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xvii

PROLOGUE

Bret Eynon and Laura M. Gambino, Editors

In the fast-changing world of twenty-first century higher education, digital student 
portfolios, or ePortfolios, have been steadily building momentum. Over the past 
several decades, other digital tools—MUDs and MOOs, clickers and high-end 

smart boards—have burst on the scene to great fanfare and quickly lost their luster.1 

In contrast, student use of ePortfolios has built incrementally, over many years; recent 
surveys now show 50% of U.S. students are using ePortfolios during their college 
years.2 Why are more and more colleges and universities using ePortfolio? How are 
they using it? What is its impact?

Such questions prompted our 2017 book, High-Impact ePortfolio Practice: 
A Catalyst for Student, Faculty, and Institutional Learning (HIePP). In it we analyzed 
our work with the Connect to Learning (C2L) project, a 4-year, cross-sector commu-
nity of practice composed of 24 colleges and universities with substantial ePortfolio 
initiatives. We addressed the following key questions for the ePortfolio field: (a) What 
difference can ePortfolio make? and (b) What does it take to make a difference? With 
our C2L partners, we developed the Catalyst Framework, a set of detailed strategies 
designed to guide campus efforts to launch, build, and sustain high-impact ePortfo-
lio practice—ePortfolio “done well.” And we introduced 3 Catalyst Value Proposi-
tions, analyzing the impact of ePortfolio practice “done well”: its demonstrated role 
in supporting student success; facilitating integrative, deep learning; and advancing 
institutional learning and change. We shared evidence from multiple C2L campuses 
supporting each proposition. Reviewing these findings, George Kuh wrote HIePP’s 
groundbreaking foreword, “And Now There Are 11,” and added ePortfolio to the 
codified list of High-Impact Practices that he, Carol Geary Schneider, and the Asso-
ciation of American Colleges & Universities (AAC&U) first assembled in 2006.

The positive response to High-Impact ePortfolio Practice was gratifying. However, 
we knew that a new set of questions would now be important: How effective would 
the Catalyst Framework be for institutions outside the C2L network? Which strate-
gies and tips would be most effective? What other types of evidence could support 
the Catalyst Value Propositions? In other words, what would the Catalyst Framework 
look like “in action”?

Asking these and other questions, we issued a Call for Proposals for Catalyst 
in Action: Case Studies of High-Impact ePortfolio Practice (CiA). We invited ePortfo-
lio scholars and practitioners to identify ways their work confirmed, challenged, or 
extended the argument laid out in HIePP. Our goal was to test and refine the Catalyst 
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xviii  prOLOgue

Framework as a paradigm for the growing field, one that could help guide unfolding 
ePortfolio theory, practice, and research.

Our Call drew an enthusiastic response, much larger than expected. After a com-
petitive, multiphase review process (and a bit of negotiating with our publisher), we 
selected 20 case studies, twice as many as anticipated. This collection represents work 
from 3 countries and a broad cross-section of higher education, from Bronx Com-
munity College to Yale University, from Manhattanville College to the University of 
South Carolina, from Dublin City University to Arizona State University. Case stud-
ies range from course-based efforts and programmatic projects to institution-wide 
initiatives reaching tens of thousands of students.

In this collection, case study authors share their ePortfolio stories, analyzing the 
successes and challenges they encountered as they put the Catalyst Framework to 
the test. We are confident that their richly detailed examples of high-impact ePort-
folio practice will be of great value to new and experienced ePortfolio practition-
ers. Our authors have confirmed the effectiveness of the structures, strategies, and 
processes that comprise the Catalyst Framework and share new, more rigorous, and 
nuanced evidence supporting the Catalyst Value Propositions. Collectively, these case 
studies deepen our understanding and offer new insights into what it means to “do 
ePortfolio well.”

These case studies could not come at a more meaningful moment. Higher 
education is under siege from many directions, pressed to demonstrate its value to 
students and stakeholders, adjust to new learning environments, and compete with 
profit-driven “providers.” Pundits have renewed the call for “unbundling” higher 
education, questioning its social value.3 Meanwhile, new research on learning and 
new studies of High-Impact Practices and other strategies for educational effective-
ness reveal the importance of “integrative design” and Guided Pathways.4 At this 
moment, we believe that ePortfolio practice has a crucial role to play in connecting 
disparate learning experiences and unifying fragmented curricula, building student 
success, and helping colleges become more agile and adaptive learning organizations. 
The case studies in this collection, together with the Framework offered in HIePP, 
can help educators more effectively meet our shared challenges.

A note about this prologue: We recognize that not everyone using this book has 
read High-Impact ePortfolio Practice. For those who haven’t, in these next few pages 
we summarize the essential elements of HIePP. We establish a shared understanding 
of ePortfolio, High-Impact Practices, and the Catalyst Framework and Value Proposi-
tions. We then briefly introduce insights that emerged from our analysis of the case 
studies (insights that are more fully discussed in our epilogue, “Identity, Integration, 
and Cohesive Learning Pathways: An Examination of the Catalyst in Action Case Stud-
ies”). The final section of this prologue provides a brief description of each case study.

What Is ePortfolio?

When one hears “ePortfolio,” an image of a digital platform or interface often comes 
to mind. Experienced practitioners know, however, that while the digital platform is 
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essential, ePortfolio is more than a technology. How, then, do we best define ePort-
folio? There is no one standard definition. Instead, we can think of ePortfolio in a 
number of ways. In HIePP, we defined ePortfolios as

Web-based, student-generated collections of learning artifacts (papers, multimedia 
projects, speeches, images, etc.) and related reflections, focused on learning and 
growth. ePortfolio practice builds over time and across boundaries, linking courses 
and disciplines, co-curricular and life experiences.5

The role of ePortfolio practice in connecting or integrating diverse academic and 
lived experiences comes through clearly in this definition. And it recurs in other dis-
cussions of ePortfolio. Recently, Kuh, Gambino, Bresciani Ludvik, and O’Donnell 
used the themes of practice, process, and product to frame its definition:

ePortfolio is a coherent set of effective educational practices that link reflective, inte-
grative and social pedagogy. ePortfolio practice supports learning across bounda-
ries—inside and outside the classroom, advising pedagogies, and educational and 
career development. ePortfolio is also a process that, when done well, deepens reflec-
tion and dispositional and integrative learning, over time and across these bounda-
ries. Together, those practices and processes yield an organic product—an evolving 
multimedia collection of artifacts, reflections, and experiences that form a digital 
narrative of a student’s academic journey.6

We might also think about a definition from the student perspective. LaGuardia 
Community College (CUNY) defined ePortfolio for students in this way:

ePortfolio practice asks questions, such as:

•	 Who am I?
•	 Who am I becoming?
•	 Who do I dare to be?

Asking these questions, ePortfolio practice helps students connect their past and 
their future, their challenges and their growth, their learning and their lives.7

These various definitions share common elements: reflective practice and a pro-
cess that helps students integrate discrete experiences into meaningful narratives. 
These elements shape ePortfolio pedagogy and students’ ePortfolio experiences. 
At the same time, they inform a product that helps faculty, staff, and institutions 
examine student learning and develop cohesive strategies for improving it. These 
combinations—process and product, pedagogy and practice, assessment and 
change—surface repeatedly throughout the case studies in this collection.

What Are High-Impact Practices?

The concept of High-Impact Practices (HIPs) is well established in higher education. 
Under the aegis of the Association of American Colleges & Universities (AAC&U), 
Carol Geary Schneider, George Kuh, and others identified a set of practices that 
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when done well “engage participants 
at levels that elevate their perfor-
mance across multiple engagement and 
desired-outcome measures such as per-
sistence.”8 In other words, they have a 
positive impact on student success. The 
AAC&U codified a list of 10 practices 
in 2006 that qualify; in 2017, ePort-
folio was added as the 11th HIP (see 
“High-Impact Practices”).9

Key to the discussion of HIPs is the 
issue of implementation quality. As Kuh 
wrote, “To engage students at high levels, 
these practices must be done well   ” (italics 
in the original).10 Research has identified 
a framework for quality implementation 

of each HIP, identifying the essential elements, for example, of a first-year seminar done 
well.11 These frameworks are crucial to helping institutions plan, launch, and sustain 
any given HIP. The Catalyst Framework establishes a done-well structure for ePortfolio 
practice to help educators develop and scale high-impact ePortfolio practice.

Kuh, O’Donnell, and others have argued that there is a set of key operational 
characteristics common to varying degrees across HIPs. No one HIP encompasses 
all characteristics, but all encompass some. As Kuh wrote, “High-impact practices 
are developmentally powerful because they combine and concentrate other empiri-
cally validated pedagogical approaches into a single multi-dimensional activity that 
unfolds over an extended period of time.”12 These “behaviors,” or “educationally 
effective practices,” can be understood as key dimensions of high-impact student 
learning experiences. These include

•	 performance expectations set at appropriately high levels;
•	 significant investment of time and effort by students over an extended period 

of time;
•	 interactions with faculty and peers about substantive matters;
•	 experiences with diversity;
•	 frequent, timely, and constructive feedback;
•	 periodic, structured opportunities to reflect and integrate learning;
•	 opportunities to discover relevance of learning through real-world applications; 

and
•	 public demonstration of competence.13

The core of ePortfolio practice is the act of making student learning more visible and 
connected, using guided reflection and networked digital technology. This core prac-
tice aligns with two of these behaviors: periodic, structured opportunities to reflect 
and integrate learning and public demonstration of competence. ePortfolio “done 

High-Impact Practices

First-Year Experiences
Common Intellectual Experiences
Learning Communities
Writing-Intensive Courses
Collaborative Assignments and 

Projects
Undergraduate Research
Diversity/Global Learning
Service-Learning, Community-

Based Learning
Internships
Capstone Courses and Projects
ePortfolios
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well” also facilitates learning experiences that support other behaviors, including sig-
nificant investment of time and effort by students over an extended period of time; 
experiences with diversity; frequent, timely, and constructive feedback; and opportu-
nities to discover relevance of learning through real-world applications.

These three definitional principles of the HIP field—demonstrated impact, 
a done-well framework, and incorporation of the HIP behaviors—proved to 
be valuable tools in our analysis of the C2L evidence. In High-Impact ePortfolio  
Practice we addressed these principles and presented a persuasive argument that 
ePortfolio be recognized as one of the validated HIPs. We also suggested that 
ePortfolio practice thrived when associated with other HIPs and that it could play 
a powerful role as a “meta-HIP,” linking multiple HIPs into a more cohesive and 
powerful whole. All of these facets of ePortfolio’s role in the HIP field play impor-
tant roles in this collection.

The Impact of High-Impact ePortfolio Practice

Demonstrated impact on student engagement and performance is key to any High-
Impact Practice. Research conducted by C2L campuses represented a systematic, 
multicampus effort to examine the impact ePortfolio practice can have on student 
learning and success. C2L generated important evidence suggesting that sophisti-
cated ePortfolio practice, or ePortfolio done well, makes a difference for students, 
faculty, and institutions. In High-Impact ePortfolio Practice we detailed the research 
and organized these findings in three Catalyst Value Propositions.

Proposition 1: ePortfolio practice done well advances student success. At a growing 
number of campuses with sustained ePortfolio initiatives, student ePortfolio usage 
correlates with higher levels of student success as measured by pass rates, grade point 
average (GPA), and retention.

A constellation of C2L campuses, from Rutgers University to Indiana University–
Purdue University Indianapolis (IUPUI) to San Francisco State University, presented 
ePortfolio-related student success evidence such as retention rates and GPA data. 
Detailed in HIePP, these studies represent an emergent pattern, providing suggestive 
evidence that sophisticated ePortfolio initiatives can help campuses improve student 
success and meet the challenge of improved graduation and completion rates.

Proposition 2: Making learning visible, ePortfolio practice done well supports reflec-
tion, integration, and deep learning. Helping students reflect on and connect their 
learning across academic and co-curricular learning experiences, sophisticated ePort-
folio practices transform the student learning experience. Advancing higher order 
thinking and integrative learning, the connective nature of ePortfolio helps students 
construct purposeful identities as learners.

To go beyond completion, we developed a survey tool that illuminated the effect 
of sophisticated ePortfolio practice on the student learning experience. Used on cam-
puses across the network with a wide range of students, the C2L Core Survey shed 
important light on the ways ePortfolio practice can shape student experiences.
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Analysis of Core Survey data (N = 10,170) suggested that ePortfolio processes 
shaped by integrative social pedagogies help students make connections and deepen 
their learning. Data suggested that ePortfolio practice done well helps students take 
ownership of their learning, building not only academic skills but also the affective 
understandings of self that are critical to student success. In this way, ePortfolio can 
help educators address issues of success outcomes and learning quality.

Proposition 3: ePortfolio practice done well catalyzes learning-centered institutional 
change. Focusing attention on student learning and prompting cooperation across 
departments and divisions, ePortfolio initiatives can catalyze changes in campus 
structure and culture, helping colleges develop as learning organizations.

We found that effective ePortfolio practice had an impact beyond students, link-
ing to faculty, staff, and institutional learning. The most effective C2L teams nec-
essarily undertook a broad range of activities, connecting with faculty and staff in 
diverse parts of campus, from departments and programs to student life, institutional 
research and assessment, information technology (IT), and Centers for Teaching and 
Learning (CTLs). Bringing together diverse campus groups for collaboration focused 
on student learning, we found, helped campuses grasp the holistic nature of student 
learning, sparked integrative structural change, and built campus-wide commitment 
to organizational learning.

ePortfolio “Done Well”: The Catalyst Framework

The Catalyst Framework starts with classroom pedagogy (see Figure P.1). But 
sophisticated ePortfolio pedagogy must be flanked by other practices. Because 
ePortfolio is most effective when implemented longitudinally (over time) and hor-
izontally (across disciplines and settings), and because effective ePortfolio practice 
involves faculty and institutional learning as well as student learning, the Catalyst 
Framework goes beyond the boundaries of the classroom. It speaks to not only 
the work of students and faculty but also departments and programs, as well as 
broader institutional structures. Across these core levels of institutional life, effec-
tive ePortfolio initiatives intentionally structure work in five interlocking sectors:

•	 Integrative Social Pedagogy: The theory and practice that guide the use of 
ePortfolios to support and deepen student learning, including practices 
related to ePortfolios for career and advisement. Effective practices encour-
age integrative learning and social pedagogy and center on reflection as a key 
to deep learning. C2L teams found Carol Rodgers’s framework for effective 
reflection to be a particularly helpful guide to strengthening their integrative 
pedagogical practices.14

•	 Professional Development: The active processes (workshops, seminars, online 
tutorials, and institutes) designed to help faculty and staff learn about 
ePortfolio technology and pedagogy and more effectively advance student 
learning and growth.
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•	 Outcomes Assessment: The ways campuses use ePortfolio and authentic 
classroom work to support holistic assessment of learning at the course, 
program, and institutional levels.

•	 Technology: The choices campuses make about ePortfolio platforms and related 
support mechanisms can have a profound impact on the shape and the success 
of a campus ePortfolio initiative.

•	 Scaling Up: The process of planning, building, and evaluating an ePortfolio 
initiative—the active role of campus ePortfolio leaders working with students, 
faculty, administrators, and other stakeholders to build ePortfolio culture, 
allocate resources, and make the connections that can catalyze institutional 
change. Scaling Up includes a set of strategies and a developmental trajectory 
model focused on both the breadth and the depth of ePortfolio practice at an 
institution (see Figure P.2).

We found that work done in these interlocking sectors can be enhanced by attention 
to the three Catalyst design principles: Inquiry, Reflection, and Integration (I-R-I).  
C2L research suggested that effective ePortfolio initiatives employ these design 
principles not only in their pedagogy but also in other sectors, guiding the plan-
ning and implementation of activities that engage students, faculty, and the broader 
 institution.

Figure P.1. The Catalyst Framework.
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•	 Inquiry, or inquiry learning, is a well-developed pedagogy involving generat-
ing questions, examining evidence, and solving authentic problems. For stu-
dents, ePortfolios can be understood as an inquiry into their own learning. In 
sophisticated ePortfolio–related professional development programs, faculty, 
too, are engaged in collective inquiry into practice. Programs and institutions 
use ePortfolio-based outcomes assessment as part of their inquiry into learn-
ing and teaching.

•	 Reflection, as understood by Dewey and others, stands at the core of deep 
learning, key to processing experience and generating meaning.15 Guided 
reflective learning is widely understood as essential to powerful ePortfolio 
pedagogy practice. Becoming a reflective practitioner is key to the success 
of ePortfolio–related professional development and outcomes assessment 
efforts.

•	 Integration, or integrative learning, engages students in connecting learning 
across time, space, and discipline, developing capacities to transfer knowledge 
and skill from one setting to another. Faculty and institutions must also work 
to advance integration, overcoming fragmentation and more intentionally 
applying insights and innovations to the broader process of building more 
cohesive and effective educational institutions. ePortfolios and outcomes 
assessment can be powerful processes in this regard.

To be used effectively as design principles, Inquiry, Reflection, and Integration must 
be understood as connected, not discrete. Together they form a dynamic cycle, most 

Figure P.2. A developmental trajectory of ePortfolio practice.

Small, Pockets
of ePortfolio

Use
III IV

II
I

Small, Pockets
of ePortfolio

Use

Sophisticated
ePortfolio Practice

Approaching
Scale

Sophisticated
ePortfolio Practice

Approaching
Scale

Emerging,
Unsophisticated
ePortfolio Use

Emerging,
Unsophisticated
ePortfolio Use

Breadth of Practice: Growing to Scale

Depth of
Practice:
ePortfolio

“Done
Well”

Note. Although institutions may begin at different points and in different quadrants on this trajectory, the goal 
should be to develop an implementation plan and timeline that will lead to the fourth quadrant, sophisticated, high-
impact ePortfolio practice approaching or at scale.
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powerful when recursive and ongoing. I-R-I can inform the planning and execu-
tion of action across sectors, deepening cohesive strategies on diverse fronts of an 
ePortfolio initiative.

The Catalyst Framework helps campuses understand what it takes to do ePort-
folio well. Building an effective ePortfolio initiative is a developmental process that 
must unfold over time. Because ePortfolio practice is most meaningful as a process of 
connection and integration, ePortfolio done well requires cohesive vision and design. 
The diversity of the Framework sectors suggests the necessary breadth of the effort, 
and the design principles help ensure cohesion and quality across sectors.

Key Insights

With this review of the Catalyst Value Propositions and Framework, we turn to the 
Catalyst in Action case studies. The epilogue details our examination of these case 
studies and the ways they helped deepen our understanding of high-impact ePortfolio 
practice. Here we want to very briefly preview some key insights that emerged from 
our analysis, illuminating new opportunities for both practice and research.

The Catalyst Framework. We asked our authors to test the Catalyst Framework. Is 
the Framework a valuable tool for guiding, analyzing, and presenting their ePortfolio 
practices? The clear conclusion emerging from this collection affirms the value of 
the Framework. “The strategies recommended in the Framework clearly supported 
the successful adoption of the learning portfolio . . . and the development of faculty 
professional competencies and contributed to student high-impact behaviors,” noted 
Lisa Donaldson and Mark Glynn of Dublin City University (see chapter 8, p. 111).

Discussion of the Framework runs through every author’s case study, including 
those authors for whom the Framework was a relatively new construct. “Although 
our portfolio program predates and was not part of the C2L project, both our and 
our students’ experiences reflect the Catalyst design principles of Inquiry, Reflection, 
and Integration,” concluded Jessie Moore and her colleagues at Elon University. 
“The five interlocking Framework sectors offer a rich way to describe the devel-
opment and continued evolution of our ePortfolio requirement” (see chapter 13,  
p. 173).

While endorsing the constructive value of the Catalyst Framework in guiding 
future work, our case study authors also employed it to effectively analyze work they 
had already accomplished. We present a brief introduction to those insights here, 
with more detailed analysis in our epilogue.

Pedagogy: Identity development and integration. Reflective pedagogy remains at 
the heart of effective ePortfolio practice on our Catalyst in Action campuses. Nearly 
every case study in the collection shares an example connecting to Rodgers’s reflective 
framework,16 suggesting the effectiveness of reflective, social pedagogy. Many cam-
puses also discussed the role ePortfolio practice plays in identity development, both 
academic identity and professional identity. Effective ePortfolio practice can help 
students discover and articulate who they are and who they want to be. We also saw 
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an interesting connection between attention to integrative learning and the develop-
ment of an integrative curriculum to support that learning.

Professional Development: Tips, I-R-I, and Scaling Up. Across the case studies, we 
found consistent attention to professional development, confirming the effectiveness 
of the Getting Started Tips in the Catalyst Framework. What was striking in these 
essays was the prevalence of sustained seminars designed to engage participants in an 
Inquiry, Reflection, and Integration process, helping them build effective ePortfolio 
practices into the fabric of the student learning experience.

Outcomes Assessment: Closing the loop and curricular coherence. In this volume, 
we found that a growing number of campuses were “closing the loop,” using the 
I-R-I principles to identify and integrate curricular improvements based on their 
ePortfolio-based outcomes assessment. This confirms our initial finding that ePort-
folios can support a culture of assessment for learning, based on the structured 
examination of authentic student work. We saw how ePortfolio-based outcomes 
assessment conducted at the program level helps faculty and staff focus on curricu-
lar integration and coherence, moving from focusing narrowly on learning in “my 
course” to thinking more broadly about “our program” and “our students.” We also 
learned how programs used ePortfolios to engage external reviewers in assessment 
activities, adding an additional perspective and voice to the process.

Technology: Building community, strengthening pedagogy. This collection confirms 
that the “e” in ePortfolio makes a difference. Our case studies support the idea that 
platform selection can be a strategic opportunity to build buy-in from various institu-
tional stakeholders and establish a community of interest and support. It’s also a first 
step in building a strong relationship with a vendor. Most important, CiA case stud-
ies revealed the ways technology enables and supports effective ePortfolio practices, 
particularly social pedagogy, visual composition, and curation.

Scaling Up: Connecting to programs. While we often think of scaling up in terms 
of institution-wide use of ePortfolio, many of these case studies focused on inte-
grating ePortfolio practice at the program level. Observing this process, we learned 
that it may be valuable in some contexts to consider the program as a constructive 
unit of scale for an ePortfolio initiative, a crucial building block where ePortfolio 
use can be productive and self-sustaining. Using ePortfolio as a meta-HIP across 
a program or major can help students integrate and apply learning and supports 
identity development. For faculty and staff, programmatic ePortfolio use provides 
an opportunity to engage in outcomes assessment that focuses on building cur-
ricular coherence.

The Catalyst Value Propositions. Every Catalyst in Action case study presented 
institution-appropriate evidence of ePortfolio practice’s impact on student, faculty, 
and/or institutional learning. This in and of itself is significant. Moreover, the collec-
tive findings confirm and deepen all three Catalyst Value Propositions:

•	 For Proposition 1, we have additional evidence of ePortfolio’s positive impact 
on student outcomes such as retention and graduation. Some CiA schools con-
ducted more rigorous research and analysis, further supporting this proposition.
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•	 Proposition 2 focuses on ways that ePortfolio practice enhances students’ 
learning experiences. While adding to the quantitative and qualitative evidence 
from a range of campuses supporting this proposition, these case studies reveal 
new evidence related to identity construction. Many case studies argue that 
students’ experience of high-impact ePortfolio practices helped them think in 
new ways about their evolving sense of themselves as emerging scholars and 
professionals.

•	 Proposition 3 focuses on ePortfolio’s potential to catalyze faculty and campus 
learning. The narrative evidence shared through the CiA case studies suggests 
that institutional change is catalyzed by ePortfolio practice taking place at the 
faculty, program, and institutional levels. We learned from this new evidence 
that it is not the technology itself or even a classroom practice that plays this 
catalytic role. It is the combination of activity across multiple sectors of the 
Catalyst Framework that creates opportunities for institutional learning and 
change.

This exciting new evidence supporting each Catalyst Value Proposition is explored 
and analyzed in more detail in the epilogue.

The Catalyst in Action Collection

Each case study in this collection exemplifies one or more aspects of high-impact 
ePortfolio practice. Authors discuss the Catalyst Framework, the Catalyst Value 
Propositions, and the HIP behaviors relevant to their practice. They help us better 
understand how to effectively use the Framework to design, build, and sustain a high-
impact ePortfolio practice. Each case study includes an institutional profile, which 
situates the practice in the context of the institution, the Scaling Up developmental 
trajectory, and the Catalyst Framework. We briefly introduce each case study here to 
provide readers with an overview of the collection.

“Self as Story: Meaning-Making and Identity Integration in Capstone ePortfolios.” 
In Northeastern University’s Master of Education program, an innovative, ePortfolio-
based capstone course unifies the entire program and guides learners through an 
identity transition from “master’s student” to “professional with a master’s degree.”

“Integrative Learning and Graduation With Leadership Distinction: ePortfolios and 
Institutional Change.” At the University of South Carolina, a unique ePortfolio-based 
Graduation with Leadership Distinction (GLD) deepened a university-wide integra-
tive learning initiative. GLD and its ePortfolio practice catalyzed student, faculty, and 
staff engagement in a campus culture of integrative learning.

“High-Impact Catalyst for Success: ePortfolio Integration in the First-Year Seminar.” 
Bronx Community College (CUNY) introduced its First-Year Seminar (FYS) in 2012. 
While ePortfolio is a required element of all FYS sections, fidelity of implementation 
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differs widely. Data show that professional development is critical to fidelity, to the 
successful integration of ePortfolio, and to its positive impact on student success.

“In a Company of Mentors: Finding Direction and Purpose in a Divinity School 
ePortfolio (and Discovering an Assessment Tool Along the Way!).” The Divinity School at 
Yale University has successfully used ePortfolio for 10 years. Its well-crafted pedagogi-
cal practice stimulates meaningful student reflection, engaging groups of mentors 
from within the university and beyond its walls in a process that combines pedagogy, 
advisement, and authentic assessment.

“Structured Advisement and Career Discernment via ePortfolio.” At LaGuardia 
Community College (CUNY), the Deaf Studies program has developed a struc-
tured sequence of career discernment activities, the Deaf Studies ePortfolio Sequence 
(DSES). As a longitudinal advisement tool, the DSES presents multiple opportuni-
ties to examine career options and engage students in Inquiry, Reflection, and Inte-
gration.

“Scaling Strategies in Action: Developing an Institutional ePortfolio Practice.” Rad-
ford University uses ePortfolio in various contexts across the institution, including 
fulfilling course and program requirements, capturing professional development 
activities, facilitating career and internship search and fulfillment, and enabling 
reflection on personal growth. Preliminary data show that ePortfolio practice leads to 
increased student success.

“ePortfolio and Declarations of Academic Self: A Tale of Two Contexts.” Faculty at 
Purchase College (SUNY) use integrative social ePortfolio pedagogy in two very dif-
ferent settings to support learning, growth mindset, and identity development. Data 
showed that students who worked in an ePortfolio environment were more likely to 
express growth mindsets and other identity-related concepts than were students who 
completed similar assignments in other formats.

“From a Standing Start to a Sprint Finish: The Dublin City University Learning 
Portfolio Journey.” Tracing the planning and implementation stages of Dublin City 
University’s learning portfolio journey, this case study focuses on collaboration and 
community building in the platform selection and professional development process.

“Writing and Reflecting for Transfer: Using High-Impact ePortfolios in Online First-
Year Composition.” In the Writers’ Studio, an online first-year composition (FYC) 
program at Arizona State University, integrative social pedagogy guides students’ 
ePortfolio practice. While deepening student learning and helping them craft new 
identities as learners, ePortfolio practice helps faculty assess learning outcomes and 
adjust curriculum to maximize student success.

“Critical Junctures: Professional Development in an Evolving ePortfolio Landscape.” 
LaGuardia Community College (CUNY) established a comprehensive approach to 
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ePortfolio-related professional development, built on a foundation of reflective, inte-
grative social pedagogy. This case study describes how intentional professional devel-
opment efforts shape a fully scaled and evolving high-impact ePortfolio initiative.

“From Berlin to Belize: Deepening the Global Learning Experience With ePortfolio 
Pedagogy.” At Guttman Community College (CUNY), ePortfolio is integrated across 
learning experiences at scale. The authors spotlight the Global Guttman program, 
which provides opportunities for students to reflect on the application of academic 
concepts in real-word situations.

“ePortfolio, Professional Identity, and Twenty-First Century Employability Skills.” 
The Waterloo Curriculum Vitae (WatCV) ePortfolio initiative is a teaching and learn-
ing intervention with broad and powerful implications. The authors describe their 
professional development program, outlining the steps taken to support students and 
instructors and ensure that WatCV practices build students’ career readiness.

“Not Just Another Assignment: Integrative ePortfolios, Curricular Integrity, and Stu-
dent Professional Identity.” The ePortfolio practice of Elon University’s Professional 
Writing and Rhetoric program is a highly scaffolded, signature element of the under-
graduate experience. Students formulate and revise their professional identities as 
writers and rhetors through their portfolios-in-progress. An external portfolio evalu-
ation provides both student- and program-level feedback.

“What Is ePortfolio ‘Done Well’? A Case of Course-Level Analysis.” Carleton Univer-
sity integrated ePortfolio practice in an advanced English as a Second Language for 
Academic Purposes course. The authors describe the pedagogical underpinnings of 
the scaffolded activities and share evidence of their impact on students.

“ePortfolio as a Capstone-in-Progress: Reflective Pedagogy, Faculty-Centric Processes, 
and Evidence of Impact.” Salt Lake Community College’s (SLCC’s) ePortfolio practice 
is anchored in the general education program. Describing key chapters in SLCC’s 
Scaling Up story, starting with outcomes assessment and then moving to pedagogy 
and professional development, this case study underscores the importance of inte-
grating ePortfolio into key institutional processes.

“High-Touch Advising and the Cycle of ePortfolio Engagement.” Guttman Com-
munity College (CUNY) integrated ePortfolio into the academic advising pro-
cess, embracing social pedagogy and reflective approaches to student development 
and educational planning. Professional development deepened ePortfolio practice, 
improving student success and institutional learning.

“Building STEM Identity With a Core ePortfolio Practice.” LaGuardia Commu-
nity College’s natural sciences faculty connect STEM skills and content, ePortfolio, 
and STEM identity to energize a mind shift in the learning process. The authors 
explore a curricular design for STEM majors where assignments, student narratives, 
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and identities are captured in a comprehensive core ePortfolio—constructed in the 
first year and carried longitudinally through the capstone experience.

“Process, Pace, and Personalization: Lessons From a Scaling Story.” Tracing the evo-
lution of ePortfolio usage at Binghamton University (SUNY), this case study explores 
the perspectives of the Center for Learning and Teaching, individual faculty, and the 
Department of Public Administration as they integrated ePortfolio practice into their 
program.

“Curating the Complete Self: ePortfolio Pedagogy in the First-Year Seminar in the 
Liberal Arts.” LaGuardia Community College English professor Demetrios V. Kapet-
anakos defines curation as a high-impact ePortfolio practice that fosters a deep and 
continual engagement with student identity development. He shares pedagogical 
strategies used to engage the students in building an identity that fuses the personal, 
academic, co-curricular, and professional.

“Rising From the Ashes: Blazing a New Trail for the Manhattanville Portfolio 
Tradition.” Sharing a story of scaling and resilience, Manhattanville College’s ePortfo-
lio team explores the strategies that supported the Manhattanville Portfolio System’s 
initial transition to ePortfolio and its subsequent redevelopment into Atlas, Manhat-
tanville’s Portfolio 2.0.

A Final Note

These case studies represent a range of institutional types, disciplines, and degrees of 
scale. Authors selected one or more Catalyst Framework sectors to highlight. Read-
ers who prefer to focus on case studies based on one or more of these categories can 
refer to the Institution Profile on the first page of each chapter as a guide. The richest 
understanding will of course emerge from a review of the collection as a whole and 
consideration of the patterns that emerge across institutions and sectors. We have 
initiated that cross-campus discussion and analysis in our epilogue, “Identity, Inte-
gration, and Cohesive Learning Pathways: An Examination of the Catalyst in Action 
Case Studies.” We look forward to deepening our shared insight through further 
research and dialogue with the field.
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