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INTRODUCTION

The Local–Global Nexus
Neal W. Sobania

This and future generations of students are and will increasingly be 
interacting with a larger, more globalized community. It must then 
follow that they need to become even more competent in under-

standing, talking with, relating to, and working with persons who differ from 
themselves. Among others, these differences may manifest themselves politi-
cally, socioeconomically, racially, ethnically, and religiously. To become com-
fortable with such differences, students must have the opportunity—but not 
just any opportunity—to experience difference. This opportunity needs to 
be well-planned and structured to take a student beyond a mere experience, 
to confront what they believe they know and how they think and act. 

For some time now colleges and universities have addressed this aca-
demically, in the classroom, through the promotion of study abroad, and 
cocurricularly, with volunteer activities through student life. The more recent 
acknowledgment of globalization as a factor in our everyday lives, even when 
not particularly well-defi ned, has given support to this approach, while 
 recognizing that such efforts are not suffi cient. 

The reality with regard to study abroad is that it still involves sending 
the vast majority of students to study in Europe, where they expect to be 
comfortable among people they assume are “like us” and who will also “like 
us.” However, when these students hang out together overseas, expect facili-
ties similar to their home campus, want the bells and whistles of organized 
activities arranged for them, and spend their weekends traveling with each 
other, how much encounter is there with difference, and what is learned 
from it? What students learn—academically and interculturally—depends 
to a large degree on the program and the dedication of its leadership. Rec-
ognition of this has led to the establishment and promotion of best practices 
(The Forum on Education Abroad, 2011) and discussions of “high impact 
practices” (Kuh, 2008). The most recent cause du jour is “global learning,” 
but what does this mean and must a student always go overseas to be a global 
learner (AAC&U, 2014; Hovland, 2014)? 

Sample Chapter www.Styluspub.com



2  putting the local in global education

This was our motivation to write the article “Study Abroad or Study 
Away: It’s Not Merely Semantics” (Sobania & Braskamp, 2009). In this and a 
presentation entitled “Educating Students to Live Locally as Global Citizens” 
the following year at the AAC&U Annual Meeting, we made the case for 
domestic off-campus study to be given as serious consideration for meeting 
many of the same learning goals as study abroad. This was put forward as an 
expansion of opportunities, either/or or both, not instead of. And we went 
further, suggesting the term study away was a more inclusive way to label 
all academic credit-earning off-campus study programs, whether they took 
place overseas or here in the United States. 

Study away is not a term we created. During 20-plus years in study 
abroad, I had not encountered the term until 2005 when I became the 
executive director of the Wang Center for International Education at Pacifi c 
Lutheran University in Tacoma, Washington. At PLU everyone speaks about 
study away when referring to academic off-campus study, regardless of pro-
gram location. Although this feature was not originally refl ected in the Cen-
ter’s name, this was corrected in 2010 to refl ect what was already understood 
to be the case across campus, and the center was rebranded as the Wang 
Center for Global Education. (The only other concerted effort I made to 
change terminology—to ban the word trip as a four-letter word, especially 
for short-term study away programs—was futile. But the word trip is largely 
avoided in this book.) Although not familiar with the term study away, I was 
well aware of domestically based programs. As a faculty member (indeed, I 
have always approached off-campus study as an academic) and the director of 
international education at Hope College for many years, I had been a regular 
participant in the Great Lakes Colleges Association’s “International and Off-
Campus Education Committee” (see http://glca.org/groups/iocec), which, 
under this and earlier names, had for more than 30 years brought together 
the on-campus international education directors of the 12 colleges and the 
4 directors of consortia-sponsored programs, 3 of which were  exclusively 
domestic. But the term study away never surfaced. 

Following conversations with John von Knorring of Stylus Publishing, 
two factors came into focus that suggested the need for a publication that 
would pull together a number of case studies of successful domestic off-cam-
pus programs in a kind of “how-to” volume. The fi rst factor was the realization 
that domestic off-campus programs existed, albeit few and far between, but 
rarely as part of the purview of programs for which study abroad offi ces had 
responsibility. The second factor was recognition that some of the programs 
were not only hugely successful but also meeting many of the same learning 
outcomes as overseas programs. Further, some of these U.S.-focused  programs 
were as old as the oldest study abroad programs. The more thoroughly these 
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programs were considered, the clearer it became that the models and the 
essential characteristics of quality off-campus programs are the same (The 
Forum, 2011), wherever they are offered.1 This was further driven home to 
me while I was reading essays of the PLU students who had participated in 
the January term class among the Makah Indian Tribe only 200 miles from 
campus (see chapter 14 in this volume). A fi rst-year student, disappointed 
that all the overseas January term (J-term) courses were full, wrote: 

Studying abroad was something I always wanted to do. As an incoming 
fi rst-year I knew that learning in a global environment was something I 
wanted to participate in, but I never expected that it would happen so 
quickly. Similarly, I never knew that I could interact with a distinct culture 
without ever having to leave my home state of Washington. . . . Though 
I did learn a lot about the Makah culture’s past, I feel like I gained more 
from being a part of their present. . . . They WANTED us to experience 
their culture, not to study it . . . but the reason to take this course is the 
same reason you take any other study abroad course; to experience a new 
culture that is different from your own. I hear people say “Oh, you stayed 
in Washington” when I explain where Neah Bay is, and I can’t help but feel 
sorry for those who do not understand the learning opportunities that are 
in our own backyard. (Aaron S., program participant, 2011)

It is not about location; it’s about learning.
The particular challenge in making the case that global learning can hap-

pen in the United States is not in convincing college faculty or administra-
tors that they and their students can encounter difference around the corner. 
Today, even in many rural locations, the United States has become so richly 
diverse that a student does not need to travel more than a few blocks from 
campus to encounter other facets of the world (after all, the world has been 
coming to the United States for decades and continues to come) or to have 
a cross-cultural experience, hear other languages spoken, meet people from 
different cultural traditions, and discover religious practices different from 
one’s own. Rather, the fi rst challenge was to identify rigorous academic pro-
grams offered by various colleges, universities, and consortia that are globally 
minded and locally focused. Such “local” programs are not generally accessed 
through a study abroad offi ce; in fact, they are rarely found in any single 
offi ce on a college or university campus. However, with advice from friends 
and colleagues who share this passion of providing students with high-qual-
ity, global experiential educational learning opportunities, I was able to iden-
tify many such programs, indeed more than we have been able to include in 
this volume. The second challenge was to demonstrate not only the potential 
range of opportunities possible in domestic off-campus programming, and 
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4  putting the local in global education

that these need to be understood as an experience as valid as one  undertaken 
overseas, but also the way in which these fi t well with topics that are today 
front and center in higher education, including curriculum integration, 
intercultural learning, social justice, community engagement, access, and 
diversity. Responding to these challenges is what this volume is about.

An immersive, place-based learning experience is basic to all the  programs 
described in the chapters that follow. In each of the case studies, the program 
is tied to a particular U.S. location, from Hawai‘i to Maine and multiple 
places in between, and yet what they demonstrate is the delivery of learning 
experiences that support the creation of a globally competent, engaged, and 
informed citizenry and workforce.

Interestingly, in marketing overseas study opportunities, the case is often 
made that it is excellent preparation for living and working in the twenty-
fi rst century, yet the vast majority of alumni from such programs will work 
in the United States and not overseas. In reality, with an expanded knowledge 
base of strong and transferable intellectual and practical skills, regardless of 
where these are acquired, students who participate in off-campus study are 
better prepared to navigate an increasingly complex, diverse, and ever-chang-
ing world. Finally, if the case for study away needs any further reinforcement, 
it is that versatility, adaptability, cultural sensitivity, critical thinking, and a 
tolerance for ambiguity are among the same learning goals we have for all 
university graduates whether they study abroad or not—learning skills, self-
identity formation, and appropriate interactions with others.

The book is organized in fi ve parts. Before delving into the actual case 
studies, the book opens with a part titled, “Framing Study Away.” In the 
fi rst chapter, “The Faraway Nearby: Putting the Local in Global Education,” 
Neal Sobania provides an in-depth rationale, only touched on briefl y in this 
introduction, for both why and how domestic off-campus programs, when 
part of a rich set of off-campus offerings, can increase the opportunities for 
ever larger numbers of students to have broader global learning experiences. 
The next four chapters address issues with which every off-campus program 
must wrestle, but do so in the context of study away. While it is assumed 
that every off-campus program begins with a set of learning outcomes that 
drive the program’s goals, organization, and structure, we know this is not 
always the case. But when drafting these learning outcomes, how conscious 
are we of the multiple variables (i.e., factors or infl uences) that can impact 
student learning on study away? Using a step-by-step explanation as he might 
when leading a faculty workshop on the subject, Mark Salisbury (Augustana 
College) in “Matching Program and Student Characteristics With Learn-
ing Outcomes: A  Framework for Study Away Curriculum Development” 
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(chapter 2) lays out these variables from program duration to pedagogical 
approaches that impact learning.

In “Where Experience Meets Transformation: Pedagogy and Study 
Away” (chapter 3), Amanda E. Feller (Pacifi c Lutheran University) uses com-
munication theory to provide a valuable and thought-provoking distinction 
of the difference between experiential learning and transformational learning, 
a distinction she notes is too little taken into account when planning or lead-
ing a study away program. Recognizing that experience does not necessarily 
relate to experiential learning, Feller builds off the teacher–learner relation-
ship to note that experiential learning, unless carefully guided, is not always 
transformative. Where experiential learning focuses on the student’s whole 
sensory experience in a particular place, transformational learning is about 
an experience that prompts the collapse of the way the student once saw the 
world—shifting from an old paradigm to a new one. The premise is that 
assuming no one’s identity is permanently fi xed, then the goal of study away 
is at least in part about decentering a student—intellectually and personally, 
with the former being the experiential part, and the latter the transforma-
tional aspect.

In “Evaluative Approaches to Domestic Off-Campus Programs” (chap-
ter 4), Mark E. Engberg and Lisa M. Davidson (Loyola University Chicago) 
tackle assessment, stressing that assessment is about design, implementation, 
and continuous improvement. It includes collecting evidence about char-
acteristics of students, environmental conditions, and indicators of student 
learning and development. Today, with campuses everywhere engaged in 
assessment, and the hopes dashed of those who thought it might just go 
away, Engberg and Davidson offer an accessible guide for practitioners to 
consider when determining how they will gauge success. They carefully lay 
out the scrupulous planning required in the preliminary stages of an evalua-
tive process, present the methodological considerations that need to be taken 
into account, and conclude with a set of recommendations to weigh when 
serious about connecting a study away experience with global learning. 

In the last chapter of this part, “No Common Ground: The Spectrum 
of Policies Related to Domestic Off-Campus Programs” (chapter 5), Michael 
Edmondson (Augustana College) draws on his survey of college and uni-
versity presidents and off-campus administrators, taken while he was part 
of The Philadelphia Center, to describe the differences of opinion, policies, 
and support that college and university campuses have toward domestic off-
campus programs. From these institutional policies and levels of support, it 
is apparent that great disparity exists. Unlike the generally universal support 
for study abroad programs, support for off-campus programs in the United 
States ranges from actively embracing them as a way to expand student 
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6  putting the local in global education

learning opportunities, to outright discouragement of student participation, 
and many points in between.

The chapters in the four parts that follow introduce and detail programs 
that are well-established and one that is in the fi nal stages of development. 
The takeaways from these chapters include not only how programs treat 
a locale or region as a global learning environment, the pedagogies they 
employ, and the critical role played by refl ection in the learning process, 
but also how the development of trusting personal and community relation-
ships is the foundation of a successful program, how to utilize local voices as 
effective teachers, and how to assist students in confronting uncomfortable 
ideas and situations. Thoughtful student refl ections are included in many of 
the chapters. These programs are not presented to be replicated, but rather 
to serve as models of programs from which one can draw ideas, knowledge, 
and encouragement to develop new programs that can push students outside 
their comfort zone and encourage them to see the world through different 
lenses and learn from these different perspectives. And in the process, I sus-
pect that many readers will be introduced to, and perhaps derive inspiration 
from, some little-known aspects of the United States, from the “shout” of 
the Sea Islands and seizure of sacred lands in Hawai‘i to our disconnect with 
the land and natural systems in the West and elsewhere that we unthinkingly 
assume are stable and will continue to sustain us. 

The second part, as the title makes clear, focuses on “Semester-Long 
 Faculty-Led Programs.” Those featured are of course not the only colleges 
and universities that offer such opportunities.2 This part includes three very 
different programs that are all focused in the western region of the United 
States, one in the Southeast, and another with offerings on each coast. These 
chapters illustrate how such programs can not only transform the way  students 
look at our country but also provide the tools students need to begin to 
understand how global issues impact individuals and communities. “Global 
Issues Manifested in a Local Setting: The Arizona Borderlands” (chapter 6), 
by Patty Lamson and Riley Merline (Earlham College), offers a detailed look 
at a program that focuses students’ study on an issue that has been part of 
this region’s history for decades: immigration and the U.S.-Mexico border. 

“Seeing Things Whole: Immersion in the West” (chapter 7) is an envi-
ronmental studies program designed and led by Phil Brick, a political sci-
entist (Whitman College). Taking full advantage of different regions across 
the Far West, the program immerses students in a range of issues, including 
ones that have evolved over the 10 years the program has been offered, such 
as the challenge of climate disruption and practices in land management. 
Throughout the program, using a unique model of directed refl ection, stu-
dents develop narratives that they then share with a broader public.
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In “Sojourns in the Lowcountry: Gateway to Africa in the Americas” 
(chapter 8), Jacquelyn Benton (Metropolitan State University of Denver) 
charts her development of a fall semester program that focuses on the Sea 
Islands off the coasts of Georgia and South Carolina. This unique pro-
gram examines the infl uences of African traditions that remain part of this 
region’s celebration of cultural memory, and how the program grew from 
a student program to one that now encompasses alumni and community 
members. 

Rob Pyatt (University of Colorado Boulder), an instructor in archi-
tecture and a practicing architect, with Jennifer L. Benning, Nick Tilsen, 
Charles Jason Tinant, and Leonard Lone Hill, detail a program that brings 
together students of architecture and engineering design from the University 
of Colorado, the Oglala Lakota College, and the South Dakota School of 
Mines and Technology to research and design appropriate and sustainable 
housing for the Pine Ridge Reservation. “Pedagogy Into Practice: Teaching 
Environmental Design Through the Native American Sustainable Hous-
ing Initiative” (chapter 9) begins with collaboration during the academic 
year, which includes learning about and taking into account Oglala Lakota 
beliefs and practices and culminates in a summer construction experience 
that includes teams of students from all three institutions. 

This second part closes with “Study USA: Preparing Students to Enter 
the Most Diverse Workforce in the World” (chapter 10), in which Connie 
Ledoux Book and two program directors, J. McMerty and William Webb 
(Elon University), address how the university expanded two short-term pro-
grams in Los Angeles and New York City into semester-long programs. Elon, 
an institution that regularly ranks high in Open Doors, then established a 
Study USA program offi ce within its Global Education Center. The Los 
Angeles and New York City programs have not only provided unique learning 
opportunities for Elon students, but also have created professional develop-
ment opportunities for faculty, provided a means for meaningful interactions 
with the university’s alumni in these cities, and in turn created a bridge to 
new internship opportunities and potential employment of Elon students.

Part three, “Faculty-Led Short-Term Programs,” highlights fi ve such 
programs. Just as in the second part, each program includes an immersive 
study away experience in which students are embedded in a local community 
and able to acquire a real sense of people’s daily lives. The section begins with 
three intensive programs, one offered in the January term and two in the 
summer, followed by two chapters, both focused on Native Americans, that 
look closely at how an intensive study away experience of 7 to 10 days can 
be effectively embedded into a regular course taught on campus. One is part 
of a regular spring semester course and the other is a January term course.
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8  PUTTING THE LOCAL IN GLOBAL EDUCATION

In “From Immersion With Farmers and Autoworkers to Refugees and 
Immigrants: 40 Years of Transformational Learning” (chapter 11), Jeff Thaler 
recounts how a Williams College program begun 40 years ago, and in which 
he was a participant, has been renewed to allow students to experience the 
lives of refugees and immigrants in Portland, Maine. Focusing on the irony 
that as diversity in the United States has increased we know less about our 
neighbors, coworkers, and communities, he details how students are pushed 
outside their comfort zone to actively and considerately question, listen to, 
and learn from people whom they do not know and would not normally 
encounter. Oumatie Marajh and Esther Onaga (Michigan State University) 
in “Beyond Waikı̄kı̄: Discovering the Aloha Spirit in Hawai‘i” (chapter 12), 
write about how they immerse students in aspects of the islands that are still 
vital to the indigenous population, but are rarely seen or experienced by the 
islands’ many tourists. They also include a discussion of the different teach-
ing models they employ in a rural community and the one used in a large 
urban setting cohosted by local university faculty. In “GO Long or GO Short, 
but GO: Study Away as Curricular Requirement” (chapter 13), Scott Man-
ning and Christina Dinges (Susquehanna University) use two short-term 
programs, one in New Orleans and the other in Hawai‘i, to address how their 
university made study away a curricular requirement and at the same time 
introduced a set of common learning outcomes that a study away program 
must meet whether it is offered overseas or in the United States. 

The chapters on the First Nations of the Makah, “‘It’s So Good to See 
You Back in Town’: Participating in Makah Culture” (chapter 14), and the 
Oglala Lakota, “Practicing Lifelong Learning and Global Citizenship on the 
Pine Ridge Indian Reservation” (chapter 15) are about programs embed-
ded in on-campus courses. Both courses have pre- and postimmersion 
experiences of differing durations and include the examination of a facet of 
 community-based learning (CBL)—service-learning, which is a feature of 
both these and a number of other programs. David R. Huelsbeck (Pacifi c 
Lutheran University) does so as an anthropologist immersing students in 
a Northwest Coast Salish community. Kathryn Burleson (Warren Wilson 
College) does so among the Lakota as part of a cultural psychology course. 
Yet both see service-learning as an embedded cultural practice that requires 
students to get beyond what they expect this “service” to be and what the 
communities want. Burleson explicitly frames her chapter around the prac-
tice of lifelong learning and Huelsbeck around service, trust, and respect, 
yet in both programs the overriding theme is about interacting and learning 
with community members outside a structured classroom environment and 
acknowledging and appreciating the signifi cance of what the community is 
doing for the students.
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The fourth part, titled “Consortium Programs,” introduces fi ve pro-
grams that are either sponsored by a college that makes its program available 
to consortium members and nonmembers or is offered by an independ-
ent not-for-profi t to which institutions send their students. In “Is Place 
the Thing? Integrative Learning at The Philadelphia Center” (chapter 16), 
 Rosina S. Miller argues that the most important criterion for determining 
the depth and nature of the learning is the program model and not the place. 
Then using The Philadelphia Center, an offering of the Great Lakes Col-
leges Association (GLCA), she demonstrates how this program’s model and 
the programmatic requirements provide the structure of an intentional peda-
gogy to engage with place, wherever place may be located, to engender global 
learning. 

The New York Arts program, another GLCA program offering, is the 
subject of “Learning to Stand on Shifting Ground: The New York Arts 
 Program” (chapter 17). Linda Earle, the program’s director, shows how the 
city’s art scene, from artists, designers, and fi lmmakers to choreographers, 
museum curators, and theater administrators, serve as mentors and resources 
to offer students engaged learning opportunities. After seminars, internships, 
and deep refl ection, each student emerges at semester’s end with a fi nely 
honed independent project. 

“Library and Museum Collections as Labs for Student Learning: The 
ACM Newberry Research Seminar in the Humanities” (chapter 18) discusses 
a Chicago-based program’s structure and individualized learning plans, 
which are the agents for the acquisition of knowledge and growth. Museums, 
archives, heritage societies, and historical homes, as well as research libraries 
such as the Newberry, are found across the country. Whether in small towns, 
medium-sized cities, or large urban centers, each presents a unique learning 
environment in which opportunities exist for establishing creative off-cam-
pus study programs. Using the special collections of the Newberry, which 
provide the academic core of this program, Joan Gillespie, vice president and 
director of Off-Campus Study Programs at the Associated Colleges of the 
Midwest (ACM), addresses how the institution, its staff, and college faculty 
fellows who accompany the students lead seminars and enjoy a unique fac-
ulty development opportunity, taking advantage of both the place of learn-
ing (the library) and the place in which it is located (Chicago) to “introduce 
undergraduates to the library and to the rigors and excitement of scholar-
ship” (personal communication, D. Dillon, 2014)

“Immersing Students in Conservation and Community: Northwest 
Connections” (chapter 19) offers its expertise to colleges and universi-
ties through long- and short-term educational programs. Melanie Parker, 
Northwest Connections’ executive director, demonstrates how through fi eld 
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10  putting the local in global education

courses that integrate educational and conservation programs, homestays, 
and data collection, Northwest Connections’ programs immerse students in 
real-world learning situations, all the while working hard not to promote 
one particular perspective. Throughout their time in Montana, students are 
challenged to integrate their knowledge from science with what they learn 
from local residents.

This fourth part concludes with Sarah Pradt, the director of programs of 
the Higher Education Consortium for Urban Affairs (HECUA), noting how 
HECUA’s nearly 50-year history began with the offering of programs in the 
United States, particularly in Minneapolis, and their discovery as expressed 
in the chapter’s title, “ ‘No Such Thing as Away’: Urban Immersion in the 
Upper Midwest—and Around the World” (chapter 20). Pradt illustrates the 
way HECUA’s programs use theory and practice to assist students in under-
standing the constructed nature of knowledge and the learning that comes 
from students experiencing transformative encounters that can lead to imag-
ining and building alternatives to the status quo.

The fi nal part, “Community Engagement and Domestic Study Away,” 
consists of four chapters that address the place of community-based educa-
tion in global learning. These are academic programs that employ service-
learning as a tool for collaborative learning, not volunteer activities that are 
sometimes framed as service-learning.3 Clearly such programs play off the 
ever-increasing number of students who have participated in activities from 
mission trips to Habitat for Humanity projects. However, while these are 
all worthy enterprises, when young people believe they are the ones who 
are personally bringing needed knowledge to share with communities they 
understand as poverty-stricken and downtrodden, whether locally or over-
seas, what is the learning takeaway from these encounters with difference? 
What the authors and professional community-based education practitioners 
do in these chapters is strip away any ambiguity about who are the teachers 
and who are the students.

In “Liberal Education and Service-Learning as a High-Impact Practice” 
(chapter 21), Rachel Tomas Morgan and Paul Kollman (University of Notre 
Dame) open this fi fth part by asking the challenging question, What matters 
in U.S. higher education today? and by connecting the Association of Ameri-
can Colleges and Universities’s (AAC&U) LEAP vision for college learning 
and high-impact practices to CBL programs. After outlining the various types 
of CBL (service-learning) programs available to students at Notre Dame—
seminars, summer service-learning programs, and community-based research 
projects—they address the practices and pedagogies these programs employ. 
In all these cases there is a focus on developing a sense of social responsibility 
and applying knowledge and learned practical skills in real-world settings. 
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Then drawing on assessment results from these programs, they make the case 
for combining global learning with civic engagement through CBL and ser-
vice-learning to “restore the vibrancy of liberal education in the twenty-fi rst 
century.” They also demonstrate how the for-credit academic programs they 
offer both during the academic year and in the summer are structured in such 
a way so as to be fl exible enough to enable the development of new seminar 
programs that are responsive both to emerging social issues and to student 
interests and can take advantage of the university’s extensive alumni network.

The next two chapters focus directly on the critical role of faculty devel-
opment in being able to offer academic programs that focus on community-
based education. Celestina Castillo, Regina Freer, Felisa Guillén, and Donna 
Maeda (Occidental College), in “Faculty Development and Ownership of 
Community-Engaged Teaching and Learning” (chapter 22), and Kent Koth 
(Seattle University), in “The World Is at the Campus Doorstep for Putting 
the Local in Global Education” (chapter 23), are involved in community-
based education through centers whose mission is to engage the local com-
munities in which their institutions are located. Castillo and her coauthors 
note the signifi cant shift in CBL, from volunteerism to development of long-
term reciprocal relationships, and how through those relationships opportu-
nities to share and create knowledge are enabled. They go on to demonstrate 
how this type of learning in community simply cannot be duplicated within 
the classroom, and how necessary faculty workshops are to enable faculty to 
successfully incorporate CBL into their teaching. 

Koth picks up the theme of faculty development, noting the benefi ts 
that accrue from developing local community-based teaching and research 
and how this can also complement the international interests, expertise, and 
knowledge of faculty. Through a Faculty Fellows Program, faculty members 
are immersed in local neighborhoods and learn pedagogical tools to enable 
them to effectively use academic service-learning in their classes. Noting the 
additional benefi ts of CBL for students, for the university, and for the local 
community(ies), he offers a set of recommendations for universities that 
want to connect their classrooms with local communities near their campus. 

In the last chapter, “The Power of Place: University–Community Part-
nership in the Development of an Urban Immersion Semester” (chapter 
24), JoDee Keller, Rose McKenney, Kathy Russell, and Joel Zylstra (Pacifi c 
Lutheran University) detail all that they have gone through in planning and 
developing a soon-to-be-opening, deeply immersive urban semester in the 
Puget Sound. They document how they have gone about building trusting 
relationships and partnerships locally, developing program components and 
appropriate pedagogies to meet shared learning outcomes, and organizing for 
the faculty development necessary to sustain the program. Building on local 
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diversity, students will be guided in acquiring the abilities to better under-
stand and engage with cultural differences so they can one day be comfort-
able with diverse populations whether at home or abroad. 

The value of putting not just human faces into the learning environ-
ment, but named individuals with whom the students have an opportunity 
to interact cannot be underestimated. A couple of years ago, I began to 
remark that increasingly my goals for students participating in global educa-
tion seemed to boil down to two things: First, that they meet people during 
study away whose names they learn and recognize that these individuals have 
aspirations similar to their own, or those their parents have for them;  sec-
ond, that when they hear in the media that something has happened in the 
location where they studied—be it an election, an earthquake, an uprising, 
famine, whatever—they will think fi rst about these named individuals and 
wonder how they are doing.

If one were to try to summarize the core characteristics that stand out as 
critical to the success of the programs featured in this volume, they would 
certainly include (a) the signifi cance of a fi rsthand encounter with differ-
ence that makes a difference and that facilitates a student experiencing the 
complexity of the world’s communities to challenge what they know, how 
they think, and how they act; (b) the importance of building a trusting rela-
tionship with local communities based on reciprocity, understanding, and 
respect in order for such encounters to occur; (c) the critical role of having a 
focused intellectual theme with appropriate learning outcomes and pedago-
gies to meet those outcomes; and (d) the necessity of directed refl ection for 
students to make meaning out of their experience. 

Putting the Local in Global Education concludes with an afterword by 
Larry Braskamp, with whom I fi rst began this project some years back. 
Drawing on the multiplicity of programs detailed in this volume, and the 
pedagogies and strategies the contributors describe for ensuring their stu-
dents encounter difference, he offers fi ve suggestions that can be adopted by 
those who are already committed, or are willing to commit, to making global 
learning a goal of a twenty-fi rst-century college education, a goal that can be 
enhanced signifi cantly by expanding opportunities for students through the 
broader defi nition of what constitutes study away. 

Notes

1.  Interestingly, an early study (Hull, Lemke, & Houang, 1977) assessing the change in 
American undergraduates participating in overseas off-campus programs and off-campus 
domestic programs concluded that “no clear or general superiority of off-campus overseas 
programs was demonstrated over off-campus domestic programs on variables long consid-
ered to be in the semiexclusive domain of international programs.”  
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2.  Along with the semester internship programs that many individual institutions run in 
 Washington, DC, and increasingly in New York City, are programs that range from the well-
known Azusa Pacifi c University Los  Angeles Term (www.apu.edu/losangeles), founded by 
Richard Slimbach, to the American and Global Mosaics program of Dickinson College (PA) 
(www.dickinson.edu/academics/programs/american-studies/content/Mosaic-Projects/).

3.  Whether to talk about community-based education or service-learning presents a challenge, 
in part because the term service-learning is so deeply embedded in the literature of what has 
increasingly come to be identifi ed as community-based learning, or CBL. Adding to this 
confusion is the use of “community service” to describe what students are assigned to do as 
punishment when busted for infraction of campus rules.
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