
RACE, EQUITY, AND 
THE LEARNING 
ENVIRONMENT

The Global Relevance of Critical and Inclusive 
Pedagogies in Higher Education

Edited by Frank Tuitt, Chayla Haynes, 
and Saran Stewart

Foreword by Lori D. Patton

STERLING, VIRGINIA

9781620363393_Tuitt_ Race, Equity, and the Learning Environment.indb   iii9781620363393_Tuitt_ Race, Equity, and the Learning Environment.indb   iii 6/6/2016   1:27:06 PM6/6/2016   1:27:06 PM

Sample Chapter www.Styluspub.com



COPYRIGHT © 2016 BY 
STYLUS PUBLISHING, LLC.

Published by Stylus Publishing, LLC.
22883 Quicksilver Drive
Sterling, Virginia 20166-2102

All rights reserved. No part of this book may be reprinted 
or reproduced in any form or by any electronic, mechanical, 
or other means, now known or hereafter invented, including 
photocopying, recording, and information storage and 
retrieval, without permission in writing from the publisher. 

Library of Congress Cataloging-in-Publication Data
Names: Tuitt, Frank (Franklin A.), editor. | 
Haynes, Chayla, editor. | Stewart, Saran, editor.
Title: Race, equity and the learning environment : 
the global relevance of critical and inclusive pedagogies in higher 
education / edited by Frank    Tuitt, Chayla Haynes, and Saran 
Stewart ; foreword by Lori D. Patton.
Description: First edition. | Sterling, Virginia : Stylus Publishing, 
LLC, 2016. | Includes bibliographical references and index.
Identifi ers: LCCN 2015042808 (print) | 
LCCN 2016004251 (ebook) | 
   ISBN 9781620363393 (cloth : alk. paper) | 
   ISBN 9781620363409 (pbk. : alk. paper) | 
   ISBN 9781620363416 (library networkable e-edition) | 
   ISBN 9781620363423 (consumer e-edition)
Subjects: LCSH: Critical pedagogy. | Multicultural education. | 
Education, Higher--Social aspects. | 
Minorities--Education (Higher) | Educational equalization.
Classifi cation: LCC LC196 .R327 2016 (print) | 
LCC LC196 (ebook) | DDC 370.11/5--dc23
LC record available at http://lccn.loc.gov/2015042808

13-digit ISBN: 978-1-62036-339-3 (cloth)
13-digit ISBN: 978-1-62036-340-9 (paperback)
13-digit ISBN: 978-1-62036-341-6 (library networkable e-edition)
13-digit ISBN: 978-1-62036-342-3 (consumer e-edition)

Printed in the United States of America

All fi rst editions printed on acid-free paper 
that meets the American National Standards Institute
Z39-48 Standard.

Bulk Purchases

Quantity discounts are available for use in workshops and for 
staff development. 
Call 1-800-232-0223 

First Edition, 2016

10 9 8 7 6 5 4 3 2 1

9781620363393_Tuitt_ Race, Equity, and the Learning Environment.indb   iv9781620363393_Tuitt_ Race, Equity, and the Learning Environment.indb   iv 6/6/2016   1:27:06 PM6/6/2016   1:27:06 PM

Sample Chapter www.Styluspub.com



1

I N T R O D U C T I O N

Critical and Inclusive Pedagogy: 
Why the Classroom Is All It’s Cracked Up to Be

Chayla Haynes

Despite growing racial and ethnic diversity on university campuses, 
institutions across the globe struggle to resolve systemic challenges 
that contribute to inequitable educational outcomes among stu-

dents. There is no greater indicator of educational outcomes than evaluations 
of academic persistence. Graduation rates among college students remain 
low, but they are particularly low among racial and ethnically diverse stu-
dents: In 2013, only 20.5% of African Americans and 15.7% of Hispanics 
between the ages of 25 and 29 earned a bachelor’s degree or more, compared 
to 40% of Whites (U.S. Department of Education, 2015). These types of 
gaps in achievement are consistent with academic persistence trends globally.

The Organisation for Economic Co-operation and Development 
(OECD, 2013) found that less than 60% of students who enter tertiary 
programs, from across its 34 member countries, actually graduate with a fi rst 
degree. Further, the advent of online education has removed the bounds of 
the classroom and fueled a critique of the ivory tower’s traditional modes of 
delivery. Presumably, its popularity has signaled a shift in expectations, where 
students function as consumers and higher education is seen as a product 
that ought to be mass produced (Berrett, 2012). The circumstances of this 
predicament have forced institutions, both at home and abroad, to rethink 
how to place emphasis back on the classroom and saturate the market.

Gumport (2000) underscored this notion when she posited that higher 
education’s faculty and administrators no longer have the luxury to expect 
fi nancial returns from increases in enrollment based on institutional lega-
cies, histories, and prestige alone. Her conclusions suggest that in order to 
maintain a competitive edge, institutions of higher education must respond 
to the growing cultural, ethnic, and racial diversity of today’s college student 
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2  RACE, EQUITY, AND THE LEARNING ENVIRONMENT

through innovations in teaching. Faced with the possibly of becoming obso-
lete, institutions are realizing it is the how, rather than the what, that is being 
taught that actually matters, as they learn how to perform as multicultural 
organizations (Jackson, 2005). With a focus on the classroom, this volume 
illuminates the global relevance of critical and inclusive pedagogies (CIPs), 
while exposing how its application can transform the teaching and learning 
process and promote more equitable educational outcomes among all college 
students, but especially racially minoritized students.

Critical and Inclusive Pedagogies

CIPs are not a new phenomenon in the fi eld of education. However, their 
prevalence has had much more to do with exploring the impact of teach-
ing in U.S. secondary education rather than postsecondary education. And 
though evaluations of CIPs impact have evolved beyond that of race, gender, 
and class to include ability, language, and even religion, the existing literature 
neglects to substantively address their global relevance. Drawing on the works 
of Paulo Freire (1973, 2000), Henry Giroux (1988, 1994), bell hooks (1994), 
and Peter McLaren (1998), critical and inclusive pedagogues have asserted 
that teaching and learning are deeply interrelated. Moreover, they have con-
tended that the knowledge construction process must confront dominant ide-
ologies and stimulate praxis. In considering their applicability, instructors are 
prompted to evaluate who is being included in and excluded from the learning 
process when teaching fails to consider the varying social, psychological, phys-
ical, and/or emotional needs of students (Danowitz & Tuitt, 2011; Florian & 
Black-Hawkins, 2011; hooks, 1994; Tuitt, 2003, 2010).

Moreover, CIPs encourage teaching practice that creates an oppositional 
ontology of history to expose the relationship between knowledge and lived 
experience. Entering into the fi eld of comparative education, this edited vol-
ume addresses the current gaps in the discourse by bringing together higher 
education scholars across academic disciplines and countries to explore 
how CIPs not only promote deep learning among students but also bet-
ter equip instructors to attend to the needs of diverse students. Specifi cally, 
CIPs seek to create inclusive learning environments by doing the following: 
(a)  prioritizing the intellectual and social development of students, (b) foster-
ing classroom climates that challenge each student to achieve academically 
at high levels, (c) recognizing and cultivating the cultural and global differ-
ences that learners bring to the educational experience, and (d) engaging 
the “whole” student (e.g., intellectually, spiritually, and emotionally) in the 
teaching and learning process (Danowitz & Tuitt, 2011).
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INTRODUCTION  3

Volume Contents

This edited volume has been organized into three sections to make clear how 
CIPs can transform both the teaching and learning process for all who are 
involved: the students and the instructor(s). Part one, aptly titled “How We 
Think About Our Work,” presents a discourse on the philosophical under-
pinnings that inform a critical and inclusive pedagogue’s approach to instruc-
tion and course design. In their chapters, contributors reveal how they create 
conditions in their classrooms for students to develop critical, theoretical, 
and practical understandings of power to expose the impact of race, ethnic-
ity, gender, sexual orientation, religious affi liation, and other social identities 
on students’ individual and collective learning. Further, contributors in this 
section critique their teaching effectiveness as measured by CIPs’ aim to pro-
duce transformative intellectuals acting as critical agents who question how 
knowledge is produced and distributed, have the courage to explore new 
ways of thinking and being, and have a willingness to take risks without fear 
of failure.

Consisting of three chapters, this section begins with an autoethno-
graphic evaluation of teaching by Saran Stewart, who details how critical-
inclusive pedagogy allowed her to embrace the role of instructor as activist 
through the personal and political act of curricular change at the  University 
of the West Indies. The next chapter is a thoughtful examination of the 
educational benefi ts of diversity by Liza Ann Bolitzer, Milagros Castillo-
Montoya, and Leslie A. Williams, who argue that greater access and equity 
depend on a systematic adoption of a more expanded defi nition of diversity 
that incorporates the multiple diversities students bring with them to our 
classrooms. In part one’s concluding chapter, Eileen de los Reyes, Hal Smith, 
Tarajean Yazzie-Mintz, Yamila Hussein, and Frank Tuitt, with contributions 
from José Moreno, Anthony De Jesús, Dianne Morales, and Sarah Napier, 
tackle the complexities of democracy in the creation of academic learning 
spaces to promote the type of social and political change not intended to 
remain inside the classroom.

In part two, entitled “How We Engage in Our Work,” we are reminded 
that race still matters; therefore, neither our classrooms globally nor the 
knowledge constructed within are void of a sociopolitical context. Through 
their refl ections, contributors discuss how CIPs enabled them to serve simul-
taneously as teacher and student (Freire, 2000) to accurately refl ect the 
history and composition of the world. Through their adoption of CIP, we 
discover how teaching can translate to deep learning, allowing students to 
(a) connect their personal experiences to theoretical principles under study in 
a course and (b) live life more fully and deeply (Freire, 2000; hooks, 1994) by 
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4  RACE, EQUITY, AND THE LEARNING ENVIRONMENT

linking their desire to learn with their desire to become who they are meant 
to be: critically conscious global citizens.

Beginning with Bianca C. Williams, part two has a total of four chapters. 
Williams prompts us to rethink our teaching with a compelling and thought-
provoking narrative about her use of radical honesty as a truth-telling peda-
gogy. Rooted in Black feminist anthropology and African American studies, 
radical honesty underscores the value of personal narrative and self-authorship 
in disrupting racist and patriarchal institutional cultures and infl uences the 
construction of academic spaces.

Also included in part two are chapters by David S. Goldstein and Kako 
Koshino. Goldstein exposes the pedagogical power of experiential learn-
ing through an evaluation of the classroom simulation game Barnga, which 
leads students to deeper empathy for individuals with different cultural 
backgrounds. Classroom simulations like Barnga, Goldstein argues, enact 
a critical pedagogy that enables students to relinquish mistaken precon-
ceptions and to adopt a deeper social justice orientation. In her chapter, 
Koshino presents research fi ndings that illuminate the relationship between 
culture and education through an exploration of culturally responsive 
teaching. Positing that educational equity for students of color begins with 
the educator, Koshino’s fi ndings indicate that learning environments that 
accurately refl ect the history and composition of the world also contribute 
to retention and satisfaction.

Part two concludes with Dorinda J. Carter Andrews and Bernadette M. 
Castillo, who assert that students are rendered colorblind, colormute, and 
culturally defi cient when schooling fails to adequately educate them about 
race, culture, and power. An illustration of how theory informs teaching 
practice, their chapter explores how they embraced humanizing pedagogy 
to foster a critical consciousness among the preservice teachers who are their 
students.

Part three, “Measuring the Impact of Our Work,” makes explicit how 
CIPs enable the knowledge constructed in our classrooms to transform not 
only an institution but also the community in which it resides. Powerful 
refl ections are presented that reveal how teaching that emphasizes shared 
power, inequality, race and ethnicity, class, and gender promotes increased 
understanding of lived experience among students. Containing four  chapters, 
part three begins by challenging our operating assumption that educational 
institutions are culturally, politically, and racially neutral. Lisa M. Martinez, 
Maria del Carmen Salazar, and Debora M. Ortega use a life history approach 
to present illustrations of dehumanizing and humanizing pedagogy. They 
conclude that early intervention, support, and emphasis on the whole stu-
dent promote academic success among Latin@ and undocumented youth 
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INTRODUCTION  5

in the P–16 pipeline. Next, Ioannis Gaitanidis and Satoko Shao-Kobayashi 
focus on evaluating the process and product of instructor–student interac-
tions. They applied a collaborative learning framework to their design and 
instruction of a course they cotaught at a university in Japan, where race, 
ethnicity, language, citizenship, and culture are readily confl ated. Gaitanidis 
and Shao-Kobayashi found that de-racializing Japaneseness required that stu-
dents continuously engage in curriculum that rebuilt their knowledges, a dif-
fi cult task when racial dominance and homogeneity of both course content 
and classroom composition are used to assimilate and normalize students.

Stella L. Smith adds to this discourse in the chapter that follows, which 
explores what is at risk when we presume that learning is restricted to the 
classroom. Rooted in the lived experiences of African American senior uni-
versity administrators, Smith’s fi ndings reveal that an engaged pedagogical 
(hooks, 1994) approach to professional practice has both inspired students’ 
development and aided in disrupting systemic institutional structures that 
have inhibited the fostering of truly transformative learning environments. 
Rounding out part three, Haneen S. Ghabra, Sergio F. Juarez, Shanna K. 
Kattari, Miranda Olzman, and Bernadette Marie Calafell critique their lived 
experiences in the classroom to identify inclusive pedagogical strategies that 
foster spaces of possibility, connection, and resistance in an academy that is 
often hostile to students who—like themselves—are marked as abject and 
often undesired in relationship to the White, heterosexual, male norm for 
whom the academy caters. Using critical pedagogy and intersectional sexual-
ity as a frame, their chapter uses performance writing to evaluate the impact 
of classroom interactions that are driven by an ethic of care, responsibility, 
and love, revealing how instructors and students can work together to create 
inclusive academic spaces.

Finally this volume closes with a thoughtful refl ection by Frank Tuitt 
on inclusive and critical pedagogies’ ability to address racial inequities that 
permeate higher education globally. Drawing on his expertise as an inclusive 
pedagogy scholar and critical race pedagogue, Tuitt walks readers through 
how inclusive pedagogy emerged and has evolved through an exploration of 
his scholarship that aims to recenter race in college teaching, his collaborative 
partnership with equity-minded educators he has fostered across the globe, 
and the meaningful interactions he has had with diverse students over the 
years. We learn through his commentary about the theory, praxis, and out-
comes of CIP, while also discovering how teaching and learning, from this 
vantage point, can inspire the greatest of possibilities for institutional and 
student transformation. To that end, the editors of this volume contend that 
only when educators dare to draw upon the tenets of CIP will teaching and 
learning, as fundamental components of the academic enterprise of higher 
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6  RACE, EQUITY, AND THE LEARNING ENVIRONMENT

education, be included as part of the solution to the racial inequity experi-
enced at institutions globally.
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