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1
M A K I N G  T H E  C A S E  F O R 

I N C L U S I O N  I N  E D U C AT I O N 
A B R O A D

Heather Barclay Hamir and Nick Gozik

Education is the most powerful weapon which you can use to change the world.

—Nelson Mandela

The education of students is an opportunity and a tremendous respon-
sibility. As a nation, the United States relies on postsecondary insti-
tutions to prepare individuals for leadership, employment, and civic 

engagement. Despite substantial evidence of the outcomes of higher educa-
tion (Mayhew et al., 2016; National Center for Education Statistics [NCES], 
2017b), considerable debate continues over the foundational issues of who 
has access to educational opportunities and the extent to which students 
benefi t. Institutions are under intense scrutiny to demonstrate their value 
through degree completion rates, learning outcomes, and alumni success to 
justify the investment of various entities including states, the federal gov-
ernment, families, and students themselves. Simultaneously, institutions are 
challenged to create equitable access to higher education among historically 
underserved groups through more inclusive recruitment and admissions 
practices. Signifi cant attention has been focused on identifying effective edu-
cational practices as a means of improving educational quality and outcomes 
across demographic groups and disciplines. 

Higher education aspires to prepare all students for their future lives 
and careers, which will continue to be infl uenced by the ease of global con-
nectivity and interconnected global economies, while also seeking to reverse 
historical inequities in educational achievement at a societal level. At the 
time of this publication, the United States is within 35 years of becoming a 
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4  FRAMING THE DISCUSSION

majority-minority nation, with people of color making up the majority of 
the population for the fi rst time in our history (Colby & Ortman, 2014). 
This population change is steadily shifting enrollment patterns throughout 
our educational system. As an example, students of color represented 41% of 
postsecondary enrollment in 2013 compared to only 16% in 1976 accord-
ing to NCES (2017c) data. This is just one, although highly signifi cant, shift 
that will have a great impact on higher education in the decades to come.

Against this backdrop, those involved in education abroad, including 
overseas study, research, internships, and service, grapple with many of the 
same concerns for equitable access. The importance of broader participation 
in education abroad stems from several intersecting beliefs about the educa-
tion of students and intended outcomes of the educational process. It is no 
longer suffi cient simply to admit a more diverse and representative population 
of college-going students across an expanding range of academic disciplines; 
instead, we are equally obligated to ensure that the many opportunities in 
higher education are apparent and available to all students. Participation in 
high-impact practices such as education abroad, service-learning, or capstone 
projects, among others, is a critical factor in student engagement, promotes 
deeper learning, and infl uences student retention (Kuh, Kinzie, Schuh, & 
Whitt, 2005). When considered in light of the reality of historical inequities 
in educational access, disparate participation rates in education abroad sug-
gest one more layer of inequity within the bounds of higher education. 

Although there has been signifi cant attention on inclusion in education 
abroad, relatively little analytical work exists on the topic. Presentations at 
professional conferences and a scattering of articles and chapters advance 
knowledge and dialogue on the diversifi cation of education abroad partici-
pation, yet to date there has not been a single volume focusing on research 
and practice to promote broader inclusion. With this book we fi ll this gap by 
providing a single resource designed for practitioners and researchers alike. 
This volume is not intended to provide an overview of all students under-
represented in education abroad. Instead, it provides a collection of chapters 
written by scholars and practitioners, with the goal of furthering a larger con-
versation on the barriers that students face and strategies to mitigate those 
barriers. We also hope that the chapters included here inspire more research 
and publications on the topic.

Education Abroad, Equity, and Learning Outcomes

On the surface, education abroad, equity, and learning outcomes might seem 
to have a tenuous relationship with each other. What can education abroad 
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MAKING THE CASE FOR INCLUSION  5

contribute to larger issues of access and equity in higher education or to 
improved student outcomes? We believe that the case for inclusion in educa-
tion abroad rests on at least three main arguments related to student learning 
and success, equity of educational opportunity, and the impact of inclusion 
on learning. 

Student learning and success is at the heart of discussions about the effi -
cacy of higher education itself. Policy and public concern often focus on 
graduation rates, the quality of education, and employability. Historically, 
education abroad seemed tangential to these broader national and institu-
tional concerns. Over the past two decades, though, multiple researchers 
have identifi ed benefi cial outcomes of education abroad participation that 
enhance student learning and success. Large-scale studies provide compelling 
evidence that participation in education abroad correlates with improved 
outcomes on several important measures of educational effectiveness, includ-
ing degree completion (Kuh et al., 2005; O’Rear, Sutton, & Rubin, 2011; 
Sutton & Rubin, 2010) and integrative, or deep, learning (Kuh, 2008), 
which fosters the development of critical thinking skills. Although these 
gains exist for all students, they are particularly powerful among students 
historically underserved by higher education, including African American 
and Latino and Latina students (Kuh, 2008). Given that graduation rates 
for these groups have been consistently below the national average for dec-
ades (NCES, 2017a), this creates a compelling case for considering expanded 
participation in education abroad as a means for fostering greater student 
learning and success.

Inclusion in education abroad is also a matter of equity in terms of the 
educational opportunities students pursue within the bounds of their degrees. 
A college education consists of more than the sum of a student’s courses. 
However, taking advantage of opportunities to pursue enriching educational 
activities such as research, internships, or education abroad requires students 
to know these opportunities exist, believe them to be valuable, and receive 
suffi cient support in pursuing them. As an example, a fi rst-generation col-
lege student is apt to matriculate with little familial guidance on navigating 
college. Once the student gets to college, he or she is likely to have even less 
assistance in pursuing additional activities that may seem unrelated to the 
overall goal of graduating and gaining employment. In contrast, a science 
major may be fully aware of a range of educational activities available beyond 
the classroom yet infer that participation is not valued because of a lack 
of faculty encouragement or suffi cient assurance that transfer credit from 
abroad will fulfi ll necessary major, minor, or general education requirements. 
Similarly, a wheelchair user may be aware of and excited about education 
abroad, yet feel discouraged from participating when faculty or advisers seem 
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6  FRAMING THE DISCUSSION

hesitant about his or her ability to navigate a new physical environment. In 
each case, the net impact is a narrowing of educational opportunity within 
the context of the degree itself. Although not all students will be interested in 
education abroad, equity of opportunity requires that they are at least aware 
of the option and the potential benefi ts of participation, that institutional 
policies support participation, and that faculty and staff are equally support-
ive of participation by students from different backgrounds and disciplines. 
Failure to promote full access to any element of higher education equates to 
a failure to promote equity of educational opportunity, thereby perpetuating 
differential outcomes in student learning and success.

Another rationale for an inclusive approach to education abroad partici-
pation relates to the quality of learning for all students abroad. The positive 
impact of interactions with diversity on student development is well docu-
mented (Kuh et al., 2006; Mayhew et al., 2016; Pascarella, 2006). In this 
case, diversity takes on the broader meaning of “interactions with a diverse 
spectrum of people, ideas, values, and perspectives that are different from 
one’s own and challenge one’s assumed views of the world” (Pascarella, 2006, 
p. 511). Kuh (2008) categorizes education abroad as a high-impact practice 
that has the ability to foster global learning and interactions with individuals 
from diverse backgrounds. If the population going abroad is largely homog-
enous, however, participants miss one important opportunity to experience 
such diversity. This is especially true when contact with locals may be lim-
ited because of program design, as with short-term faculty-led programs or 
semester or academic-year programs where students spend much of their 
time in and out of the classroom with other U.S. students.

The Value of Education Abroad

Much of our argument is predicated on the assumption that education abroad 
is of value. If education abroad, as one high-impact practice, is known to be 
benefi cial, it is not the only such practice. So why education abroad specifi -
cally? To be fair, not all key stakeholders, including parents, students, senior-
level administrators, faculty, and lawmakers, necessarily buy into the argument 
that greater access to education abroad should be a priority. At some institu-
tions with long-held commitments to internationalization, education abroad 
has gained wider acceptance and is considered part of the fabric of campus life. 
In other domains, overseas programming is not considered integral to the aca-
demic missions of institutions for a whole host of reasons. Even for those who 
are apt to support education abroad, realistic concerns have been raised over 
the cost, curricular fi t, and ability of programs to deliver consistently on their 
stated promises (Twombly, Salisbury,  Tumanut, & Klute, 2012).
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MAKING THE CASE FOR INCLUSION  7

We agree that education abroad should not be taken as a given and needs 
to be evaluated critically to determine whether it meets the needs of indi-
vidual institutions and students. Indeed, it is necessary to question what stu-
dents gain from education abroad and why it is relevant. The answer comes 
down in part to a long-standing debate over the purpose of higher education 
in the United States, which has pitted a seemingly lofty view of a liberal arts 
education, reduced to the notion of learning for learning’s sake, against a 
more pragmatic vision of colleges and universities as training grounds for 
future careers (Berrett, 2015). For proponents of the liberal arts, college is 
designed to be a place of intellectual curiosity, where students learn academi-
cally and about themselves. Exposure to diverse perspectives in this context 
permits students to encounter others who are different from themselves and 
can lead to the promotion of critical thinking, an increase in one’s knowl-
edge base, greater worldliness, and the enhancement of social development 
(Hyman & Jacobs, 2009).

Intended outcomes of education abroad include a similar set of soft skills, 
with the goal that students become more adaptable, independent, globally 
minded, profi cient in another language, and interculturally competent. It is 
true that many of these same skills can be developed on students’ home cam-
puses through classroom and extracurricular activities. Technology, more over, 
has eroded many former boundaries, allowing instantaneous access to people 
and data from around the world. At the same time, one of the key distinc-
tions in education abroad is the ability for students to be plunged into a dif-
ferent culture for a short, intense period. The cognitive dissonance created by 
such an experience can provide an opening for students to grow much more 
rapidly and deeply than they would at home (Che, Spearman, & Manizade, 
2009). 

From a pragmatic, career-oriented perspective, the soft skills discussed 
here are in fact equally relevant. To be sure, technical, or hard, skills are man-
datory for many disciplines. None of us would want to hire, much less use 
the services of, a nurse or doctor who has not fully mastered his or her profes-
sion. In addition to this technical expertise, however, employers increasingly 
seek applicants with strong social skills, capable of interacting constructively 
with people who are different from themselves (Crossman & Clarke, 2010). 
Medical professionals must be able to interact with a diverse range of patients 
(Harden, 2006), often from other countries, whereas researchers and techni-
cians are increasingly likely to collaborate with overseas partners, creating a 
need for scientists and engineers to become globally competent (Del Vitto, 
2008; Downey et al., 2006; Grandin & Hirleman, 2009).

The types of skills developed abroad allow students to develop an intellec-
tual curiosity and ability to think critically, while also preparing for a competitive 
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8  FRAMING THE DISCUSSION

and diverse workforce. Student growth is admittedly contingent on numerous 
factors, including students’ own willingness and readiness to adapt to and learn 
from new surroundings; the training students receive throughout the advising, 
predeparture, on-site, and returning stages of education abroad programs; the 
ability of faculty and staff to challenge and mentor students; and academic and 
cocurricular offerings of programs. With adequate support, students’ growth 
in a short amount of time nonetheless can be impressive—in their own words, 
life changing—and often more so for those who have not had previous access 
to international opportunities (McKeown, 2009).

Implications of Exclusion in Education Abroad

In addition to evaluating what students gain from going abroad, we might 
consider the risks associated with all students not having full access to 
such opportunities. Given what we know about the benefi ts of educa-
tion abroad, one of the clearest hazards is that whole groups of students 
will have fewer opportunities to engage in the types of learning and 
development inherent to well-structured education abroad experiences. 
Some students will enhance global or intercultural competencies through 
coursework, on-campus activities, and interactions with students different 
from themselves. However, many others, to the detriment of their indi-
vidual development and long-term ability to navigate interactions with 
differences of various kinds, will not.

At the institutional level, moreover, allowing disparities in access to edu-
cation abroad opportunities to persist poses an ethical dilemma. Discussions 
of access often revolve around whether admissions policies are nondiscrimi-
natory and allow recruitment of a diverse cohort of students. There is also, 
however, the reality of the students’ experience after they arrive on campus. 
Depending on their fi nancial aid package, for instance, high-need students 
may grapple with the basics of how to afford books, accommodations, and 
meal plans. On many campuses, this leads to a divide between the haves and 
have-nots, with wealthier students self-segregating in housing that is more 
expensive and taking greater advantage of activities on and off-campus (Lee, 
2016; McGrath, 2013). The pressures placed on high- fi nancial-need students 
put them at greater risk of attrition and simultaneously of potential delays in 
graduation. Because education abroad programs rarely come with a guarantee 
of degree progress, high-fi nancial-need students may perceive that the risk of 
delayed graduation is too high to justify, despite research that demonstrates 
this is rarely the case (Barclay Hamir, 2011; Sutton & Rubin, 2010). Those 
who persevere may or may not have the mentorship necessary to take full 
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MAKING THE CASE FOR INCLUSION  9

advantage of opportunities that enhance their education, like internships, 
education abroad, or postgraduation fellowships, making it questionable then 
whether they are gaining the same benefi ts from their education, even when 
receiving a diploma in the same fi eld as more affl uent students. 

Exclusion is not limited to income. Visible physical differences as well as 
invisible markers of difference, such as where and how students were raised, 
can lead to the belief that they do not belong. Even when these students meet 
the minimum requirements and have the necessary funding, they may not 
believe that activities like education abroad are important for or welcoming 
of them. As discussed in the upcoming chapters, a number of signals, explicit 
and implicit, affect the way various groups determine whether education 
abroad is perceived as relevant and attainable. This includes the images and 
text used to market programs, anecdotes from fellow students, recommenda-
tions from faculty and advisers, and policies related to fi nancial aid, academic 
credit, and eligibility requirements. 

Administrators of colleges and universities must juggle a number of pri-
orities for their institutions to survive in an increasingly competitive environ-
ment. Such pressures have forced administrators to make their institutions 
act more like businesses by constantly monitoring the bottom line, imple-
menting strategies that yield competitive advantages in the marketplace, 
and pursuing resource accumulation through capital campaigns. This is the 
case for public and private schools alike, including nonprofi ts (Bok, 2009; 
Slaughter & Leslie, 1997). At the same time, most institutions espouse the 
value of excellence in teaching and practice. To serve this objective, it is nec-
essary to ensure that the entire student population is able and encouraged 
to participate in all activities, including education abroad. One could even 
argue that universities have an ethical obligation to do so. 

Intersecting Frameworks: Inclusion and Inclusive Excellence

We have argued the need for inclusion, but what exactly do we mean by this 
term? Inclusion has been widely promulgated in higher education as a criti-
cal factor in the education of students, particularly through the construct of 
“inclusive excellence” proposed by the Association of American Colleges & 
Universities (AAC&U) (Milem, Chang, & Antonio, 2005). The AAC&U 
launched the Making Excellence Inclusive initiative in the early part of the 
twenty-fi rst century as a new approach to address the integral nature of cam-
pus diversity and equity efforts in creating a high-quality learning environ-
ment for all students. Several of the chapters in this volume draw on inclusive 
excellence, which is composed of the following elements:
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10  FRAMING THE DISCUSSION

1. A focus on student intellectual and social development. Academically, it 
means offering the best possible course of study for the context in which 
the education is offered.

2. A purposeful development and utilization of organizational resources 
to enhance student learning. Organizationally, it means establishing an 
environment that challenges each student to achieve academically at high 
levels and each member of the campus to contribute to learning and 
knowledge development.

3. Attention to the cultural differences learners bring to the educational 
experience and that enhance the enterprise. 

4. A welcoming community that engages all of its diversity in the service of 
student and organizational learning. (Milem et al., 2005, p. vi)

The emphasis on inclusive excellence addresses social inequities that play 
out in higher education from a strengths-based perspective as a means to 
enrich the educational community and learning environment. By acknowl-
edging the benefi t to the educational enterprise of cultural differences among 
learners, inclusive excellence reaffi rms the foundational importance of diver-
sity in higher education. The premise for this volume aligns with inclusive 
excellence where the discussion focuses on groups historically underserved in 
higher education. Because this volume also examines groups that typically are 
well represented on college campuses and may enjoy signifi cant power and 
privilege (e.g., White males), we have adopted the broader term inclusion to 
avoid diluting the commendable intent of inclusive excellence as a guiding 
framework for change. 

In its simplest form, inclusion in education abroad takes into account 
who does or does not participate relative to the student population at the 
institutional or national level. This defi nition creates important intersections 
and departures from higher education conversations about inclusion. As 
with higher education, studies of inclusion in education abroad identify stu-
dents of color, students with disabilities, and fi rst-generation college students 
among those who are underrepresented. At the same time, education abroad 
discussions of inclusion also encompass males and students in particular aca-
demic disciplines who are not historically underrepresented more broadly 
on university and college campuses yet who participate in fewer numbers in 
programming abroad. To denote the broader scope of inclusion in education 
abroad, we use the term underrepresented because it was originally used to 
indicate groups with disparate participation rates (Council on International 
Educational Exchange, 1991) versus other terms that may have connotations 
aligned with power and equity in society.
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MAKING THE CASE FOR INCLUSION  11

At a time when it is more common than ever before to work with diverse 
groups or across national borders virtually and in reality, notions of inclusion 
must encompass the full range of underrepresented populations in educa-
tion abroad. Preparing students for life after college requires strategies to 
help them acquire a global perspective, which many institutions champion 
in mission statements and strategic plans (American Council on Education, 
2012). Expanding beyond the historical junior year abroad model, new pro-
gram types and locations have been developed to serve a much wider array 
of students. By linking such activities more closely to academic curricula 
and future employment prospects, faculty and staff have worked to make 
education abroad intentional and connected to learning in other aspects of 
students’ academic trajectories.

Although the idea of inclusion is widely accepted in education abroad, more 
must be done to ensure inclusion in practice and intent. Organizations such as 
Diversity Abroad, The Forum on Education Abroad, Institute of International 
Education (IIE), and NAFSA: Association of International Educators provide 
leadership in national dialogue and action on this topic. Sessions on diversity 
and inclusion are common at national and regional conferences, yet the body of 
work dedicated to furthering these efforts is limited. This volume expands on 
the literature currently available to promote broader inclusion across a variety of 
student populations typically underrepresented in education abroad. 

Scope of the Book

If not an exhaustive overview of all underrepresented populations, this pro-
ject nonetheless is the fi rst of its kind to bring together multiple perspectives 
on inclusion in education abroad in a single volume. By combining research 
and practice, and using sample case studies, the contributors shed light on 
the following groups: students of color, males, community college students, 
students with disabilities, fi rst-generation college students, natural science 
majors, engineering majors, and undocumented students.

To determine which groups to include in this volume, we relied heavily 
on the IIE’s Open Doors report (Farrugia & Bhandari, 2015), which traces 
participation in study abroad by academic level, gender, race and ethnicity, 
disability status, and fi eld of study. These data demonstrate, for instance, 
a long-term trend of underrepresentation by males, who represented only 
34.7% of participants in 2013–2014 compared to 43% of postsecondary 
enrollments (NCES, 2017c). Participation among other groups has increased 
over the past decade; African American students represented 5.6% of par-
ticipants in 2013–2014 compared to 3.4% in 2002–2003, yet this is still far 
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12  FRAMING THE DISCUSSION

short of the 15% of all college students who identify as African American 
(Farrugia & Bhandari, 2015). The data reported annually by IIE point to 
some of the groups regarded for many years as underrepresented and that 
are included in this volume: males, students of color, students with disabili-
ties, students at community colleges, and students with specifi c academic 
disciplines. Other chapters focus on groups commonly viewed as underrep-
resented for which we do not have benchmarking data at the national level, 
including fi rst-generation and undocumented college students. 

The broad defi nition of inclusion that underpins this book simultaneously 
precludes it from being a comprehensive volume. At the institutional level, 
underrepresentation varies based on institutional support, the student popula-
tion, and available programming, among other factors. At the institutional 
and national levels, whom we defi ne as underrepresented changes over time, as 
two chapters in this volume illustrate. As this book goes to press, the future of 
undocumented students in the United States is uncertain; soon it may simply 
be impossible to support education abroad participation for them without 
jeopardizing their ability to return to the United States. On the other end 
of the spectrum, the proportion of engineering majors in education abroad 
appears to have reached parity with their representation in higher education, 
demonstrating that long-term, multifaceted strategies can effect change. 

Over time other groups identifi ed in this book may also reach parity in 
their education abroad participation, some will make limited progress, and 
still others will be newly identifi ed as underrepresented. Our intent is not to 
offer specifi c road maps to address issues of inclusion for all groups. Instead, 
we view this work as illuminating the challenges and detailing effective prac-
tice for a representative set of student groups historically underrepresented in 
education abroad. Although each group has unique characteristics infl uenc-
ing the likelihood that its members will go abroad, there are also commonali-
ties that inhibit or promote participation across groups. This derives in part 
from the intersection of student identities—engineering is more highly pop-
ulated by male students, for example—as well as our ability to identify larger 
systemic issues affecting a wide variety of students. Factors such as the need 
for academic certainty when selecting a program; the perceived relevance of 
education abroad to students’ own goals for their education, fi nances, and 
institutional support; and inclusive marketing practices play a role for multi-
ple underrepresented groups. 

Overview of Subsequent Chapters

Subsequent chapters in this volume expand on the themes we have raised here 
and allow a more in-depth exploration of challenges and effective practices in 
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MAKING THE CASE FOR INCLUSION  13

mobilizing the underrepresented student populations outlined earlier. This 
volume is organized into three parts: Framing the Discussion, Research and 
Practice, and Next Steps.

In the fi rst part, the contributors continue by framing the conversation 
around inclusion and education abroad. Chapter 2, “Underrepresentation in 
Education Abroad: A Review of Contemporary Research and Future Oppor-
tunities,” by Lily Lopez-McGee, David Comp, and Eduardo Contreras, 
serves as a literature review for the volume. The contributors outline dispari-
ties in education abroad participation and recent efforts to study diversity in 
education abroad programming, with an emphasis on access and inclusion in 
terms of programming and student identity.

The second part of the book focuses on research and best practices in 
working with groups that have been traditionally underrepresented in edu-
cation abroad. In Chapter 3, “Students of Color and Study Abroad: From 
Barriers to Results,” Jinous Kasravi expands on her research exploring bar-
riers to study abroad among students of color at the University of Cali-
fornia, San Diego. Kasravi’s work highlights the perspectives of students 
who do and do not go abroad and examines the experiences of those who 
have participated to illustrate how they have overcome obstacles. Michelle 
Tolan and Margaret S. McCullers then explore strategies to increase enroll-
ment of fi rst-generation college students in Chapter 4, “First-Generation 
College Students and Study Abroad: Examining the Participation Gap and 
Successful Strategies for Promoting Access,” using case studies from the 
Institute for Study Abroad, Butler University and the University of Texas 
at Austin.

In Chapter 5, James M. Lucas investigates a group that is not often 
viewed as disadvantaged yet has historically been underrepresented in educa-
tion abroad: males. “There and Back Again: A Study Abroad Journey With 
Men” summarizes research on males’ perceptions of education abroad and 
their responses to marketing messages and then documents the application 
of these fi ndings to the development, implementation, and assessment of 
programming for an all-male fraternity. Through their work at Mobility 
International USA, Ashley Holben and Monica Malhotra explore strate-
gies to increase and enhance participation for students with disabilities in 
 Chapter 6,  “Commitments That Work: Removing Barriers for Students 
With Disabilities in Education Abroad.” Rosalind Latiner Raby and Gary M. 
Rhodes similarly take a broader approach in Chapter 7, “Promoting Educa-
tion Abroad Among Community College Students: Overcoming Obstacles 
and Developing Inclusive Practices,” by outlining community college partic-
ipation  patterns, barriers to participation, and effective practices throughout 
the state of California.
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The next two chapters serve as case studies illustrating effective pro-
gramming for students in the science, technology, engineering, and math-
ematics fi elds. In Chapter 8, “Strategies for Mobilizing Students in the 
Sciences: A Case Study,” Lynda Gonzales, Benjamin C. Flores, and Sarah 
Simmons present three approaches by the College of Natural Sciences at 
the University of Texas at Austin to increase and diversify participation 
in study abroad among natural science students. Chapter 9, “Engineers 
Abroad: Opportunities for Sophomores in International Education,” by 
Amalia Pérez-Juez and Solomon R. Eisenberg, similarly details the success-
ful efforts of Boston University to develop programs abroad that meet the 
needs of engineering students through careful consideration of curricu-
lar and linguistic limitations. Focusing on the case of Boston University’s 
program in Madrid, they document strategies for combining engineering 
requirements with cultural and language immersion.

In the last of the chapters on underrepresented groups, Teri Albrecht, 
Arelis Palacios, and Daniel Siefken summarize approaches to working with 
undocumented students in Chapter 10, “Undocumented Students and 
Access to Education Abroad.” Following an examination of the legal statutes 
at the national and state levels, they explore the ability of undocumented 
students to go abroad within existing legal structures. Much may change 
depending on the future of the Deferred Action for Childhood Arrivals and 
possible legislative actions. However, the contributors recognize that undoc-
umented students are unlikely to disappear altogether on U.S. campuses, 
and that it is necessary for advisers to stay current on policies and be aware 
of the risks these students face to provide the best possible direction for those 
contemplating an abroad experience.

The third and last part of the book concludes by looking at future direc-
tions in research and practice. Chapter 11, “A Way Forward: Exploring 
Strategies at Multiple Levels,” by Andrew Gordon, outlines strategies at the 
individual, institutional, and national levels to advocate for underrepresented 
students in education abroad. Gordon’s analysis offers practical tips while 
also making the case for the need for more holistic and systemic approaches 
to advocacy. Last, in Chapter 12, “Expanding the Reach of Education 
Abroad: Recommendations for Research, Policy, and Practice,” Heather Bar-
clay Hamir and Nick Gozik summarize and discuss areas for future research 
and practice to foster inclusion in education abroad.
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