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INTRODUCTION

What does it mean to be productive in our roles 
as professors? What would it look like to have 
more peace in our lives and not find ourselves 

constantly in reaction mode, to know that we were invest-
ing our time in ways that were most meaningful to us? 
How would our lives be different if we knew that all 
our commitments were recorded, that there was not a 
chance a single task was going to be forgotten, that not 
one piece of follow-up from our classes would fall through 
the cracks? 

What if our students knew we were committed to 
serving their needs? If they were confident that they were 
going to be regularly presented with relevant, engaging, 
and current resources to heighten their learning and hear 
back from us when they have questions?

That is what this book has been designed to accom-
plish. The Productive Online and Offline Professor was 
conceptualized to serve those who teach fully online or 
blended courses. However, the guidance provided is broad 
enough to apply to anyone who teaches in a higher edu-
cation context. 
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This book helps us aim for improved productivity, but 
not so that we can have ever-higher head counts in our 
classes or achieve more exceptional results according to 
others’ measures. The approaches described in this text 
provide ways to streamline those aspects of our work 
that allow for improved productivity without lessening 
our ability to have authentic connections with our stu-
dents.  We make what we can more efficient so we can 
be more fully present in our teaching and other parts of 
our lives.

One of the hardest parts of writing about productivity 
is overcoming the following perceptions that many in aca-
demic circles have regarding this topic: speeding up our 
work can translate into reducing the personal attention 
we pay to our students, the work of teaching can be seen 
as easily replaced or robotic, or boosting our workflow 
efficiencies might mean missing out on some of the more 
creative aspects of our vocation. 

The resistance toward thinking of ourselves as produc-
tive workers is not new (Tierney, 1999). We dislike being 
referred to in ways that mechanize our work, yet we strive 
for achievement and want to fulfill the commitments we 
make to those who depend on us in our increasingly inter-
dependent work. Administrative leaders who focus on 
“scaling” online learning often leave the human elements 
of teaching and learning too far removed from the discus-
sion. We want meaningful, significant, complex connec-
tions with our online students, and no new set of macros 
is going to make that possible.

Middaugh (2001) reminds us that “productivity cannot 
be measured until the nature of the work being assessed 
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The approaches 
described in this 
text provide ways to 
streamline aspects of 
our work that allow for 
improved productivity 
without lessening 
our ability to have 
authentic connections 
with our students.

 #ThriveOnline
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is well defined” (p. 8). How much time we are expected 
to spend teaching versus devoting our efforts toward 
research will undoubtedly shape how we measure our 
effectiveness. The priorities of a professor at a research 
institution are likely to look considerably different from 
those of a professor at a community college, where 
research requirements are often minimal. 

The pursuit of productivity can extend well beyond 
our professional endeavors. Meyer’s (2012) research 
reveals that those of us who teach online often pursued 
this type of work because of its scheduling flexibility. We 
might have small children at home or family members 
with health challenges. As our lives have reached a point 
where we need more flexibility in our teaching, we are 
often in need of tools to help us navigate our work and 
the balance between the personal and the professional. 

When we teach online, some of our efforts can go 
unnoticed. Gauging our results is difficult. Our produc-
tivity and effectiveness may be reduced to student head 
counts and course evaluations. As illustrated by Middaugh 
(2001), the attempts to measure faculty members’ produc-
tivity are likely to focus far more on inputs (what we do) 
than outputs (the results achieved). 

As online instructors, we are often expected to pro-
vide support and feedback to learners outside of regular 
work hours. Programs or courses that are designed with 
greater emphasis on asynchronous content can make it 
difficult for us to press the “off button” on our teaching. 
The need for methods to have improved productivity in 
our lives often extends well beyond the instruction envi-
ronment. 
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As we consider ways to enhance our productivity, it 
is paramount to know what is most important to us. Are 
we aiming to have more time to invest in mentoring our 
students, or do we want the ability to pursue additional 
grant opportunities? Are we seeking to experience less 
stress through having a better handle on our projects and 
tasks, or is it more important that we focus on our integ-
rity in being people who do what we say we will do? 

For several years, I have hosted a podcast called Teach-
ing in Higher Ed that has two foci: teaching and personal 
productivity. Concerning the second aim of the podcast, 
the following words are included in the introduction to 
each episode: “We also share ways we can improve our 
productivity so we can have more peace in our lives and be 
even more present for our students.” Being fully present is 
a challenging aim. Those who can live in the moment expe-
rience less stress and are more able to appreciate what is 
before them. I struggle to be present, often preferring to 
focus on the future in my own personal and professional 
endeavors. While being able to consider what is possible 
down the road is a valuable skill, so is being engaged in 
the moment that is now: 

There is one thing we can do, and the happiest 
people are those who can do it to the limit of their 
ability. We can be completely present. We can be all 
here. We can give . . . our attention to the oppor-
tunity before us. (Mark Van Doren as cited in Allen, 
2015, p. 3)

When I am at my most productive, I avoid fretting 
about what is falling through the cracks. I do not have 
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to wonder if I am working toward meaningful goals. My 
students know that they have my full attention when I am 
with them, whether in a videoconference class session or 
a one-on-one phone conversation. My husband and our 
children also know that when I am with them they have 
my focus. The Productive Online and Offline Professor 
aims to describe how I am able to do that and share oth-
ers’ approaches as well.

Being present for our students (online or face-to-face) 
is vital to our effectiveness as educators. In a study on 
quality online education, a participant emphasized the 
need for presence by stating, 

You really have to rewire your thinking about how 
you manage your time . . . and your presence. . . . 
[You’re] not there with students, so how do you 
make that happen? 

I don’t know if it’s time management so much 
as it is a presence management issue. (Whalen, 
2009, p. iv)

In a study conducted by Bruner (2007), faculty members 
estimated that it takes twice as long to develop an online 
course as it does an in-person one. The frequent use of 
asynchronous communication tools in an online course, 
such as email, can often lead to more time being required 
to address students’ needs adequately.

The Productive Online and Offline Professor aims to 
identify fulcrum points in our work, such that we can have 
more time to invest in more meaningful interactions with 
our students. As we streamline our communication, our 
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When I am at my most 
productive, I avoid 
fretting about what 
is falling through the 
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 #ThriveOnline
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students can have a better idea of how to achieve their 
academic goals and we can spend less time clarifying 
aspects of the course that have already been articulated. 
As we locate, curate, and share knowledge, the examples 
we use in our online courses can be more current and rel-
evant for our students. As we use tools that help us sim-
plify and automate parts of our work, we can have that 
much more time for the unexpected events that inevita-
bly come up during a course. Finally, as we strive to keep 
online courses as current and as relevant as possible, we 
can spend less time updating information and more time 
investing in our students. 

This book presents approaches to achieve greater pro-
ductivity in an academic context. Many of the examples 
are specifically geared toward those who teach online. 
However, this book is pertinent to all who instruct in 
higher education, facilitating online, blended, or face-to-
face courses.

This book is intended to be a practical guide for ful-
filling our roles with excellence and joy while managing 
other priorities in our personal and professional lives. 
Note that the word in the previous sentence is excellence, 
not perfection. Brown (2012) has regularly worked to 
free us from the guilt we feel when we do not live up 
to our own and others’ expectations and are trapped 
in our attempts to be perfect. She states, “We risk miss-
ing out on joy when we get too busy chasing down the 
extraordinary” (p. 125). This book aims to reduce the 
friction in the way we approach our work, yet recog-
nizes we have individual differences in what will work  
best.
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This book is pertinent 
to all who instruct 
in higher education, 
facilitating online, 
blended, or face-to-
face courses.

 #ThriveOnline
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Each part of The Productive Online and Offline Profes-
sor is devoted to productivity on your terms, according to 
your priorities and preferences:

•	 Part One addresses the challenges in translating 
intention into action and proposes methods for set-
ting and accomplishing goals. 

•	 Part Two describes the ability to communicate using 
both synchronous and asynchronous methods, along 
with ways of enriching such communication. 

•	 Part Three prescribes techniques for finding, 
curating, and sharing relevant knowledge both 
to students within one’s courses and to a broader 
personal learning network (PLN).

•	 Part Four examines specific tools for navigating the 
unique challenges of productivity while teaching 
online. It includes ways to grade more productively, 
which in this case means providing rich feedback to 
students while not wasting time on the aspects of 
grading that do not align with that aim. 

•	 Part Five shares techniques for keeping one’s course 
materials current and relevant in the most efficient 
ways possible.

Located at thriveonlineseries.com, an online supplement 
ensures that the tools mentioned are kept updated with 
any changes that come after the publication date. Visit that 
site often to keep the inspiration going from the book, 
as well as to discover other tools that were not included 
in the book. The website also provides updated links to 
all the applications, services, and tools. Another way to 
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leverage greater benefits from reading The Productive 
Online and Offline Professor (as well as the other books 
in the Thrive Online series) is to engage in community  
with others. 

The hashtag #ThriveOnline is used throughout the 
book to extend invitations to share reflections, ideas, and 
recommendations. Hashtags are used on Twitter and other 
social media as a means for grouping conversations and 
making it easy to see what is happening within a given 
topic. A search for #ThriveOnline will show recent discus-
sions that are occurring about the books within the series. 
What are the challenges that get in the way of achiev-
ing greater productivity in your teaching and in the other 
parts of your life? Pursuing enhanced productivity is not 
a solo journey. The #ThriveOnline conversation will help 
build community and remind us all that we are not alone 
in these efforts. 

PURSUING PRODUCTIVITY
What are the aims of increased productivity when teach-
ing online (or offline)? This section introduces the cri-
tiques made for gauging faculty members’ productivity 
and articulates what is possible with greater efficiency and 
effectiveness in online teaching.

Ultimately, the goal of being productive while teach-
ing online is to be present for our students, effectively 
facilitate learning while establishing systems that allow 
us to fulfill our commitments, and have greater peace in 
our lives. Focusing on being more efficient in our teaching 
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does not mean we have to deemphasize effective peda-
gogy or care any less for our students.

We need to be careful not to overemphasize mak-
ing things faster if we are pursuing unproductive or 
unhealthy aims. The authors of The Slow Professor (Berg 
& Seeber, 2016) criticize the so-called culture of speed that 
is so prevalent in higher education. They are critical of 
the corporatization of colleges and universities, and the 
“distractedness and fragmentation [that] characterize[s] 
contemporary academic life” (p. 90). Institutions’ financial 
challenges can quickly be translated into so-called solu-
tions of implementing larger class sizes, asking faculty to 
perform administrative tasks outside the scope of their 
functional roles, and increasing the use of the contingent  
workforce. 

Berg and Seeber (2016) offer some relief to tenured 
professors in The Slow Professor, reminding us of the 
importance of reflection and stillness in our work. How-
ever, there are criticisms regarding how their guidance 
might apply to those who are a part of the contingent 
academic workforce. Adjunct faculty increasingly share 
their stories of taking on more than a full-time workload, 
an attempt to cobble together enough income to pay the 
bills. Does the higher education contingent workforce 
have the luxury of focusing on slowing down? 

Mitch Tropin works as an adjunct and coordinates his 
commute times between six institutions in and around 
Washington DC. He reveals, “You never know when a class 
will be canceled or a full-time professor will bump you at 
the last minute” (Fredrickson, 2015, para. 9).
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THE ROLE OF THE ONLINE PROFESSOR
The role of a professor looks drastically different depend-
ing on the institution as well as the various types of stu-
dents being served. Teaching online only adds to that 
complexity. The tools used to teach the courses can 
vary from those of face-to-face classes at some institu-
tions. The marketing messages used to solicit students 
for online programs emphasize flexibility and regular 
opportunities to engage with the faculty teaching the 
courses. Unless different expectations are set, it can be 
made to seem like a professor will be available at all 
hours of the day and night to support learners in online  
programs. 

Our work as online professors may include the follow-
ing types of responsibilities:

•	 Teaching (online or hybrid courses)
•	 Research
•	 University service
•	 Meetings
•	 Publishing
•	 Conferences

Many online professors teach as adjuncts and hold  
other jobs. Beyond our professional duties, we may have  
significant others, children, parents, and other family 
members who require care, as well as organizations we 
belong to outside of work. There is a lot to navigate. 

Regardless of what we are aiming toward in the desire 
to improve our productivity, some practices can help us 
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reflect on what is most important to us, eradicate unrec-
ognized time wasters, and ultimately be more present for 
those we teach. The following section explores various 
understandings of productivity. It also articulates funda-
mental principles that will be true regardless of what tech-
nique is being implemented. 

PRODUCTIVITY: A DEFINITION
Being productive is not about being able to accomplish 
tasks faster if that means detracting from our abilitites to 
be present in our teaching and other aspects of our lives. 
However, if we can automate tasks that will hinder our 
ability to focus on those we serve, then that type of effi-
ciency is worth pursuing. 

Faculty productivity is sadly most often translated into 
how much research gets conducted. Although the tech-
niques in this book could be used to pursue larger research 
portfolios, focusing myopically on that one aspect of pro-
ductivity would be an incredibly short-sighted way of 
gauging faculty productivity at large. The sole measure 
lacks the appreciation for how diverse our institutions are 
and the focus on teaching that is present at many univer-
sities and colleges.

Productivity is being aware of our commitments and 
being able to prioritize them holistically. Productivity 
allows us to have more peace in our lives because we are 
far less likely to allow things to fall through the cracks. 
Productivity is about reducing the friction in our systems 
such that we have more capability for attending to the 
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people we care most about. Houston (2015) shared her 
definition of productivity on the Teaching in Higher Ed 
podcast: “Productivity, to me, is not about doing more 
things faster. It is about doing the things that are most 
important to me and creating the kind of life I want to 
have” (para. 1). We are at our most productive when we 
can leverage our strengths in our work. When we have 
established systems for recording, organizing, and reflect-
ing on our priorities, our minds are freed up for more  
creative endeavors. 

There are three aspects to this definition of  
productivity:
1. Awareness of commitments and priorities: There can be 

a temptation to think that we can keep track of all the 
things that need to be done in our lives in our heads. How-
ever, if we think just about the number of emails most of 
us get in a single day that contain some kind of request 
from someone else, we can see that relying on our mem-
ory is not enough. Productive online professors know what 
they have committed to accomplish and what their priori-
ties are at any given time. 

2. Enough margin to meet emerging needs: Because the over-
whelming majority of online students pursue that venue 
for at least some portion of their coursework because of 
its inherent flexibility, it is essential that we be prepared to 
respond to them quickly and support them in their learn-
ing. There are also times when we hear about an upcoming 
deadline for a conference presentations proposal just before 
the due date. Having the capacity to take on additional tasks 
as they emerge can help us avoid missing out on exciting 
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opportunities, as well as best serve our students. Productive 
online professors have enough room in their lives to attend 
to learners’ needs as they become aware of them and to 
capitalize on last-minute serendipitous occurrences. 

3. Established systems and approaches to help maximize invest-
ment of time: If a task can be made easier through some 
kind of automation or workflow, it makes sense to leverage 
the possibilities. The only exception to this principle is when 
considering our relationships with other people. Human 
connections should not be made more efficient. However, 
having systems that help us work smarter can free up more 
time for engaging in those essential relationships. Productive 
online professors develop approaches to ease aspects of their 
work that can save them time, to free them up to have more 
authentic connections with their students and colleagues.

As productive online professors we are aware of our com-
mitments, invest our time in making meaningful connec-
tions with our students, and regularly seek to develop our 
students’ learning. We have adequate space in our lives to 
pursue unplanned things that come our way. 

FUNDAMENTAL PRINCIPLES
More than 100 tactics are described in this book for how to 
improve one’s productivity. That does not mean that each 
one should be implemented in a person’s life, however. 
When reading a book that offers prescriptions for how to 
be more productive, it is easy to become overwhelmed or 
fail to leverage as much as one hopes.
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People’s productivity systems must work for them, 
in the short and long term. The Productive Online and 
Offline Professor is not intended to be followed like a  
recipe, step-by-step, regardless of what ingredients are on 
hand or what one’s preferences are. Instead, each of the 
book’s five parts concludes with a “Take Action” section, 
where one or two approaches may be identified as most 
relevant and ripe for experimentation. 

One cautionary note is vital in learning more about 
productivity: Avoid the temptation to be perfectionistic 
about your productivity practices. I regularly have weeks 
when I consider myself to have been “productive” and 
others where I lacked that feeling of accomplishment. 
This is not a game of crossing the finish line, but rather 
aligning ourselves with practices that help us fulfill our 
commitments and be present for others. Robinson (2012) 
exemplifies this quest for showing more vulnerability 
and not allowing guilt to take over when we miss the 
mark. She  reminds us, “Productivity practices are pred-
icated on grappling with constant scarcity. Not enough 
time. Not enough control. Not enough perspective. Not 
organized enough. Not reliable enough. Not [fill in the 
blank] enough” (para. 7). Robinson is working toward the 
constant awareness that she is enough even when not 
enough actions were checked off on her task list during 
a given week. 

While we are not aiming for perfection, two funda-
mental principles are reflected throughout this book: 
building trustworthy productivity systems and being wor-
thy of trust. By focusing on principles over practices, we 
can ground ourselves in what is most important and not 
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get caught up in the minutiae of thinking we just have not 
found the right trick yet. Regardless of how we decide to 
organize our virtual files, or whether we use a paper or 
a digital calendar, the following principles will support a 
sustainable productivity system and are foundational to 
the pursuit of productivity. 

Building Trustworthy Productivity Systems
Our productivity practices can sometimes get us into trou-
ble. The challenge is that we cannot trust them. We want 
them to show us what is most important and to be able to 
rely on them to track our commitments. Instead, we can 
find ourselves having to work around the systems that we 
set up because we know that the information we have 
fed into them is not accurate, or at least not as precise as 
needed. We want our minds to be cleared after engaging 
with our productivity systems. All too often, though, we 
wind up feeling even more overwhelmed and unclear on 
where to focus our attention. As Dini (2014) argues, 

To rely on our systems, we need to be able to trust 
them. When we trust our environments to support 
us, to not be intrusive, to engage us when it would 
be best, we can use them to develop what we find 
to be meaningful (p. 36).

Most of us have built productivity systems that regularly 
misinform us about where things stand, or what requires 
our attention. One example of this is with deadlines. In 
task management systems (to-do lists), there is a place to 
establish a deadline for any action. Instead of thinking 
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about whether an actual date exists by which a particular 
task must be completed, we enter into wishful thinking. 
We might say to ourselves, “It would be good to get it 
done by Friday, for the committee to have a few weeks 
to think about it before the next time we are together 
in person.” Monday would work just as well to circulate 
the information to the committee members, or even the 
following Friday. After all, the next committee meeting is 
not scheduled until three weeks from now. 

We start setting arbitrary, meaningless deadlines for 
all our tasks. Before we know it, we have established a sys-
tem of tracking tasks that is not trustworthy. The tool we 
use to track all of our tasks tells us that tasks are due by a 
given date when in fact we just wish we would finish them 
by that time. As the situation snowballs, most of our tasks 
appear to be overdue and therefore in need of immediate 
attention when in fact many of the deadlines were merely 
the result of wishful thinking. 

Being Worthy of Trust
By having reliable productivity systems, we have an oppor-
tunity to be worthy of others’ trust. Can we fulfill our com-
mitments to others? Do we do what we say we will do? 
Are we the type of people who are continually seeking 
to become more knowledgeable and skilled in our chosen 
vocation?

Stephen Covey (2004, 2009, 2012) defined trust in 
many of his books as having two components: character 
and competence. Others come to trust us because we fulfill 
our commitments, tell the truth, and are other-centered. 
Trust extends beyond having good character, however. 
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Trust is also built by being good at what we do, by 
being competent. We become trusted online professors 
because we are capable teachers and are regularly seek-
ing to become even more effective at facilitating learn-
ing. Our quest to remain up to date and relevant in our 
disciplines never ceases, yet we also trust that our stu-
dents bring valuable insights into their learning expe-
riences and have much to offer the learning community  
and us. 

One of the principles articulated throughout The 
Productive Online and Offline Professor is that following 
through on what we commit to matters. Our students are 
counting on us to model this value for them, as are our 
faculty colleagues. This book helps us realize that aim.

USE WHAT WORKS:  
ANALOG VERSUS DIGITAL

Some people gravitate toward paper-based aids, whereas 
others instead find a technological way to set up their sys-
tems. My advice is to use what works, in terms of both 
your personal preferences and the approaches that will 
produce the least amount of friction. These contrasting 
ways of working are often referred to as analog versus 
digital tools.

As I type these words, there are sticky notes adhered 
to my monitor and desk hutch. As I identified each sug-
gested change made by the publisher, I created a separate 
physical note to keep me focused. I certainly could have 
placed those notes in digital format and virtually checked 
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each item off as I finished. However, there is something 
incredibly motivating about seeing the amount of work 
remaining in this particular revision stage become smaller 
and smaller as I crumple up each note. Seeing the brightly 
colored paper in my peripheral vision provides me with 
the ability to resist the temptation to shift my attention 
to an activity more exciting than this part of the writing 
process.  

In contrast, I have not found it helpful to track gen-
eral to-do items with sticky notes. In fact, it may even be 
unhelpful. These small pieces of paper are too easy for 
me to misplace and they often are not with me when I 
am trying to move a project forward. I have an office at 
my university, as well as a dedicated work spot at home. 
There is also a coffee shop down the hill from our house 
that occasionally serves as a place to get things done. I 
need to have the tools I need for my productivity system 
with me at all times, which is why digital tools are often 
my preference. However, there are times when an analog 
approach rules supreme. 

Another aspect of using what works is to consider the 
primary function of an application. Occasionally, podcast 
listeners will email me and inquire as to why I recom-
mended a particular product on the show. Recently, a pro-
fessor asked why I did not suggest Google Keep (a virtual 
notebook app) when I was sharing about social bookmark-
ing tools. My response was that Google Keep can serve the 
purpose of saving bookmarks, but the social bookmarking 
services that I recommended all had extended features to 
more effectively share categories of information with oth-
ers than Google Keep. 



22  introduction

It all depends on the primary ways we want to leverage 
a given application. I try to keep the number of different 
services I use to a minimum. This helps my ongoing learn-
ing about various services result in extending the value 
of the tools. But if I minimize my applications too much, I 
will miss out on the unique challenges that the developers 
have attempted to solve in the creation of their service. I 
provide more recommendations specific to the choice of 
analog versus digital in Part One. 

GETTING STARTED

Beginning to think more about productivity and where to 
start can feel overwhelming. It is not necessary to read 
The Productive Online and Offline Professor in order 
from start to finish. However, I do recommend starting 
with Part One, which, along with this introduction, lays a 
solid foundation regarding terminology and fundamental 
approaches. Then, feel free to navigate to the parts that 
are most relevant to what you are trying to accomplish, in 
terms of becoming more productive. 

It will help you truly adopt what you are reading if 
you pause along the way and identify steps you want to 
take to improve your systems. The  “Take Action” section 
at the end of each part provides ideas for things you can 
tackle to translate theory into action. Consider not read-
ing the whole book at once, which will make it easier for 
you to put the information  into practice. 

These are some areas you may consider focusing on as 
you make your learning tangible:
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•	 Review the fundamental principles described in the 
introduction and determine whether any changes 
would help you with your productivity.

•	 Regularly reflect on the ways that designing or 
improving your systems will help you achieve your 
goals—which will keep you motivated along the 
way.

•	 Set goals using one of the three methods described 
in Part One.

•	 Determine one method to use in an upcoming class 
to facilitate communication with your students 
more effectively based on the advice from Part Two.

•	 Establish a personal knowledge management (PKM) 
system using the approaches shared in Part Three.

•	 Identify one workflow that can be improved using 
checklists, workflows, or automation as described in 
Part Four.

•	 Start using a password manager or audit your back- 
up method(s) as prescribed in Part Five to avoid 
serious productivity deficiencies that can arise when 
passwords are hacked, hard drives fail, or identities 
are stolen.

The trouble with feeling overwhelmed is that it can pre-
vent us from taking any action at all. The best way to 
become more productive is to start somewhere. If you find 
yourself having difficulty determining what steps to take, 
consult the Take Action steps outlined at the end of each 
part and pick just one step to begin traveling down the 
path of translating your intention into action. 
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TAKE ACTION: INTRODUCTION
This is an opportunity to reflect on which steps are most 
important to take after reading through the introduc-
tion. Here are specific next actions you may want to 
consider and record your thoughts about to increase 
the impact of the book:
  Determine where to store actions to take as you 

read this book. Capture one to three steps to take 
from having read the introduction. In Parts One 
through Five, the Take Action section will always 
have some ideas to get you started. 

  Spend some time reflecting on the meaning and 
purpose of productivity. If you can achieve “max-
imum” productivity, what will that free you from 
and what will you be able to focus more on? 

  Visit teachinginhighered.com/episodes and view 
the category of episodes about productivity. Lis-
ten to the two episodes that are most related to 
areas where you feel your productivity is being 
challenged. Instead of listening online, you can 
search for Teaching in Higher Ed on whatever 
podcast app you have on your smartphone (Apple 
Podcasts, Google Podcasts, TuneIn, or via Stitcher 
Radio). Identify what resonated most with you as 
you listened and what specific steps you can take to 
implement one thing from each episode.




