
PUBLICLY ENGAGED 
SCHOLARS

Next-Generation Engagement and the Future of 
Higher Education

Edited by Margaret A. Post, Elaine Ward, 

 Nicholas V. Longo, and John Saltmarsh

Foreword by Timothy K. Eatman

Afterword by Peter Levine

STERLING, VIRGINIA

9781620362631_Post_Publicly Engaged Scholars.indb   iii9781620362631_Post_Publicly Engaged Scholars.indb   iii 3/25/2016   12:01:22 PM3/25/2016   12:01:22 PM

Sample Chapter www.Styluspub.com



COPYRIGHT © 2016 BY 
STYLUS PUBLISHING, LLC.

Published by Stylus Publishing, LLC.
22883 Quicksilver Drive
Sterling, Virginia 20166-2102

All rights reserved. No part of this book may be reprinted 
or reproduced in any form or by any electronic, mechanical, 
or other means, now known or hereafter invented, including 
photocopying, recording, and information storage and 
retrieval, without permission in writing from the publisher. 

Library of Congress Cataloging-in-Publication Data
Names: Post, Margaret A., editor of compilation.
Title: Publicly engaged scholars : next generation engagement 
and the future of higher education / edited by Margaret A. Post, 
Elaine Ward, Nicholas V. Longo, and John Saltmarsh ; foreword by 
Timothy K. Eastman ; afterword by Peter Levine.
Description: Sterling, Virginia : Stylus Publishing, [2016] |
Includes bibliographical references and index.
Identifi ers: LCCN 2015036526|
   ISBN 9781620362631 (cloth : alk. paper) |
   ISBN 9781620362648 (pbk. : alk. paper) |
   ISBN 9781620362655 (library networkable e-edition) |
   ISBN 9781620362662 (consumer e-edition)
Subjects: LCSH: Community and college--United States. | College 
   teachers--United States--Political activity. | Scholars--United 
   States--Political activity. | Education, Higher--Aims and 
   objectives--United States. | Democracy and education--United 
States.
Classifi cation: LCC LC238 .P84 2016 | DDC 378.1/03--dc23 LC 
record available at http://lccn.loc.gov/2015036526

13-digit ISBN: 978-1-62036-263-1 (cloth)
13-digit ISBN: 978-1-62036-264-8 (paperback)
13-digit ISBN: 978-1-62036-265-5 (library networkable e-edition)
13-digit ISBN: 978-1-62036-266-2 (consumer e-edition)

Printed in the United States of America

All fi rst editions printed on acid-free paper 
that meets the American National Standards Institute
Z39-48 Standard.

Bulk Purchases

Quantity discounts are available for use in workshops and for 
staff development. 
Call 1-800-232-0223 

First Edition, 2016

10 9 8 7 6 5 4 3 2 1

9781620362631_Post_Publicly Engaged Scholars.indb   iv9781620362631_Post_Publicly Engaged Scholars.indb   iv 3/25/2016   12:01:22 PM3/25/2016   12:01:22 PM

Sample Chapter www.Styluspub.com



1

1
I N T R O D U C I N G  N E X T-

G E N E R AT I O N  E N G A G E M E N T

Margaret A. Post, Elaine Ward, Nicholas V. Longo, and John Saltmarsh

Higher education today faces deep and wrenching struggles to retain 
social relevancy and public legitimacy in its efforts to sustain its 
academic and civic purpose. Shrinking public expenditures, unsus-

tainable tuition prices, an effi ciency-based consumer model, the demise of 
tenure and remaking of the professoriate, shifts to online delivery systems, 
and a declining focus on the outcomes of teaching and learning have marked 
the changing face of higher education in the twenty-fi rst century. Likewise, 
today’s undergraduate population represents widespread demographic shifts 
with increasing numbers of underserved students, challenging institutions 
of higher education to address diversity and inclusion in the substance of 
the organizational culture. The entire system of knowledge generation and 
dissemination is in fl ux, with widespread calls from policymakers and for-
profi t providers for  “disruptive innovation” (Christensen et al., 2011) in the 
business model of higher education. While these changes can undermine the 
democracy-building potential of higher education, they also provide remark-
able opportunities for democratic experimentation. In this book, we explore 
possibilities of what might be considered “disruptive democratic innovation” 
being led by a new generation of engaged scholars as a model for revitalizing 
higher education. 

While large-scale change has been slow to emerge, there are indications 
that the next generation of students and scholars, a much more racially and 
ethnically diverse group, are increasingly public in their identities and are 
developing new patterns of engagement that are changing the nature of 
teaching, learning, and knowledge generation. In this volume we argue that 
the transformation of higher education is contingent upon the practices 
of this generation of change agents. Motivated by a consciousness about 
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2  PUBLICLY ENGAGED SCHOLARS

the power of privilege, they act out of their deeply held values of equality, 
civic duty, and social justice with an eye toward transforming the learning 
experience, the campus culture, and not only the local but also the global 
community. 

This book focuses on breaking new ground in the transformation of 
American higher education in the twenty-fi rst century. To offer a new per-
spective on what is needed, we capture the voices of the next generation of 
engaged students and scholars and the changes that have come from their 
practices. We address the intersections of advancements in collaborative 
teaching, learning, and knowledge creation and the movement toward revi-
talizing the civic mission of higher education through a collection of essays 
by leading next- generation scholars. This volume demonstrates that we not 
only need to listen to the voices and experiences of the next generation but 
also fi nd pathways for integrating their practices into institutional structures 
and cultures as a means of reinventing higher education. By rooting this text 
in the civic stories of diverse students and scholars entering the academy and 
the world of practice today, we aim to defi ne new ways of making higher 
education more publicly relevant, responsive, and sustainable. 

The central argument of this book is that a new generation of scholars, 
educators, and practitioners is committed to the public purposes of higher 
education, but not committed to perpetuating the existing policies, struc-
tures, and practices that have delegitimized their epistemological and onto-
logical position, or what bell hooks describes as their “ways of knowing and 
habits of being” (hooks, 1994, p. 43). This volume provides an analysis of 
how the next generation of engagement can help to shape and transform the 
future of higher education with broader impacts on society. The analysis of 
trends in next-generation engagement is illuminated in the framing essays 
(part one), narratives of next-generation public scholars (part two), and the 
concluding refl ections on the future of higher education (part three). 

Our conversation about next-generation engagement incubated in mul-
tiple settings over the past decade. For many of us, it began in the spaces 
and places where we have studied and taught, conducted research, led 
academic centers of engagement, and worked as community practitioner-
scholars. This book directly grows from the Next Generation Engagement 
Project at the New England Resource Center for Higher Education (Uni-
versity of Massachusetts–Boston) and multiple convenings dating back to 
2009. It also has been informed by the ascent of a new literature in the 
fi eld, including Transforming Cities and Minds Through the Scholarship of 
Engagement: Economy, Equity, and Environment (Hoyt, 2013); Collaborative 
Futures: Critical Refl ections on Publicly Active Graduate Education (Gilvin, 
Roberts, & Martin, 2012); Full Participation: Building the Architecture for 
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INTRODUCING NEXT-GENERATION ENGAGEMENT  3

Diversity and Public Engagement in Higher Education (Sturm, Eatman, Salt-
marsh, & Bush, 2011); Women’s Ways of Engagement: Gender, the Scholar-
ship of Engagement, and Institutional Change (Ward, forthcoming); and A 
Crucible Moment: College Learning and Democracy’s Future, a report from 
the Association of American Colleges and Universities (AAC&U) produced 
by the National Task Force on Civic Learning and Democratic Engagement 
(2012). Together, this body of literature emphasizes the rise of public schol-
arship and supports the notion that in order to strengthen the democratic 
purposes of higher education for a viable future that is relevant to the needs 
of a changing society, we must recognize and understand next-generation 
teaching, research, and practice. 

Next-Generation Engagement Defined by the Collaborative 
Engagement Paradigm

For a new generation of scholars, the reclaiming of higher education’s public 
good requires the following aspects of change: (a) the need to transform the 
cultures, structures, and practices of higher education; and (b) the need to 
explicate and implement an emergent, yet poorly understood and studied 
mode of engagement in higher education, domestically and globally—what 
Saltmarsh and Hartley describe (see chapter 2) as a “public engagement 
knowledge regime.”

Recognizing public engagement as a distinctive political force reshapes 
an understanding of this auspicious historical moment in higher education. 
Twenty-fi rst-century universities are equipped with the resources to address 
public issues more effectively, improve the human condition by educating 
a new generation of leaders and innovators, and revitalize democratic cul-
ture. The practices of community engagement, publicly engaged scholarship, 
and university-community partnerships are located within higher education 
as an alternative to the neoliberal, market-driven, and privatized university. 
The AAC&U describes this choice of future directions for the university 
(public versus private; commodifi cation versus democratic) as the crux of 
the “crucible moment” (National Task Force on Civic Learning and Demo-
cratic Engagement, 2012), while David Scobey has called it a “Copernican 
moment” (2012)—trends that are detailed in chapter 2.

Indicators of Emergent Practices

Indicators of emergent next-generation democratic practices include fi ve 
dimensions. First, there is a cadre of scholar-practitioners who span the 
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4  PUBLICLY ENGAGED SCHOLARS

boundaries between the academy and the community, often positioned as 
“community connectors,” connected to the institutional structures of local 
colleges and universities while equally aligned with the problem-solving 
taking place in local and global communities. These individuals fi ll faculty, 
administration, and community practitioner positions within higher educa-
tion. Second, there is a growing representation of what have been histori-
cally underrepresented populations—especially women, people of color, and 
low-income individuals—whose scholarly identities are tied more closely 
to community engagement locally and globally (Antonio, Astin, & Cress, 
2000). Third, these diverse scholars also demand recognition of new modes 
of scholarship and teaching, methods that recognize the value of different 
ways of knowing and expertise situated beyond the academy. They more 
easily integrate their values with scholarly expertise and translate such com-
mitments into active and collaborative research, teaching, and learning, prac-
tices geared toward the greater academic success of diverse student bodies 
(Sturm et al., 2011). Fourth, there is a new generation of faculty who were 
publicly engaged scholars as undergraduate and graduate students and now 
have expectations for campuses to allow them to thrive in engaged teaching, 
research, and service. These emerging scholars navigate the existing systems 
and achieve tenure. They are formally and informally mentoring those who 
come after them, slowly and deliberately building a critical mass of pub-
licly engaged scholars. Relatedly, such scholars have positioned themselves 
in places of power on campus, such as hiring committees, personnel review 
committees, and Institutional Review Boards. They are also moving into 
administration and leadership positions on campus. 

Fifth, next-generation engagement scholars are oriented toward public 
engagement. These scholars act on their values through collaboration, inclu-
siveness, participation, task sharing, and reciprocity in public problem solv-
ing. Central to their approach is an authentic respect for the expertise and 
experience that everyone contributes to education, knowledge generation, 
and community building. Academic work is done with the public and is 
relational and localized even as it often has a global framework. Knowledge is 
cocreated and context-dependent with an emphasis on shared authority and 
ownership in its production. As a result, the university is part of an ecosys-
tem of knowledge production addressing public problems with the purpose 
of advancing a more inclusive, deliberative democracy. This type of public 
engagement is connected with a new paradigm for teaching, learning, and 
knowledge creation that we explore in this book: collaborative engagement. 

At its core, next-generation engagement is defi ned by a collaborative 
engagement paradigm of teaching, learning, and scholarship in which 
 faculty, students, and community partners cocreate knowledge and learning 
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INTRODUCING NEXT-GENERATION ENGAGEMENT  5

(see chapters 4 and 5). With mutual respect for diverse experiences and 
expertise, these same teachers, students, and community partners create 
learning environments in which they collaboratively determine the content 
to be covered and the way in which the content is best learned, and hold 
collective responsibility for learning (even though the various stakeholders 
play different roles). In a collaborative engagement paradigm, learning is 
active, participatory, and experiential. Knowledge is relational, contextual, 
and socially constructed—or what Gibbons called problem-centered, trans-
disciplinary, heterogeneous, hybrid, demand-driven, entrepreneurial, and 
network-embedded (Gibbons et al., 1994). 

Our experience in the Next Generation Engagement Project indicates 
that a new framework of reciprocal and cocreative engagement is emerging 
among undergraduate and graduate students as well as early-career scholars 
and scholar-practitioners. Collaborative engagement serves as the founda-
tion for new scaffolding that advances knowledge and catalyzes institutional 
change. This new paradigm advances knowledge that addresses global chal-
lenges by embracing a problem-centered commitment to participation by all 
stakeholders, inside and outside university walls and across national bounda-
ries. This idea, however, also echoes ideas from educational fi gures, such as 
John Dewey (1910), who believed that knowledge and learning are most effec-
tive when people work collaboratively to solve specifi c, real-world problems. 
“Thinking,” he wrote, “begins in . . . a forked road situation, a situation which 
is ambiguous, which presents a dilemma, which poses alternatives” (p. 11; 
emphasis in original). However, to be immersed in these kinds of forked-road 
situations most often requires going outside the boundaries of the classroom 
and involving the community as reciprocal partners and coeducators.

Renewed interest in collaborative approaches to teaching, learning, and 
scholarship is not surprising. The rapidly increasing ability of people to share 
and coproduce information, while bypassing traditional means of knowledge 
exchange, makes collaboration among diverse groups of people and organiza-
tions not only more likely but also essential. This shift is also being driven by 
young people, the digital natives who have grown up with technology and 
the practices and values that come with it, including collaboration, transpar-
ency, and diversity, as Longo and Gibson note (see chapter 4). As a result, 
people in the next generation want more voice in their education and partici-
pation in decisions that affect their lives.

Given these extraordinary changes, it is hardly surprising that young 
people (students and early-career scholars) are at the forefront of these shifts 
in higher education. With this next generation, democratic engagement has 
become more central to the crafts of teaching, research, and practice, and, 
consequently, such engagement drives new ideas of what it means to be a 
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6  PUBLICLY ENGAGED SCHOLARS

scholar. This is at the heart of what this book is about—what we hope the 
voices of the next generation will help to shape, defi ne, and implement in 
higher education and the broader society.

The Next Generation Is Making Change 

While the challenges are daunting, civic renewal is happening on campuses 
across the country, especially through the next generation of engagement 
presented in this book. The chapters that follow include examples of these 
voices, beginning with part one, “The Collaborative Engagement Paradigm,” 
which frames next-generation engagement. It aims to provide a context for 
next-generation engagement and conceptualizes these efforts in teaching and 
learning, research, and scholarly practice. 

In the opening chapter, John Saltmarsh and Matthew Hartley posi-
tion next-generation engagement in its historical context, illustrating how 
the changes in higher education beginning in the 1970s have shaped the 
current civic engagement movement. This inheritance, they write, ena-
bles  next-generation scholars to carry the legacies of the civic engagement 
movement and embrace the complex relationship of “knowledge to power, 
privilege, and politics, and self-interest.” In the companion chapter, Hartley 
and Saltmarsh take us through the last 30 years of higher education as seen 
through the lens of an emerging civic engagement movement. Such histori-
cal analysis is critical to understanding the contemporary opportunities and 
challenges that next-generation scholars face. 

The following three chapters address how next-generation engagement is 
manifest in current practices of teaching, learning, and research, with particu-
lar attention to the implications for engagement in and with communities. 
Nicholas V. Longo and Cynthia M. Gibson begin by defi ning collaborative 
engagement, making the case that this paradigm represents the best hope for 
the future of teaching and learning in higher education. Going beyond the 
traditions of experiential education, they emphasize the democratic, delib-
erative, and cocreative dynamics of teaching and learning today. In doing so, 
Longo and Gibson offer a new framework for understanding how this kind 
of teaching and learning can strengthen and advance democracy. 

Farrah Jacquez, Elaine Ward, and Molly Goguen continue this argu-
ment, illustrating how collaborative engagement is transforming research 
and the inquiry process. Their chapter recognizes the inheritance of the 
civic engagement movement and builds on the collective history of a 
broader legacy of feminist, Indigenous, activist, and action research across 
the disciplines. They argue that collaborative research is an emerging 
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INTRODUCING NEXT-GENERATION ENGAGEMENT  7

cooperation among traditional, action, activist, and  community-engaged 
research, grounded in democratic and deliberative values. By examining 
the work of scholars who practice collaborative and public scholarship 
within traditional disciplines, the authors provide examples of how schol-
arly dichotomies are broken down and can integrate the insights of posi-
tivist and emancipatory research successfully. The authors conclude that 
collaborative research processes within and across traditional disciplines are 
crucial to centering knowledge production as an authentic and equitable 
process. 

Part one concludes with KerryAnn O’Meara’s examination of the insti-
tutional structures, policies, and practices necessary for engagement prac-
tices to fl ourish. She explores the experiences of early-career faculty members 
within the context of vastly different institutional cultures. By featuring two 
vignettes that are emblematic of today’s faculty experience, O’Meara situates 
the discussion of next-generation engagement squarely in the most signifi -
cant tensions for publicly engaged scholars: earning and maintaining pro-
fessional legitimacy; claiming one’s agency amid constraining organizational 
structures; and navigating the inequalities of higher education, particularly 
for women, faculty of color, LGBTQ faculty, and working-class faculty 
members. While O’Meara cites many of the advancements made in higher 
education that support next-generation faculty members, she also offers a 
cautionary tale of inhospitable environments that prevent these scholars from 
thriving. O’Meara concludes, “We need interventions (institution-wide and 
department-focused) that disrupt or dismantle organizational practices that 
reinforce inequalities and help faculty navigate and craft meaningful careers 
in higher education organizations.”

Part two, “New Public Scholars,” invites us to hear directly from next-
generation scholars. This section focuses on the civic identities, public work, 
and experience of academia among next-generation scholars. With an eye 
toward understanding the structural and cultural shifts in higher education 
practices, part two explores the profi les of undergraduate and graduate stu-
dents, higher education practitioners and faculty members, and practitioner-
scholars based outside of colleges and universities. The 22 contributors were 
grouped into coauthor communities that explored common themes and 
the implications for next-generation engagement based on their narratives. 
Section editor Elaine Ward put collaborative engagement into practice by 
creating opportunities for shared dialogue among the authors. Individual 
narratives were combined into diverse collectives that illustrate the power of 
next-generation voices and experiences. 

In aggregate, part two is the story of public scholars who are reshaping 
higher education. They have embraced intentional and explicit modes of 
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8  PUBLICLY ENGAGED SCHOLARS

engagement through their teaching, learning, and research, and they are 
committed to diverse practices of collaboration, innovation, and experi-
mentation. We hear the voices of early-career faculty members, who wres-
tle with navigating expectations for research and teaching, while pursuing 
engagement strategies in their work that align with their values and com-
mitments to public purpose. We also hear from undergraduate and graduate 
students who offer their perspective on learning, research, and engagement 
situated at the nexus of community and the academy, seeking to make sense 
of the pathway ahead. Similarly, a group of scholar-practitioners share their 
view from the “in-between spaces” of university, community, students, and 
faculty. These are stories of transformation, illustrating the collaborative 
engagement paradigm in action and informing the pathways ahead that 
challenge existing institutional structures, norms, and cultures of American 
higher education. 

Part three, “The Future of Engagement,” concludes the book with 
 chapters that imagine the future of engagement for students, emerging schol-
ars, institutions, and our wider democracy. Part three addresses the implica-
tions of next-generation engagement with a focus on new models in higher 
education that are reshaping academia. This section emphasizes specifi c rec-
ommendations for integrating next-generation engagement practices in order 
to infl uence the institutional structures and cultures of higher education.

Part three begins with a chapter from Nicholas V. Longo, Abby Kiesa, 
and Richard Battistoni, which focuses on how the next generation—our 
students—must be at the center of civic engagement efforts. The authors 
take up the issue of “students as colleagues,” immersing us in the history 
of student engagement and its future, given current innovations in student 
leadership and learning programs. Four case studies demonstrate evidence 
of institutional practices that advance higher education toward more trans-
formational modes of student engagement and leadership. The authors sug-
gest that “an engaged institution of higher education can achieve more” than 
the instrumental and tactical approaches of many service and community-
based learning opportunities. They argue, “Ultimately, moving to more 
 transformational public engagement requires recentering students and civic 
goals to deepen not only learning but also impact.” This emphasis on impact 
beyond the classroom and the campus is echoed throughout the book and 
is especially relevant as institutions consider how to advance the public pur-
poses of their college or university. 

Next, Cecilia M. Orphan and KerryAnn O’Meara outline the threats 
that neoliberalism poses for higher education. The authors examine the rise 
of neoliberalism and revisit the concept of a “public engagement regime” as 
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INTRODUCING NEXT-GENERATION ENGAGEMENT  9

a counter to neoliberal trends in higher education, an idea initially discussed 
by Saltmarsh and Hartley in part one. Orphan and O’Meara lift up particu-
lar values that are inherent to next-generation scholars, but not necessarily 
to the practices and culture of the academic institutions in which they are 
affi liated. Their provocative analysis of what they call “neoliberalism’s creep 
and civic engagement’s push” helps us understand the circumstances, symp-
toms, and tensions of university settings in which community engagement 
structures coexist within a dominant context of market-driven consumer-
ism. By challenging the power of neoliberalism and exposing its infl uence on 
next-generation engagement, Orphan and O’Meara are able to suggest insti-
tutional alternatives for the education and promotion of publicly engaged 
scholars of the future. 

Byron P. White, vice president for university engagement at Cleveland 
State University (CSU), concludes part three with a look at the higher edu-
cation institution of the future. This chapter examines the transformational 
efforts taking place at CSU. In 2012 CSU established a Division of Com-
munity Engagement, the result of years of work to align an institutional 
mission and commitment to public engagement with its organizational 
structure. As White explains, the institution sought to “restructure the uni-
versity’s organizational infrastructure to achieve the dual mission of ensuring 
that students achieve lifelong success while building civic partnerships that 
address the region’s most pressing cultural and economic challenges.” Build-
ing on the recommendations from the previous chapters in this section, the 
integrative approach at CSU suggests a model for next-generation institu-
tions that  centers on student achievement, emphasizes diversity, and orients 
transformation beyond new programs to institutional restructuring. 

Implications for the Future of Higher Education

A collaborative engagement paradigm shaping a public engagement knowl-
edge regime in the context of next-generation engagement has implications 
for the future of higher education. The stories from the next-generation schol-
ars, teachers, and practitioners in this book contribute to an  understanding 
of an academic culture at the core of a more publicly engaged system of 
higher education. The engaged university is grounded in certain qualities, or 
cultural norms. 

A participatory epistemology needs to guide knowledge cocreation. This 
epistemological orientation shifts the position of students from knowledge 
consumers to knowledge producers. It also shifts community groups from 
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10  PUBLICLY ENGAGED SCHOLARS

being subjects of research or spectators to the research process, to collabora-
tors in knowledge generation and problem solving (Rendón, 2009). 

Additionally, collaborative teaching and research recognize an ecosys-
tem of knowledge and resources. Such approaches to research and teach-
ing require bringing together academic knowledge with community-based 
knowledge, eliminating a hierarchy and one-way fl ow of knowledge, and 
facilitating a more networked process for creating knowledge (Lynton, 1994; 
Gibbons et al., 1994). 

Embedded within a next-generation engagement framework is the cen-
trality of nonacademic knowledge experts. In this framework, there is greater 
equality among participants—scholars, students, and research “subjects” 
alike. This notion underlies the value of knowledge and experience coming 
from nonacademics as well as academics, bringing to the processes of edu-
cation and knowledge production a reframing of who is a peer in the peer 
review process. It also recognizes that in certain circumstances the expert will 
be a noncredentialed, nonacademic collaborator.

As a result, next-generation engagement inherently expands the under-
standing and valuing of scholarly products beyond publication in highly spe-
cialized disciplinary journals (Ellison & Eatman, 2008). Therefore, another 
implication we examine throughout the book is that of different kinds of 
scholarly artifacts as publications that are legitimate and credible. 

Likewise, transdisciplinarity is an inevitable implication of next-
generation  engagement. While interdisciplinary inquiry remains bounded 
by academic disciplines, transdisciplinarity moves beyond the boundaries of 
disciplines, integrating knowledge that resides outside the academy with aca-
demic knowledge (Tress, Tress, & Fry, 2006). It is fundamentally different in 
asserting that “the pursuit of knowledge demands engagement” (Bjarnason 
& Coldstream, 2003, p. 323), and that the best way to generate socially 
responsive knowledge is to transcend knowledge bound by disciplines. 

Finally, and perhaps most importantly, the next generation of engage-
ment impacts society, including the institutional change efforts that are at 
the heart of this book—making higher education more inclusive, participa-
tory, and democratic. According to the National Science Foundation, aca-
demic impact is conceived as “knowledge and activities that contribute to the 
achievement of societally relevant outcomes” (National Science Board, 2011, 
p. 2). Thus, transforming knowledge into public action creates social impact. 
This includes building new social, human, and fi nancial relationships and 
capital; contributing to public policy; working on public problem-solving; 
and educating students to be engaged and productive citizens. This is the 
democratic mission of higher education, and it is the core of the work of the 
next generation of engagement. 
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