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3

1
F O R  A N  I N T E R C U LT U R A L 

P E D A G O G Y 

In fact, we do not even claim that we have managed to change or seriously 
challenge power relations in our own societies as a whole. What we have 
done, however, is introduce change in everyday local practices that we are 
involved in. (Katila, Merilainen, & Tienarirefer, 2010, p. 8)

We want to open this book simply. This book is for intercultural pedagogy. 
This book is for the argument that access is a starting point but is not mean-
ingful without the requisite work to achieve equity and inclusion in higher 
educational contexts, which have functioned, beyond doubt, to foreclose 
both of those historically. This book is for taking seriously the intellectual 
and interpersonal challenges and dimensions of both intercultural and peda-
gogical work. We assume that you, too, are for these things.

We do not claim to advance a theory of intercultural pedagogy that will 
radically transform the deeply ingrained and troubling inequalities, injus-
tices, enmities, and economic disparities that characterize contemporary 
global—and even U.S. racial—life and systems. However, we do seek to 
 foster a deeper knowledge and skill base of pedagogical theory/practice and, 
in doing so, seek to advance a critical intercultural pedagogy that is capable 
of supporting a profound shift in daily local practice. We believe that a pro-
found shift is necessary in the daily, local practices of teaching and learning in 
order to more fully utilize and honor human difference in higher education 
and to maximize learning in our classrooms. 

We know that intercultural pedagogy cannot be contained, communi-
cated, or covered within any single book, article, or workshop. It is a con-
tinual process of attunement, observation, reframing, failure, inspiration/
motivation, and refi nement. In this way, the concept of this book (sup-
porting intercultural pedagogy theory/practice) is paradoxical. On the one 
hand, faculty need a guiding framework for intercultural pedagogy. We need 
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4  INTERCULTURAL PEDAGOGY

shared and explicit commitments, values, and core principles to guide us and 
to use as a basis for organizing, assessing, and collectively engaging in this 
work. Without a guiding framework, one is left to ad hoc “good intentions,” 
a piecemeal approach. One is also left without a community of theorist- 
practitioners with whom to dialogue and challenge ourselves. 

On the other hand, any pedagogical framework needs to be nimble 
enough to support a range of disciplines and levels of teaching; fl exible 
enough to be responsive to the experience, environment, and particulars of 
a given teaching and learning situation. Perhaps most importantly, an inter-
cultural pedagogy framework needs to be restless and in process. It involves 
a dialogic relationship with practice, and practice is, by its nature, unpredict-
able, constituted by environments, participants, interactions, and contexts. 
Real teaching happens in complex and dynamic environments that involve 
real (and thus complex and dynamic) people who have different experiences 
and perspectives. A viable pedagogical framework will be one that provides a 
scaffold of key values that inform an intercultural approach. But it must be 
responsive to and not merely prescriptive or dogmatic concerning the inter-
play of theory/practice and concepts/contexts as described ahead (Lee, 2001). 

Contemporary Contexts of Postsecondary Teaching and Learning 

Education in the twenty-fi rst century must prepare students for a world 
that is increasingly interconnected, interdependent, and diverse. It is often 
diffi cult in such a world to communicate effectively, to form and main-
tain relationships and work cooperatively with people of different back-
grounds. The need for these enhanced interpersonal skills across cultures 
is also  evident domestically as U.S. society becomes more diverse. (Krutky, 
2008, p. 3)

Throughout higher education in the United States, across diverse disciplines 
and types of institutions, we are experiencing rapid and even dizzying changes. 
As we identify a few of them ahead, consider how and which of them create 
tensions in relation to traditional structures and ways of  operating. Notice 
how some create paradoxical (if not impossible) situations, and how many of 
these have emerged recently—within a generation of academic professional 
life.

• Pressure to standardize curriculum within and across institutions
• Emphasis on ratings, rankings, and assessments
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FOR AN INTERCULTURAL PEDAGOGY  5

• Emphasis on teaching less content and more “creativity, innovation, 
and problem-solving”

• Pressure to promote “volume” and effi ciency in our teaching—
whether via online courses or larger sections or in new forms of 
“intensive” degrees (weekends, evenings)

• More “market” competition in higher education; the use of the words 
“market competition” in higher education

• Decreases in governmental allocations, grants, and endowments for 
public and private institutions

• Unsustainable, exponentially increasing costs for attendance
• Pressure to cultivate new recruitment streams, including attracting 

more international students, largely from countries where the 
academic conventions of K–12 are quite different from those in the 
United States

• More students with language and cultural diversity from recent 
immigrant families

Many of us have multiple diversities present in any given classroom or 
academic program through increased domestic and global access to higher 
education. Others have more pressure to “teach diversity” or to achieve 
“diversity-related outcomes” given global economic interdependence. Many 
of our institutions have track records of failure or inadequacy in supporting 
or enfranchising students from historically underrepresented populations 
in our particular institution—students from low-income, fi rst-generation, 
and/or racial/ethnic minority populations. In fact, in the last two decades, 
most of us witnessed an increase in access to our institutions for more diverse 
students but we have not achieved a correlating increase in success, whether 
measured by retention, graduation, or engagement data. Access is not the 
key to righting historical models of pedagogy and institutional organizations 
that do not equitably serve diverse student populations. Faculty intercultural 
development is a critical starting point, but it alone will not “transform” this 
institutional history. 

Faculty recognize increased emphasis on learner-centered classrooms, 
student engagement, and active learning. There is more emphasis on student 
satisfaction; it impacts rankings, teacher ratings, and future alumni support. 
These are all increasingly important in a competitive “marketplace” of higher 
education. More of us are familiar with the idea that we should be “engag-
ing” our students. But it is diffi cult to fi nd evidence of systematic reform 
in terms of prioritizing and implementing formal initiatives that support 
faculty development to achieve those ends.
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6  INTERCULTURAL PEDAGOGY

No wonder, given the dizzying pace of change and the absence of insti-
tutionally sustained faculty development opportunities, that we are not 
keeping up, so to speak. When we facilitated a roundtable on engaging inter-
cultural pedagogy in undergraduate classrooms at the 2015 Comparative and 
International Education Society (CIES) conference, many of the attendees, 
though they spanned country-context, discipline, course level, distance and 
real-time classrooms, and institutional type, had the same questions. How 
can I establish an inclusive environment? How can I challenge my students 
to move out of habitual ways of thinking about difference so as to support 
their intercultural competence/cognitive complexity? How can I cover my 
required content while also supporting my students’ intercultural/diversity 
development?

We noticed similar themes at the 2015 and 2016 NAFSA: Association 
of International Educators meetings in workshops, sessions, and roundta-
ble discussions with administrators and faculty from diverse disciplines. At 
both venues, there was overwhelming frustration with disconnects between 
faculty intercultural competence and institutional expectation for faculty 
to function effectively in increasingly diverse environments. Indeed, the lit-
erature on intercultural education tends to focus on students’ learning and 
development. Less attention is given to theoretical models, practices, and 
strategies to propel, deepen, and/or assess faculty’s intercultural development 
or its synthesis/interactions with pedagogy. Hence, there is continued dis-
sonance between setting expectations for student outcomes and ignoring or 
underemphasizing the need to enable faculty competencies to facilitate those 
outcomes.

Amy often recalls the words of the new chair of her English department 
over a decade ago as he sketched his vision for a “robust, rigorous depart-
ment.” “Sophisticated work” by “people from good schools,” more “criti-
cally sophisticated faculty” who “produce more” attracting “better” doctoral 
candidates who will be able to do “more interesting” work. I was puzzled by 
the complete absence of the words teaching, learning, students, undergradu-
ates, curriculum, or instruction. (The emphasis on hazily defi ned “more” 
and “better” is likely familiar to most of us.) She asked, “Umm, where does 
teaching fi t into this picture? Or students?” His response, “Teaching is a  
given.”

Stenberg and Lee (2002) argued that this department chair’s statement 
refl ects a cognitive bias that needs to be unpacked and challenged. This book 
is dedicated to continuing that work of unpacking and challenging. Many 
factors, such as disciplinary/organizational norms, produce insularity, busy-
ness, and oversimplifi cations that work against thoughtful and intentional 
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FOR AN INTERCULTURAL PEDAGOGY  7

engagement with learners. Intercultural pedagogy requires a process that is 
ongoing (not quick), intentional (not haphazard), developmental (not a sin-
gular event), complex (not simple), and integrative (not insular).

In contrast to this well-entrenched attitude that teaching is a “given” 
or a supplement to our “real” work, we refer to Lusted’s (1986)  conception 
of pedagogy as “the transformation of consciousness that takes place in 
the intersection of three agencies—the teacher, the learner, and the know-
ledge they together produce” (p. 3). Noteworthy in Lusted’s conception is 
the integral relationship and impact among teacher, learner, and knowledge. 
He posits that the transformation of consciousness (which is critical to an 
 intercultural pedagogy) does not occur without that collision. 

In this book, our focus is on the teacher. Our intent is to support teach-
ers in critically examining how they have learned to understand and to 
practice teaching, and to support refl ection and revision that promote inter-
cultural pedagogy. This book does not focus on the student or knowledge 
components of Lusted’s triad, though both play a critical role. Rather, our 
goal is to dig deeply into the teacher element in ways that we hope will have 
value for teachers across different knowledge and institutional contexts and 
that invite you to actively deliberate about your particular disciplinary and 
 student realities. We want to engage you in a process that leads to an inter-
cultural pedagogy that is both viable and effective. 

Supporting student learning and development begins with enhancing 
instructor knowledge and capacity (Lee & Williams, 2017). Although there 
is no one-size-fi ts-all or magical formula for this work, there are pedagogical 
principles and approaches, technological tools, and frameworks that scholar-
practitioners fi nd useful in supporting and utilizing the strengths of diverse 
student populations. Unlike investments in technology by which institutions 
demonstrate the capacity to create infrastructures, incentives, and training 
(Smith, 2010), there has not been a parallel investment in faculty develop-
ment to support pedagogy, intercultural pedagogy, and diverse learners with 
longitudinal, resource-rich action plans. There are no indicators of institu-
tional readiness in the arena of diversity. The need, incentives, rationales, and 
research needed to enact this readiness certainly exist. However, historical 
models for supporting faculty capacity to engage with diversity, equity, or 
intercultural awareness in the curriculum persist. We posit that they have 
been largely ineffective, often due to the “check-the-box,” one-time work-
shop approach, rather than ongoing, systemic, institutionally sustained 
opportunities for faculty development. 

Where we might fi rst expect to see systemic change would be in the 
preparation of future faculty within doctoral programs. However, little evi-
dence exists to suggest that doctoral programs support the development 
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8  INTERCULTURAL PEDAGOGY

of doctoral students as teachers, let alone as interculturally aware  teachers. 
Teaching development is not integrated in program requirements. We are 
not aware of doctoral-level qualifying exams that evaluate one’s  capacity 
to teach in addition to theory, content, and research capabilities. Even 
when teaching assistantships are available for funding and accruing experi-
ence, they rarely occur in the context of a programmatic approach to using 
that assistantship/ practice to develop graduate students as educators, to gen-
erate refl ection toward future and ongoing development. For many doctoral 
candidates today, just as for many of us in the last few decades, learning to 
teach . . . well, it just happens, if it happens at all. 

This assumption creates many problems, chief among them the percep-
tion that one should or will be good at teaching if one “knows” one’s dis-
cipline, and the concomitant cycle of blaming an individual (or students) 
if the faculty member isn’t “good” at it. This assumption also renders us 
inattentive to teacher development in higher education, and to whether and 
how institutions are/aren’t supporting teaching success. Positioning a highly 
complex capacity such as teaching (or intercultural effectiveness) as “natural” 
or “given” results in a system in which that capacity is not intentionally and 
systematically developed or prioritized in terms of resources and rewards. 
Thus, teachers are not likely to get the tools, time, and attention they need to 
develop and maximize their potential. This way of conceptualizing teaching’s 
place and its value within the hierarchy of the “work” of professors envisions 
teacher development from a defi cit model: if one shouldn’t need to learn how 
to teach, those who actively seek to learn must have a defi cit. 

Why Intercultural Pedagogy?

As stated earlier, Lusted’s (1986) defi nition of pedagogy is “the transformation 
of consciousness that takes place in the intersection of three agencies—the 
teacher, the learner, and the knowledge they together produce” (p. 3). Bok 
(2006) argues that there is a universalized norm of “neglecting” pedagogy in 
contemporary higher education. He attributes this in part to the idea that 
pedagogy is, by its defi nition, both the art and the science of teaching. This 
neglect is refl ected in the gap between the signifi cant increase in research 
about learning and student outcomes in postsecondary education and the 
sustained and implicit belief that teaching is intuitive and cannot be taught 
(Lee, Poch, Williams, & Shaw, 2012). A friend of Amy’s in a writing studies 
department was encouraged by senior colleagues not to conduct pedagogical 
research because it wasn’t “rigorous” and it wasn’t “really research.” This is a 
surprising regression in a department that does the work of a fi eld historically 
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FOR AN INTERCULTURAL PEDAGOGY  9

organized around the value of teaching and learning writing development, 
but not surprising in current contexts of higher education. However, it is 
also not uncommon. “Even in research on education, pedagogy is often an 
elusive element,” so that “within journals focused on college teaching, lit-
tle research or theory focuses on pedagogy or learning environment factors 
effective across cultural identities and norms” (Chavez, 2010, p. 54).

Who We Are

As scholars and teachers, we have come to intercultural pedagogy from 
diverse disciplinary and experiential backgrounds. Amy Lee came to this 
project from a specifi c discipline (humanities) and fi eld of origin (composi-
tion/writing studies), and enters the conversation from a specifi c conceptual 
framework (feminist and critical pedagogy). Mary Katherine O’Brien entered 
this work from the fi elds of international education and intercultural theory 
and from her work as an international student adviser and faculty develop-
ment trainer. Bob Poch and Catherine Solheim, historian and family scien-
tist respectively, bring different research and disciplinary training, as well as 
a range and depth of experience in undergraduate classrooms and graduate 
education, as well as community-based, fi eld-based, and international teach-
ing. In writing this book together, we seek to integrate research on pedagogy 
and practice/experience with pedagogy. What brought us into collaboration 
was our shared investment in improving support for teachers and students 
in higher education classrooms, particularly around engaging diversity. Our 
goal is to support the development, confi dence, and capacity of faculty to 
operate within the complex system of a classroom environment in ways that 
help diverse members thrive and in ways that support the engagement of 
diversity as a resource.

Amy and Bob have focused extensively on critical and culturally respon-
sive pedagogy, working with faculty, students, and extant research in their 
disciplines of origin and across disciplines. Over the years of our work and 
respective collaboration, we, and the practitioners in the fi elds most invested 
in this work, have thought a lot about what to call this work. Critical 
 pedagogy? Culturally relevant pedagogy? Signature pedagogy? Equity peda-
gogy? Embodied pedagogy? Intercultural pedagogy? Multicultural pedagogy? 
Engaging diversity? The qualifi er one chooses to put in front of “pedagogy” is 
a heavy signifi er; it signals something about one’s location within a particular 
historical context, fi eld of study, and a sociopolitical lens. For this project, 
we have settled on the term intercultural pedagogy. We have done so with 
deep intention because the term makes explicit both vectors of the equation, 
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10  INTERCULTURAL PEDAGOGY

intercultural and pedagogy. We will orient our readers to this term in both its 
constituent parts and its synergistic whole. 

How This Book Is Organized and Why

This book provides scholar-practitioners with a theoretical foundation, 
practical tools, and an iterative process for designing, implementing, and 
continually refi ning a pedagogy that supports diverse students and inter-
cultural outcomes. The volume is organized into sections to support the 
iterative cycle of knowledge acquisition and awareness development, design 
and implementation, and refl ection/revision that is characteristic of critical 
 pedagogies as well as of intercultural development models.

Developing awareness about assumptions, ideas, and habits we have 
formed as teachers and refl ecting on how/whether our established habits 
support intercultural pedagogy intercultural and equity goals are the fi rst 
steps toward intercultural pedagogy. We resonate to the idea of a “step-
wise” approach (a concept borrowed from Katila, Merilainen, & Tienarire-
fer [2010], in their inclusion work): a sequence of questioning, refl ecting, 
assessing, and refi ning in order to support knowledge, refl ective capacity, and 
practices that contribute to intercultural pedagogy. As they described, 

First, we need to be able to describe and account for current practices. . . . 
Second, we need to be prepared to ask questions about the status quo; 
the taken-for granted practices it sustains and the knowledge it privileges. 
Third, and only then, we are ready to offer constructive alternatives and 
provide suggestions for change. In other words, we must be prepared to 
move from constitutive questions (what? how?) via critical and evalua-
tive questions (how good is it?) to constructive questions (how could it be 
 otherwise?). (Katila et al., 2010, p. 7)

This book is organized to take a stepwise approach, moving from inquiry 
on normative institutional practices and the shaping of situated, individual 
practice (what is it?) to assessment (how well does it work?) and revision (how 
else could we do it?). Chapter 2 identifi es some of the normative institutional 
values and practices that often discount teaching and refl ective pedagogi-
cal practices, and further defi nes the meaning and values of intercultural 
 pedagogy. Chapters 3 through 6 include insights into the refl ective practice 
we have engaged as teachers as well as the pedagogical revisions that emerged 
from those refl ections and provide invitations for you to review and refl ect 
on your development as a teacher and your course design, activities, and 
classroom environment. 
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FOR AN INTERCULTURAL PEDAGOGY  11

We are interested in not merely the pedagogy argued for but the peda-
gogy of our argument (Gore, 1992). Hence, we have tried to shape a book 
that breathes life into the ideas through its organization, structure, and the 
choices we made about including different perspectives and modes of writ-
ing. Author team members have each come from different disciplines, gener-
ations, and institutional contexts, and we have sought to explicitly highlight 
and engage that diversity throughout the book. We have fi rst-person refl ec-
tions, classroom activities, and annotated assignments that illustrate the 
dynamic process of intention, experiment/implement, critique, and refi ne-
ment that characterize pedagogy and intercultural interaction. Each  section 
invites you to refl ect on and reframe the ways in which your pedagogy 
 supports or sustains your fi eld, discipline, and/or the goals of critical inter-
cultural pedagogy. You will fi nd case studies that can serve as illustrations of 
how we have adapted our teaching to align with our emerging intercultural 
pedagogy. You will fi nd questions, activities, and exercises that will actively 
engage you in refl ection, revision, and/or action. 

We hope that you will use the book as it best supports you; we imagine 
you might use it in different ways over time as you develop your intercul-
tural pedagogy. The book can be used by individuals or by communities of 
practitioners using the book together, whether your community is a graduate 
class of future practitioners, a department, or colleagues brought together by 
an affi nity area of common need or interest. If you do not have immediate 
access to a community of practice, it is our hope that the guiding questions 
in this volume give you opportunities to engage and, perhaps, form the basis 
of a way of connecting with colleagues who share similar interests and values. 
In our own experiences of refl ecting on some of the key moments that have 
infl uenced our development, the four of us identifi ed moments of collective 
engagement as absolutely essential to our growth. Whether Catherine’s expe-
rience as a fellow in an international teaching and learning cohort working 
with Mary Katherine, Bob’s experience in an interdisciplinary team teaching 
experience, or Amy’s experience of engaging in collaborative active research 
with her undergraduates, each of us points to those experiences as challeng-
ing, nurturing, and spurring our inquiry as we experimented and ultimately 
developed our respective intercultural pedagogy.
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