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11

1

Student Affairs

A Primer

Holley A. Belch and Amber Racchini

UNDERSTANDING STUDENT AFFAIRS PROFESSIONALS and the basic 
 philosophical assumptions of their work on college campuses is 
connected with the development of American higher education. 

The context of higher education and the evolution of faculty infl uenced the 
development of student affairs, and, subsequently, the context of student 
affairs has helped to shape the experiences students have in college.

HISTORICAL CONTEXT

As higher education emerged in the seventeenth century, colonial America 
sought to emulate the English residential college model. Gentlemen  scholars 
characterized young men attending the colonial colleges where the clas-
sics, character development, the refi nement of civilized graces, and religious 
instruction were emphasized (Thelin, 2004). A few faculty and the president 
were responsible for all aspects of student lives outside the classroom, includ-
ing cocurricular, moral, athletic, and social activities (Dungy & Gordon, 
2011; Hirt, 2006). These college offi cials acted in loco parentis, or in place of 
parents, as they constructed a highly structured authoritarian environment 
for students dictated by religious doctrine.
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12 UNDERSTANDING THE FIELD AND ITS FOUNDATIONS

By the mid eighteenth century, however, the nature of the higher  education 
student began to evolve. The decline of religion as the mainstay of education 
gave way to the expansion of curriculum and the development of the elective 
system (Rudolph, 1990; Thelin, 2004). This shift in focus altered the type 
of student who enrolled (Dungy & Gordon, 2011; Hirt, 2006). One charac-
teristic of this population change was that the stringent rules and regulations 
of early colleges alienated many students from faculty and campus offi cials 
(Brubacher & Rudy, 2004). Student discontent was evident as demonstra-
tions and acts of defi ance and rebellion occurred (Thelin, 2004).

Students sought ways to express themselves and engage with one another 
outside of the classroom. Although early student organizations focused on 
academic pursuits (e.g., literary societies, debating clubs), more socially 
oriented student groups (e.g., fraternities, secret societies) soon appeared 
(Rudolph, 1990; Thelin, 2004). A student culture emerged on campuses 
that would have signifi cant infl uence as students found satisfaction in the 
discussions and activities beyond the formal classroom (Rudolph, 1990). 
These student organizations (including fraternities and sororities) frequently 
shared a common residence off campus away from the oversight of college 
offi cials. Over time, these activities attracted the scrutiny of college offi cials 
who sought to control or tried to formalize the activity, with mixed results 
(Thelin, 2004). Consequently, regulating student housing and conduct 
issues emerged as a challenge for campus offi cials (Bogue & Aper, 2000).

CHANGING FACULTY ROLE

Although the nature of the residential model changed, the nature of faculty 
was evolving as well. During the nineteenth century, the growth of scientifi c 
knowledge, secularization of American society, and subsequent demise of the 
classical curriculum gave way to the development of academic disciplines, 
specialization, and the demand for advanced graduate training among fac-
ulty (Rudolph, 1990; Schuster & Finkelstein, 2011). Nineteenth-century 
faculty were more experienced, were considered professional educators, and 
had advanced degrees (Schuster & Finkelstein, 2011). With the expansion 
and growing complexity of higher education, the notion of permanent fac-
ulty eventually displaced the original tutor model. College presidents and 
faculty reassessed their roles in the student experience as the emphasis grew 
on research and scholarship for faculty and student interest in developing the 
out-of-class experience (Dungy & Gordon, 2011).
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STUDENT AFFAIRS 13

By the second half of the nineteenth century, the traditional  classical  college 
transformed, and the diversity of higher education began to take shape. In the 
fi nal decades of the nineteenth century, an expanding and changing student 
population combined with a growing variety of  institutions forced colleges 
and universities to change their day-to-day operations (Schwartz, 2002). The 
increasing complexity of the president’s role,  coupled with a shift in faculty 
culture to pursue research-oriented endeavors rather than  noninstructional 
activities necessitated hiring administrative staff to  coordinate and  oversee areas 
such as admissions, registration,  student  discipline, housing,  student activities, 
and student health (Brubacher & Rudy, 2004; Hirt, 2006;  Rhatigan, 2009). 
“As American campuses increasingly exhibited both an active social culture 
and an emphasis on intellectual goals, individuals were needed who could 
specialize in integrating the two so that the social aspects did not overgrow the 
academic mission” (Gerda, 2004, p. 19).

THE FORMAL EMERGENCE OF STUDENT AFFAIRS

The presence of women on college campuses brought the need for someone 
to oversee the needs and concerns of female students. By the 1890s, the 
role of dean of women began appearing formally on coeducational campuses 
(Brubacher & Rudy, 2004; Gerda, 2004). These deans of women were often 
faculty members in liberal arts who were deeply concerned about students, 
well educated and competent, and conveyed a sense of warmth and compas-
sion (Rhatigan, 2009). By the turn of the twentieth century, the dean of men 
position had emerged (Brubacher & Rudy, 2004), partially modeled after the 
dean of women template (Gerda, 2004). Although position responsibilities 
varied across institutions and although roles were ill defi ned, the expectations 
were that these deans were overseers of student behavior, general welfare, and 
“the affective dimensions of the student experience” (Rhatigan, 2009, p. 9).

In addition to the deans, student personnel workers (e.g., registrars, 
vocational counselors, admissions offi cers, student activity advisers) served 
a growing and diverse population of students (Rudolph, 1990). Increased 
enrollment, coupled with the secularization in higher education, recog-
nition of disciplinary expertise, and the more impersonal, intellectual 
posture emerging in higher education combined to support the student 
personnel movement in the 1920s (Bogue & Aper, 2000; Rhatigan, 2009; 
Schuster & Finkelstein, 2011). “The movement established on campuses 
across the nation an infrastructure designed to address the non-intellectual, 
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14 UNDERSTANDING THE FIELD AND ITS FOUNDATIONS

nonacademic needs of college students” (Schuster & Finkelstein, 2011, p. 12). 
The  professionalization of the student personnel movement was underway 
in 1913 as Teachers College, Columbia University was the fi rst to design a 
graduate program. Professional organizations were subsequently formed. By 
the 1930s, the American Council on Education (ACE)  supported the pro-
fessional practice of student personnel (Dungy & Gordon, 2011; Rentz & 
Howard-Hamilton, 2011).

Concurrently, faculty formed learned societies, such as the American 
 Association of University Professors, with associated scholarly journals to serve 
their professional interests. By the 1930s, the academic  committee structure 
established on campuses affi rmed faculty’s role in institutional  governance, 
policy making, curriculum, and service, thus setting the stage for the model 
of contemporary faculty life—teaching, research, and service (Schuster & 
 Finkelstein, 2011). This systematization of faculty priorities cemented the 
role student personnel had in serving students in American higher education.

ESTABLISHING A PHILOSOPHICAL FOUNDATION

The leaders of the student personnel movement recognized the need to cod-
ify and publish their purpose and guiding principles for working with stu-
dents. Through ACE, they issued a conference report, The Student Personnel 
Point of View (SPPV) (ACE, 1937). An updated and expanded perspective, 
the SPPV Revised (ACE, 1949), was published more than a decade later. 
These documents form the guiding philosophical foundation of the student 
affairs profession. Essentially, the 1937 SPPV affi rmed the basic purposes 
of higher education (Rhatigan, 2009) and emphasized the development of 
the student holistically to encompass the person and not solely the intellect 
(ACE, 1937). The values espoused in the 1937 SPPV emphasized assisting 
students in their intellectual, personal, and moral development and recog-
nized that learning is the result of a compilation of varied experiences both 
in and outside the classroom. Furthermore, it articulated 23 functions or ser-
vices essential to successful institutions, advocated for coordination of efforts 
within and outside of institutions, called for more research on students and 
graduates, and highlighted a need for national leadership (ACE, 1937).

The 1949 revision refl ected societal changes and called for greater under-
standing and expansion of international programs, added to the identifi able 
services for students, and advocated for a separate administrative structure 
for student personnel services. It underscored the individualistic nature 
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STUDENT AFFAIRS 15

of students while acknowledging that students have responsibility in their 
development and learning (ACE, 1949). Specifi cally, the 1949 SPPV articu-
lated,

The student personnel movement constitutes one of the most important 
efforts of American educators to treat the college and university students as 
individuals, rather than entries in an impersonal roster. . . . In a real sense, 
this part of modern higher education is an individualized application of 
the research and clinical fi ndings of modern psychology, sociology, cultural 
anthropology, and education to the task of aiding students to develop fully in 
the college environment. (ACE, 1949, para 10)

The functions and services delineated in the SPPV (ACE, 1937, 1949) 
established roles for student personnel workers separate and distinct from 
that of faculty. The student affairs profession “came into its own” (Hirt, 
2006, p. 7) following World War II. The impact of burgeoning enrollments 
in the postwar era meant more complex admissions policies and procedures 
and expansion of new classrooms, laboratories, and residential facilities. Per-
haps the most compelling effect was that veterans represented a new profi le 
of the American college student: older, married, some with children, and a 
portion with disabilities (Thelin, 2004). This period also saw increased focus 
on serving other “new” students (women, ethnic and racial minorities) enter-
ing higher education in greater numbers (Rhatigan, 2009).

THE TRANSFORMATION OF STUDENT AFFAIRS: 
1960S THROUGH EARLY 1970S

As higher education was evolving, so too was student affairs. During the 
1960s, American colleges were prospering and growing, and major  cultural 
events, such as age of majority, the Vietnam War, the women’s movement, 
and the civil rights movement, as well as legal precedent like Dixon v. 
 Alabama State Board of Education, which effectively ended the practice of 
in loco parentis, infl uenced a changing expectation among college students. 
The doctrine of in loco parentis had shaped the student affairs profession 
and higher education for nearly two centuries. Student activism, unrest, and 
discontent challenged the paradigm. The role of student affairs practitioners 
shifted from that of parents to professionals providing programs and ser-
vices to students (Hirt, 2007). Their role now included acknowledging and, 
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16 UNDERSTANDING THE FIELD AND ITS FOUNDATIONS

at times, championing students’ legal rights (i.e., due process, free speech, 
and access to educational records). Simultaneously, student advisory boards 
emerged, and student representation occurred on institutional governing 
boards and in judicial processes.

Professionalization and Graduate Preparation

As student personnel work began to crystalize and form throughout the fi rst 
half of the twentieth century, discussions among professional association 
leadership continued to emphasize the educational and experiential back-
ground of student personnel workers. Several prominent leaders recognized 
that student personnel workers had varied backgrounds and no common 
core of knowledge. Changing roles and expectations reinforced the move-
ment toward formal education for student affairs administrators (Cowley, 
1937; Wrenn, 1959). The Commission on Professional Development of 
the Council of Student Personnel Associations in Higher Education met to 
develop recommendations for graduate programs, resulting in a proposal 
emphasizing three areas of focus: a professional core, areas of inquiry to 
broaden and deepen the core, and specialty options (e.g., housing, college 
unions, admissions) through practicum or internship experiences (Emmet 
& Sheldon, 1965).

New Foundation for Practice

In the late 1960s and early 1970s, the profession called for a new  foundational 
philosophy to anchor work with college students. A new perspective in  student 
affairs, student development theory, emerged as a foundation for practice 
(see chapter 2) and resulted in a dramatic change for the  profession. Student 
development theory, grounded in human development theory,  reemphasized 
a commitment to the whole student and a call for collaboration between 
faculty and student affairs to promote student development (R.D. Brown, 
1972). These theoretical orientations, drawn from social,  organizational, 
developmental psychology, and counseling fi elds, offered an understanding of 
the needs of traditional-age college students, created a common language for 
practitioners (McEwen, 2003), and changed the very nature of the  practitioner 
role from service provider to developmental and educational facilitator (Hirt, 
2007). Consequently, student affairs administrators shed their historical 
moniker, student personnel worker, and openly embraced a new philosophy 
and role in the campus community. Affi rmation of the importance of their 
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STUDENT AFFAIRS 17

role on campus came after many  college  presidents included the senior stu-
dent affairs offi cer in the president’s cabinet, often  resulting in the  presence 
of the vice president for student affairs  (Gaston-Gayles, Wolf-Wendel,  Tuttle, 
Twombly, & Ward, 2005). All of these elements fueled the most prolifi c 
growth in master’s- and  doctoral-level  graduate education in this fi eld in the 
1960s and 1970s. Two thirds of  master’s-level programs with identifi able 
program initiation dates began in the 1960s and 1970s (Coomes & Talbot, 
2000; DeSawal, Hornak, & Mueller, 2011).

A TIME OF TURBULENCE: 1970S THROUGH 1990S

Between the 1970s and 1990s, higher education experienced seismic shifts 
on multiple fronts. National studies chronicled the shortcomings of higher 
education, fueling skepticism and distrust (Thelin, 2004). Federal mandates 
such as Section 504 of the Rehabilitation Act and Title IX of the Education 
Amendments (1972) began to play a larger role in the life of institutions 
 (Manning, Kinzie, & Schuh, 2006; Thelin, 2004). Accountability in the 
form of retention concerns also emerged during this period (Thelin, 2004).

The nature of students and their expectations also altered during this 
period. Institutions, particularly public colleges, could no longer count on 
traditional-age, majority-dominated, residential students in their classrooms 
(Thelin, 2004). Students from underrepresented groups (e.g., economically 
challenged, ethnic minorities, fi rst generation, students with disabilities, 
women) gained increasing access to higher education. Simultaneously, par-
ents and students wanted more from the cocurricular, which gave rise to 
more formalization of career services offi ces, health and fi tness centers, and 
the evolution of residence halls to include modern-day amenities (Thelin, 
2004). Beyond the physical structural changes in residence halls, coeduca-
tional housing emerged, as well as themed housing, which appealed to stu-
dents with similar interests and, in some cases, connected faculty and the 
curriculum to the out-of-classroom experience, providing the opportunity 
for a seamless learning environment.

This confl uence of external changes and fl uid student demographics fur-
ther solidifi ed the importance of student affairs professionals to the success 
of higher education. Student affairs was at the forefront of helping  campus 
leadership adjust to changes precipitated by federal mandates (Manning 
et al., 2006; Thelin, 2004). Similarly, student affairs professionals helped 
faculty and academic administrators understand more about new student 
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18 UNDERSTANDING THE FIELD AND ITS FOUNDATIONS

groups and their needs in the learning environment, often taking the lead in 
areas such as retention.

Proponents of change in the 1980s also advocated for a restructuring of 
higher education, moving away from an instructional paradigm rooted in 
teaching provided solely by faculty to a learning paradigm that focused on 
educational outcomes and student learning. One such report, Involvement in 
Learning: Realizing the Potential of American Higher Education (Study Group 
on the Conditions of Excellence in American Higher Education, 1984), 
highlighted the effects of student involvement and motivation on student 
learning and acknowledged the positive impact of collaborative partnerships. 
These ideas resonated with the student affairs profession, supported their 
existing literature, and initiated self-examination of their role in student 
learning on college campuses.

STUDENT LEARNING AND STUDENT AFFAIRS: 
1990S THROUGH 2010

Since the 1990s, the emerging focus on student learning has underscored 
the integral role student affairs plays in overall student learning. To foster 
seamless educational experiences, the emphasis on collaboration between 
faculty and student affairs professionals has grown (American College 
Personnel Association [ACPA], 1994; Kuh, 1996). Although colleges and 
universities were challenged to reexamine the student experience and reem-
phasize the notion of student learning, several key publications (e.g., Kuh, 
Schuh, Whitt, & Associates, 1991; Pascarella & Terenzini, 2005) grounded 
in research affi rmed the substantive contributions of the out-of-class expe-
rience to student learning and development (Manning et al., 2006). The 
research demonstrated in a clear and compelling manner that learning is 
cumulative and results from multiple experiences both in and outside of 
the established curriculum (Pascarella & Terenzini, 2005). Professional 
student affairs associations drew attention to the need to focus on student 
 learning (ACPA, 1994) and collaborate with academic affairs (American 
Association for Higher Education, American College Personnel Association, 
& National Association of Student Personnel Administrators, 1998). The 
 Principles of Good Practice (ACPA & NASPA, 1998) extended the discus-
sion, was rooted in historical documents such as the SPPV (ACE, 1937) 
and the Student Learning Imperative (ACPA, 1994), and provided a plan to 
student affairs divisions for becoming learning oriented. Subsequently, two 
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STUDENT AFFAIRS 19

major professional associations, the American College Personnel Association 
(ACPA) and the National Association of Student Personnel Administra-
tors (NASPA), collectively outlined the standards for student learning for 
student affairs and offered recommendations for application and direction 
for assessment and evaluation (Keeling, 2004, 2006). These calls for reform 
and responses offered a clear and distinct paradigm shift from the student 
development model to the student learning model—one grounded in under-
standing the role student affairs plays in facilitating student learning.

FUNCTIONAL AREAS IN STUDENT AFFAIRS

As noted previously, the 1937 SPPV and 1949 revision (ACE, 1937, 1949) 
identifi ed services or functions (e.g., admissions, fi nancial aid, counseling 
and testing, orientation, discipline, recreational activities, summer employ-
ment, and placement) within student affairs (Sandeen, 2001). Essentially, 
the SPPV “laid the groundwork for functions of student affairs practice” 
(Manning et al., 2006, p. 5) to evolve into a complex division that provides 
myriad departments and programs or functional areas.

Factors Influencing the Organization of Student Affairs

The historical development of higher education and student affairs contin-
ues to infl uence its modern-day organization on college campuses. Key fac-
tors such as institutional mission, institutional history and tradition, culture 
and size, professional staff background, student characteristics, fi nancial 
resources, organizational structure, and institutional leadership all infl u-
ence how student affairs is organized (Love, Kuh, MacKay, & Hardy, 1993; 
Sandeen, 2001). In addition, different philosophies about and approaches to 
student affairs work (i.e., student services, student development, or student 
learning) affect the organization as well (Manning et al., 2006). Divisional 
leadership is generally provided by a vice president for student affairs or dean 
of students who is part of the president’s leadership team or may report to the 
senior academic offi cer depending on the campus structure.

Description of Functional Areas

To represent broadly the services, departments, and functions commonly 
associated with student affairs divisions on college campuses, we clustered 
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20 UNDERSTANDING THE FIELD AND ITS FOUNDATIONS

the functional areas thematically. Not all campuses refl ect these departments 
in student affairs. Unless otherwise noted, these departments are typically 
organized under a student affairs division. Professionals at larger institutions 
may have more specialized skills, whereas those at small colleges may have 
responsibilities that extend beyond a particular functional area.

Academic support and related programs (academic advising, learning  assistance 
programs, disability support services, service-learning ). The  comprehensive 
term academic support includes departments and services designed to support 
students in the learning process. The primary mission is to assist students 
in developing the skills needed to reach their academic and career goals. 
Some institutions administer fully or in part various academic support com-
ponents through the student affairs division and may cluster them in an 
academic support center, which serves as a hub for support services. The 
services or departments, which fall under the purview of academic support 
generally, include academic advising, learning assistance programs, disability 
support services, and service-learning. These centers are a natural venue for 
collaboration between faculty and student affairs professionals.

Considered a holistic and developmental process, academic  advising 
requires collaboration across divisional boundaries (Campbell, 2008). 
 Multiple advising models (faculty only, professional advisers,  combinations) 
exist, yet they share a common goal of helping students meet their 
 educational, personal, and career goals. The organization of advising on 
 campus is infl uenced by institutional factors (e.g., institutional control, 
level of degrees offered, program offerings, selectivity, budget and resources) 
and student characteristics (e.g., fi rst generation, underprepared, level of 
 diversity), thus creating institution-specifi c rationales for organization and 
delivery of  services (King, 2008). Regardless of how advising is organized, it 
needs a connection to a variety of student affairs services (e.g., admissions, 
orientation, career services, learning communities). On campuses where 
 student affairs is not directly involved in advising, staff can provide  valuable 
assistance in understanding student characteristics and developmental issues 
and should be included in the professional development of faculty and 
 professional advisers (T. Brown, 2008).

Learning assistance programs such as TRIO (e.g., Upward Bound, Talent 
Search, Ronald McNair Post-Baccalaureate Achievement Program, Student 
Support Services) have evolved and expanded over time yet still maintain an 
original vision of increasing access to and completion of higher  education 
to fi rst-generation, low-income students (Council for Opportunity in 
 Education, 2016). At many institutions, these programs network with existing 
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STUDENT AFFAIRS 21

institutional programs, services, and resources rather than establish separate 
and distinct components. The direct link is student success, and faculty are 
often involved in associated recruitment activities, summer bridge programs, 
and ongoing academic support.

A primary role of disability support services is to provide students with 
opportunities for success by working with their individual needs. Services 
typically include reviewing and verifying medical documentation of dis-
ability, notifying individual faculty of the accommodations afforded to stu-
dents enrolled in their courses, working with students with disabilities on 
self-advocacy skills, coordinating services (i.e., note taking, interpreters), 
and providing testing accommodations. Standard academic support services 
(e.g., time management skills, tutoring, study skills techniques) may also be 
part of a disability support service (Colwell, 2006).

Service-learning can serve as a curricular partnership between student 
affairs and academic affairs (Kezar, 2009). Linking credit-bearing course 
content to community service, coupled with a refl ection component, helps 
students acquire new skills, values, and knowledge through the integration 
of classroom curriculum and hands-on learning experience (Kuh & Hinkle, 
2002). Student affairs professionals can provide logistical support to faculty 
by establishing relationships with local community-service agencies, provide 
refl ection training sessions, assist with grant applications, and assist in devel-
oping and evaluating service-learning projects for students to complete (Dale 
& Drake, 2005; Kezar, 2009).

Campus activities (student activities, college unions, conferences and events, 
Greek affairs, leadership development, recreational programs, and community 
service). Campus activities represent the out-of-class, cocurricular pro-
grams provided to support student growth and development along multiple 
dimensions (social, academic, physical, spiritual, emotional, and profes-
sional) (Whipple & O’Neill, 2011). The primary goal is to complement the 
academic mission of the institution by enhancing the overall educational 
experience of students through planning and implementing social, cultural, 
intellectual, recreational, and leadership programs (Whipple & O’Neill, 
2011).

Although there is no prescribed way to administer student activities, it is 
imperative to consider the characteristics of the institution’s student popula-
tion when developing programming (Whipple & O’Neill, 2011). Regardless 
of institutional size or oversight of programs, creating learning opportuni-
ties that extend beyond the classroom is paramount to maximizing student 
development.
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22 UNDERSTANDING THE FIELD AND ITS FOUNDATIONS

Faculty involvement is essential in creating purposeful opportunities that 
connect directly with in-class learning. Collaboration with campus activities 
may include providing input on the development of a speaker or fi lm series, 
requiring students to attend a campus lecture series, providing ideas for fi lms 
or other media, advising student organizations (academic or personal inter-
est), hosting meetings or out-of-class activities in the student union, or facili-
tating a student leadership conference workshop. Large-scale coordination 
of programs and resources between the provost and the vice president for 
student affairs can maximize efforts and resources and minimize scheduling 
confl icts on campus, which is particularly important at small colleges.

Enrollment management (admissions, fi nancial aid, orientation, and career 
services). Emerging in the late twentieth century, enrollment management is 
defi ned broadly as a means of organizing a series of interrelated services on 
college campuses with the goal of infl uencing the characteristics or size of 
student enrollments. This objective is attainable through activities focused 
on student choice, the transition to college, attrition and retention, and edu-
cational outcomes, all rooted in strategic planning and institutional research 
(Hossler, 2011). Organizationally, a senior-level administrator has authority 
over a number of central areas (e.g., admissions, orientation, career services, 
fi nancial aid), with a system-wide approach based on communication, coop-
eration, and resource allocation (Hossler, 2011). On campuses where stu-
dent retention or student outcomes research is the responsibility of  student 
affairs, enrollment management naturally falls within the student affairs 
division (Hossler, 2011).

Since the 1970s, admissions offi ces have focused on using marketing tech-
niques to increase exposure to and attract more students (Hossler, 2011). 
More sophisticated analysis of student characteristics, student choice in 
attending the institution, student attrition and retention data, and student 
outcomes help ensure that institutions are recruiting students who are a 
good fi t for the institution and who will enroll, be retained, and ultimately 
graduate (Hossler, 2011). Although the quality and reputation of faculty 
members, coupled with the major and program offerings, determine where 
students attend college, it is imperative that students appreciate academic 
and social norms, faculty, and the physical layout of the campus to ensure 
the aforementioned fi t (Hossler, 2011).

The purpose of fi nancial aid is multifaceted; beyond access and equity 
to education, the goals include infl uencing students to pursue academic 
areas that meet labor shortages, acknowledging and rewarding service to the 
country, and remedying past injustices (McPherson & Schapiro, as cited in 

9781620365717_Hogan_Student Affairs for Academic Administrators.indb   229781620365717_Hogan_Student Affairs for Academic Administrators.indb   22 10/7/2016   1:03:17 PM10/7/2016   1:03:17 PM

Sample Chapter www.Styluspub.com



STUDENT AFFAIRS 23

Hossler, 2000). Financial aid is linked directly with enrollment decisions and 
retention where the challenge often is determining the effects of price or cost 
of education on the availability of fi nancial aid (Hossler, 2000). Ultimately, 
though, federal and state regulations direct this area’s mission and purpose 
(Haynes & Bush, 2011).

Responsibilities include administering fi nancial aid programs (i.e., loan, 
grant, campus based), monitoring institutional compliance and student 
eligibility, counseling students, determining fi nancial need, and working 
with various campus constituencies (Haynes & Bush, 2011). A fi nancial aid 
department may report to an enrollment management organization or may 
align with student affairs given the central role it plays in retention. In some 
institutions, a business services model may align fi nancial aid with fi scal 
affairs (Haynes & Bush, 2011).

Programs orienting new students to college have existed on campuses 
since the late nineteenth century. However, modern programs have evolved, 
have become more comprehensive, and are directly related to retention 
strategies (Overland, Rentz, & Sarnicki, 2011). An orientation program 
focuses on providing a seamless and successful transition from high school 
to  college, or from one institution to another in the case of transfer students, 
and introduces parents and families to the student’s college experience and 
the expected partnership with the institution.

More recently, orientation programs have adopted an academic focus to 
assist students with both social and academic integration (Overland et al., 
2011). A variety of program models exist (one day, two day, weekend, the 
week prior to the start of classes, or yearlong), characterized by an equally 
diverse array of programs (adventure programs, learning communities, 
courses, bridge programs, summer reading, online or web based) offered in 
either a credit or a noncredit format (Overland et al., 2011). Common pro-
gram elements across institutions may include placement testing, advising 
and course registration, campus tours, information sessions, and opportu-
nities for social interaction with other new and returning students. Recog-
nizing the differing needs of student populations and designing programs 
accordingly are critically important. Within this context, there are multiple 
opportunities for involvement of faculty and others on campus, including, 
for example, participation in the long-term planning efforts, involvement 
with a summer reading requirement, participation in orientation advising 
sessions, and general activities.

The goal of a career services offi ce is to help guide students in envisioning, 
creating, and implementing their career plan (Severy, 2011). Reporting most 
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often in student affairs, this organizational structure offers the opportunity 
for career services departments to be part of an overall student development 
approach from the point the student enters until graduation (Hoff, Kroll, 
MacKinnon, & Rentz, 2004). To some prospective students, the perception 
that graduates receive assistance with job placement and secure desirable jobs 
after graduation can be the tipping point for enrollment decisions (Hossler, 
2011).

Career services embodies a developmental approach to help students 
determine career interests, develop and sharpen skills, acquire practical 
experience, identify options for graduate education, and prepare for and 
conduct a job search (Severy, 2011). A wide array of services and programs 
can be part of a career services department, including interest inventories or 
assessment tools, assistance with experiential internships, career fairs, online 
employer databases, career counseling, educational and skill development 
workshops, an information library about perspective employers or industry, 
on-campus interviews, and résumé and cover letter review (Severy, 2011). 
In addition, some campuses may offer assistance with student employment 
and include alumni access to services. Both centralized and decentralized 
organizational models are used, although most institutions use a central-
ized model to reduce duplication of efforts and allow for a more effi cient 
use of fi scal and personnel resources (National Association of Colleges and 
Employers, 2009, as cited in Severy, 2011). A decentralized model, where 
career services departments are located in specifi c academic colleges, provides 
a more direct link to the academic programs and faculty and the ability to 
customize services (Severy, 2011). Opportunities for faculty collaboration 
include designing résumés or academic-program-specifi c materials, attend-
ing networking events, requesting alumni to update their contact informa-
tion, having a representative from the offi ce speak during a class session, and 
encouraging students to attend events sponsored by career services.

Housing and residential life (housing operations, residential programs and 
policies, facilities, dining services). Residence halls on college campuses have 
transformed from places where students eat and sleep to places where they 
grow, develop, and learn (Akens & Novak, 2011). Although largely con-
sidered a four-year college campus operation, some community colleges 
have had residential facilities for decades to attract and retain students, 
offer affordable housing, and eliminate geographic barriers to educational 
access (Moeck, Hardy, & Katsinas, 2007). Offering programs and man-
aging the physical environment is the two-pronged mission of  housing 
and residence life departments (Schuh, 2004, as cited in Akens & Novak, 
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2011). As the fi rst part of its two-part mission, housing and residence life 
departments create and enforce policies and hall management regulations 
that foster a student’s autonomy and integrity, encourage the development 
of a community within the halls, balance a student’s desire for privacy 
with the need for interaction, and incorporate academic programming 
into the halls (Akens & Novak, 2011).

Living–learning communities (LLC) are the most concrete way to inte-
grate academic goals within the residential experience (Zeller, 2006). These 
programs enable students to take several courses together and live in the 
same residential building or fl oor, thus offering integrated learning where 
the residential community serves as a connection between curricular and 
cocurricular learning. Whether an LLC is focused on a common topic of 
interest (e.g., global warming, Going GREEN), an academic major (e.g., 
engineering, foreign languages), or a lifestyle (e.g., substance free, well-
ness), students are responsible to each other in the learning process, a key 
contributor to retention (Tinto, 2003). Students in LLCs reported growth 
in critical thinking skills and knowledge application, greater interaction 
with peers and faculty, academic and social integration, commitment to 
civic engagement, an academically and socially supportive environment, 
and positive faculty relationships (Inkelas, Szelényi, Soldner, & Brower, 
2007).

The second part of the mission, managing the environment, involves 
the operations aspect of the residence halls, including maintenance needs 
and repairs, negotiation of dining contracts, housing assignments and room 
selection processes, budget preparation, technology, safety and security, and 
the oversight of summer camps and conferences (Akens & Novak, 2011). At 
some institutions, responsibility for some or all of the operations aspects of 
facility management may report to other divisions such as in business affairs 
with other operations-oriented units.

Multicultural student services (multicultural programs and centers;  lesbian, 
gay, bisexual, transgender, and queer [LGBTQ] services and programs;  women stu-
dent services; adult student services; international student services and  programs; 
disability support services; veterans’ services). Multicultural  student services, ini-
tially called minority student services, originated in the 1960s on  campuses 
and focused on offering support and services to  single identity groups (Shu-
ford, 2011). The increasing diversity and  presence of  underrepresented 
groups (e.g., LGBTQ, women, adults, international  students, students with 
disabilities, and religious diversity) broadened the scope of the focus to 
include group differences and individual identity groups. Thus, multicultural 

9781620365717_Hogan_Student Affairs for Academic Administrators.indb   259781620365717_Hogan_Student Affairs for Academic Administrators.indb   25 10/7/2016   1:03:17 PM10/7/2016   1:03:17 PM

Sample Chapter www.Styluspub.com



26 UNDERSTANDING THE FIELD AND ITS FOUNDATIONS

student services emerged to offer students who  experience  marginalization 
or isolation physical space, activities, programs, and  educational efforts 
 (targeted toward both majority and  underrepresented students) that affi rm 
their  culture and assist them in resolving the  inconsistencies with their 
 experiences (Shuford, 2011).

Collaborative opportunities with faculty and academic colleges are plen-
tiful through cosponsoring programs, attending programs, integrating 
programmatic offerings into the curriculum, encouraging student partici-
pation, consulting with professional staff on student and campus issues, 
joining committees that address the needs of multicultural students, advis-
ing multicultural student clubs or organizations, and participating in ally 
programs.

Student conduct ( judicial programs, confl ict management services). Student 
discipline has evolved over time from a control and punitive perspective to 
a more educative and developmental one (Lowery, 2011). The latter per-
spective situates the student–institutional relationship as educational, which 
focuses institutional response on behavior that affects the pursuit of the mis-
sion (Lowery, 2011). This approach places the mission of the institution at 
the forefront; maintaining order and an atmosphere conducive to learning 
is essential (Lowery, 2011). Thus, the primary goal is to develop behavio-
ral standards and expectations for students and address violations of those 
standards. Students are challenged to take responsibility for their behavior, 
evaluate the impact their behavior has had on the community (residential, 
campus, or surrounding), and identify choices they can make to prevent 
this situation from occurring again. Depending on the mission of the offi ce 
and institution, students on many campuses are now accountable for behav-
ior exhibited on or off campus, as the courts have sided with institutional 
authority to regulate off-campus behavior when it affects the institutional 
mission (Lowery, 2011).

The process of adjudicating student misconduct is often a precise 
one. Public institutions are mandated legally to provide due process to 
 students, including an articulated series of procedures. Alternatively, because 
 private institutions are not engaged in state action and have a contractual 
 relationship with students, they have more autonomy and are not necessarily 
required to afford students procedural due process (Lowery, 2011). Larger 
institutions may have a more decentralized, legalistic, and formal approach 
when adjudicating students, whereas smaller and private institutions might 
have a centralized and informal approach (Lowery, 2011). Institutions with 
large (or exclusively) commuter populations tend to have considerably fewer 
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disciplinary cases than campuses with signifi cant numbers of traditional-age 
students who reside on or near campus.

In addition to workload, the process to adjudicate cases may differ. Cam-
puses may use one or more methods, including an individual meeting with 
the conduct offi cer or a hearing with the campus conduct board composed 
of students and faculty or staff who receive specialized training. A wide 
range of sanctions is available to professional staff that can be character-
ized as punitive (written or oral warnings, disciplinary probation, revoca-
tion of privileges, monetary compensation, suspension, or dismissal) and 
educational (counseling, medical referrals, community service, or projects 
designed to enhance awareness) (Lowery, 2011). In formal processes, faculty 
involvement often takes the form of conduct board participation, policy and 
procedural review processes, confl ict resolution and mediation, and referrals 
for misconduct in the classroom.

Student health services (primary medical care services, health education and 
prevention, mental health and counseling services). Student health services 
extend beyond the treatment of illness and are far more comprehensive than 
ever before. The population they serve and the availability of health care 
resources in the communities in which they are located infl uence these pro-
grams (Keeling, Avery, Dickson, & Whipple, 2011). Therefore, the range 
of services differs signifi cantly across institutional types. For example, urban 
and commuter institutions and community colleges often offer limited ser-
vices, as students rely on community resources for health care (Keeling et 
al., 2011). In addition, the inclusion of counseling center services under the 
umbrella of health services is not uniform across college campuses (American 
College Health Association, 2010).

Primary medical care services are basic services designed to address minor 
illness and injury and routine preventative care (women’s and men’s care, 
immunizations, chronic illness, infection screening, and laboratory and dis-
pensary services) (Keeling et al., 2011). Health promotions and wellness 
initiatives provide programming and services that educate students about 
the impact of their decisions or behaviors on learning and their health and 
well-being (Keeling et al., 2011). Peer educators, students with extensive 
training, are often used for much of the educational programming and out-
reach.

The goal of mental health and counseling services is to help students navi-
gate the key developmental tasks (social and emotional) (Chickering & Reis-
ser, 1993) and cope with various relationship issues (family, signifi cant other) 
and the stress commonly associated with college attendance. Counseling 
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centers may offer a range of services, such as individual and group coun-
seling; crisis intervention and emergency services; outreach programming; 
consultation services with other campus constituents (including faculty); 
training for faculty, staff, peer mentors, and resident assistants; availability 
of self-help materials (books, audio); and referral services (Zhang, Brandel, 
& McCoy, 2011). The student demand for counseling services on many 
campuses has risen signifi cantly in the past two decades (Gallagher, 2013; 
Kadison & DiGeronimo, 2004; Rando, Barr, & Aros, 2008), prompting 
evaluation and diversifi cation of services (Zhang et al., 2011). Because cam-
pus counseling services are not typically designed for long-term care, many 
centers limit the number of visits and make referrals to appropriate commu-
nity agencies or group programs (Zhang et al., 2011).

Although attending to the health needs of students is a major focus, cam-
pus health care professionals should play a signifi cant role in policy develop-
ment and interpretation, such as immunization requirements, alcohol and 
other drug abuse, suicide prevention, and sexual harassment and assault 
(Keeling et al., 2011), as well as educating campus constituencies about legal 
obligations. In addition to the protections afforded to students under the 
Family Educational Rights and Privacy Act (1974) student health services 
is governed by the Health Insurance Portability and Accountability Act 
(HIPAA), which protects patients’ records and information from disclosure, 
including to parents, without the permission of the student (Keeling et al., 
2011).

ADDITIONAL EXPERTISE AND RESPONSIBILITIES

In addition to all of the responsibilities and expertise that student affairs pro-
fessionals have in their individual departments, the division of student affairs 
and its professionals are primarily involved with or offer signifi cant support 
to two important elements on college campuses: crisis management and an 
increased emphasis on Title IX (1972).

Crisis Management

The president as senior executive offi cer of the institution has a central role in 
a campus crisis. However, the involvement of other senior-level administra-
tors is likely on many campuses. The student affairs division and its profes-
sional staff may provide leadership and typically are the fi rst responders in a 
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crisis, particularly if there is a residential population. The vice  president of 
student affairs, the dean of students, or an appropriate designee may serve as 
the coordinating entity working with constituencies (i.e., campus police, the 
president, counseling services, health services, provost,  chaplain, residence 
life, community emergency responders, and local and state police).  Signifi cant 
events such as the death of a student or students and the  subsequent impact 
on the campus community, weather emergencies (e.g., fl ood, hurricane, tor-
nado), criminal acts and violence, and health conditions or outbreaks (e.g., 
severe acute respiratory syndrome [SARS], meningitis) are examples of events 
that many communities, including college campuses, have experienced. 

To deal effectively with these types of situations, many campuses have 
existing crisis management teams led by the provost, vice president for 
administration, or vice president for student affairs, depending on the 
institution and the nature of the crisis. In the event of a student death, 
the student affairs division may be integral to notifying the family, hosting 
the family members as they retrieve the student’s belongings from campus, 
and coordinating counseling and mental health support programs to help 
the campus community (students, faculty, and staff ) affected by the death.

Large-scale examples of crises affecting college campuses include Hur-
ricane Katrina; the Texas A&M University bonfi re tragedy; the California 
State University, Northridge earthquake; the University of Florida serial 
killer; and the Virginia Tech shootings. All of these types of crises affect the 
campus community in varying ways and may involve a cross section of cam-
pus leadership; however, student affairs professionals are critical as the crisis 
unfolds, in the midst of the crisis, and in the aftermath of coping with and 
moving on from tragedy and loss.

Title IX

Enacted in 1972, Title IX (1972) provided for a number of opportunities for 
women in education and is best known for addressing equity for women par-
ticularly related to participation in athletics and other activities at the high 
school and college levels. The implications requiring educational institutions 
receiving federal fi nancial assistance (e.g., student fi nancial aid, research 
grants) to ensure protection of students, faculty, and staff against sexual har-
assment and sexual violence (Buzuvis, 2013) have been relatively unnoticed 
and disregarded.. Renewed scrutiny by the federal government regarding 
sexual violence resulted in the Dear Colleague Letter (U.S. Department of 
Education, Offi ce for Civil Rights, 2011), which outlined the requirements 
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and obligations institutions have and defi ned sexual harassment and sexual 
 violence.

Student affairs professionals on college campuses have a prominent role 
in addressing student conduct and behavioral issues; consequently, student-
to-student sexual harassment or violence falls directly within their  purview. 
Title IX (1972) does not limit sexual harassment and sexual violence inci-
dences solely to students; it addresses behavior of this nature by and between 
faculty, administrators, and staff. Student affairs professionals’ expertise and 
experience lies in addressing, resolving, or adjudicating the charges of sexual 
harassment or sexual violence and providing appropriate assistance and sup-
port to the student victims. In addition, they have responsibilities in helping 
to ensure that the institution is complying with Title IX. Violations of this 
legislation have extensive implications for campuses that reach far beyond 
the scope of student affairs, and thus their role may vary based on the inci-
dent, the accused, and the campus  culture and may take the form of support 
and consultation with other  campus leadership.

CONCLUSION

The development of student affairs on college campuses is  attributed to a 
concern for discipline, housing, counseling, changing student  populations, 
the land-grant movement, curricular reform, the  proliferation of the 
 cocurriculum, and expanding enrollments (Williamson, 1961). The  evolution 
of student personnel workers to student affairs professionals resulted from 
the dramatic transformation in faculty roles and  responsibilities, the changes 
in the institutional relationship with students, the  adoption of  student 
 development theory as a foundational philosophy, and the formalization of 
graduate education as an important and essential element of professional 
preparation for student affairs administrators.

Understanding the roles, responsibilities, and departmental mission and 
goals of student affairs can serve to transcend the traditional boundaries in 
the academy to enhance the educational experience for students. Students 
cross these so-called boundaries every day, and they experience learning in 
multiple venues and formats. Collaborative efforts between academic affairs 
and student affairs that connect learning in a seamless fashion will shape the 
nature of learning, focus the campus environment, and potentially provide 
evidence of the value added and learning outcomes of college attendance in 
a more comprehensive manner.
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