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1

1
S T U D E N T  E M P L O Y M E N T  O N 

C A M P U S

An Overview

College students in American universities from colonial times to the 
contemporary period have encountered opportunities and obstacles 
when it comes to achieving their academic goals. Among the oppor-

tunities are the diversity of institutional types and academic programs avail-
able; the quality of the curriculum and faculty; the fi nancial support available 
through family, philanthropy, and fi nancial aid; and the freedom of inquiry 
and expression. Over the years, students interested in pursuing a college 
education have confronted limited higher education opportunities based on 
development of the higher education system, geography, or discriminatory 
law or policy. They have also faced disruption of studies as a result of eco-
nomic downturn or military confl ict at home or abroad. Of course, through-
out the history of American higher education, students have also encountered 
the challenges of life circumstances and personal fi nances that make study 
more diffi cult if not impossible. Like those who came before them, current 
students face a broad and unique set of challenges as they pursue their higher 
education goals. As Tuttle, McKinney, and Rago (2005) observe

Today’s college students face a complex set of dilemmas about whether to 
attend college, where to attend, how to pay, how much to work, how many 
jobs to take, how to pay credit card bills and car payments, how to juggle 
family and children, and how to balance these competing priorities while 
in school. (2005, para. 2)

Working during their college years is nothing new for students in 
 American higher education (Kincaid, 1996; McCormick, Moore, & Kuh, 2010; 
Tuttle et al., 2005), but the proportion of students working and the number of 
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2  A GOOD JOB

hours students are working have grown markedly over the course of our nation’s 
history (Tuttle et al., 2005). These changes refl ect shifts in the diversity of stu-
dents enrolled and in public policy with regard to the fi nancing of postsecond-
ary education (Pusser, 2010). Students enrolled in college during the earliest 
days of American higher education were almost exclusively young able-bodied 
men born into relative affl uence. Thankfully, over time, student bodies grew 
to include women, people of color, people with disabilities, adult learners, and 
people of varied socioeconomic statuses (Ortiz & Waterman, 2016; Schuh, 
2016;  Washington, 1996). The American people, including students them-
selves, have supported students in higher education through direct payment 
of tuition and fees, philanthropic giving for scholarships, and through the 
use of government funds to support state and federal fi nancial aid programs 
( Johnstone, 1999). Government aid typically takes the form of either grants or 
loans. Federal aid is by far the largest single component of these government 
aid programs, and loans have been part of the federal aid mix since the late 
1950s. However, beginning in the mid-1970s, there has been a marked shift 
upward in loan programs as a proportion of federal aid (Washington, 1996), 
refl ecting a shift in the view of higher education from largely that of being a 
public good to an increasing perception of it as a private good.

Not surprisingly, these shifts in who is attending college and how they 
are funding their education are refl ected in fundamental ways in the student 
experience. Not terribly long ago, staff and faculty discouraged entering stu-
dents from working during the freshman year (Noel, 1996). Today “work is 
a fundamental part of life for many undergraduate students. The average col-
lege student is now not only employed but also working a substantial num-
ber of hours” (Perna, 2010, p. xiii). Working while in college is a defi ning 
characteristic of today’s student experience. Indeed, Kincaid (1996) observes, 
“Student employment is, after class, the most universal experience of college 
students” (p. 3).

In this book we explore college student employment, specifi cally under-
graduate student employment on campus. This chapter provides context for 
that exploration, offering a broad overview of college student employment. 
Subsequent chapters focus on frameworks for considering campus employ-
ment: student development, career development, learning, retention and 
student success, management and supervision, and legal issues. Building on 
the preceding chapters, in the concluding chapter we argue for a campus 
environment in which college student employment as a high-impact practice 
is a purposeful and powerful component of student and institutional success.

We open this chapter with a brief history of college student employment 
and highlight the nexus between college student employment and the origins 
of the student affairs profession. Next, we present information regarding how 
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STUDENT EMPLOYMENT ON CAMPUS: AN OVERVIEW  3

many students work, where they work, and a bit about why they work. Work 
is defi ned, drawing attention to various dimensions of its social construction. 
The important constructs of students who work and workers who study are also 
introduced and described. This sets the table for an invitation to consider vari-
ous dimensions or facets of student employment before moving into discussion 
of the student work experience on  campus—what it is and what it could be. The 
subsequent chapters in this book focus on the latter  consideration.

History

Just as American college students have always faced opportunities and chal-
lenges in pursuing their college aspirations, so too have they always worked. 
Tuttle and colleagues (2005) state, “Historically, working through college has 
been part of the college experience for much of American history” (para. 5). 
McCormick, Moore, and Kuh (2010) similarly observe, “College students 
have combined work and schooling since the earliest colleges were estab-
lished in the United States” (p. 179).

Given this long tradition of hardworking students, that there is not more 
in the literature on this history is somewhat surprising. Individual biogra-
phies or autobiographies as well as institutional histories may contain snip-
pets here and there, but an authoritative single source seems lacking. Rick 
Kincaid’s (n.d.) informal history stands out as the lone resource for those 
interested in this subject, and the information in the remainder of this sec-
tion is drawn exclusively and substantially from his work.

Very little information is available on the earliest student workers. 
Zecharia Brigden, a student at Harvard University who graduated in the 
late 1650s, is noted as the fi rst student mentioned as having worked his way 
through college. One suspects this mention might have lapsed from public 
attention were it not for the fact that Brigden went on to be an astronomer of 
note in the mid-1600s. Student work in colonial times often took the form 
of students hiring themselves out as tutors for the children of local families 
as well as serving as apprentices in local businesses. There was no organized 
program for student employment, but faculty members would help students 
in need identify opportunities, including small jobs on campus. As colleges 
grew, institutions like Harvard, Yale, and Princeton developed more organ-
ized student employment programs to assist students.

The passage of the Morrill Acts of 1862 and 1890 helped spur the growth of 
student employment on campus. These pieces of legislation provided resources to 
create public universities designed to spur economic development and scientifi c 
discovery, particularly in the areas of agriculture and the mechanical arts. Meeting 
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4  A GOOD JOB

this development mission required creating on-campus facilities that served as 
practical learning environments as well as hubs of campus employment. Given 
their focus, these institutions were often located in what were at the time more 
rural areas of the state. Students moved to those campuses, and those students 
needed housing. The residential and dining facilities that grew up in response also 
became centers of student employment. Many of the students attracted to these 
institutions were from middle-class families where a strong work ethic was the 
norm, so it seemed entirely appropriate to students and parents alike that students 
would work to help pay their way through school—not only as a matter of need 
but also a matter of appropriate conduct. Meanwhile, students at universities on 
the East Coast were showing an entrepreneurial spirit by developing businesses to 
sell goods and services to their fellow students. Also during this period between the 
American Civil War and the onset of the Great Depression cooperative education 
programs were developed, and students began to arrange with faculty members 
and local businesses for learning employment opportunities.

The Depression and the New Deal saw the federal government once 
again play a role in expanding student employment. The National Youth 
Administration Student Work Program, a forerunner of the College Work 
Study Program, was founded in 1935 to support work for high school and 
college students. It ran for about eight years. A 1937 study from Columbia 
University noted that 65% of undergraduate and graduate students in the 
1920s and 1930s were working (Tuttle et al., 2005).

Following World War II and with the passage of the GI Bill, there was an 
infl ux of adult students into higher education, students who differed signifi -
cantly from their traditional counterparts. One difference was that the adult 
students tended to be working people who were taking courses to pursue a 
degree as opposed to students who worked to support or extend their educa-
tion. This distinction is important when considering student employment 
and is discussed in greater detail later in this chapter. The growth in com-
munity colleges during the 1960s saw more workers who study moving into 
American higher education.

Also in the 1960s, the College Work Study program (hereafter referred 
to by its contemporary name of the Federal Work Study [FWS] program) 
was born. A part of the federal government’s War on Poverty, this program 
provides funding for a substantial portion of student wages where employ-
ment is awarded by the institution as part of fi nancial aid packaging. It is 
intended to provide support for part-time positions for undergraduate or 
graduate students with fi nancial need (Federal Student Aid, n.d.b). The Mid-
dle Income Assistance Act in the 1970s established the Job Location and 
Development (JLD) program as part of the broader FWS program. JLD 
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STUDENT EMPLOYMENT ON CAMPUS: AN OVERVIEW  5

locates and develops off-campus job opportunities for students who are 
currently enrolled in eligible institutions of higher education and who want 
jobs regardless of fi nancial need. This means that jobs may be located and 
developed under the JLD Program for FWS and non-FWS eligible stu-
dents. (Federal Student Aid, n.d.a, pp. 6–47)

 Funding was stable for FWS during the 1980s, which meant there was a 
relative decline in support given the growth in enrollments and costs of living 
and education. In the 1990s the government added a requirement that 5% 
(then increased to 7%) of FWS funds be used to support community service 
positions off campus (Baum, 2010).

It is clear from Kincaid’s (n.d.) account of college student employment 
that national economic conditions and federal economic and education 
policy have played important roles in the development of college student 
employment, particularly campus employment. Another factor has been 
the growth of the higher education sector. The American higher educa-
tion landscape has grown from Harvard, the original colonial university, to 
over 4,000 institutions, and enrollment has grown to more than 16 million 
 students (C. Kaufman, n.d.; Thelin, Edwards, & Moyen, n.d.). The growth 
of  American higher education extends beyond the number of institutions 
or the number of students enrolled in those institutions. Growth has taken 
place in curricular and cocurricular programs as well. Examples include the 
growth in libraries, research and research facilities, recreational facilities, 
information technology infrastructure, residence halls, and student success 
support programs. Each and every one of these growth areas provides addi-
tional opportunities for student employment on campus.

One interesting historical development in higher education and student 
employment in college is the emergence of work colleges. At these institu-
tions, students fund a signifi cant portion, if not all, of their tuition and fees 
through work at the institution. The Work Colleges Consortium’s member 
institutions, some as old as 100 years, offer students an opportunity to both 
earn a degree and have a rich learning experience through a service-learning 
program on campus (Work Colleges Consortium, 2014a). The seven member 
institutions are Alice Lloyd College, Berea College, Blackburn College, College 
of the Ozarks, Ecclesia College, Sterling College, and Warren Wilson College. 
All are liberal arts institutions, and several feature a curricular focus on issues 
of the environment and sustainability (Work Colleges Consortium, 2014b).

Another historical note is the relationship between college student 
employment and the development of the student affairs profession. This 
nexus has at least two strands. First, student affairs has substantial roots in the 
area of employment. Coomes and Gerda (2016) point out that Walter Scott, 
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6  A GOOD JOB

one of the early important fi gures in what is now known as student affairs, 
had an interest in using psychology and testing to match people to positions. 
The interest of Scott and others was a precursor to what Coomes and Gerda 
describe as an era of vocationalism early in the profession. In fact, the origins of 
the American College Personnel Association (ACPA), one of two large general-
ist professional associations in student affairs, are in the National Association 
of Appointment Secretaries, a group representing the university staff members 
we know today as career services professionals. The second strand of the nexus 
is the rise of student affairs programs in colleges and universities across the 
country. As student bodies grew and diversifi ed along with student expectations 
of their universities, student affairs units developed programs to serve the chang-
ing population and meet emerging needs. Programs for orientation, diversity, 
health education, residential learning, recreation, and more were introduced, 
and student workers have performed much of the work done in these programs 
and others like them. The growth of the student affairs profession and the 
growth of campus employment for students are most certainly correlated.

Current Employment Statistics

Having offered a brief history of college student employment, we turn our 
attention to information about current employment of students. A good 
deal of such information is available from a variety of sources. Studies show 
that the percentage of American college students working grew from 40% in 
1961 to 80% in 2000 (Tuttle et al., 2005).

In 2003–2004, about 75% of dependent undergraduates and 80% of 
independent undergraduates worked while enrolled (Perna, Cooper, & Li, 
2007). Working dependent undergraduates averaged 24 hours of employ-
ment per week while enrolled, and working independent undergraduates 
averaged 34.5 hours per work (Perna et al., 2007). (Perna, 2010, p. xiii)

Data from the National Center for Education Statistics in 2009 show 
that 79% of undergraduates work at least one hour per week (Perozzi, 2009). 
A 2010 Noel-Levitz report indicates 21% of entering fi rst-year students 
intended to work 1 to 10 hours per week; 29%, 11 to 20 hours per week; 
and 26%, 20 or more hours per week (Rowh, 2014).

The work of McCormick and colleagues (2010), drawing on data from 
the 2008 National Survey of Student Engagement (NSSE), is particularly 
rich in describing current student employment (see Table 1.1). The NSSE is 
administered to a substantial number of fi rst-year students and seniors across 
a wide variety of institutional types around the country. 
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STUDENT EMPLOYMENT ON CAMPUS: AN OVERVIEW  7

A relatively small percentage of students reported working both on- and 
off-campus. For full-time students, about 5% of fi rst-years and 10% of sen-
iors held positions both on- and off-campus.

First-year students attending part-time were more likely to work a greater 
number of hours than were their full-time counterparts. Almost 14% of part-
time fi rst-year students reported working between 21 and 30 hours per week 
as opposed to only 8.7% of their full-time peers, and 41.8% of part-time 
fi rst-year students worked 31 or more hours per week while only 5.3% of 
their full-time counterparts did the same. The pattern for seniors is more 
mixed. Only 14.2% of part-time seniors said they worked 21 to 30 hours 
per week, whereas 16.9% of full-time seniors said they worked as much. The 
most marked distinction is that 51.9% of part-time seniors say they worked 
31 or more hours per week, but only 13.8% of full-time seniors put in as 
many work hours.

Tuttle and colleagues (2005) point out that students of color are likely 
to work more hours than do White students, with roughly one-third of 
African American and Latino students working 36-plus hours per week. 
 Kasworm (2010) reported students 25 years of age or older were more likely 
to work than their younger counterparts. Not surprisingly, students living 
on  campus were more likely to work on campus than students living off 
campus (McCormick et al., 2010). Baum (2010) found that 10% of students 
who work do so on their own campus; 68% work at a for-profi t fi rm; 10% 
work at a not-for-profi t entity; 7% work for the government or military; and 
6% are self-employed. That same study found that 7% of students in FWS 
relied solely on work study for employment; 86% of students had employ-
ment outside of work study; 7% had both (Baum, 2010).

 TABLE 1.1 

Current Student Employment

Full-time 
fi rst year

Part-time 
fi rst-year

Full-time 
senior

Part-time 
senior

% Working 46.5 76.3 73.9 84.2

% Not working 53.5 23.7 26.1 15.8

% Working on campus 20.7 11.5 30.4 13.2

% Working off campus 30.9 69.4 53.7 76.8

Note. The percentage working on campus and the percentage working off campus do not equal the per-
centage of students working because some students work both on and off campus.
Source. Adapted from McCormick, Moore, & Kuh (2010).
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8  A GOOD JOB

Work Defined

An interesting word with many meanings, work may refer to the product of 
energy or effort (the fi nal project is the work of a group of students), the result 
of specifi c methods (good camera work on fi lm), a place where labor or effort 
occurs (the steelworks south of Chicago), a fortifi ed structure (earthenwork 
barricades), and more (Work, 2015). Most commonly, as  Mueller (2000) 
notes, work can be defi ned as “the mental or physical activity of an individual 
directed towards the production of goods or services that are valued by that 
individual or others” (p. 3269). In addition, there are ways of further refi ning 
our understanding of work within this  common defi nition. Pusser (2010), 
writing specifi cally of student work, observes,  “Mueller’s  defi nition empha-
sizes productivity, the concept that separates work from  leisure. Work is fur-
ther differentiated as a practice that produces both exchange value (work 
for remuneration) and use value (work for  personal development)” (p. 137). 
Pusser goes on to cite both Pahl and Arendt in  noting social relations (power 
dynamics) as well as personal  motivation (intrinsic or extrinsic) as defi ning 
factors in distinguishing labor from work.

The distinction between work for remuneration and work for personal 
development shapes much of the discussion of student employment through-
out this book. It is not a binary condition, a sort of all of one or all of another 
proposition. Freidson (1990) speaks about a continuum from pure work for 
wages to pure use values. Pusser (2010), who speaks of students engaging 
in campus employment as intellectual work for use value, comments, “For 
students, the challenge in separating the conditions of work from wages from 
intellectual work raises the possibility that the conditions and processes of 
student employment will shape the conditions and processes of a student’s 
intellectual work” (p. 138).

Students Who Work and Workers Who Are Students

Having gained a sense of who works and how much, we now turn our 
attention to an important perspective to consider regarding college student 
employment. One helpful way of thinking about this large population of stu-
dents is to recognize two subpopulations—students who work versus work-
ers who are students. Ziskin, Torres, Hossler, and Gross (2010) cite the work 
of Ewell, Schild, and Paulson, who have referred to workers who are students 
as mobile working students; they move to campus from their places of employ-
ment and then back again. The role of student is a much more important 
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STUDENT EMPLOYMENT ON CAMPUS: AN OVERVIEW  9

factor in the identity of students who work, whereas the role as an employee 
or worker is much more salient in the identity of workers who are students. 

Given differences in fi nancial resources, family responsibilities, and other 
circumstances, work is likely to play a different role in the college enroll-
ment of a traditional student who enrolls in college full time in the fall 
after graduating from high school than it does for adult or non-traditional 
students. (Perna, 2010, p. xv)

Keith (2007) has identifi ed work as a constraining factor in the use of aca-
demic and social services by nontraditional students, though one might well 
wonder if that negative constraint is mediated for the relatively modest num-
ber of adult learners who report working on campus.

Students Employed on Campus

Our focus in this book is on undergraduate students who work on campus. 
Although they do not make up the majority of students who are employed, 
they are the population upon whom staff and faculty have the greatest impact, 
given the role that they play in creating employment opportunities, shaping 
employment conditions, and providing employment supervision and  guidance.

As part of developing our own thinking on the topic, the authors found 
it helpful to draw on the work of Perozzi and colleagues (2009) in providing 
a fairly precise description of what we mean when we speak of working on 
campus: 

Employment is conceptualized as students who are paid by the institu-
tion and offi cially report to a supervisor, as opposed to students who may 
be in a role where they receive a stipend or other remuneration for their 
service, time, or leadership role; for example, many of the traditionally 
 volunteer positions on student governments  and programming boards. 
While unpaid positions such as internships, practica, and some under-
graduate research roles would not fall within this defi nition, most of the 
principles can be extended and applied to these other categories of student 
workers. (p. x) 

Although we largely embrace Perozzi’s (2009) description of student 
employees on campus, it appears to us that it ought to be extended to include 
those students who are employed by contracted service providers as well. 
One might expect to fi nd students working in campus food service, residence 
halls, or copying centers operated by contract partners for the institution. 
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10  A GOOD JOB

Towle and Olsen (2009) provide a very useful discussion of ways in which 
colleges and universities can work with contract vendors to help assure the 
quality of the student employment experience in those operations.

Students serving in paraprofessional roles are a unique group among stu-
dent employees on campus. Although the term paraprofessional is commonly 
used, it may not be commonly understood. Of course, it begins with para, 
which has its origins in Ancient Greek and means beside, near, or next to. 
The second part of the word is professional, which is commonly understood 
to refer to someone performing a role requiring special education focused 
on unique knowledge and language, serving to benefi t others, and acting 
within an ethical framework. Professionals are typically afforded respect and 
some degree of autonomy by virtue of their training and selfl essness of ser-
vice (Brint, 1994). Confusion can exist with both parts of being a parapro-
fessional. Serving alongside and providing assistance for a professional staff 
member requires a level of training different from that required of students 
in other sorts of positions, and whether a particular fi eld qualifi es as a profes-
sion is sometimes the subject of debate in an era in which occupations seem 
drawn to professionalization (Wilensky, 1964). Still, in a time of profes-
sionalization, accountability, and litigation, careful thought should be given 
to the paraprofessional role of student employees, with particular attention 
given to training and supervision, particularly relative to ethics, knowledge, 
and skills required in the role.

Throughout this book, we intentionally refer to student employees 
rather than to student workers. We believe the term better conveys the 
 expectations we have for the student experience in those positions and 
the expectations that departments ought to have for students fi lling those 
 positions. The authors also believe the term student employee refl ects a more 
appropriate sense of parity for the people and the positions relative to their 
regular staff counterparts. Finally, we believe student employee is more edu-
cationally purposeful, in that it helps clearly identify the opportunity for 
students to see their role on campus as helping them prepare for their 
future employment.

The term work study ought to be used exclusively for positions that 
are funded through the FWS program and only when discussing the source 
of funding for the position. To do otherwise is to risk inadvertently convey-
ing a message to students that the expectation we and they should have is 
that we see their role as a blend of work and study as opposed to being about 
development, learning, or retention.

The authors also make use throughout this book of the terms student 
employment practitioner and student employment professional, referring to peo-
ple responsible for providing oversight for student employment. The word 

A Good Job_book.indb   10A Good Job_book.indb   10 02-02-2018   22:51:1602-02-2018   22:51:16

Sample Chapter www.Styluspub.com



STUDENT EMPLOYMENT ON CAMPUS: AN OVERVIEW  11

choice is also intentional here in that it conveys a sense of thoughtfulness, 
purposefulness, and professionalism in the endeavor. One fi nal note with 
regard to language: The authors use we or our in a number of ways that 
context should make clear. We can refer to those, like ourselves, who serve in 
higher education to support the success of students and institutions. We can 
also refer to the authors, as well as the community of authors, readers, and 
practitioners that the book encourages. The term authors is occasionally used 
when limiting our remarks to the three of us. 

With this understanding in mind, where do students work on cam-
pus? In what sorts of places and programs may we expect to fi nd student 
employees? It turns out the short answer is “almost everywhere.” “On college 
campuses large and small, in administrative offi ces, libraries, cafeterias, and 
fi tness facilities, student workers have long been part of the fabric of campus 
life,” according to Rowh (2014, p. 2), and Perozzi (2009) observes, “colleges 
and universities provide myriad types of employment for students. From 
clerical work to research work to research assistants, an array of opportunities 
is available to students during their college careers” (p. ix).

Given the ubiquity of students working in various roles on campus, it is not 
surprising to fi nd contemporary professional literature addressing college stu-
dent work in specifi c areas of the university. For example, Rockey and Barcelona 
(2012) discuss student employment in campus recreation as an arena in which 
student workers gain professional development. McGlone and Rey (2012) dis-
cuss the benefi ts that students, departments, and the institution reap when stu-
dents are employed in campus recreation or athletics. McGinniss (2014) offers 
a thoughtful piece on learning opportunities for student staff in libraries, in 
which she notes that student employees outnumber librarians by a two-to-one 
margin. Lipsky (2008) and Newton and Enders (2010) offer works on students 
as peer educators. Blimling’s (2010) book on working with resident assistants is 
well established, and Foubert (2013) also provides a helpful volume in this area. 
The recent dissertation by Albaneso (2012) is particularly noteworthy, given its 
focus on curricular design in training programs for resident assistants.

Student Employment: What It May Be and What It Could Be

Some evidence suggests that employed students are seeking both exchange 
value and work value. Tuttle and colleagues (2005) cite one study in which 
students in focus groups describe looking for work with meaning and that 
was meaningful. These students also indicated that they started with a view 
of their employment as being focused on remuneration but developed addi-
tional appreciation for other factors related to academic, social, and career 
advantages. Tuttle and colleagues (2005) also cite a study focused on students 
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who consider themselves students who work. In this study 26% of those 
students said their coursework benefi ted from the work experience, and 55% 
saw it as helping with career preparation.

An important and natural question, particularly as it relates to cam-
pus employment for students, is, “To what extent are the work opportunities 
meeting the aspirations and expectations of the students in those  positions?” 
A number of authors have previously spoken to this question. Pusser (2010) 
opines 

Social theory suggests that what is generally characterized as student work 
in research in higher education is actually student employment, or “work 
for wages.” It is important to distinguish the different types of employment 
that students engage in and to develop a clear conceptual distinction to 
maximize the intellectual and developmental potential of students who are 
employed. (p. 138)

Lewis (2008) adds, “Many student positions are one-dimensional jobs 
where the chief criterion for hire is a student’s willingness to sit behind a desk 
for hours on end” (para. 2). In addition, Perozzi (2009) states, “Employment 
of students, particularly on-campus employment, is relevant and germane 
for the student experience, yet the academy rarely embraces employment as 
a means to education and student development” (p. vii). Put another way, 
campus employment for students may be too often thought of by the institu-
tion as, What do we get? and not, What can the students get?

What could the students get? What might we develop if we in higher educa-
tion focused our attention on developing truly meaningful student employment 
opportunities on our campuses? In addition to helping fi nance their education, 
student employment on campus can foster student development (Lewis, 2008). 
It can also be an active learning environment and venue for supporting student 
success in which students “apply classroom learning in an applied setting . . . 
strengthen students’ bonds with fellow student workers as well as with faculty 
or staff supervisors . . . [and] broaden and deepen [their] support network . . .” 
(McCormick et al., 2010, p. 180). Pusser (2010) argues, “Practitioners and 
other advocates for students in various arenas of higher education can make 
a signifi cant contribution to the transformation of student employment by 
remaining mindful of the distinction in higher education between employment 
and intellectual work” (p. 148) and pursuing the latter, and McCormick and 
 colleagues (2010) suggest, “The goal is to make faculty, advisers, and student 
life  professionals full partners in helping students connect curricular and cocur-
ricular experiences with student employment” (p. 205).

The authors fi nd themselves in agreement with these arguments that 
campus employment can and should be much more than merely a modest 
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paycheck to cover laundry, pizza, or life essentials. Drawing on the work 
of Watson, Kuh, Rhodes, Penny Light, and Chen (2016), our purpose in 
developing and bringing this book forward is to offer encouragement for 
consideration of student employment as a high-impact educational practice.

Summing Up and Looking Ahead

In this opening chapter we offered an overview of college student employ-
ment. The review included a history of student employment as well as infor-
mation on the current state of college student employment. The meaning of 
work and how consideration of that meaning might inform further thinking 
about college student employment was also explored. Next, information was 
provided about students who work as well as the areas in which students 
work on campus. Finally, again focusing on students employed on campus, 
consideration was given to what that work may be today and what it could 
be in the future. With that notion of what is possible, we offer this book’s 
remaining chapters. They explore campus employment and development, 
learning, and retention; issues related to supervision and management; legal 
issues in supervision of student employees; and models for an institutional 
level focus on campus employment for students.

Readers are likely to recognize the three distinct voices of the authors in 
the chapters of this book. They refl ect our various experiences and strengths 
in higher education, and we hope that by highlighting rather than homog-
enizing this diversity of perspectives, our readers fi nd the book more engag-
ing and helpful.

Our goal in these chapters is to introduce readers to the available lit-
erature regarding this particular topic and to highlight promising programs 
and thoughtful models of practice. The chapters are shared to encourage 
thoughtful consideration of what campus employment looks like on the 
campuses of our readers and what it could look like with intentional design 
and leadership. Some of what is presented will be of greater interest to those 
whose roles fi nd them responsible for broad oversight and supervision of 
institutional programs. Hopefully all of what is presented will be of particu-
lar interest to student employment professionals—those with direct (or next-
level) responsibility for working with student employees. Note here the use 
of the word with. It refl ects the belief of the authors that everyone working 
together in higher education has an equal role to play in the success of our 
students and our institutions.
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