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1

INTRODUCTION

When the Shit Hits the Fan, Do We Throw Out the 
Lesson Plan?

OiYan A. Poon and Badia Ahad-Legardy

July 13, 2013: Acquittal of George Zimmerman, who killed Trayvon 
Martin in Miami Gardens, Florida.

August 9, 2014 and November 22, 2014: Police murders of 18-year-
old Mike Brown in Ferguson, Missouri, and 12-year-old Tamir Rice in 
Cleveland, Ohio.

December 3, 2014: No indictment of the police offi cers involved in the 
killing of Eric Garner in Staten Island, New York.

April 2015: Death of Freddie Gray and subsequent mass uprising in 
Baltimore, Maryland.

June 17, 2015: Cynthia Hurd, Susie Jackson, Ethel Lee Lance, Depayne 
Middleton-Doctor, Clementa Pinckney, Tywanza Sanders, Daniel Sim-
mons, Sharonda Coleman-Singleton, and Myra Thompson are gunned 
down at a bible study gathering in a historic Black church in Charleston, 
South Carolina, by Dylann Roof.

October 2015: Concerned Student 1950 launches a campaign for racial 
justice at the University of Missouri and inspires a renewal of student activ-
ism nationally.

November 2015 to March 2016: Dashcam video of the police killing of 
17-year-old Laquan McDonald released, followed by sustained protests in 
Chicago, Illinois.

June 12, 2016: 49 murdered and 53 injured in a mass shooting during 
Latin Night at Pulse, an LGBT nightclub in Orlando, Florida.

June 20, 2016: The United Nations High Commissioner for Refugees 
reports that the number of people displaced from the Syrian civil war, half of 
whom are children, is higher than during World War II.

July 5, 2016 and July 6, 2016: Fatal police shootings of Alton Sterling 
in Baton Rouge, Louisiana, and Philando Castile in a suburb of St. Paul, 
Minnesota.
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2  INTRODUCTION

July 7, 2016: A sniper fi res on a peaceful protest against police brutality, 
killing fi ve police offi cers in Dallas, Texas.

November 2016: Presidential election of Donald Trump and an after-
math of hate crimes, harassment, intimidation, and fear.

These are just a handful of events between 2013 and 2016 that have 
prompted intense national discussion and debate, especially over racial con-
fl ict and polarization; inequalities; and systemic racism, sexism, and violence. 
There have been many more events in the United States and around the 
world that deserve public attention and dialogue about an endless number 
of interconnected problems of human suffering and confl ict. However, there 
are moments and events, like the ones listed earlier, that punctuate and spot-
light the pressing nature of specifi c issues. They can capture the emotional 
attention, energy, and time of the general public. These events have caused 
both of us, the coauthors of this introduction and coeditors of this volume, 
to stop our daily routines and contemplate their implications for our own 
lives and for our families, friends, and communities, as well as our moral and 
professional commitments as college educators. As we engage in our own 
emotionally laden processes of refl ection and analysis, we must know that 
our students are likely going through their own processes of meaning-making 
that deserve acknowledgement, support, and encouragement.

In these moments, when the proverbial shit hits the fan, and events 
in the world take our breath away, what is our educational responsibility? 
Do we engage with our students in a collective process of contemplation 
and learning from these instances? According to revolutionary educational 
philosopher Paulo Freire (1985):

Political events are educational and vice versa. Because education is poli-
ticity, it is never neutral. When we try to be neutral, like Pilate, we sup-
port the dominant ideology. Not being neutral, education must be either 
liberating or domesticating. (Yet I also recognize that we probably never 
experience it as purely one or the other but rather a mixture of both.) . . . 
It does not mean that we have the right to impose on students our political 
choice. But we do have the duty not to hide our choice. Students have the 
right to know what our political dream is. They are then free to accept it, 
reject it, or modify it. Our task is not to impose our dreams on them, but 
to challenge them to have their own dreams, to defi ne their choices, not 
just to uncritically assume them. (pp. 17–18)

Some have argued that teaching should be ideologically neutral, essen-
tially free from the infl uences of the world. In other words, teachers should be 
prevented from expressing their own perspectives. For instance, shortly after 
the contentious 2016 U.S. presidential election, a conservative organization 
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INTRODUCTION 3

launched an online professor watchlist to identify, and essentially intimidate, 
faculty whose teachings and scholarship question or challenge conservative 
political ideologies (Flaherty, 2016). Though not the fi rst of its kind, this 
2016 version of projects seeking to publicly expose professors with left-lean-
ing ideologies seeks to advance a mythical notion of political neutrality in 
higher education. In threatening academic freedom, the esteemed value for 
an open exchange of ideas and discourse in higher education, these efforts 
take aim at fundamental principles of an inclusive democracy.

Moreover, the professor watchlist and its predecessors’ work to silence 
educators are an attack on teaching and learning as human experiences and 
relationships. Through these efforts and in an increasingly corporatized cul-
ture of higher education, which values budget effi ciency and economies of 
scale, teaching and learning are reduced to automated transfers of informa-
tion between teacher and student. Efforts to sanitize higher education of 
the complex processes of teaching and learning can greatly hinder the devel-
opment of skills in critical thinking, leadership, cross-cultural interpersonal 
communication, innovation, and creativity. These skills are all hallmarks of 
vibrant discourse and exchanges of ideas and information in healthy and 
inclusive democratic societies.

High-quality teaching and learning requires a resistance to dehumani-
zation, standardization, and corporatization (Berg & Seeber, 2016; hooks, 
2003). At the same time, however, confronting racism, sexism, classism, 
homophobia, and transphobia, among other forms of human subjugation, 
in the classroom requires an uncomfortable recognition of unequal privi-
leges that counter national narratives of life, liberty, happiness, and equal 
opportunity for achieving the “American dream.” Engaging in a process of 
questioning one’s accepted worldviews, which have been cultivated by family 
and community, can be challenging, overwhelming, and even blasphemous 
for some. Humanity is messy and complicated. Nonetheless, Paulo Freire 
(2000) deliberately encourages us as teachers to embrace our humanity, and 
to encourage our students to do the same in developing their own perspec-
tives through a process of refl ection and self-examination to counter dehu-
manizing and oppressive forces. For these reasons, when unspeakable events 
in the world shock us and disrupt daily routines in our lives, it is important 
that we consider whether and how we might break down the border between 
our classrooms and the world to teach in socially engaged ways.

However, teaching in ways that confront such diffi cult subjects presents 
even more challenges for college educators, especially those of us with mar-
ginalized identities or professionally vulnerable positions such as contingent 
faculty or pretenure faculty. Notably, women and faculty of color are dis-
proportionately represented among contingent faculty (Finley, 2009). In the 
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4  INTRODUCTION

market-focused university, contract faculty job continuation is heavily reliant 
on student evaluations of courses, which are unreliable measures of “class 
success,” to retain their jobs. Women and faculty of color also tend to score 
far lower on these evaluations, due to implicit and explicit biases against 
minoritized faculty (Lazos, 2012). The increased primacy placed on teaching 
and job retention for contingent faculty members is especially frustrating 
as they are also often unable to make full use of university-designed peda-
gogical resources, like centers for teaching and learning, for example. The 
dilemma between employment security and professional ethics is real in the 
increasingly corporatized university, especially for minoritized faculty who 
seek to challenge students in considering and examining systems and cultures 
of oppression.

Certainly, discussions of race, gender, and sexuality are always hot-
button issues in the college classroom, whether they emerge in response 
to a national event or tragedy, or constitute the content of the class over a 
semester-long term. Even seasoned professors who specialize in these areas 
fi nd it diffi cult to talk about identity politics in a room full of students. And 
many professors for whom issues of racial or sexual identity is not a primary 
concern in pedagogical practice or scholarship fi nd it even more challenging, 
and even intimidating, to raise these issues with students choosing instead to 
ignore them. Regardless of the context, the topics of race, gender, and sexu-
ality invite a host of dilemmas: How should we address the event in a way 
that doesn’t alienate or marginalize students? Do we pretend as though we 
are unaffected or lack a perspective? Do we allow ourselves to be vulnerable? 
Especially for pretenure- or nontenure-track faculty, would addressing world 
events that might not be clearly connected to the syllabus invite harsh criti-
cism from students, colleagues, and even the public? (Flaherty, 2016). When 
contemporary crises arise, should we pretend as though nothing happened 
and stay the course as planned in the syllabus? When the shit hits the fan, do 
we throw out the lesson plan?

The answers to these central questions guiding this chapter, and underly-
ing this edited volume, depend on one’s response to the following question: 
What is the purpose of teaching and learning in higher education? If the 
fundamental goals of higher education include the cultivation of a capacity 
for critical thinking and problem-solving, deep self-refl ection, the develop-
ment of interpersonal and cross-cultural communication skills, and increased 
engagement in civil discourse and dialogue for an inclusive, healthy, and par-
ticipatory democratic society able to confront and reconcile confl ict and dif-
ferences, then it would seem imperative to encourage students to refl ect on 
and analyze signifi cant world events. If we view higher education as merely 
a place for information transfer, where students are tasked with completing 
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INTRODUCTION 5

coursework toward certifi cation for narrow personal economic gains, then 
world events may be seen as a distraction from a process of professional 
accreditation. Put another way, a teacher’s choice to integrate world events 
into the process of teaching and learning in any given subject may be guided 
by how the teacher, and their employing institution, defi ne education—as a 
public good or a private commodity.

Offering contemplations and practical guidance to encourage faculty 
across disciplines to boldly teach diffi cult subjects, our introduction ends with 
an overview of this book. It is imperative for educators, who are committed 
to contributing toward vibrant democratic societies, to engage in thought-
ful and intentional actions congruent with their pedagogical philosophies. 
Therefore, this introduction and the edited volume as a whole accounts for a 
range of challenges facing such college educators who are increasingly faced 
with dilemmas of the corporatized academy, and encourages us to teach with 
courage and conviction, especially when it feels as though the world around 
us is crashing down upon our students and ourselves.

When world events stop me in my tracks, what do I do in class?

Following many of the events listed at the start of this chapter, we observed fac-
ulty on social media wondering whether and how they should discuss the events 
in their classes. They were moments when we were challenged in wondering 
what to do in our classrooms, knowing that we, and some of our students, were 
distressed and distracted from our course plans. We have each found ourselves 
confronted with the question: What do I do in light of this event?

OiYan

After the election of Donald Trump, I had fi ve days before my next class 
meeting. During this time, I cried over the increased imminent danger the 
election presented to communities of color, especially those under threat of 
deportation, vulnerable to hate crimes, and endangered by police surveil-
lance and violence. I had fi ve days to gather myself, process my emotions, 
and make meaning of the moment for my professional and personal commit-
ments. I wondered what would happen to my students, friends, and family 
who are Muslim and those who are immigrants, both with and without legal 
documentation. I felt relieved that my one-year-old daughter was too young 
to understand many words, but worried how I would raise her to be a strong 
and intelligent Asian American girl in a nation that elected a man who has 
bragged about sexually assaulting women with impunity, and where it was 
becoming crystal clear that “American” meant White.
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6  INTRODUCTION

During this catastrophic time, I wanted to be home with my family, 
but instead I was in the odd situation of being at an academic conference, 
where many seemed to feel similarly, but we all seemed to be expected to 
maintain a level of academic decorum and professionalism that seemed 
quite removed from what was happening in the world. At the same time, 
the small bubble of our academic conference could not operate fully 
removed from the world. For example, during the conference, a Chinese 
American friend and colleague was racially assaulted and told to “go back 
to where you came from.” In the day after the election, I sat at lunch with 
a Filipina colleague and two Latinx colleagues, when a White middle-aged-
appearing man walked up to us and silently waved a small U.S. fl ag danger-
ously close to our faces. No words were exchanged, and he simply smirked 
at us. It struck me that as a Chinese American woman who was born in 
Boston, the U.S. fl ag had suddenly become a threatening symbol to my 
racialized existence in that moment. Reports began to emerge of college 
instructors across the country being “exposed” for discussing the Trump 
election and conservative political ideologies in a negative light. Several of 
us in attendance at the annual meeting of the Association for the Study of 
Higher Education (ASHE) discussed whether and how we would discuss 
the election in our classes. Most, if not all, of my colleagues with whom I 
spoke had already decided to engage in this diffi cult dialogue, specifi cally 
to help students discuss the implications of Trump’s proposed policies for 
higher education.

With fi ve days between the election and my next classes, I had decided 
to cancel the student presentations scheduled for my student affairs profes-
sion class and forgo the lecture and discussion about college affordability in 
my higher education policy class. Instead, I offered my students a lecture on 
Jeff Duncan-Andrade’s (2009) notion of critical hope, discussed in contrast 
to false hope, which is often presented to anaesthetize the development of 
critical consciousness and analysis. Critical hope is needed to initiate mindful 
collective study, refl ection, and analysis to cultivate and sustain transforma-
tive change for more just futures, especially when confronted by overwhelm-
ingly oppressive realities. Through a framework of critical hope, my students, 
who are all enrolled in a higher education MEd or PhD program, and I 
refl ected on what it means to be a college educator when so many of us and 
our students feel threatened by a disturbing increase of hate crimes con-
nected to Trump’s rhetoric and proposed policies. We took the time to make 
meaning of the moment, allowing a space to embrace a range of emotions, 
worries, and anxieties. We knew we would soon return to focusing on the 
predetermined topics for the course, but that the new reality also required us 
to contemplate, investigate, and articulate what a Trump presidency would 
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INTRODUCTION 7

mean for ourselves and for our professional endeavors. As a result of inten-
tionally refl ecting on the moment, new transformative pedagogical opportu-
nities opened for us as we began to consider and apply the assigned readings 
in new and innovative ways.

Badia

The day after the election, I visited the offi ce of a good friend and colleague. 
His fi eld is Romanticism, and mine is contemporary African American lit-
erature. We chatted for a while trying to decide what to say to our students 
about the election results or whether we should say anything at all. We dis-
cussed the fact that many faculty had decided to proceed with business as 
usual as a way of “helping our students cope.” But, at that time, I was the 
only person of color in my department, and the only full-time faculty mem-
ber who teaches courses in African American literature, and the ethnic and 
racial makeup of my classes tend to refl ect the demographics of the city of 
Chicago. I respected the decision of those who chose to go about the day as if 
nothing had happened, but I could hardly look into the teary eyes of my Afri-
can American, immigrant, Latinx, Muslim, and White students and pretend 
that ignoring their fears about their fates over the next four years would be 
helping them cope. I shared with my Romanticist friend my thoughts about 
doubling back to a discussion we had earlier in the semester on W. E. B. Du 
Bois and his writings on the importance of Black political power. My col-
league, on the other hand, was in the midst of teaching Dracula. For him, 
pivoting from the plan of the day would require more creativity and, in some 
ways, courage, given that his approach had been to focus on the more formal 
elements of the novel rather than the historical circumstances that made the 
novel possible. Together, we discussed what possibilities might emerge from 
discussing Dracula as an anti-immigration narrative (a common read of the 
novel) and linking it to some of the concerns of a Trump administration. 
I mention this anecdote because it exemplifi es the necessity of reorienting 
ourselves to materials that we may have been teaching in the same way for 
years. The conversation also highlights the possibilities that emerge when 
we transcend the boundaries of our fi elds and subfi elds, and learn from one 
another how we can work to help produce the kind of engaged citizens we 
want our students to be.

In this moment, I was reminded of the day I unsteadily walked into my 
introduction to African American literature course after a St. Louis County 
grand jury decided not to indict Offi cer Darren Wilson for the shooting 
death of the teenager Michael Brown. Judging by the tired, swollen eyes of 
my students, it was apparent that they, too, had watched the announcement 
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8  INTRODUCTION

and the ensuing unrest in the streets of Ferguson unfold late into the even-
ing hours. I spent my hour-plus long commute deciding whether to “stay 
the course” and fi nish our discussion of Toni Morrison’s Song of Solomon 
or address the events of the previous evening. My decision was to stay the 
course. I had not yet reviewed and processed my own feelings about the St. 
Louis County grand jury’s decision and I had nothing erudite or eloquent to 
offer my students. But then I saw their faces. Perhaps I was projecting, but 
as I looked before me, I saw an audience that was both eager and wanting. 
Maybe I just imagined that they, too, were wondering if I would “stay the 
course” or if I would take a moment to address the ongoing uprising that was 
happening in Ferguson, Missouri, at that very moment. In that moment of 
stillness, I decided that shit had hit the fan, and it was time to throw out the 
lesson plan.

What We Did

A large part of the dilemma between “staying the course” and throwing out 
the lesson plan is the fact that when tragedy strikes, we, as professors, have 
had little time to review and process our own emotions, often just waking to 
the news that “something” has happened. In the past few years, there have 
been too many “day afters” to count: the protests in Ferguson and Baltimore 
in response to policy brutality and killings of unarmed Black men, the video 
release of the murder of Laquan McDonald by a police offi cer in Chicago, 
the shooting of Philando Castile by a police offi cer during a traffi c stop in 
Falcon Heights, Minnesota, among others. Although we often demand that 
students get comfortable with being uncomfortable, arguing that such dis-
comfort opens the space necessary for learning to happen, as faculty, we often 
fi nd it challenging to reckon with our own sense of discomfort. Diffi cult Sub-
jects provides faculty with ways not only to encourage this discomfort among 
our students but also to embrace this discomfort as educators so that we can 
create the kind of spaces where intellectual unease translates into generative 
dialogue and learning.

In Therese Huston and Michele DiPetro’s (2007) study of student per-
ceptions of faculty responses to the attacks on the World Trade Center on 
September 11, 2001, Huston and Pietro found that “[s]tudents often com-
plained when faculty did not mention the attacks at all, and they expressed 
gratitude when faculty acknowledged that something awful had occurred” 
(p. 219). We do not want to suggest that September 11, 2001 was an “easy” 
topic to address in the classroom in the days immediately following the attacks, 
but it was a tragedy that registered with all Americans, and the attempt to 
address events that may be more polarizing requires more forethought and 
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INTRODUCTION 9

risk. Many faculty are hesitant to discuss issues like the Ferguson uprising or 
the 2016 election for fear that they may alienate students who do not share 
their political views. Professors should, after all, maintain an affect of neutral-
ity and objectivity. Or, should we?

Boldly Embracing Difficult Subjects

This book is a collection of essays from scholars across disciplines, institu-
tions, and ranks that offers diverse and multifaceted approaches to teaching 
about subjects that prove both challenging and often uncomfortable for the 
professor and the student alike. It encourages college educators to engage in 
forms of pedagogical praxis that do not pretend that teachers and students are 
unaffected by world events and incidents that highlight social inequalities. 
Readers will fi nd the collected essays useful for identifying new approaches 
to taking on the “diffi cult subjects” of race, gender, and sexuality. Perhaps the 
collection will also serve as inspiration for academics who believe that their 
area of study does not allow for such pedagogical inquiries to also teach in 
ways that address diffi cult subjects. Contributors to this volume span a range 
of disciplines from criminal justice to gender studies to organic chemistry, 
and demonstrate the productive possibilities that can emerge in our class-
rooms when we consider identity as constitutive of rather than divorced from 
our academic disciplines.

The urgency of this book has become even more prescient in the wake of 
the 2016 presidential election as demonstrated by the abundance of crowd-
sourced resources now available to faculty that are dedicated to Teaching 
Trump, or the now-popular Facebook group Teaching in the Aftermath, 
which has, to date, close to 1,500 members. It is encouraging to see so many 
faculty concerned about how the current political and social climate will 
change the way our students understand themselves and the environments in 
which they exist. It is even more promising to witness faculty who were pre-
viously disengaged from “politics” now taking an interest in broaching these 
diffi cult subjects in the classroom. If these weren’t already diffi cult subjects 
to teach, our current social and political realities now mandate such atten-
tion even in disciplines in which politics plays no obvious role. Although 
Trump’s victory allows for the opportunity to discuss broader issues around 
class politics, race and racism, immigration, misogyny, gender, and sexuality, 
it is important for college educators to engage in mindful and intentional 
considerations of pedagogical choices.

The contributors acknowledge the pedagogical challenges of con-
fronting issues like social inequities, race and racism, gender, sexism, and 
sexuality in college classrooms, particularly within a challenging and often 
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10  INTRODUCTION

overwhelming political climate. The concept of diffi cult subjects points to 
the ways in which professors who address these issues in their teaching 
are often deemed diffi cult or hostile, or even racist, and thus become the 
targets of conservative political groups and student organizations, as well 
as university administrations tasked with maintaining the status quo while 
presenting an image of valuing diversity. In fact, at a recent conference 
roundtable that focused on the issue of teaching race, gender and sexual-
ity featuring scholars in this volume, an audience member (and registered 
conference participant) identifi ed himself as a journalist from a conserva-
tive student news outlet. Upon hearing that he would be in the audience, 
the panelists expressed discomfort and announced their refusal to speak 
while he was in the room. Eventually, he left. However, his presence made 
the issues discussed in this volume (and at our roundtable) ever more vital 
and marked, in an immediate sense, the dangers and risks of teaching “dif-
fi cult subjects.”

As this collected volume acknowledges, diversity has become a loaded 
and contested word among academicians. As Sara Ahmed (2012) has per-
suasively argued, diversity is a word that conceals rather than resolves social 
inequalities and confl icts. To effectively address and deconstruct such prob-
lems would require acknowledging that such issues even exist, but too often, 
faculty are nervous to invite potentially polarizing discussions into the class-
room because they don’t want students to feel uncomfortable, nor do they 
want to feel uncomfortable themselves. As Ahmed (2012) noted, “to speak 
of racism is to introduce bad feeling” (p. 47). Perhaps this is the reason why 
many faculty avoid “diffi cult subjects” in the fi rst place. To introduce such 
topics would mean potentially opening up the classroom to “bad feeling.” 
The fear is real and so are the implications, particularly for pretenure and 
contingent faculty. In many cases, bad feeling equals bad evaluations, which 
can result in the failure to earn tenure or a contract renewal. But the reality 
is that the bad feeling is already there.

We cannot assume that the bad feeling we prefer to avoid in our college 
classrooms is not already part of the classroom dynamic in ways that might 
be invisible to the professor. Even though not every student who goes to col-
lege is interested in learning about identity politics, increasingly, we and our 
students are bombarded by the news of world events and troubles by social 
media and other forms of constant communication. Is it not our responsi-
bility as educators to help students make sense and meaning of the world, 
and to develop problem-solving and critical-thinking skills to confront social 
dilemmas and confl icts?

In recent years, college student activists across the country have 
demanded inclusion of curriculum addressing racial inequalities as part of 

Ahad.indb   10Ahad.indb   10 25-05-2018   19:00:3325-05-2018   19:00:33

Sample Chapter www.Styluspub.com



INTRODUCTION 11

their protests renewing demands for racial equity and diversity on their cam-
puses, concerns that are connected to the ills of the world around them both 
on and off campus. Arguably inspired by the broader Black Lives Matter 
movement, these students are calling on their colleges to be places of trans-
formative education, responsive to the challenges in the world around them. 
In their campaigns and actions echoing the Third World Liberation Front 
and Ethnic Studies Strike of 1968 (Rojas, 2007; Umemoto, 1989), they are 
rightly calling for increased diversity in student enrollments, faculty and staff 
hiring, and a relevant curriculum for addressing social problems.

Although the professoriate remains stubbornly White and male, the 
racial and ethnic demographics of college students have been shifting rela-
tively rapidly over the last four decades. According to the National Center for 
Educational Statistics (NCES, n.d.), there were just over 7.3 million under-
graduates enrolled in postsecondary education in 1970. By 2013, this number 
had grown by over 238% to 17.5 million. Students of color and women con-
tributed the most toward this upsurge in college enrollment. Latinx students 
saw the fastest rate of increase, growing from 4% to 16% of the U.S. under-
graduate population between 1976 and 2013. In this same time period, Asian 
Americans and Pacifi c Islanders increased from 2% to 6%, African American 
enrollment went from 10% to 15%, and American Indian and Alaska Natives 
rose from 0.7% to 0.8%. White students, in contrast, declined in their pro-
portion of the undergraduate population, from 84% to 59%. Additionally, 
the number of women enrolled in postsecondary education has exceeded the 
number of men since 1988. Given the changing demographics among college 
students, it is not surprising to see students calling for organizational, curricu-
lar, and cultural changes at their postsecondary institutions.

Although the most frequent demand from student protests was to hire 
more racially diverse faculty with the assumption that diverse faculty would 
lead to a more critical curriculum, this promises to be a long and arduous 
process, given the well-documented inequalities in educational pathways 
(Flaherty, 2015). At the same time, it is important to note that not all faculty 
focus their scholarship and teaching on topics related to their personal iden-
tities, and to assume so is a reductionist presumption. Moreover, changes in 
curriculum should not be contingent on the slow struggle to racially diversify 
college faculty.

Therefore, this volume is intended to be a resource for faculty who choose 
to courageously engage in teaching diffi cult subjects in the college classroom. 
Each chapter confronts unique challenges in teaching such classes across a 
range of disciplines and institutional types. The chapters are arranged in three 
thematic sections. In (Dis)comfort, Fragility, and the Intersections of Identity, 

Ahad.indb   11Ahad.indb   11 25-05-2018   19:00:3325-05-2018   19:00:33

Sample Chapter www.Styluspub.com



12  INTRODUCTION

the contributors explore notions and challenges of comfort and discomfort in 
the classroom. Embracing Embodiment and Emotion as Pedagogical Praxis 
features essays that center human emotion, experience, and affect as key com-
ponents to powerful pedagogies. Finally, the chapters in Radical Pedagogy in 
“Neutral” Places bring attention to teaching diffi cult subjects in unexpected 
fi elds and disciplines like the STEM disciplines, which are often presumed 
objective or political neutral.

Collectively, the perspectives on pedagogy in this volume seek to 
embolden college educators who wish to advance a development of critical 
literacy among their students. According to Ira Shor (1999), critical literacy

challenges the status quo in an effort to discover alternative paths for self 
and social development. This kind of literacy—words rethinking worlds, 
self dissenting in society—connects the political and the personal, the pub-
lic and the private, the global and the local, the economic and the pedagog-
ical, for rethinking our lives and for promoting justice in place of inequity. 
. . . Essentially, then, critical literacy is language use that questions the 
social construction of the self. When we are critically literate, we examine 
our ongoing development, to reveal the subjective positions from which we 
make sense of the world and act in it. (n.p.)

Pedagogies for critical literacy essentially contribute toward the health of 
an active democratic society concerned with combatting dehumanization and 
enabling collective movements for justice. Too often, academic contempla-
tions of social justice ideals are simply that—theoretical ideals. Our intention 
and hopes for this volume are that the perspectives and tangible examples of 
pedagogical praxis presented here will inspire, support, and empower college 
educators to engage in more classroom conversations, teaching and learning 
about diffi cult subjects to open possibilities of a more just society.
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