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Chapter 4: Masculinity 

Victor Sáenz and Beth Bukoski  

 

The “male education crisis” narrative has grown louder among the mainstream media in recent 

years, and it has been embodied by the faces of White boys (see, for example, the January 30, 

2006 Newsweek cover and the January 26, 2007 Chronicle of Higher Education cover and their 

accompanying articles about the boy “crisis” [Tyre, 2006; Wilson, 2007]). This recognition of 

the challenges young men confront as they navigate the educational pipeline is an example of 

how White, middle-class, heteronormative patriarchy has structured our understanding of the 

“problem” of boys. White boys represent the face of the crisis and have served to legitimize it 

within the mainstream, yet boys and men of color remain the specter in the shadows — an 

invisible threat silently lurking and representing the way patriarchy structures boys’ lives in 

detrimental ways. 

Within the Latino population, for example, the educational attainment gap between 

Latino males and their female peers has been widening since the 1970s. As of 2010, Latino 

males obtained 38.4 percent of all associate’s and bachelor’s degrees awarded to Latinos (U.S. 
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Census Bureau, 2010), and this gap is only projected to increase (Sáenz & Ponjuan, 2011). 

Even as the number of Latinas/os attending college and attaining degrees has increased steadily 

over the last few decades, the proportional representation of Latino males continues to decline 

relative to their female peers (Sáenz & Ponjuan, 2009). The growing Latino gender gap — a 

trend also evident within other racial/ethnic groups — has untold implications for public policy 

and educational practice, as Latino males are more likely than their female counterparts to drop 

out of high school, to join the workforce rather than attend college, or to leave college before 

graduating (Ibid, 2009).  

This is not to suggest that the long-term success of female students has been assured or 

that it has come at the expense of male students, as structural and gender inequalities remain 

pervasive in American society. Nonetheless, when we conjoin the growing gender gap with the 

persistent educational attainment gap between Latinas/os and other racial/ethnic groups in this 

country, the sobering reality facing Latino males is cause for concern. The dual questions of 

why Latino males are losing ground in accessing higher education and what it could portend 

over time for this community are at the heart of this chapter. Indeed, we believe researchers and 

practitioners must reenvision the study of Latino college-age males and all men of color 

entirely and consider methods and tools that not only name but also deconstruct gender 

differences in educational outcomes.  

Little work exists that provides a meaningful precedence for how to study Latino men 

(or men in general) as gendered beings. In the field of higher education, the work is still limited 

in scope and depth but helps to demonstrate the dearth of methods available for studying men 

as men. Men in postsecondary contexts have been studied across multiple domains — identity 

development, gender socialization, sexuality and sexual orientation, destructive behaviors, 
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wellness issues, spirituality and sports (Harper, 2004; Harper & Harris, 2010; Harris & Martin, 

2006). In their study of men on community college campuses, for example, Harris and Harper 

(2008) used male gender role conflict
1
 (MGRC) as an analytical framework (O’Neil, 1981) and 

found all participants experienced MGRC. In addition, although there are frameworks for 

understanding Latino identity development (e.g., Ferdman & Gallegos, 2001), there is no work 

to date that explores men’s gendered identity development; rather, identity development models 

were based on men but naturalized gender and did not consider men as gendered beings (Meth 

& Pasick, 1990), leading to an overreliance on gender stereotypes (Davis & Laker, 2010). 

These examples illustrate our point aptly — the only models available to researchers are 

outdated, limited in applicability or have yet to be created. Much of what we know about men 

in college, therefore, focuses on men as a group without considering men as gendered beings. 

In other words, gender is a taken-for-granted construct, naturalized through its invisibility, used 

organizationally and categorically rather than as a socially constructed phenomenon. Recent 

work (e.g., Josselson & Harway, 2012; Kaufman, 1999; Richmond, Levant, & Ladhani, 2012) 

does suggest intersectionality can be used to understand men in more nuanced ways, and 

Kimmel (2008) begins to describe the social mechanisms by which these masculine norms are 

maintained. Nonetheless, we are left with few analytical tools to use in understanding Latino 

males and men of color in new ways, especially during their formative college years. 

This chapter, therefore, posits that we must change how we “look at” men of color in 

college by appropriating feminist methods, which have already proven immensely useful in 

deconstructing gender and patriarchy. We do so by illustrating how we can deploy feminist 

approaches in the study of Latino males in college. To develop this argument further, however, 

we need to step back and understand the contributions of the feminist movement(s) and the 
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“masculist” movement in order to put their contributions in perspective and understand a way 

forward. The chapter concludes with implications for practice as well as an exploration of a 

new model for Latino male mentoring.  

 

A New Approach — Patriarchy and Feminist Methods 

We posit that contemporary trends in research have to do with the way male gender has come 

to be naturalized even within scholarly realms. We believe researchers and practitioners must 

move beyond naming and describing hegemonic masculinity and consider adopting feminist 

methods, which seek to actively disrupt White, middle-class, heteronormative patriarchy and 

work toward changing social attitudes. Indeed, recent work on men in higher education (e.g., 

Harper & Harris, 2010; Kimmel & Davis, 2011; Wagner, 2011) also claim that feminist 

methods need to be leveraged to aid in the study of men. And recent findings by the College 

Board (2011) suggest that men of color, in particular, could be well served by this empirical 

borrowing, considering that, based on their unique social positions, they access power 

differently. 

Latino males and other men of color in college face a different kind of problem than 

their White peers because their socialization is not only gendered but also raced. As Gordon 

and Henery discuss in Chapter 1, men of color seek respectability and reputation in both public 

and private spheres. The degree to which a young man is able to access the social, cultural and 

financial capital needed to gain respectability often is manifested in stark choices not unlike the 

choices once (and in some ways, still) constricting women’s lives. Men of color often must 

choose between legal respectability with confinement to a low-paying, often dead-end job, or 

illegal respectability with financial freedom but ultimately, the possibility of imprisonment due 
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to criminal activity. For some men of color, there is a third option, a door that leads to 

education, social mobility, redefinitions of manhood on personal terms and social, personal and 

economic success. But this third option is invisible and unknowable except as an abstract idea 

to many young men.  

We see the manifestation of patriarchy’s influence on Latino men in predominant 

stereotypes as well, which helps to illustrate the way gender, race and class mutually constitute 

each other to structure men’s lives. A quick search on Google of the phrase “stereotype 

Hispanic OR Latino” yielded several terms the reader will no doubt find familiar — the 

“wetback,” or the idea that all Latinos are illegal immigrants; the lazy worker, implying that 

Latinos do not work hard; the domestic, suggesting Latinos all work in menial jobs as 

domestics or field/landscape workers; the lover, casting Latinos as hypersexual; the Spanish-

speaking Latino, indicating all Latinos do not speak and have no interest in learning English; 

and the Latin Kings, implying that many Latinos choose a life of gangs and crime instead of 

lives as productive citizens. All of these stereotypes tap into forms of White, middle-class, 

heteronormative patriarchy in some way, either by buying into part of the construction of 

patriarchy (hypersexuality) or by resisting that patriarchy in nonproductive or destructive ways 

(gangsterism).  

For men of color, both ascribing to and resisting patriarchy are prisons of masculinity, 

with White, middle-class, heteronormative values standing guard, limiting options, choices, and 

denying men even the ability to name what is shaping their lives. Feminists helped women to 

name sexism and the negative influence of patriarchy on women’s lives (Freedman, 2002), and 

feminism also has tools to help us name and deconstruct patriarchy and its negative influence 

on men’s lives. By giving us a vocabulary and the scholarly tools to name and deconstruct 
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patriarchy, feminism could help men in the way it helped women to break through female 

stereotypes, redefine womanhood, and expand options. Furthermore, if men of color become 

able to name and understand how patriarchy is shaping their lives, they will become allies in 

the work still needing to be done on feminist fronts (e.g., the persistent wage gap; domestic 

violence, reproductive rights, etc.).  

Feminism has given us the rhetoric to understand and frame patriarchy in constructive 

ways and has given us tools to use in deconstructing gender in explicit ways. Black feminists 

and Chicana feminists, in particular, have developed a language to understand the simultaneous 

presence of privilege and disprivilege in their lives and, hence, our own lives. Despite the 

plethora of tools that would help us to deconstruct White, middle-class, heteronormative 

patriarchy’s influence on young men of color, however, work to date has instead largely served 

to reify gender and, as Gordon and Henery illustrated, has used an implicit deficit and 

patriarchal framing to do so. There is, therefore, a need for a radical change in the way we talk 

about Latino males and other young men of color and a reconceptualization of how we study 

them.  

 

Mapping Feminism and Masculism 

Feminist tools reexamine how patriarchy affects men of color because it questions the status 

quo and recognizes the absence of a neutral patriarchal norm. We have much to catch up on, 

though, since women’s equity has been on our social and political agendas for over 100 years. 

The feminist movement employed myriad methods and stratagems to gain rights, expand 

access, and move toward equity across various domains, including domestic violence, women’s 

health, workplace equity and expanding access for women in historically male-dominated 
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professions (Freedman, 2002). The efforts of feminists and their allies have had an unrelenting 

focus on women as gendered beings who must operate inside a gendered social system. These 

efforts have served to transform women’s professional and personal landscapes. 

The same cannot be said for the men’s movement — a tenuous phrase, to say the least, 

and much less in the public eye. There has been focus on men since the 1970s, particularly in 

psychology (e.g., O’Neil), but men’s equity has remained largely absent from public discourse 

until recently, when mainstream articles and books began to focus on “the missing men,” “fall 

of masculinity,” “the war against boys” and the “decline of men” (e.g., Sommers, 2000; Tyre, 

2006). These provocative pieces did help to spur men’s studies, though, and we now have more 

information to contextualize the study of men in the 21st century. 

In addition, recent work on the college experiences of Latino males and men of color 

(e.g., College Board, 2011) indicate that they experience one or more areas of conflict such as 

family expectations, self-perception, image and balancing multiple responsibilities. This begins 

to echo what we know about how women negotiate the second shift at home, encounter the 

glass ceiling at work and negotiate multiple roles attached to their gender. Indeed, we would 

not know as much as we do about women’s lives if it were not for the efforts of the feminist 

movement in seeking to understand women’s lived experiences, contributions and the systemic 

barriers they face. Similarly, we would not know as much as we do about the experiences of 

women of color were it not for the theoretical advances provided by Black feminists and 

Chicana feminists, who sought to expand our understanding of the role of intersections of 

gender and race in structuring the lives of women. If the women’s movement yielded myriad 

positive effects for women, it is reasonable to consider how these methods could yield positive 
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outcomes for men. It is also reasonable to consider how Chicana feminist thought can serve as a 

useful lens with which to critically examine the experiences of Latino males in college. 

 

A Brief Overview of the Women’s Movement: A Focus on Chicana Feminism 

As recently as a century ago, women in the United States were considered property, denied 

citizenship, voice and participation due to their perceived “delicate natures” and the “inherent 

weakness” of their sex (Freedman, 2002). The first wave of feminist thought began to dispel 

socially perpetuated myths by focusing on gaining fundamental rights long foreclosed. In the 

19th and early 20th centuries, feminists focused on equal rights in contracts, marriage, 

parenting and property rights. By the end of the 19th century, there was also a focus on political 

power, particularly through voting rights, best illustrated through the pioneering work of 

Elizabeth Cady Stanton, Susan B. Anthony, and work such as the Declaration of Sentiments at 

Seneca Falls in 1848. These efforts led to the enactment of the 19th amendment in 1920, and, 

through continued legal and political reform, began chipping away at inequalities in marriage, 

contract rights and property rights, and began reforming basic employment laws disadvantaging 

women. 

The second wave of feminism gained momentum in the 1960s with a perspective 

influenced by Marxism and existentialism. This wave focused on a wider range of equity issues 

such as sexuality, reproductive rights, de facto inequalities and discrimination. This wave of 

activist feminists and their allies yielded changes in rape, custody and divorce laws as well as 

the creation of battered women’s centers and a partial closing of the pay gap. Works that help to 

illustrate this period include Simone de Beauvoir’s The Second Sex, Betty Friedan’s The 

Feminine Mystique, and the legal efforts of Ruth Bader Ginsburg. A key contribution of second 
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wave feminism, from which Chicana feminism and Black feminism grew, was a language to 

name patriarchy, sexism, and their effects on women, tools that Chicana feminists and Black 

feminists carried forward into even more nuanced ways of understanding and describing White, 

middle-class, heteronormative patriarchy’s influence. 

The third wave of feminism — which partially overlaps the second wave — reflects a 

schism within feminism, with differences of opinion concerning how women could best be 

served regarding pornography and sexuality. For instance, there is a focus on sexual liberation, 

with one camp viewing prostitutes as active agents in their own lives and maintaining control 

through stipulating services and fees. From this perspective, prostitutes are sexually liberated 

and may enjoy their work (see, for example, the work of Gayle Rubin). See Freedman (2002) 

for a more in-depth discussion of the history of feminism. 

Like all political and social movements, weaknesses of the feminist movement abound. 

In its incipient years, feminism was often racially noninclusive out of fear of losing traction 

with White male political alliances. More recently, there have been debates over the “place” of 

lesbians and transwomen in the feminist discussion as well as disagreement over what aims to 

achieve (particularly in the third wave), and disagreements over how to achieve shared aims, 

for example, Ginsburg’s contested methods of litigating on behalf of men to push forward 

equality goals.  

Even with its weaknesses and the still-evolving nature of feminism in contemporary 

society, the examination of women as gendered beings has had far-reaching positive effects on 

women and girls through multiple domains. These strides for women and girls were 

accomplished on the shoulders of feminists who employed multiple strategies, from those 

related to policy and law, theory and even biology and chemistry. It is also important to 
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remember that gaps and policy issues persist concerning equity, particularly in areas such as 

violence against women, third world feminism and women’s reproductive rights, which are still 

highly contested domains.  

 

Feminist Methods 

Regardless of gender equity battles still raging and yet to be battled, this arsenal of techniques 

has allowed feminists and feminist allies to continue to push the equity agenda forward in 

positive ways. Feminist efforts, therefore, have resulted in real-world impact on the lives of 

women by expanding research on biology, sex and gender; providing a platform and language 

to create and support women’s rights movements in international and third world settings; 

raising awareness of, and money for, women’s health issues; creating and sustaining women’s 

and gender studies departments and centers; creating dialogue with, and spaces for, allied work 

with LGBTQ communities; expanding theoretical perspectives to consider gender in multiple 

ways; and expanding access to previously male-dominated domains, including politics, sports, 

business, and — critically — education.  

Those focusing on men in higher education and in wider political and social realms, 

therefore, could learn and benefit from these strides, borrowing from legal theories, identity 

development models, materiality studies, feminist standpoint theory, queer theory, and gender 

performance or performativity theory (we briefly touch on each of these later). Indeed, feminist 

methods and their social and political impact provide quite a precedent that could prove a new 

driving force in the discussion and study of men, particularly in light of the inadequacies of 

existing work devoted to them. 
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There are several methodological tools that researchers and practitioners may want to 

consider in their work with young men of color (see Olesen, 2011, for a more thorough 

discussion of 21st century qualitative feminist research). Feminist legal methods (Bartlett & 

Rhode, 2010), for instance, provide fodder for analysis. Formal equality, which focuses on 

whether men and women receive equal treatment (punishment, resources, etc.) could inform our 

understanding of how young men gain access to educational resources and whether young men 

are receiving equal treatment. Nonsubordination theory, by focusing on sex-based domination, 

could explore whether educational policies are laws and policies that serve to subordinate men 

and women in unique ways. This perspective would help practitioners and students alike begin 

to recognize that systems can privilege and disprivilege men and women in unique ways and 

would help to deconstruct claims that laws and policies naturalize men as powerful and women 

as powerless, particularly through issues such as sexual harassment, pornography, domestic 

violence and heterosexuality. 

Difference theory (Bartlett & Rhode, 2010), by viewing some gender differences not as 

barriers to overcome but as potentially valuable resources that provide a better model for legal 

and social institutions, could help men see the value in some masculine behaviors and would 

help to continue to deconstruct gender stereotypes. Autonomy theory (Bartlett & Rhode, 2010) 

would shift focus from men reaching for idealized and hegemonic masculine ideals to men 

searching for autonomy and fulfillment unfettered by a need to conform to masculine ideals. 

And, as has been mentioned, focusing on multiple aspects of identity and the way they interact 

to amplify, mute or transform one’s experience with law, policy and institutions — thus 

encompassing masculinity as both privilege and disprivilege — would help researchers and 

policymakers to move away from female gender as the sole focus of their efforts. In addition, 
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intersectionality pushes against notions of identity politics and biological notions of male and 

female categories. 

Another feminist perspective that could aid in the study of men is materialism. 

Materialism grew from Marxist capitalism, which sees dismantling capitalism as a way of 

liberating women and explicitly examines distribution of inequities of resources, knowledge 

and power (Hennessy & Ingraham, 1997). From this perspective, ownership of private property 

is a mechanism by which patriarchy and social inequality are maintained. Materialism, in 

particular, speaks to the finding we explicate later in the chapter regarding Latino males’ 

interest in financial success and studies that show class and gender intersect meaningfully for 

men from lower socioeconomic backgrounds. Examining men’s lives through their material 

possessions, spaces, and objects — both actualized and desired — would provide valuable 

insight into the way masculinity is constructed, enacted and resisted.  

Feminist standpoint is another valuable tool (Harding, 2008). Feminist standpoint theory 

seeks to understand dynamics of power and oppression by examining how dominant groups 

maintain privilege as well as how oppressed groups gain leverage and change dominant 

systems (Wood, 2011). Standpoint theory recognizes that an individual may claim membership 

to multiple groups, and that these memberships shape individualized perspectives, including 

how individuals make sense of their social worlds and subjective experiences (Wood, 2011). 

Standpoint theory subscribes to several key ideas: power dynamics are perceived quite 

differently depending on a person’s social location, no single “right” perspective exists, what 

people do influences their perspective (e.g., knowledge, consciousness, identity), and every 

standpoint is partial and limited in some way. There is a difference, though, between social 

location and standpoint.  
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Standpoint does not intrinsically flow from location but is developed through individual 

critical reflection of power dynamics and construction of an oppositional stance (Wood, 2011). 

For example, persons in more privileged positions may have a distorted view of those without 

privilege, in part because such distortion is necessary to maintaining power. A feminist 

standpoint, which is particularly relevant to issues of gender, can arise from being female, but 

this is not necessarily the case. When applied to men, standpoint could be quite powerful. How 

do men come to take a stance in opposition to hegemonic masculinity? What processes do men 

experience that help them to productively resist hegemonic masculinity and find ways to 

perform masculinity in productive, socially responsible ways?  

Another theory that may be of use is queer theory (Sullivan, 2003). Queer theory 

critiques conventional categories of identity and cultural values of “normal” and “abnormal,” 

particularly in relation to sexuality. This theory argues that identities are not fixed but rather 

somewhat fluid. Queer theory does not only appertain to lesbian, gay, bisexual, trans,* and 

queer communities, however; it can be applied to any departure from what society deems 

“normal.” Considering normative masculinity has potentially negative effects on men (Mahalik, 

Englar-Carlson, & Good, 2003), it is worth exploring how men make nonnormative choices and 

perform gender in nontraditional ways. 

Gender performance could also make substantive contributions to the study of men as 

men. One key notion of performative theory holds that gender only comes into being through 

expression and performance; thus, gender is not a noun but a verb, an act of doing, becoming 

and living (Denzin, 2003). And, although gender is performed, it is performed in myriad ways, 

both conventional and unconventional. A second key notion is that our performances of gender 

are not one-person shows; they are collaborative and draw on social meanings that transcend 
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our individual experiences. In other words, we are culturally coded with stylized performances 

of gender and who, where and why we’re interacting with someone(s) (physically or mentally) 

influences us in different contexts and at different times (Wood, 2011). Performative theory can 

help us understand, for instance, how men perform the “strong and silent” construction of 

masculinity, how Latino men perform machismo, and, more broadly, how men perform 

maleness in school contexts, as well as how social contexts encourage particular kinds of 

performances. 

Finally, queer performative theory merges queer theory and performativity by 

examining performances that are other than those deemed “normal” by society, those that 

challenge and destabilize cultural categories and values (Wood, 2011). Of particular interest are 

queer performances that are every day and routine. In this way, queer performances can become 

political tools that unsettle normalized/naturalized social structures and ideologies (Butler, 

1993, 2004). Using queer performative theory could aid in understanding how men make 

choices about their nontraditional gender performances and how these choices influence the 

educational context by pushing against socially acceptable masculine norms. 

Feminist methods could be of huge benefit to studying all men of color. For example, 

standpoint theory could help us understand the role of ritual and traditions in the formation of 

male standpoint among Native American men; performative theory could inform our 

understanding of how Asian American men negotiate dominant social discourses that argue 

Asian men are sexless by examining how men perform masculinity; and materiality could 

explore the role of possessions and wealth in African American men’s gender performance. 

These are merely a few examples of the kind of study needed regarding men in higher 

education. 
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Furthermore, work pioneered by feminist scholars of color that seeks to “endarken” 

epistemic stances (Dillard & Okpalaoka, 2011), decolonize methods (Anzaldúa, 1987) and 

protect indigenous knowledge (Battiste, 2008) may seem radical but also is potentially fruitful 

to consider. Such is the case with Black feminism and Chicana feminism, which we discuss 

further in the next section.  

 

Black and Chicana Feminisms 

Two more critical contributions of feminists to the way we are reframing the study of men are 

Black and Chicana feminism. Black feminism can be traced to the first women’s antislavery 

movement society formed in 1832 and the account of Sojourner Truth’s speech in 1851 at the 

Women’s Rights Convention where she questioned major truth claims of the patriarchal slave 

system by asking “and ain’t I a woman?” (Brah & Phoenix, 2004). Black feminist thought also 

has roots in the civil rights era and the work of luminaries such as W. E. B. DuBois and Maria 

Stewart, who “claimed the right to articulate a sense of self and act on it” (Dill & Zambrana, 

2009, p. 3). This legacy of recognizing and articulating ways of knowing other than a normative 

White, male, Eurocentric vision still common to the 19th century represents a departure in 

understanding power relations, knowledge claims and the construction of society. 

Another historic touchstone is the political project the Combahee River Collective. In 

1977, this Black lesbian feminist organization rejected the notion of privileging any single 

aspect of identity over another. In a well-known statement, they instead embraced an 

“integrated analysis and practice based upon the fact that the major systems of oppression are 

interlocking” (1981, p. 210). A key contribution of Black feminist thought is intersectionality, 

which is concerned with validating and articulating a sense of self through multiple, 
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interlocking categories of difference (e.g., race, class and gender) (Cole, 2009; Collins, 2000; 

Crenshaw, 1991; hooks, 2000). The utility of intersectionality in the study of young men of 

color is further explored with regard to Asian American and Pacific Islander men in Chapter 3 

of this book. 

Chicana feminist education scholars also have pushed our notions of social inquiry by 

encouraging us to move beyond hegemonic categories of scholarship and instead embrace a 

“decolonization” of the research process through a Chicana feminist lens (Calderon, Delgado 

Bernal, Perez Huber, Malagon, & Velez, forthcoming). For example, Elenes (2011) notes that 

the process of decolonizing frameworks of analysis is aimed at reclaiming neglected voices and 

discovering new insights that would otherwise be unavailable or invisible. Chicana scholars 

draw on their ways of knowing to disrupt hegemonic categories of analysis, create decolonizing 

methodologies and expand our understanding of what it means to employ a Chicana feminist 

lens (Calderon et al., 2012). In short, the last 20 years of work in Chicana feminist frameworks 

has contributed unique and important insights as well as made valuable contributions to theory, 

methodology and pedagogy in education. It is in this spirit that we propose using such a lens to 

examine the experience of Latino males.  

It is unprecedented and perhaps provocative to propose using a Chicana feminist 

framework to study the experiences of Latino males in college. No doubt there will be critics 

who claim it is unproductive to do so, yet the very antihegemonic nature of feminist inquiry 

rejects the notion of fixed rules. Our contention is that an application of a Chicana feminist 

framework will allow us to derive unique and emergent findings and insights that have 

otherwise been unavailable within our existing research on Latino males. We recognize there is 

risk inherent in proposing the use of feminism in men’s studies; however, we hope that by 
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opening ourselves to critique, we also open ourselves to a conversation, a conversation we 

welcome. Before turning to an application of Chicana feminism to research, however, we will 

briefly delineate the evolution of the men’s movement. 

 

Men’s Movement: A Brief(er) Overview 

The men’s movement began in the 1970s, in part as a reaction to or reapplication of the 

women’s movement (Lewis, 1981). Men began examining masculinity and becoming more 

reflective about the negative consequences of some forms of masculinity. Issues that served to 

coalesce the movement include reproductive rights, divorce law, domestic violence laws and 

sexual harassment laws. The fathers’ rights movement also gained momentum in the late 1970s. 

For example, the National Coalition for Men was founded in 1977 and is the oldest men’s 

group committed to ending sex discrimination against men (Crouch, 2012). In addition, the 

terms masculism/masculinism gained some traction in the 1990s, particularly around issues 

such as violence, parenting, discrimination, social issues, education and employment (Cree & 

Cavanagh, 1996).  

While there is no clear “road map” of the development of men’s studies,
2
 we will 

highlight here some of the key work that has informed our current stance regarding the use of 

feminism in the study of men. Two major contributions to the field are the work of Raewyn 

Connell and Christina Hoff Sommers. Connell, a transwoman, has work that centers on the 

social construction of masculinity. She covers a variety of topics from archetypes to men’s 

bodies to contemporary politics (Connell, 1995). Sommers is a self-described “equity feminist” 

who faults contemporary feminism for “its irrational hostility to men, its recklessness with facts 

and statistics, and its inability to take seriously the possibility that the sexes are equal — but 



© 2013 Stylus Publishing, LLC  www.Stylusb.com  

 

different” (Sommers, 2000). In addition, contemporary discourse seems to be working toward 

an understanding of the paradoxical nature of masculinity. For example, contemporary work 

(e.g., Pollack, 1999) highlights how boyhood is often an “emotional wasteland,” and, though 

men have power, they often feel powerless. In other words, we are working toward a notion, as 

intersectionality claims, that men are privileged and disprivileged simultaneously (Richmond, 

Levant, & Ladhani, 2012). 

Theoretical insights concerning masculinity have largely focused on the way socially 

constructed masculinities are psychosocially detrimental. Brannon (1976), for example, 

delineated the four fundamental rules of masculinity. The rules hold that masculinity entails 

consistent rejection of femininity (no sissy stuff); measuring self-worth on power, status and 

wealth (the big wheel); being stoic and highly rational in crises (the sturdy oak); and taking 

risks through daring and aggressive behavior (give ’em hell). O’Neil (1981) took this idea a 

step further and argued that “men’s gender role socialization and the values of the masculine 

mystique produce a devaluation of feminine values and a learned fear of femininity” (p. 203). 

Gender role socialization, then, manifests in six patterns of gender role conflict and strain: 

restrictive emotionality; socialized control, power and competition issues; homophobia; 

restrictive sexual and affectionate behavior; obsession with achievement and success; and 

health care problems (O’Neil, 1981). 

Research on men as men has also focused on adolescence and the socialization process, 

again largely focusing on the detrimental impact of heteronormative notions of masculinity. 

The boy code (Pollack, 1999; Pollack & Shuster, 2001), for example, articulates that boys are 

socially compelled to act tough, not admit emotionality, and dismiss the pain of others and 

themselves. Reiterating these psychological masculine “norms” and their detrimental impact, 
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Mahalik, Englar-Carlson, and Good (2003) describe “masculine scripts” used by men in 

psychotherapy. These scripts, while producing positive effects such as men feeling empowered 

at work or home through competition, also proved quite detrimental to men, manifesting in 

psychological distress, trouble with the law and/or violence against women. Commonly cited 

scripts include: strong and silent; tough guy; “give ‘em hell”; playboy; homophobic; winner; 

and independent. This body of psychologically focused work has given us ways to name and 

identify detrimental masculine ideologies, or the effect of patriarchy on men’s lives; however, it 

has done little to probe the boundaries of patriarchy, to understand multiple or intersectional 

ways of “doing” masculinity, or to deconstruct the systems that sustain patriarchy.  

From a sociological standpoint, Kimmel (2008) mapped “Guyland,” a realm where boys 

encounter a collection of attitudes, values and characteristics that comprise what it means to be 

a man. These attitudes include that boys don’t cry; it’s better to be mad than sad; don’t get mad, 

get even; take it like a man; he who has the most toys when he dies wins; just do it, or ride or 

die; size matters; I don’t stop to ask for directions; nice guys finish last; and it’s all good. 

Kimmel (2008) further argues that three cultures socialize young men and serve to perpetuate 

rigid, normative constructions of masculinity. The culture of entitlement allows privilege and 

superiority to be naturalized and decreases the ability of young men to empathize with others. 

The culture of silence requires that boys suffer pain and cruelty by themselves and become 

complicit in the suffering of others, all borne in silence. Finally, the culture of protection 

dismisses bad behavior and contributes to antisocial and excessive behaviors. Kimmel notes 

these cultures are not maintained solely by men in America; they are also sustained by families, 

communities, institutions and loved ones, in part because they so often remain unquestioned. 
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In an important theoretical move forward, Richmond, Levant and Ladhani (2012) argue for the 

use of more intersectional analysis of men’s experiences due to the way men access power and 

privilege differently based on their intersectional identities (i.e., a brown man and a White man 

access power differently, as do a poor man and a rich man, a heterosexual and a homosexual — 

to point out a few identities that intersect meaningfully with gender). Josselson and Harway 

(2012) also argue that stereotyping men as a monolithic group through masculine homogeneity 

masks nuances of race and sexual relations within the male experience. These movements away 

from monolithic and heteronormative notions of masculinity mark an important shift toward 

moving beyond naming masculinity; however, this work could move further and faster if 

proven tools (i.e., feminism) were used. 

Work on men as men, therefore, has been underway since the 1970s, and, particularly in 

psychology and clinical psychology, has received a good deal of attention. However, while the 

reader most likely at least recognized the names of Elizabeth Cady Stanton and Betty Freidan, it 

is doubtful the reader will have heard of many, if any, of the names above. And, despite this 

base of work on men as gendered beings, there is still a dearth of theoretical or conceptual tools 

available to study men as men. Furthermore, most of the work on men as gendered beings is 

serving to reify gender socialization as destructive. This claim, however, must be pushed 

further to explore how socialization takes place, how men are able to adapt successfully to 

socialization pressure, and how social institutions such as schools can help men navigate these 

processes productively instead of destructively. 

While current male-focused research aptly names and labels gendered constructions, 

they are too rigid and hegemonic to account for the fluidity of gender and do little to understand 

the construction of masculinity or to deconstruct the influence of patriarchy. Indeed, as Gordon 
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and Henery illustrate, the work surrounding men of color is not only lacking in theory, it is 

often implicitly employing a deficit theory. More recent work, such as that by Richmond, 

Levant and Ladhani (2012), is beginning to utilize some explicitly feminist methods such as 

intersectionality to explore men’s lives; however, this is just the beginning of what feminist 

thought and methods could lend to the study of men of color. 

 

Feminist Methods in the Study of Latino Males 

In order to demonstrate the latent potential of feminism to the study of men of color, we turn 

specifically to Latino males in college as a subgroup. As mentioned previously, there are 

diminishing rates of educational attainment among Latino males (Sáenz & Ponjuan, 2009, 

2011). When one considers the growing Latino population, it is difficult not to conclude that 

this will have an economic, social and political impact if left to continue on its current 

trajectory. There is a growing focus on Latino males, however, and we draw from those who 

have preceded us in developing our work. 

For example, work exists that relates specifically to conceptions of masculinity within 

Latino subgroups. Research constructs of Latino masculinity focus on machismo and 

caballerismo. Machismo refers to characteristics largely in line with masculinity constructs 

already mentioned, such as assertiveness, power, control, aggression and obsession with 

achieving status (see, for example, De La Cancela, 1993; Rodriguez & Gonzales, 1997; Torres, 

Solberg, & Carlstrom, 2002). Caballerismo, partly in reaction to the negative connotations of 

machismo, focuses on positive instantiations of masculinity such as chivalrousness, family-

centeredness, nurturing stances and approaching problems from a more emotionally connected 

perspective (Arciniega, Anderson, Tovar-Blank, & Tracey, 2008). 
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Some of the more contemporary works on Latino men, therefore, are moving away from 

deficit orientations and toward more positive dispositions. For example, we can see the effects 

of White, middle-class, heteronormative patriarchy in recent work (Mirandé, 1997) that has 

found that masculine hegemonic attributes are often seen as positive, connoting strength, 

virility and sex appeal, when attached to White/European figures and celebrities, while 

connoting negative charcteristics when attached to men of color. There is also work examining 

the intersection of race and class and their simultaneous influence on men’s ability to access 

social and financial capital; when young men are denied access, they often revert to 

nonproductive resitance stances and/or hypermasculinity (e.g., De La Cancela, 1986; Ramirez 

& Casper, 1999; Torres et al., 2002). These studies are largely descriptive but represent an 

important breakthrough in beginning to deconstruct notions of masculinity for males of color. 

 

Rethinking the Latino Male Research Agenda 

We seek here to push forward not only our own research on Latino males, but also to provide a 

tangible example for how feminist methods can be used productively to reframe the gender 

equity agenda. First, we provide some of our thematic findings from a study of Latino males at 

community colleges in Texas. This analysis utilized MGRC — supplemented by constructs of 

machismo and caballerismo; we should note that researchers (Harper & Harris, 2010) have 

provided a precedent for using MGRC to study men of color in community colleges. Second, 

we reexamine a segment of data using a Chicana feminist perspective to illustrate the potential 

of employing feminist methods in the study of men. The findings and initial analysis were 

drawn from a qualitative study conducted at five community colleges in Texas. We delineate 

two major findings below that we have also begun to explore in ongoing scholarly papers 
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(Sáenz, Bukoski, Lu, & Rodriguez, 2012): the complex influence of pride and the resistance to 

help-seeking behaviors. 

 

Complex Influence of Pride 

Traditional concepts of masculinity emphasize the importance of remaining tough, or “strong 

and silent,” in the face of challenges and avoiding displays of emotion, which can be perceived 

as a weakness or as overly feminine (or “sissy”). For male college students, this can translate 

into avoiding asking for help, even in the face of imminent failure (Gloria, Castellanos, Scull, 

& Villegas, 2009; Sáenz & Ponjuan, 2009). Students often labeled their resistance to help 

seeking as “pride” and/or machismo. 

It is important to note the paradox in this concept. On the one hand, men’s pride, or 

machismo, is a source of strength, propelling them to achieve more and work harder for their 

goals, as this young man articulates: 

  

I was in uh, ROTC. Junior reserve officer training corps, at my high school. And they’re pretty 

much; they taught me how to be a leader. How to take responsibility, to take charge when 

nobody else is doing nothing about it, and that’s pretty much how I became prepared to come 

over here. Because, at home, well, I don’t want to say they don’t support me, it’s just that they 

just can’t because, because if I ask for help … well I’m the first in my family to graduate from 

college; I’m sorry, to graduate from high school and to attend college. So, uh, I’m pretty much 

the first doing everything. It’s just me, myself, and I at home, so… (male student) 

 

This student sees his educational pathway as being forged by “me, myself and I” and attributes 

to the military — a systematic indoctrination of the masculine ideals of strength, silence and 

toughness — the role of proving ground for his sense of masculinity. This student’s sense of 

pride, therefore, is attached to his identity as a man and his identity as the first in his family to 



© 2013 Stylus Publishing, LLC  www.Stylusb.com  

 

graduate from high school. Both are key driving forces in his achievement. They also create a 

large burden he feels is unshareable with his family. They cannot understand, and so his 

masculine ideal and his sense of pride drive him to further isolation.  

On the other hand, pride/machismo can have negative consequences, of which men 

were cognizant. Men directly articulated that they knew machismo was a barrier to their 

academic success: 

It think it’s because, ah, well, well maybe it’s because of machismo, a guy, he wants to be a 

man, and he wants to get a job, like right away to impress women. So therefore, they do all 

these things to support their family, and because a wife doesn’t want to be a housewife 

anymore, they try to, I don’t know, go to work or something, but because a man is a macho, so 

they send the woman to college instead. Well, at least this is from my friends, because my 

friends, they don’t, my male friends, they don’t go to college, but their wives do. And this is 

what I’ve seen, because my male friends, they do want to support their family, and they want to 

send their wives to college. (male student) 

 

This student reveals an unspoken code of Latino masculinity — that education is not macho 

enough for Latino males to attain both education and status as a male in the community. 

“Wives,” therefore, and (unspoken) daughters go to college, but “macho” men do not. In 

addition, the ability to get a job and, by extension, to have money, become ways to achieve 

masculine status, in part through “impressing women.”  

The concept of pride/machismo, therefore, is positive and negative. Machismo can have 

a negative connotation, indicating hypermasculinity. At the same time, machismo is a term 

commonly used to describe Latino men both culturally and societally. As a result, many young 

Latino men have fallen into a self-fulfilling prophecy; they internalize societal expectations in 

negative ways, staying tough even when it is to their detriment developmentally and 

educationally. This phenomenon manifested itself when they were asked why they do not seek 

help and/or why they do not admit lack of comprehension of material. Rather than answering 
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the question directly, many young men place blame on machismo and respond that they are just 

“too proud,” “too stubborn” or “too dismissive” to pursue a college education or even utilize 

institutional resources. Pride/machismo was also a source of strength, however, propelling men 

to achieve and work harder for success. 

 

Fear and Pride Inhibit Help-Seeking Behaviors 

The notion of pride was often articulated in conjunction with feelings of fear. Men indicated 

that, despite their overt pride and confidence, they were often afraid of failing. This fear 

manifested as anxiety and a perception of education as yielding high-stakes, real-world 

consequences: 

Why was I nervous? Well, because I knew we’re not gonna be treated like high school no more. 

High school was like, if I wanted to do the work, I would do it; if I didn’t want to, I won’t do it. 

That’s the deal. I’m still gonna pass anyway. High school was like, I’m gonna pass cause I’m 

gonna pass and college is like, you gotta earn your grade. I ain’t gonna pass you, you’re not 

gonna just sweet talk to the teacher and get that grade. So, and in high school, all it was was 

cheating. You’d be like, eh, I’m not gonna do anything, and then by the end of the class, it’s 

like, Hey, man, pass me the answers! …and in college, it’s like, pass me the answers and the 

professor’s gonna be like, step out of the class, or something. So, my first day was like super 

nervous and my professors that I had was like, they were hard core, like mean. They were like 

you guys are not in high school no more, so don’t even think about high school. We’re in the 

real world. And open your books cause we’re gonna; we’re gonna start already, the lesson. And 

in high school, it was like three weeks after we start our first lesson and in college it’s like your 

first day you’re gonna start. (male student) 

 

Several students also articulated that they perceived high school and college very differently. 

As the quote above indicates, high school is seen as easier, and some men felt they could use 

their male privilege to “charm” their teachers or cheat in order to pass. Unfortunately, teachers 

and other students can also reinforce this culture of little effort/misdirected effort. A culture of 

protection (Kimmel, 2008) can shield young men from the realities of what it takes to succeed 
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in education and can set them up for failure because they have not acquired the skills they need 

to succeed or the coping skills to deal with failure. In consequence, men often do not feel 

prepared for college-level work, which they take very seriously. They are also less likely to ask 

for help because they do not want to appear weak or compromise their appearance of 

confidence:  

 

…a lot of the students, you know, they won’t ask for help. Since I’ve offered to help them and 

I’ve helped them, because sometimes they don’t ask for it. Now, they know that, hey, there is 

somewhere I can go to, to get help or whatever it is that they need. All the students, I think that 

they need, they lack that, they won’t go ask for help. We have to go and approach them and 

make the connection.” (male administrator)   

 

As this administrator comments, the issue is not necessarily that resources are 

unavailable, or that students are uninformed of the resources or how to access them; the 

primary factor holding them back from seeking help is fear of appearing lazy or confused 

and/or pride in fulfilling their and their family’s expectations. The concern at hand, therefore, is 

not one of just pride, but a mixture of both pride and fear, which have proven a dangerous 

combination preventing many young Latino men from excelling academically. When men 

internalize traditional masculinity concepts, it can cause them to keep fear bottled up and can 

inhibit help-seeking behaviors. 

 

An Example in Action 

The findings above regarding the complex influence of pride and fear on educational 

experiences are only two examples of how traditional masculinity constructs are influencing the 

educational pathways of Latino males. As our research has developed, however, we have come 

to realize the limitations of using MGRC in our work. While MGRC is effective at labeling 
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normative masculinity ideals, it does not move toward deconstructing masculinity. In addition, 

MGRC not only identifies masculinity constructs, it also implies there are “normal” and “not-

normal” masculine designations, such as the now-normalized notions of respect and reputation 

discussed by Gordon and Henery. Since MGRC runs the risk of reifying normative 

characteristics, Chicana feminism is particularly useful for its willingness to strategically 

abandon normative categories and explore more fluid performances, bodies, spaces and 

“borderland” crossings or intersectionalities (Calderon et al., 2012). To this end, we share 

below a passage from our data followed by our initial analysis using MGRC with machismo 

and caballerismo, and then we reanalyze the same passage using a Chicana feminist perspective 

to illustrate how feminist methods can be employed productively in the study of men. 

 

Passage Through MGRC with Machismo and Caballerismo 

Facilitator: Do you think Latinos in general feel comfortable asking other Latinos for help, or is 

that … 

Student #1: I don’t think so. I think there’s some sort of pride in our culture that keeps us 

from asking for help in general. 

Student #2: Yeah, I think it’s basically that some of us are on our own and we’re by 

ourselves already so there’s not really – we’re already here doing this by ourselves, why do we 

need somebody to … 

Student #3: I heard a word that relates to that and they call it machismo. 

Student #4: Yeah, exactly. 

Group: [Laughs] 

Student #3: Yeah, trying to go out there and do it by yourself and not asking for help; that’s 

one of the terms that I hear. 

Student #1: That’s true.  

Student #5: And like what you were saying the machismo, when I would hear stories about 

my dad, he would tell me about how he raised us and that he didn’t need help from anybody. So 

when I’m in school I’m thinking I have to do everything by myself because I have something to 

prove, and asking for help I guess kind of weakens the cause of what I’m doing. So there is 

some sense of machismo in that. 
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This passage is quite rich, and MGRC combined with machismo and caballerismo allowed us 

to identify the culturally specific masculinity scripts these young men were playing out. We 

noted “…the conversation begins and ends in restriction,” and that men’s pride — whether it 

was of self, culture or family — prevented them from asking for help. In addition, men 

commented “doing this” alone was a key motivation for continuing alone; in other words, they 

want to retain control and maintain pride in individualistic action, which feeds into notions of 

competition. We also noted that Student #5 paid particular attention to his family context and 

wanted to live commensurate with his father’s trajectory — “on his own and without help,” 

showing the level of socialization he has experienced supporting his idea that alone is best. We 

were also able to highlight how machismo interacted with the masculinity ideas of power and 

control, and we noted “These young men see themselves as in control via their machismo.”  

The reader will note that in the analysis above we are able to pinpoint (or diagnose) the 

effect of patriarchal, hegemonic socialization and, in the case of Student #5, we were able to 

identify a partial source of his socialization as well — his father. In truth though, where does 

this analysis take us? If this were Bloom’s Taxonomy, we would be in the lowest level of 

analysis — identification. In essence, we say: “Here’s one! Here’s another one!” but are unable 

to push beyond a superficial understanding of what’s really going on in the conversation. 

 

Passage Through a Chicana Feminist Lens 

In reanalyzing the passage through a Chicana feminist lens (Anzaldúa, 1987; Calderon et al., 

2012), we found three powerful and immediate connections to Chicana feminism that helped us 

to (re)think patriarchy’s influence on these young men. We first recognized the binary these 

young men were describing — educational behaviors were seen as “machismo” or “not-
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machismo,” a colonizing thought pattern of patriarchy. In addition, we found that although the 

space created by the interview posited a potential for nepantla (border crossing) and 

coyolxauhqui (a healing of “bodymindspirit”), this space was not realized. Finally, we were 

able to recognize the power of the colonial mythology of patriarchy in preventing a healing of 

“bodymindspirit.” 

The young men in the above conversation have created a categorical binary — 

“machismo” and “not-machismo.” They define machismo through heteronormative 

characteristics, as identified in the previous analysis, while not-machismo is defined by that 

which is considered “feminine” (though they never speak of feminization of educational spaces, 

their binary thinking leaves this as the unsaid, and therefore a meaningful and “othered” 

category). And so, this binary also represents a schism in the “bodymindspirit” (Anzaldúa, 

1987). The mind seems focused on success and achievement, while the body and possibly the 

spirit are torn apart by categories that demand particular normative performances, normative 

silences, and compulsory heteronormative laughter at each other’s pain. In this way, these 

young men dishonor their own internal voices, minimizing ostensible hurt through laughter but 

injuring the spirit by disrupting their own ways of knowing. 

In addition, the space created by the focus group itself has also become a border 

crossing space — nepantla (Anzaldúa, 1987). The young men cross boundaries of masculinity 

and culture by inhabiting educational and research spaces and by contributing their unique 

voices and experiences. However, the presence of nepantla does not necessitate that the border 

crossing space is utilized fully. Indeed, the separation between researcher and researched as 

evidenced in this passage — where the researcher asks a question and awaits response — as 

well as the young men’s laughter suggest that, while this space has created opportunity for 
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border crossing, it did not coalesce and lead the young men to finding a fully voiced 

consciousness; in other words, this dialogue reveals patriarchy is still a colonizing presence 

through its demand of heteronormative performances in this gendered, all-male space. 

Student #5’s concluding thoughts also give us insight to an absence of Coyolxauhqui. 

He elaborates about the role of his father’s story in his own life, suggesting that his father’s 

narrative of “standing alone” is not just narrative but also mythology. This narrative, a more 

specific story attached to the mythology of patriarchy as a force of power, control and strength, 

has foreclosed the possibility of the emergence of a healing narrative. Rather than seeking an 

articulation of their own unique voices and stories, these young men rely on a mythology of the 

power of machismo to propel them forward (or should we say backward?).  

Chicana feminism would also aid in addressing the question of how these young men’s 

bodies are read in educational spaces and even in the research space created in the focus group; 

however, our data are not equipped to answer or interrogate this question. The laughter 

indicates a level of policing with which the young men are uncomfortable. Whether that 

policing is emanating from the presence of other men in general, the researcher(s) or a 

combination of the two, however, is unclear. 

These young men, then, have been colonized by normative notions of masculinity. Their 

scripts are predetermined and, though uncomfortable and working to silence their voices, these 

young men are also fighting for economic independence through education. Unfortunately, the 

very discomfort which speaking of machismo induces indicates that, while this is an incipient 

space to allow for “mindbodyspirit” healing, the space in which these young men exist daily is 

a place in the margins — El Mundo Zurdo (Anzaldúa, 1987). This is, in part, by choice, but a 

choice that seems to have been made for them by the colonization of normative masculinity in 
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their daily lives. Our recognition of the unrealized potential of this space as well as the 

simultaneous retelling of a colonizing mythology of patriarchy helped us to realize the need to 

create spaces more expressly and openly addressing dynamics of power, gender, race and class 

throughout education. Researchers, practitioners and policymakers must aid in disrupting 

colonized and colonizing discourses to help male students and their allies become more socially 

aware and become active in the deconstruction of colonizing patriarchy and its negative effects 

on men (Calderon, et al., 2012). 

This empirical and theoretical work has also found a practical outlet. In the next and 

final section of the chapter, we turn to a description of Project MALES (Mentoring to Achieve 

Latino Educational Success). Project MALES is a male-centered initiative that seeks news 

ways of addressing male achievement by applying the findings of our research. 

 

Project MALES: A New Model of Male-Centered Initiative 

Currently in its second year of implementation, the Project MALES Student Mentoring 

Program at UT Austin fosters discussion and relationship-building among male and female 

undergraduate mentors and males of color in local high schools. The model is a research-

informed initiative that highlights mentoring as a way to leverage social capital among males of 

color at various points in the educational pipeline to ultimately build a stronger college-going 

culture among this group of students. The basic structure entails a “near-peer” mentoring 

philosophy, with college students being paired with high school students to allow for long-term 

bonds to develop. 
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The mentoring model takes a dynamic and intergenerational approach to achieve 

increased achievement and retention of male students of color both in secondary and 

postsecondary educational settings. This model brings together three key groups: I) 

professionals and graduate students as role models, II) current Latino or African American 

college students (both upperclassmen and first-years), and III) younger Latino and African 

American male students in local high schools. In this model, professionals (e.g., graduate 

students, student affairs practitioners, community leaders and allies) serve as mentors to males 

of color in college. In turn, these college students have the opportunity to engage in mentoring 

local high school male students. This intergenerational model is structured around a variety of 

experiences that focus on leadership development, community engagement and service. The 

following are formal activities of our mentoring program: 

 

 Weekly or biweekly guided, purposeful peer-mentoring sessions across generational 

lines (professionals to college students, college students to high school students). The 1-hour 

weekly or biweekly sessions between college students and high school students focus on topics 

such as the college application process, college choice options, financial aid options, study 

skills and time management, the life of a college student and choosing a college major.  

 Weekly meetings among first-year college students (a cohort-style experience) to 

strengthen social bonds and cultivate a nurturing network between mentor participants. These 

sessions are used to discuss and train students on mentoring topics for each respective week, to 

discuss issues of masculinity and identity, to discuss issues of gender equity, and generally to 

cultivate a safe and nurturing space for our students.  
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 A monthly Pláticas or “fireside chat” series features prominent male speakers (e.g., 

professionals, graduate students, role models) that facilitate small-group discussions among 

mentor participants. This monthly “chat” facilitates mentoring links between professional 

mentors (e.g., grad students, faculty, and community leaders) and our Project MALES students. 

The strategy is to pair our student mentors with professional mentors to fully leverage the 

intergenerational nature of our mentoring structure.  

 Semester-long community outreach and/or service projects involve both mentors and 

mentees at participating colleges and school districts. Many of these activities already include 

participating in various community-wide education forums and other service opportunities.  

 

Practical Implications of Our Work on Latino Males 

This section highlights key implications for practice that we have distilled from our research 

findings. These implications are written with an eye toward existing efforts, and our aim is to 

continue to inform the strong commitment that has already been demonstrated to the issue of 

Latino male student success. 

 

First-Year Programs with “Men in Mind” 

The ability of a first-year Latino male college student to successfully navigate the complex 

college environment can be critical to his success through graduation. First-year programs with 

“men in mind” represent an immediate positive mechanism to assist Latino males in being 

successful not only in college but also after college. Programming with “men in mind” can 

provide meaningful opportunities for Latino males to socialize with other Latino males in 

college and to develop purposeful relationships with male faculty and staff. First-year programs 
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with “men in mind” are important because male students often do not seek assistance, tend to 

believe they can figure things out on their own and can even be inadvertently stigmatized by 

“special” programs. Latino-male-based programs during the first year can provide institutions 

with the appropriate “safe spaces” for Latino males to learn what is important about being 

successful in college as well as provide the necessary support services with their specific needs 

in mind. Programs such as these should seek to create opportunities for both border crossing 

and healing “bodymindspirit” experiences for young men, emphasizing fluidity and acceptance 

of difference rather than reifying the colonizing, and policing, of men’s behaviors and bodies 

(Calderon et al., 2012). 

 

High Stakes Engagement  

“High stakes” engagement refers to the critical period when a student first interacts with the 

institution and the institution responds to that interaction. The outcome of that encounter can 

determine whether the institution has lost its first and only chance to make a true connection. 

Latino male students, like most college students who believe an institution is not engaging them 

or providing useful support services, are likely not to return for additional support services or to 

the institution. Therefore, institutional staff, faculty and administrators must be prepared to 

engage, and be responsive to, Latino male students. When Latino males reach out for help, 

support needs to be immediately provided or there is the possibility of losing the opportunity to 

connect. Furthermore, staff, faculty and administrators must make themselves available to 

young Latino men early and often. Since men are less likely to ask for help, advisors should 

assume lack of knowledge in the face of silence. At worst, students will receive redundant 

information, and, at best, students will become more engaged with their course work and gain 
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vital information they need to succeed. High stakes engagement specifically speaks to the 

environment many Latino males inhabit in educational spaces — El Mundo Zurdo, or the place 

in the margins where the dispossessed and subaltern exist (Anzaldúa, 1987). These first 

interactions can help to bridge this space by creating a sense of community and a support 

structure that welcome young men instead of colonizing them further. 

 

Role Models Matter 

Time and time again, Latino male students indicated they do not see enough Latino male role 

models on campus. Role modeling matters because students get the opportunity to see someone 

like them who is successful. Role models can play a pivotal role in the success of Latino male 

students as they increase student social networking knowledge and skills; connect students to 

mentors (male alumni, faculty or staff); offer real-world experiences through a caring, trusting 

and safe environment; and provide pathways for positive reinforcement for successful decisions 

as well as constructive feedback for correcting poor decisions. Role modeling also allows 

successful Latino male adults to connect with college Latino male students and give back to 

their communities in meaningful ways. Adults — male and female — need to connect with 

younger men who are looking for guidance and direction. Although anyone can be a role 

model, for Latino male students it is important that successful males talk to male students. 

Latino male students should be provided the opportunity to understand how to be successful 

and to see themselves being successful. Role models play a particularly important role in 

creating opportunities for a healing of “bodymindspirit” by providing safe spaces, honoring 

students’ voices and critically pushing against mythologies of patriarchy and colonialization. 
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Messaging to Latino Males and their Families 

The message Latino males, and their families, receive about attending college and completing a 

college degree needs to be more realistic (i.e., college is not easy, it requires time and energy 

and it is challenging). We need to “flip the switch” about what it really means to go to college 

and be honest about the sacrifices that need to be made in order to be successful in college. The 

drive to get more students to attend college typically comes with the message that anyone can 

go to college or anyone has the potential to earn a college degree; however, unless that message 

comes with a clear understanding of what it really takes to complete a college degree, the 

message may be lost on male students and their families and can lead to disenchantment with 

college and the student dropping out.  

Furthermore, many male students are competitive. Educators need to tap into the male 

competitive spirit without encouraging competition among men or between Latinos and 

Latinas. Latino male students need to be told that there are no shortcuts to earning a college 

degree and that what they are doing is difficult. Latino male students need to understand most 

of them will have to work while earning a college degree, and that is just their reality. This 

form of messaging helps male students to split time judiciously between work and college and 

lets them know it is okay to work and contribute to the family’s income and still go to college. 

It is possible, and it is worth it. By leveraging a student’s competitive spirit in the pursuit of a 

college degree, one can ignite his internal drive for success. Of course, tapping into a 

competitive drive also requires an explicit discussion of how to cope with failure. Since Latino 

males are disinclined to ask for help or to admit imminent failure, previously mentioned 

strategies such as creating safe spaces for discussion and strategic advising must equip men 

with the skills and the mindset to respond to failure constructively. 
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In branding the message of college completion to Latino males, institutions need to 

inform them of the reality of their existence (as a population) in college. Latino males need to 

know their population tends not to be successful in college, but that their success in college is 

the mechanism for changing that reality as well as paving the path for future Latino males. 

Latino males need to be informed how their success can be an inspiration for other Latino 

males to be successful. This kind of messaging can help them understand that they may be 

arriving at the doors of education from the position of El Mundo Zurdo but also that they have a 

role to play in the broader social development of their people and their families. 

 

Family Influence: Fathers, Mothers, Siblings, Others 

Educational institutions (P–16) need to develop policies that encourage families to become 

actively involved in their Latino males’ educational experience. Schools need to be especially 

sensitive to the economic drivers that constantly tantalize young Latino males to join the 

workforce, especially if they come from low-income or working-class backgrounds. One 

strategy for institutions is to acknowledge this reality and impress upon students the importance 

of persisting and finishing the college degree. Another key strategy is to educate families — 

especially parental figures — about the potential for increased economic returns that can come 

from a son’s sacrifice of delaying entry into the full-time workforce until after the degree is 

earned. The education of institutional agents and families can also serve to create more 

supportive environments that allow for more fluidity of performance and exact less colonial toll 

on men’s behaviors. 
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Concluding Thoughts on Reframing the Study of Men 

Through decades of political, social and theoretical work, feminists and their allies have 

transformed the landscape of gender equity in America. Though we still have a long way to go 

to achieve gender equity in many areas, one cannot deny that progress has been made. Despite 

studies on men going as far back as the 1970s, studies on men as men have not flourished, in 

part because the concept of masculinity is still often naturalized and normalized through social 

systems and pop culture.  

It would be erroneous, however, to pit gender equity agendas against each other. This is 

not an oppression Olympics (as Gordon and Henery discuss in their chapter) and, though there 

has been a recent tendency to position men as the victims of women’s success (see 

Yakabowski, 2011), there should be no losers in gender equity. This requires a careful 

reframing of the gender equity debate. Indeed, multiple domains of men’s and women’s lives 

have the potential of finding interest convergence as well as ways to speak across the table on 

contentious issues (e.g., parental rights) and speak in chorus on issues of convergence (e.g., 

health, domestic violence, sexual harassment, etc.). 

The 21st century is a complex world for young men and women to navigate, and using 

feminist methods in the study of men would aid in disrupting the naturalization of White, 

middle-class, heteronormative masculinity, deconstructing what comprises masculinity for 

various groups, subgroups and individuals, and problematize the social institutions that serve to 

perpetuate negative normative constructions of masculinity. We have had a name for patriarchal 

masculinity for quite some time, but until we recognize its harmful effects on both men and 

women, little is likely to change. 
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Finally, it is essential to recognize and acknowledge that we can no longer remain silent 

about this growing educational crisis facing Latino males and other males of color. We believe 

that for Latino males to succeed in the varied educational pathways, researchers, policymakers, 

public officials, private sector leaders and Latino families and communities have to embrace 

this social justice and gender equity agenda. The sobering statistics are a clarion call for 

proactive action. We are compelled to raise awareness of this issue at all levels of education, P–

12, postsecondary and workforce development, but we are also compelled to act. There is a 

pressing need to address this issue because Latino males represent an untapped resource in our 

intellectual marketplace. We need to illuminate the importance of educational policies and 

practices that assist and support Latino males in the educational system. 

                                                           
1
. MRGC will be discussed in more depth later in the chapter. 

2
. We must note that within the feminist movement, there are factions that support the men’s movement and factions 

that call for radical changes in power structures to empower women while disempowering men. The same opinion 

splits exist within the men’s movement in reverse, with a small group seeking to return women to the Victorian 

period and the cult of domesticity; however, these radical subgroups are not the majority within either gender 

movement. 
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