fully prepared for the discussions that are already charting important parts of the 

future of their institutions and their disciplines. The problem is made more daunting by a 

university establishment that thrives on specialization. The division into departments and majors, 

where students are encouraged to “drill deeper” as they progress, exists in tension with broader 

work that straddles boundaries, as off-campus study so often does. Furthermore, the firewalls 

between curricular and co-curricular elements of campus life leave many of us with a poor 

understanding of the possible synergies between the two, despite the more porous models 

experienced during off-campus study. 

In the meantime, participation in off-campus study continues to increase, with over 

325,000 American students studying abroad each year (Institute of International Education [IIE], 

2017a).9 (Figures for domestic study away are not centrally collected.) This means that, whether 

we want it to or not, off-campus study has a growing role in our institutions, touching nearly 

every major, and influencing many aspects of our students’ undergraduate (and graduate) lives.  

And yet, the benefits of off-campus study are not automatic. It’s not as if shipping 

students just anywhere and anyhow will suffice. Nor is it possible to apply a one-size-fits-all 

approach; programs need to be envisioned, implemented and approved in ways that mesh with 

each institution’s goals and culture.  

The topic beckons for discussion on our campuses. The goal of this book is to fuel such 

conversations. 
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Framing the Discussion 

I think the most important learning outcome… was that they went 

down to [New Orleans] with lots of ideas about how to fix the 

city’s problems, and they had to abandon most of those ideas once 

they started talking to people. They learned to see these issues 

from the point of view of the people living there—they learned just 

how much they don’t know, and how important it is to listen with 

respect to the people they’re trying to help. 

— Program director and professor of political science 

 

We hasten to note that this is not primarily a book for specialists in international or intercultural 

education. To the contrary, we seek to broaden the discussion. While our frameworks will be 

familiar to study abroad professionals, we are also addressing faculty and “administrators” 

(which here refers to the diffuse category of directors, deans, provosts, vice presidents and other 

members of campus leadership)—all those who will, in varying ways, define the role that off-

campus study plays at their given institution. In addition, we hope our work will be useful to 

“providers”—those third parties who receive so many of our students at off-campus (often 

foreign) locations, and who might well benefit from some deeper understanding of the system 

from which their students have come, and to which they will return.  

At most colleges and universities nothing characterizes off-campus study more than a 

lack of definition. The role of such experiences is rarely elaborated in the institution’s mission, 

often because local policies and practices for off-campus study have evolved in a piecemeal way, 

thanks to historical contingencies or forceful personalities. For a long time such programs were 
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considered the purview of a few departments (especially in foreign languages), usually contained 

within one academic division (the humanities). In many cases, this kind of educational 

opportunism served the institution well, and even contributed to its identity. However, such a 

model is by and large outdated; the proliferation of senior international officers on campuses, 

often guided by the work of the AIEA, suggests that off-campus study is becoming an all-

campus concern.10 Moreover, given the moment in which we live, where the local and the global 

are so tightly entangled, it is crucial that we reflect more deeply and explicitly on the role off-

campus study should play. The continued success—and even the relevance—of our institutions 

may very well depend on it. 

Moreover, the rise of off-campus study can fuel anxiety. In an era of fierce competition 

for institutional resources, off-campus study may appear to some to be an expensive luxury. 

Integrating Worlds seeks to show how it is, to the contrary, an affordable necessity—one that 

must be designed in ways that match each institution’s needs and resources.  

Making decisions about off-campus study requires a deep understanding of the field. A 

great deal of specialized work exists already in the many subcategories of off-campus study—

pedagogy, program models, intercultural competence, assessment, and much more. But these 

works offer highly technical knowledge for specific (and increasingly professionalized) groups. 

The non-specialist has little access to (or time for) this information, so “off-campus study” at the 

institutional level often stands as a somewhat empty term. Our task in this book is not just to 

clarify definitions, but also to provide tools for thinking about how off-campus study might 

evolve. Only then can one engage meaningfully with the difficult questions facing our own 

institution. How does off-campus study fit with our educational mission? What is our plan for 

using it appropriately? What materials do we need? What will it cost? How will we know when 
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it’s done? And how can we tell if it works? 

These are complex and important issues, and readers might well wonder whether we, the 

authors of this book, are qualified to moderate the discussion. (If nothing else, our backgrounds 

will shape the way we do so.) Because Integrating Worlds does not address an intimate specialist 

audience, we should say a few words about ourselves and our approach. Since this book will 

emphasize the role of experience, our own experience matters. 

Scott Carpenter is the Marjorie Crabb Garbish Professor of French and the Liberal Arts 

at Carleton College (Minnesota). He is the chair of French and Francophone Studies, director of 

Cross-Cultural Studies, and the founding director of Carleton’s Center for Global and Regional 

Studies. His education and career have been shaped deeply by experience abroad—ranging from 

childhood years spent in the UK, three different university-level off-campus programs (in 

England, France, and Germany), a number of years working in France, and a regular director of 

Carleton’s own term-length program in Paris. He has also held a visiting position with DIS in 

Denmark and participated in a faculty study program in Japan. A frequent speaker on the topic of 

off-campus study, he also serves on the academic board of an independent study abroad program 

in Paris (CUPA). 

Originally from Poland, Helena Kaufman is the Director of Off-Campus Studies and 

Lecturer in Latin American Studies at Carleton College. In addition to her studies in Poland, 

Portugal, and the U.S., she has broad experience teaching on the topics of national and cultural 

identity. In Off-Campus Studies she is involved in everything from curriculum planning to risk 

management for a vast array of off-campus study programs of nearly every flavor: term-length 

and short-term faculty-led programs, consortial and third-party provider programs, and more. 

She is a member of and a frequent contributor to NAFSA and the Forum on Education Abroad, 
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where she works as a member of the Outcomes, Assessment, and Research (OAR) Committee. 

Malene Torp is the Executive Director of DIS—Study Abroad in Scandinavia 

(headquartered in Copenhagen), one of the largest non-profit, independent programs for 

American students in Europe. Trained as a political scientist, she has a deep understanding of 

American higher education, having been a Fulbright Scholar at New York University and a 

Visiting Scholar at the University of Virginia’s McIntire School of Commerce. She is a member 

of the Association of International Education Administrators’ (AIEA) Leadership Development 

Committee and a frequent contributor to NAFSA and the Forum on Education Abroad, 

especially on topics such as short-term programming, faculty development, experiential learning 

practices, and strategic planning. 

No group of co-authors can represent all facets of off-campus study, but we hope to 

provide a reasonable cross-section. All of us have experience teaching both on-campus and 

away; we all have some administrative background; and we are all involved in high-level 

discussions about curriculum at our institutions. One of our institutions sends students on over 

100 programs worldwide (in over 60 countries), while the other receives students from over 140 

different U.S. colleges and universities. And while our collective specialties lie principally in 

Europe and the Americas, we each have extensive knowledge of, and first-hand experience with, 

programs in many other parts of the world—including Asia, the Middle East, Africa, and more. 

Finally, we share considerable experience with service learning and internships, which are 

becoming increasingly important in off-campus study. In the areas where we have less 

experience, we rely more heavily on input from relevant colleagues and from the vast and 

growing literature. 

It is perhaps useful to note what we are not—namely, theoreticians of intercultural or 
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international education, a field that has become increasingly specialized over the past two 

decades. However, we participate actively in the scholarship of these fields, and as semi-

specialists and informed generalists we are in a good position to present the current thinking of 

the discipline as it applies to our work.  

That said, we will avoid purely theoretical discussions. Rather, our goal is draw on 

practices (and, with luck, on best practices) that are shaping the field. One technique for 

illustrating the impact of these practices will be through the direct quotation of students and 

faculty—as will be seen in the epigraphs heading each chapter and used in many sections. We do 

not base our arguments on anecdotes; however, stories can serve as powerful illustrations of 

broader principles. They are manifestations of experience, some qualities of which cannot be 

fully captured by more quantitative means. Indeed, by including these experiential accounts, 

Integrating Worlds seeks to blend theory and practice. 

Our goal is thus to discuss a certain kind of field trip—the kind that typically lasts for 

weeks or months, usually under the label of off-campus study. For us, off-campus study means 

educational experiences occurring away from the home institution in venues domestic or 

international; they are of sufficient duration and structure that they result in the granting of 

academic credit. 

The flexibility of this description reflects the considerable variety of models for off-

campus study adopted by different institutions, and we hasten to underscore that the spectrum of 

possibilities is vast (some definitions are provided in the next section). At one end lies the two-

week, faculty-led excursion that complements an on-campus class; at the other extreme, 

individual students directly enroll in a foreign university for a yearlong course of study, tending 

to their sundry living and social needs entirely on their own. Although we will acknowledge the 
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special circumstances of such cases when appropriate, our primary focus will be short- and 

medium-term programs that are the mainstay of off-campus study: programs that run from a few 

weeks to a few months, domestically or abroad. Our goal is to show how such programs can be a 

crucial component of an undergraduate degree, especially when it is enmeshed within the 

curriculum. 

 

A Few Definitions 

Off-campus study is a wilderness of models, goals, assessments, and vocabularies. Because it has 

only recently become recognized as a specialty in its own right, many institutions have home-

grown vocabularies for the practices that have evolved on their campus.  

For this reason, we need to start with a small set of general terms: 

Off-campus study will refer to credit-bearing academic experiences that are conducted 

away from the home institution’s campus. It includes both study abroad and 

domestic study away,11 which may also include embedded internships or service 

learning. (Despite many structural similarities, study abroad and study away are not 

the same thing; we will sometimes distinguish between them, and we’ll discuss some 

important differences in Chapters Six and Eight.) Off-campus study programs may 

be short-term or long-term, and they come in the various flavors described below. 

Island programs are off-campus programs designed to cater primarily to American 

students, often using primarily American faculty. Typically, island programs seek to 

replicate the American classroom (and American pedagogies) in off-campus 

environments. 

Hybrid or peninsula programs are organized and run by the home institution in 
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collaboration with local partners, usually including at least some local faculty, 

sometimes blending students into local classrooms. 

Faculty-led programs (which may be island or peninsula programs) are organized and 

run primarily by the home institution, typically for the students of that institution. 

These programs are often of shorter duration and run in collaboration with a partner 

institution or provider that “customizes” their services to accommodate the goals of 

the faculty-led program. 

Third-party programs (which may be island or peninsula programs) are organized and 

run by entities independent of the home institution. They may also be called third-

party providers.  

Consortium-based programs (which may be island or peninsula programs) are 

organized by a consortium of U.S. colleges or universities, typically accommodating 

students from the member institutions.  

Direct matriculation means the direct enrollment of a student into a different (usually 

foreign) university, without the support of a third party. 

Short-term programs are defined by the IIE as summer programs, or programs of eight 

weeks or less. (Most such programs are much shorter—three to six weeks [Hovde, 

2002, p. 2].) Short-term programs accounted for 63% of all those studying abroad in 

2015-16 (IIE, 2017a).12 

Medium-term programs last one semester, or one or two quarters; they accounted for 

34.6% of students abroad during the same period (IIE, 2017a). 

Long-term programs, which last an entire academic or calendar year, accounted for less 

than 3% of study abroad in 2015-16 (IIE, 2017a). 
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Embedded programs (which can be island or peninsula) are short-term (one to four 

weeks) faculty-led programs connected to an on-campus course before and/or after 

the program. They usually take advantage of breaks in the academic calendar, such 

as January terms, May-mesters, or winter and spring breaks. 

The definitions are somewhat fluid. For example, our conflation of study abroad with domestic 

study away is imperfect: although an off-campus experience in Beijing shares many similarities 

with a program in Chicago or New Orleans, the two are also different in substantial ways. We do 

not seek to erase this difference, and when we discuss resources that pertain to only study abroad 

or study away, we split “off-campus study” into its constitutive branches. Moreover, it’s 

important to note that the body of research available for domestic study away is much smaller 

than for its study abroad counterpart. In Chapter Eight we will deal more fully with the tension 

between these two forms of off-campus study. 

There is also room for interpretation in the definition of program models. Some hybrid or 

third-party programs are nearly indistinguishable from so-called island programs, while others do 

little more than provide a safety net for direct matriculation. Durations vary considerably, as do 

curricular structures, co-curricular components, and connections to local communities. In short, 

it’s best to look beyond the labels. 

 Most crucially, we would like to deflate, at least provisionally, the prejudices that exist 

on many campuses about what the “ideal” model is for off-campus study—an ideal that often 

aligns with whatever the institution currently does. Our position is that any meaningful reflection 

about off-campus study requires that current assumptions be set aside. Many models can be 

effective in one configuration or context, and yet ineffective in another. The success of a 

particular program will depend on how it has been conceived within the broad context of a 
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student’s undergraduate experience, and on how well it supports the educational goals of the 

institution.  

 

Dislocation 

Given the panoply of models for off-campus study, one might reasonably wonder what such 

experiences share. In what way, for instance, can one compare the experience of a student on a 

two-week, faculty-led trip focusing on renewable energies in India, with that of a student who 

has enrolled directly into an art history program at the Universidad de Chile in Santiago? Or how 

about the student who spends a semester in Washington, D.C., instead of grappling with courses 

in Chinese in Beijing?  

What links these different cases is the experience of dislocation, which we understand as 

a kind of de-centering that is not merely geographic. It is related to what some have termed 

dissonance.13 Dislocation implies a shift in perspective. It typically includes a change of physical 

venue, although there is no necessary connection between physical distance and cultural 

difference: just as one student might remain in a cultural cocoon while studying in Asia, another 

can experience revelations during an urban service-learning experience close to home. Fruitful 

dislocation occurs to the extent that students engage with the novel and unsettling contexts in 

which they find themselves. 

The importance of dislocation in off-campus study is not specific to any one discipline, 

though it is perhaps most obviously exemplified wherever cultural engagement is foregrounded. 

For instance, students may find themselves challenged by foreign language and radically 

different cultural practices. In such cases, they typically experience the most rapid and intense 

learning of their college careers as they adjust to a new cultural understanding. 
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This principle of dislocation is key to off-campus learning in many fields—even the hard 

sciences. For example, a Carleton biology professor reports that “when I take students abroad, 

it’s in order to hone their skills of observation.” This doesn’t mean that students cannot see 

things at the home institution. However, observation in a local context may be both easier and 

harder. Because so much is familiar in the home environment, it is easier to spot difference. 

However, the familiar also has a way of becoming invisible. By taking students to a significantly 

different environment—one of overwhelming novelty—they learn to observe differently.  

Dislocation offers the additional advantage of introducing comparative study. Those who 

study foreign language end up with a profound understanding of their mother tongue; those who 

travel abroad understand their homeland better; those who cross socio-economic boundaries 

understand better their own starting point. As we will show in later chapters, the “binocular” 

perspective provided by off-campus study is a key benefit in all disciplines. 

Dislocation fosters dissonance, introducing radical difference in the lives and studies of 

our students. This can certainly be achieved locally. Indeed, many institutions seek to integrate 

many forms of difference on the home campus—as when one strives for cultural, ethnic and 

socio-economic diversity among the faculty and within the student body. We applaud such 

efforts while acknowledging their limits. Not all colleges and universities have the resources for 

such endeavors, and none can come close to the fully textured experiences awaiting our students 

when we move them off-campus. 

 And then we move them back. After dislocation, relocation; after departure, return. Since 

the advent of the field trip, educators have understood that the benefits of departure do not end 

with the return to the classroom; indeed, both preparation and follow-up are crucial. Field trips 

are designed to integrate theory with practice. We all know how this model works: after weeks of 
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classroom preparation, geology students hike out to a hill and chip away at fossils; history 

students visit an archive; or a religion class goes off to meet with community representatives at a 

local place of worship. In each case students enter environments where they can try out 

previously acquired learning, now in less controlled circumstances. In the process, they typically 

encounter the messiness and unpredictability of “real life”: it rains on the geology students, 

sinking them into a bath of mud, the historians arrive to find the archive closed because of a 

power outage, and the religion students feel stifled by a format that separates them from their 

hosts. Such complications—as frustrating as they may be at the moment—are lessons on their 

own. (And if the teacher is clever, they become important raw material for future reflection and 

training in the classroom.) Moreover, despite all these challenges, certain goals are typically 

achieved, and often in unexpected ways: a fossil specimen of less than textbook clarity is 

identified as a rare find; a helpful director treats the apprentice historians to a behind-the-scenes 

visit of the establishment; several religion students have meaningful conversations with 

individuals when the formal program is over and coffee is served. 

Of course, not all complications will have silver linings, and sometimes a field trip results 

in failure. Not all dislocations are profitable, and this, too, requires careful consideration. At 

different points in their personal or academic development, different students will benefit from 

(or even merely tolerate) different degrees of dislocation. One student may find a short-term 

program to California daunting, whereas another is ready to embrace direct enrollment at the 

Freie Universität in Berlin. The key is to identify the “Goldilocks zone” of what Sanford (1966) 

called “challenge and support”—the distance of the personal, academic, cultural, linguistic, and 

emotional leap that will prove optimal for any given student.14 
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The Order of Events 

If Integrating Worlds begins with the assertion that off-campus study holds real and urgent 

promise for higher education, it does not do so uncritically. Not all forms of off-campus study 

are equally successful. Fundamentally, in an era of scarce resources, it is crucial to evaluate 

which forms are best suited to a given institution, and which departments or disciplines stand the 

most to gain. Furthermore, how does one move beyond the “bracketed” off-campus study 

adventure, where students feel they’ve had a transformative experience that remains largely 

disconnected from the rest of their academic career? That is, how can we better prepare them for 

these experiences, and how can we help them deepen their new understanding and expertise once 

they return? Finally, what are the institutional obstacles to study abroad—including, crucially, 

finances? How might one evaluate and address these impediments? 

Each of the upcoming chapters of Integrating Worlds seeks to address a key issue:  

Chapter Two: An Integrative Experience: Off-Campus Study and Liberal 

Education. Many institutions adopt inspirational and aspirational language in their mission 

statements, especially for undergraduate degrees: they want their students to learn how to master 

important fields of knowledge, to challenge assumptions, to think critically, to collaborate with 

others, and to blend disciplines as they work to solve complex and abstract problems. All these 

skills partake of the notion of integrative learning15 (Palmer & Zajonc, 2010), which lies at the 

heart of American higher education; and yet, many obstacles on our campuses render its 

realization difficult. Strict departmental curricula discourage interdisciplinary learning; 

haphazard advising results in missed opportunities for synergies among courses; the division 

between curricular undertakings and co-curricular lives hampers the reinforcing of connections.  

Profoundly different structures are sometimes available in off-campus experiences, and 
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these can bring the elusive aspirational goals within reach. In particular, we show how the 

components of off-campus experience add up to the best-integrated and most holistic learning 

experience students ever have. Moreover, off-campus study helps produce what the AAC&U 

calls “intentional learners”—those who are “empowered through the mastery of intellectual and 

practical skills; informed by knowledge about the natural and social worlds and about forms of 

inquiry basic to these studies; responsible for their personal actions and for civic values” 

(AAC&U, 2002, p. xi). 

Paradoxically, we can sometimes accomplish these institutional goals better when 

students are away from the institution—especially when that departure has been adequately 

prepared. Drawing on examples in various disciplines (humanities, social sciences, natural 

sciences) and contexts (study abroad and study away, including service learning and professional 

training), this chapter demonstrates how off-campus study does not just follow effective learning 

practices; it exemplifies it, illustrating what can be the purest realization of the ideal of 

integrative learning. 

Chapter Three: The Long Runway. The previous chapter discusses the synchronous 

integration of the parts of a program away. However, this program is itself a component of a 

larger whole: the four-year undergraduate experience. In this chapter we examine how early on-

campus work can prepare students for their off-campus experience and even lay the groundwork 

for their successful return to the home institution. 

So-called “pre-departure” activities for students gearing up for off-campus study are 

sometimes summarized as mere “health and safety” meetings. However, preparation for study 

away begins much earlier—often before their arrival on the home campus, during the recruitment 

phase, where off-campus study may feature prominently in admissions materials and 
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presentations. Arrival on campus will already be a kind of study away (or even study abroad) 

experience for many students, and it typically introduces them to a rich medley of groups, 

nationalities, ethnicities, classes, sexualities, and religions. Our campuses and their surrounding 

communities thus become their own introductory courses into global and local entanglements—

ones that many professors are exploring in on-campus work. 

In this chapter, we examine how on-campus curricula can prepare students for their off-

campus experiences. We’ll also examine how curriculum integration can intersect with different 

dimensions of globalization as it is understood and practiced today. Faculty and members of 

institutional leadership need to reflect on off-campus study as a critical element of the larger 

educational process. 

Chapter Four: Bringing it Back. Too often students “shelve” their experience once they 

return—partly because there is no obvious “next step” for them on campus. In this chapter we 

examine strategies for students further the work they undertook while away, and we help 

institutions consider frameworks for this work. This is not just a “re-entry” problem (that is, 

easing reverse culture-shock, or assisting students with credit transfers). Because the off-campus 

experience is complex and multilayered (as shown in Chapters Two and Three), so too must be 

the work of the return. 

If students know they have relevant courses and opportunities to build on their off-

campus learning to return to on campus, it will sharpen their focus while away. Certain classes 

(or units) can help students process personal growth (or personal difficulties). A course in global 

issues—for example, on immigration and refugees, would today resonate with students returning 

from many parts of the world (including, pointedly, locations in the U.S.), and such a course 

could include collaborative learning using overlapping knowledge from various disciplines. 
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Courses in travel writing can help students distill issues of personal growth. The use of 

ePortfolios can draw together disparate aspects of an experience that don’t neatly fit in existing 

categories on campus. Fellowship and internship opportunities that build on their experiences (or 

even allow them to return to the site of the study away program) can be invaluable. Moreover, 

research projects undertaken during off-campus study can be an excellent starting point for 

advanced work on the home campus—leading to senior projects or other research opportunities. 

Chapter Five: A World of Difference: The Culture Question. Beyond disciplinary 

understanding, off-campus study teaches important lessons about different cultural practices that 

are necessary for operating successfully in a globalized society. This principle holds for both 

study abroad and study away, and in this chapter we examine the importance of location—that 

is, the geographic, historical, political, and social contexts in which an off-campus experience 

takes place. The connection between a program and its context is often crucial, with implications 

that are both ethical and educational. 

In many cases, the culture question may be regarded through the metaphorical lens of 

discourse. Students will benefit from learning to interact with their host community on its own 

terms—that is, recognizing its local knowledge and logic, its complexities, its tensions. This 

doesn’t mean every student going to China needs to study Chinese. (Indeed, it is possible to learn 

a foreign language without learning much about its culture.) However, a deep understanding of 

other cultures enriches and motivates other forms of learning while at the same time 

demonstrating respect.  

Moreover, such learning does not happen on its own, automatically. Indeed, some 

programs—especially very short-term programs, or programs in locations where English is 

widely spoken, have viewed the cultural connection as an unnecessary complication. We strive 
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to demonstrate the importance of addressing this topic deliberately and thoughtfully in the 

design, assessment, and approval of off-campus experiences. 

Chapter Six: Engaged Global Citizenship. We need to consider not only how to 

increase the number of American undergraduates who study abroad, but also how to develop 

new strategies for accomplishing these goals ethically and sustainably. In this chapter we discuss 

best practices that prioritize reciprocity and balance between the goals and outcomes of different 

stakeholders—students, sending institutions, local partners, host families, and communities. 

Already recognized as a catalyst for academic and personal growth, off-campus study can 

also play a crucial role in preparing students for ongoing engagement across cultures. Many 

programs go beyond typical classroom learning to include opportunities for independent 

research, service learning, and internships.  

Such endeavors help students to learn about the entanglements between local issues and 

the global context—engaging them also in reflection about ethical issues of global citizenship. 

Among these is the key question of reciprocity (or lack thereof) in many forms of off-campus 

experience. We often refer to the communities we join (temporarily) as “hosts”—a term with a 

dangerous double valence, making us either “guests” or “parasites.” Helping students reflect on 

their relationship with the host community requires considerable scaffolding.  

Chapter Seven: Measuring Change. We should only engage in off-campus study if it 

provides the outcomes we seek. However, the measurement of these outcomes is bedeviled by 

many complexities. Study abroad and study away professionals have developed a number of 

methods for measuring such qualities as “intercultural competence,” but many of the benefits of 

study abroad (as holds for many practices in education) prove resistant to direct and quantifiable 

assessment. Also, some effects of off-campus study may require time and maturity to come to 
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fruition, showing their effects more plainly years later.  

While avoiding overly technical discussion, we provide some overview of the issues and 

make common sense suggestions about what steps one might usefully take to frame further 

discussion. In particular, we identify four major areas ripe for assessment: academics, cultural 

learning, personal growth, and synthesis. 

Chapter Eight: Pressure Points and the Future. The preceding chapters focuses on the 

educational and personal benefits of off-campus study. However, no matter how desirable these 

goals may be, many hurdles remain: off-campus study costs money; there may be programmatic 

or institutional constraints; some students or faculty or administrators may be resistant. 

Moreover, there is the question of how much of the home culture can or should carry over into 

off-campus study situations. Issues of political correctness, pedagogical styles, and student 

identity (LGBTQ, race, gender) have emerged as important topics. Moreover, what of the 

ongoing questions about the ethics of off-campus experiences (due to the lack of reciprocity with 

host communities)? Finally, what is the role of “personal growth” in off-campus study? Few 

would deny that students encounter challenges (dissonance, difference, discomfort) that can have 

a powerful effect on their understanding of their own identity, but there is disagreement about 

how central this development is to the academic mission. All these issues are evolving quickly, 

and it’s often a challenge to imagine their impact in off-campus study. 

Chapter Nine: Sustaining Integration. In this chapter we seek to provide frameworks 

to guide discussion within and among institutions studying the integration of off-campus study. 

In particular, we examine different ways of institutionalizing practices discussed throughout the 

earlier chapters. The integration of the student experience requires close coordination among 

entities that typically have few pre-existing channels of communication, and that often cross 
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well-policed institutional borders—say, between academic and co-curricular entities, where 

different budgets, reporting lines and priorities can create tension. Without an institutional 

commitment to integration—which means money, time, personnel, and sometimes even changes 

to administrative structures—commitments to integration are likely to go the way of other 

unfunded enterprises on our campuses: they will wither.  

 

Our ambition is to illustrate how integral off-campus study can be to undergraduate 

education, and how this integration can be achieved. The good news is that this goal is within 

reach for most of our institutions. We shall endeavor to demonstrate why it’s worth the effort. 

Notes to Chapter One
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1 Unless otherwise indicated, quotations by students and professors derive from surveys 

conducted at Carleton College and DIS – Study Abroad in Scandinavia. We will typically 

identify fields and programs, but responses have otherwise been anonymized. 

2 This book focuses on the role of off-campus study in the four-year undergraduate degree; 

nevertheless, many of its arguments are relevant for other “flavors” of American education, 

including graduate programs or vocational degrees. 

3 We’ll discuss the AIEA standards further in Chapter Nine. 

4 The American Council on Education has provided extensive materials for their model, many of 

which can be found on the CIGE website (http://www.acenet.edu/news-room/Pages/Center-for-

Internationalization-and-Global-Engagement.aspx). The “Internationalization Toolkit” 

(http://www.acenet.edu/news-room/Pages/Internationalization-Toolkit.aspx) is an especially 

useful resource. 

5 Many works cited in this book will focus specifically on one topic, such as study abroad, study 

away, service learning, or internships. Often, though, the argument presented can be applied 

more generally to most or all components of off-campus study.  

6 See also the report of the Commission on the Abraham Lincoln Study Abroad Fellowship 

Program (2005). 

7 The term “civic engagement” is increasingly preferred over “service learning” in the field. 

However, the AAC&U uses “service learning” in its description of high-impact practices (Kuh, 

2008). We will use these terms interchangeably. 

8 Of course, declaring something a high-impact practice isn’t sufficient to make it so. The 

research on what constitutes a high-impact practice is ongoing. While the standard reference is to 

                                                        

http://www.acenet.edu/news-room/Pages/Center-for-Internationalization-and-Global-Engagement.aspx
http://www.acenet.edu/news-room/Pages/Center-for-Internationalization-and-Global-Engagement.aspx
http://www.acenet.edu/news-room/Pages/Internationalization-Toolkit.aspx)
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George D. Kuh’s rich but light High-Impact Educational Practices: What They Are, Who Has 

Access to Them, and Why They Matter (2008), Jayne E. Brownell and Lynn E. Swaner (2009) 

provide a review of the literature in “Outcomes of High-Impact Educational Practices: A 

Literature Review” in Diversity & Democracy. Another useful source is Brownell and Swaner’s 

(2010) Five High-Impact Practices: Research on Learning Outcomes, Completion, and Quality. 

Finally, one might point to David Hubert, Jason Pickavance and Amanda Hyberger’s (2015) 

essay, “Reflective E-portfolios: One HIP to Rule Them All?” 

9 According to the 2017 Open Doors Report, 325,339 students studied abroad in 2015-16 (IIE, 

2017a). Participation has increased by an average of 3.5% annually over the past five years. 

10 In addition to its conferences and publications, the Association of International Education 

Administrators even runs a number of “boot camp” style academies for new SIOs, offering 

training for positions that are nearly unique in the academy, given how they reach across 

divisional lines (AIEA, n.d.).  

11 Some institutions use “study away” as an umbrella term for both domestic and international 

programs. See Larry Braskamp (2009), “Study Abroad or Study Away: It’s Not Merely 

Semantics.” 

12 IIE study abroad data includes only U.S. students studying outside of the U.S. Statistics for 

domestic study away are not available in a similar form. 

13 For a survey of the discussion of the role dissonance plays in learning during study abroad, see 

Brewer and Cunningham (2009a) and McKeown (2009). See also Wexler (2006) on the topic of 

dissonance. 

14 Nevitt Sanford (1966) advocates for a balance of challenge and support in learning 

environments, asserting that too great a challenge may cause students to retreat from learning, 
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whereas too little limits students’ opportunities for development. See Vande Berg, Connor-

Linton, and Paige (2009) for an analysis of Sanford’s challenge/support hypothesis in the context 

of study abroad. 

15 The AAC&U typically uses the term integrative learning, although some refer to integrated 

learning. It may be useful to think of integrative learning as the process from which integrated 

learning results. In most cases, however, we will not distinguish between these terms. See the 

AAC&U’s Integrative Learning VALUE Rubric (2009b). We shall address this issue in more 

detail in Chapter Two. 


