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1
I N T R O D U C T I O N

The Possibilities and Pitfalls of Campus-Community 
 Partnerships

Overview: This chapter highlights the challenges and potential of 

community-campus relationships through various forms of civic 

engagement including myriad opportunities that exist for making 

real community impact and supporting student learning and growth. 

Community partners are encouraged to initiate mutually enriching col-

laborations with colleges and are offered a five-step framework for 

exploring, establishing, engaging, empowering, and evaluating effec-

tive and enriching community-campus collaborations.

• Considerations for Connecting With Colleges

• Clarifying Confusing Terminology

• Creating Enriching Collaborations for Community Enhancement

Considerations for Connecting With Colleges

Across the United States and around the world, when community agencies partner 
with colleges, the outcomes can be powerful and full of possibilities. For example, 
students not only can learn the roots of poverty but through serving also come to 
understand that the materialistically poor have capacity, voice, and dignity that can 
help leverage individual and community change. In turn, clients who might have lost 
hope may fi nd new energy and resources offered by the fresh perspectives of college 
students. When communities and colleges collaborate, their collective impact 
can be greater than their individual efforts.

The Reverend Martin Luther King Jr. understood the potential power of collabo-
rations when he stated that everyone can be great because everyone can serve (Holloran 
& Carson, 2000). In the spirit of courage and possibility, Dr. King sought to forge 
common ground on which people from all walks of life could join together as equals 
to address important community issues. And service, he realized, was the great equal-
izer (Corporation for National and Community Service, 2005).

To that end, joint college and community agency relationships that include 
forms of volunteerism, community service, and civic engagement have been on the 
rise the past two decades as a means to advance student learning and community 
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2  community partner guide to campus collaborations

improvement. In the Americas, Asia, Europe, Africa, India, and Australia, college stu-
dents and faculty are increasingly seeking community-based learning opportunities 
to make sense of abstract concepts in context and make meaningful change through 
the application of ideas, knowledge, and skills. As well, professionals in the com-
munity have realized that tapping the resources of colleges can have an exponential 
effect on their ability to address community needs and create systemic improvement.

As such, if you are at a nonprofi t organization, you may already have years of 
experience working with university interns or volunteers, but you might be looking 
for deeper insights and proven strategies for increasing the effi ciency and effective-
ness of your organization. Alternatively, you may be new to your position within a 
city, state, or national agency and wondering how you might utilize the resources of 
your local college to improve client services and encourage student learning about 
community needs and assets. Or you may represent a nongovernmental organization 
(NGO) interested in partnering with colleges on different continents in order to lev-
erage community improvement and bring attention to the challenges, resources, and 
needs of your population.

Thus, whether you are a seasoned expert or a relative novice in connecting with 
higher education institutions, this Community Partner Guide and the tips and tech-
niques included here are designed to leverage learning and community empowerment 
for both clients and colleges. (In using the term colleges, we intend this to be inclusive 
of technical or vocational schools above the high school level, community colleges, 
4-year colleges, and universities.)

Depending on the country, many community agency coordinators and NGO 
directors may have attended college and therefore have some understanding of higher 
education. For example, Mexico has a mandatory service component for all students 
enrolled in higher education, and forms of college-level community-based service are 
becoming increasingly required in North America, Europe, Asia, and Australia.

Therefore, as a community agency representative, you may have as a college stu-
dent volunteered at a neighborhood association that piqued your own academic and 
career interests in community and social services. Or maybe you had a chance to 
partake in a college service day at the food bank or participate in an alternative spring 
break trip that constructed homes for those affected by a natural disaster. Maybe, 
even, you had a faculty member or instructor who connected community service 
experiences with course content.

Of course, regardless of your own educational background, there are also many 
K–12 school administrators and teachers reaching out to community organizations 
to form partnerships for education and community engagement. Indeed, you or your 
agency may already be collaborating with high school or middle school students 
to assist with community programming or client services. In fact, there is a long 
and proven track record of community agency and campus collaborations that have 
included a third partnership with K–12 public schools, teachers, and districts, as well 
as with private, religious-affi liated, and charter schools.

When well-designed and thoughtfully conducted collaborations occur between 
community professionals and college faculty and administrators, community needs 
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introduction  3

are addressed, and college students’ personal and professional development is facili-
tated. Various types of volunteering, community service, and service-learning (more 
on these defi nitions later in the chapter) have been shown to increase high school 
graduation rates of at-risk youth, promote enrollment in higher education degree 
programs, decrease juvenile recidivism, and increase the economic stability of neigh-
borhoods, to name just a few outcomes. Community-campus collaborations improve 
our educational, social, environmental, health, and business assets on the individual 
and organizational levels. Thus, both the community and the campus are mutually 
and reciprocally enhanced by such connections.

In essence, the possibilities of community-campus collaborations are endless. 
But so, too, can be the pitfalls. Even the most well-intentioned community agency 
professionals and their academic colleagues can encounter multiple unanticipated 
problems. As well, you may fi nd that traversing the landscape of academe and higher 
education institutions (as compared to a high school or school district) can be a 
frustrating and daunting task in your role as a community service organizer. For 
example, students may arrive at your organization unannounced and with little to 
no understanding of the services you offer the community but insist that they “must 
provide 10 hours of service” to meet their course requirement. Or a faculty member 
may call to coordinate a collaborative research project with your agency, which you 
spend time planning, and then the instructor and students never show. Or the tasks 
that you need for service-learning students to complete are not what they expected 
(such as making copies and sharpening pencils before they assist high school students 
with homework), and they don’t do them. Or they perform such tasks but only reluc-
tantly and with poor attitudes that undermine the value of the work and the clients 
you are serving.

Unreturned e-mail and vague phone messages from students and faculty have 
resulted in community representatives feeling frustrated, let down, confused, resent-
ful, inconvenienced, burdened, and disappointed (real terms used by actual agency 
directors).

Pitfalls:

• Students who don’t show up

• Students who have no understanding of your organization or 

clients

• Students who show up in midriffs, short shorts, and fl ip-fl ops 

and want to save the world

• Faculty who don’t return phone calls or e-mail

• Faculty who accompany students to the service site and try to 

run the show

• A lack of understanding of client and community issues

• Inappropriate and ignorant remarks and behavior
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4  community partner guide to campus collaborations

Indeed, expectations for roles, tasks, training, supervision, and evaluation can 
be fraught with miscommunication and misunderstanding. And the issues can range 
from being merely laughable, such as when college students wore fl imsy sandals to 
lead fi fth graders on a 3-mile nature hike, to highly liable, such as when college stu-
dents gave car rides home to the fi fth graders.

So why consider connecting to colleges, sometimes referred to as the “ivory 
tower”? Given the potential for uninformed and elitist attitudes that can be expressed 
by faculty and students and the sheer effort and energy it can take to organize such 
collaborations, why do it?

Quite frankly, some community organizations simply have no choice. They may 
need the volunteer bodies from colleges to meet their service and client goals. Oth-
ers may also depend on the future philanthropy of alumni volunteers to buoy their 
meager operating budgets.

But there are also deeper and more meaningful reasons for initiating and investing 
in community-campus collaborations. In short, effective community-campus rela-
tionships educate students and enhance communities. In fact, there is a rich his-
tory of colleges and communities conjoining for common purposes. For instance, Jane 
Addams at the turn of the twentieth century involved university students at Hull House, 
which infl uenced the academic fi elds of sociology and social services. John Dewey, a 
faculty member at the University of Chicago, proved that community-based learning 
and refl ection was a more effective educational method than mere reading and lecture.

More recently, a group of college presidents formed Campus Compact, a national 
organization that is dedicated to facilitating collaborations between communities and 
colleges for the purposes of promoting effective learning and serving. Specifi cally, 
Campus Compact funds and manages directors in over 30 U.S. states whose explicit 
charge is to link college campuses with community organizations in order to bolster the 
educational and economic resources of cities and the nation (see www.compact.org).

Such sentiments are shared by U.S. president Barack Obama, who, in a com-
mencement address to the Ohio State University graduating class of 2013, compelled 
students to fi nd not just a career but a cause for the greater good and aspire to be citi-
zens who value both individual rights and community responsibilities (Calmes, 2013).

Similarly, Portland State University president Wim Wiewel (2010) asserted that 
connecting the institutional missions and educational goals of colleges with those 
of community organizations through thoughtfully designed civic engagement expe-
riences improves student learning outcomes and strengthens the educational, eco-
nomic, and social assets of colleges and communities alike.

Importantly, research bears out these claims. The National Conference on Citi-
zenship (2011) highlighted data fi ndings that civic engagement strengthens the econ-
omy through positive neighborhood interactions that garner community problem 
solving, small business investment, and consumer spending (see also Kawashima-
Ginsberg, Lim, & Levine, 2012).

In addition, California Campus Compact reported that campus-community 
partnerships through service-learning and civic engagement foster economic, educa-
tional, and social vitality through microfi nance and social entrepreneurship (Plaut, 
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Cress, Ikeda, & McGinley, 2013). Moreover, such partnerships had a signifi cantly 
positive effect on the educational achievement and aspirations of fi rst-generation and 
low-income students. In fact, one educator (Gent, 2007) claimed that collaborations 
between colleges and communities are one way to ensure that no child is left behind.

High School Student: “Service-

learning motivates me to keep 

going. I now see how educa-

tion can benefi t me and my 

 community.”

These statistics are evidenced in A Promising Connection: Increasing College Access 
and Success Through Civic Engagement (www.compact.org/resources-for-presidents). 
At both the K–12 and higher education levels, students who participate in service- 
learning and civic engagement experiences (as either facilitators or receivers of the ser-
vice) are more likely to graduate from high school, attend college, and become future 
volunteers in their communities (Cress, Burack, Giles, Elkins, & Stevens, 2010).

Certainly, in addition to the benefi ts that K–12 and college students realize as a 
result of effective collaborations between community organizations and higher edu-
cation institutions, the resources and reach of agencies are strengthened. The number 
of clients who can be assisted is increased, the number of agency staff who can expand 
the level of their professional activities is improved, the number and types of support 
services and programs can be extended, and the opportunities for human resource 
and fi scal stabilization are augmented.

Community Partner: “The col-

lege students brought knowl-

edge and skills to our clients 

and staff that we just don’t have 

the resources to provide. They 

taught them computer skills, 

updated our website, and cre-

ated an online tracking system 

for hits on our resources sites.”

In sum, communities are stronger when campuses and community agencies 
collaborate because it creates knowledgeable and engaged students who give 
back to their communities as committed citizens long after they graduate.

Possibilities: Community agencies benefit from the following:

• Students who assist and inspire clients

• Students who demonstrate leadership and insight to improve 

services
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6  community partner guide to campus collaborations

College Student: “I wouldn’t 

be in college today if it hadn’t 

been for service-learning in 

my high school. Students from 

Southern State helped me fi ll 

out the application and fi nancial 

aid forms. No one in my family 

had been to college, so we had 

no idea what to do. At the Boys 

and Girls Club where I volun-

teer, I let the kids know that they 

should go to college.”

Clarifying Confusing Terminology

We assume that to some extent you are already convinced of or likely to be converted 
to the concept of community-campus collaborations—otherwise, you would prob-
ably not be reviewing this community partner guide! In fact, it may be that a college 
colleague provided you with this resource guide or you received it when you attended 
a college orientation program for community agencies sponsored by your local col-
lege. As such, you may not need a plethora of statistics and data to prove the power-
ful learning and community impact potential of such partnerships. You have seen it, 
worked it, and lived it!

Still, if you are writing a grant or completing a report for a stakeholder (such 
as a philanthropic donor or elected representative), being able to identify and cite 
research sources can be helpful in linking your efforts with those of others. This guide 
contains an appendix of resources, websites, professional associations, and journals 
that may be of assistance to you.

In fact, throughout the text you will see the strategy icon ( ) to highlight 
strategies for navigating the academic fi elds of service-learning and community-
based learning, as well as the landscapes of higher education campuses. Look for 
this quick reference symbol if you are quickly scanning the page for quick tips and 
tools.

Use the 

 appendix

• Faculty who communicate frequently and want to meet your 

goals

• Faculty who desire long-term and reciprocal partnerships

• Faculty who prepare students’ knowledge, skills, and attitudes 

for learning and serving

• Staff who can extend their professional expertise to new areas 

and programs

• Clients who are better served

• Communities that are improved
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Also, you may want to review a separate compendium of research data and sta-
tistics to get you started in understanding the lay of the land. A Crucible Moment: 
College Learning and Democracy’s Future (see www.aacu.org/civic_learning/crucible) 
is a report from the National Task Force on Civic Learning and Democratic Engage-
ment (2012) that calls on educators and community leaders to make civic learning 
and community engagement an expected part of every student’s education.

Likewise, the International Association for Research on Service-Learning and 
Community Engagement (IARSLCE) includes 1,000 members from over 30 coun-
tries committed to researching and promoting best practices for improving learning 
and civic outcomes (see www.researchslce.org).

Around the world, administrators, researchers, and educators are looking for aca-
demic engagement paths to partner with community agencies and NGOs for the 
sake of learning and community improvement. This is an opportunity for you to join 
the conversation and vocalize your ideas about strategies for realizing mutual benefi ts.

Although we understand that your ultimate goal is to be a co-agent of community 
change and improvement, this concept and the terminology may be diffi cult to under-
stand and embrace for many faculty and students. Alternatively, we suggest that you 
consider positioning yourself within the terrain of academe as a co-educator. We are not 
suggesting that the onus is fully on you to create the collaboration. Rather, we encour-
age you to move toward academe in ways that administrators, faculty, and students 
may more readily understand as they, in turn, try to adjust their frames of reference in 
moving toward you and the community. Thus, this Community Partner Guide is to 
help you navigate and map out how to become a co-educator in the empowerment, 
enhancement, and enrichment of students, colleges, and communities.

Understanding higher education jargon and terminology; making sense of vari-
ous academic acronyms and symbols; and being able to “talk” the language with col-
lege administrators, students, or faculty can be critical in communicating your goals 
and expectations, because each form of collaboration varies. Therefore, whether you 
are doing an Internet search on outcomes-based research or you are writing an e-mail 
to a faculty member about a prospective service activity, you may fi nd the following 
terms and standard defi nitions useful.

We begin by differentiating among the titles applied to individuals providing the 
service. Although community organizations or colleges may use these terms inter-
changeably, the underlying purposes and expectations are distinct.

• A volunteer is an unpaid (or uncompensated) individual providing service, 
doing tasks, or offering other forms of assistance. Their purpose is to help the 
organization or client.

• An intern may be a paid or unpaid individual performing tasks in expectation 
of learning new skills or knowledge for career enhancement. Student interns 
may (or may not) also get course credit for their work with a community-
based organization.

• Service-learners are unpaid students from a college program or course who 
provide service while refl ecting from an academic perspective on antecedents 
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8  community partner guide to campus collaborations

and possible leverage points for individual, community, and systemic 
improvement. In short, service-learners are college students engaged in 
learning through serving.

• Community partners are representatives at the community organization or 
agency who facilitate the volunteer, intern, or service-learner experience.

We hope these titles are relatively clear. But when they are applied to differing 
agencies, colleges, and courses, the precise defi nitions of words and phrases can have 
alternate meanings and expectations, as activities (types of service) and reasons for 
those activities (knowledge or skill application) are associated with various organiza-
tional realms (see Figure 1.1).

Unfortunately, at the conceptual and organizational levels, the terminology can 
become far more confusing, because agencies, colleges, and individual faculty may 
use different terms to mean the same thing (such as community-based learning and 
service-learning). Or the same term can mean different things (such as civic engage-
ment). Usually, the distinctions are implicitly embedded with underlying expecta-
tions and purposes and therefore may take multiple conversations to clarify. For your 
purposes in becoming a co-educator, though, it is worth the time and effort to have 
these conversations so that everyone is clear about the defi nitions and the associated 
role and task expectations.

• Civic engagement is an umbrella term that is applied to multiple forms of 
engagement where students are interacting with and learning about the larger 
civic community, whether as a whole concept, such as democracy, or in part, 
such as registering individuals to vote. Colleges often use this term to connote 
collaborative relationships with communities, whether they involve volunteer, 
internship, or service-learning experiences.

• Community service is normally applied to volunteer service off campus (at a 
community agency) but may be used for service to the college community 

Be clear about 

 defi nitions

Community
Engagement

Volunteerism Civic Learning

Service-Learning

Practical
Experience

Academic
Study

Internship

Figure 1.1. Community engagement and academic study interactions.
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introduction  9

(such as picking up litter on a campus green space). This term is also used 
by the judicial court system in lieu of imprisonment. Rather than receiving 
jail time or a fi ne, an individual may be required to complete community 
service hours. Finally, faculty may use this term to refer to their own campus 
community service on committees or other college administrative tasks.

• Community-based learning is used by colleges to denote out-of-classroom, 
experiential, or problem-based learning that occurs in the community. 
Community-based learning may be performed by individual students or as 
a class project. It may include intentional civic and service components or 
refl ections.

• Community or civic service that is integrated into course content, learning, 
engagement, and refl ection is referred to as service-learning. Students provide 
direct service to clients (e.g., tutoring) or complete indirect service projects 
(e.g., updating an agency website) for community organizations in order to 
apply, refl ect on, and evaluate the relevance of the disciplinary knowledge of 
their courses to community challenges.

• Community-based research is research and assessment that is conducted by 
students and faculty in conjunction with community partners.

Certainly, the subtleties and nuances of these terms can be perplexing. As noted 
previously, one college may use the term community-based learning for their courses, 
whereas another uses service-learning. Students may speak in terms of community ser-
vice, whereas a college administrator may use the language of civic engagement.

At Spokane Falls Community College, service-learning is defi ned as follows:

Service-Learning is a method of teaching and learning that engages students in 
meaningful service to their community through careful integration of academic 
instruction. Service-Learning gives students an opportunity to use knowledge 
gained in the classroom to address needs in the neighborhood.

At Eastern Washington University, service-learning is defi ned in this way:

Service-Learning is the formal integration of meaningful community service with 
classroom instruction and reflection to enhance student learning, teach civic respon-
sibility, and strengthen communities.

Similarly, the International Christian University in Tokyo, Japan, defi nes service-
learning as follows:

Service-Learning is different from volunteer work. Generally speaking, service-
learning is a way of putting education back into society, of linking what students 
learn in the classroom to what goes on in the real world; it is a way of encourag-
ing students to be useful and productive in the service of others, and it provides 
students with means of developing skills related to interacting with others who are 
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10  community partner guide to campus collaborations

unlike themselves. It is a method of teaching, learning, and reflecting which builds 
academic instruction with practical service in community.

What you probably notice about each of these three examples is that service-learning 
is a hyphenated term and is explained as an explicit connection between academic 
learning and increased social awareness through community service experiences.

Therefore, rather than being frustrated by the inconsistencies, try to under-
stand the motivations driving the collaborations. Ask for clarifi cation by stat-
ing, “This is how I defi ne ‘service-learning.’ . . . Does this have the same meaning 
for you?” Or consider showing Figure 1.1 to your college contact (e.g., administra-
tor, student, or faculty) and inquire, “Where on the diagram do you imagine this 
 campus-community collaboration?”

Often additional insights about defi nitions, principles, and values that might be 
driving college initiatives for collaborating with the community can be gleaned from 
surfi ng and carefully reviewing college, department, offi ce, course, or faculty websites. 
For example, stated on the website—as well as displayed on the concrete pedestrian 
bridge—at Portland State University is the motto “Let Knowledge Serve the City.”

At Whittier College, the institutional mission and framing purpose for its Center 
for Engagement With Communities (which includes facilitation of volunteering, 
service-learning, community-based learning, and community-based research) is to 
“equip Whittier students to be active citizens and effective communicators who 
embrace diversity and act with integrity by becoming actively involved in the local 
community as they explore their role in the global community.”

Perhaps not surprising, at Holy Names University and the Center for Social 
Justice and Civic Engagement, their sponsorship of academic engagement with the 
community (in the form of internships, experiential learning, study abroad, and 
community-based learning) is rooted in 
traditions of their Catholic faith beliefs for 
empowering students for leadership and ser-
vice in a diverse world.

Thus, whether for educational, philo-
sophical, or religious reasons, discerning 
how campus-community collaboration fi ts 
with each organization’s vision, mission, 
principles, and practices can help individuals 
identify common linkages for potential civic 
engagement connections.

Of course, in truth for most faculty 
and college administrators—even if they 
are from a religious institution with mission 
statements containing the words service, justice, or charity—connecting students with 
the community is not simply about “doing good.” Colleges are educational institu-
tions; they are not service organizations. As such, for colleges the concept of civic 

Understand

the  motivations

“Sometimes we get calls 

from students stating that 

they need to ‘fulfill their com-

munity service hour require-

ments.’ Our first question is: 

‘Are you being sent by the 

judicial courts or a college 

faculty?’ Clarifying ‘service’ 

roles and tasks is critical to 

maintaining effective client 

programs.”
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engagement is primarily about learning, not serving. Ideally, of course, the two goals 
and concepts reinforce one another.

Clearly, the differences in the basic operating premises between colleges and com-
munity agencies have left many community partners feeling used and exploited by 
students, faculty, and administrators. The result of these differences has led to reluc-
tance and rejection by some community partners to accept college student volunteers, 
interns, and service-learners. On a grander scale, entire town-gown relationships have 
suffered and soured when the community has felt manipulated by the college. In one 
city, the college claimed to be the “fl ame of light and enlightenment,” but in contrast 
the townspeople felt burned by the “hot egos” of faculty and students (a true story!).

Creating Enriching Collaborations for Community Enhancement

Thus, although college presidents may wax eloquently about reciprocal and synergistic 
community-campus relationships (more on these terms in chapters 2 and 3), the realities 
are that mutually benefi cial and sustainable 
collaborations are built through the individual 
interactions and continued perseverance of 
community partners, students, and faculty.

To achieve reciprocity in such relation-
ships, community partners must become 
co-educators in the educational engage-
ment endeavor. Your community partner 
role contributes directly to students’ educa-
tion because you help students apply what 
they learn in the classroom. In turn, both 
the campus and the client community are 
enhanced and enriched.

• But what might be some steps or strategies for achieving a co-educational 
role?

• And how can this be accomplished when disparities in power often 
exist between academic institutions and community agencies and the 
individuals within them?

These were the questions asked of us in our collective experiences with scores 
of community professionals across North America. In turn, we asked community 
agency and NGO representatives, staff, and directors here and in Europe, Asia, and 
India the following queries:

• Although it may be true that you already have wonderful connections with 
college administrators, faculty, and students, are your own knowledge, skills, 

“Students participated in 

a variety of community- 

building activities from 

designing  sustainable com-

munity gardens allowing 

low-income residents access 

to healthy food to facilitating 

intergenerational art events 

that encouraged new dia-

logues between neighbors.”
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12  community partner guide to campus collaborations

and expertise regarding community issues being fully incorporated into the 
collaboration?

• Are there individual or organizational aspects of the relationship that don’t feel 
quite reciprocal and need improvement?

• Are you stymied by or uncertain about where to start in developing 
collaborations with colleges?

• Are there new accountability or assessment pressures you would like to address?
• Do you need a framework to evaluate and guide an improvement process for 

your agency-college collaboration?

On the basis of hundreds of these conversations and interactions with commu-
nity partners; reviews of survey, focus group, and narrative data (such as Sandy & 
Holland, 2006); analysis of anonymous community partner surveys (Plaut et al., 
2013); and extensive reading of the research literature, we present here tools and 
tips for reading and treading the campus terrain in order to equalize the serving and 
learning playing fi eld.

Specifi cally, we recommend to you a fi ve-component model and iterative process 
for community agency partners and their staff who desire to become civic engage-
ment co-educators in initiating, developing, and nurturing community-campus 
relationships. Although other publications (Cress, Collier, & Reitenauer, 2013; 
Cress & Donahue, 2011) and on-campus trainings (see, e.g., Offi ce of Academic 
Innovation, “Teaching Community-Based Courses” workshop, www.pdx.edu/oai) 
are designed to assist faculty and college students with their roles and responsibili-
ties in  community-campus collaborations, this community partner guide is the fi rst 
of its kind specifi cally addressed to community partners in promoting their roles as 
co-educators in the establishment of effective community-campus relationships 
that educate students and enhance communities. It is a guide to empower commu-
nity partners with tools and techniques for ensuring that such collaborations enrich 
individuals and organizations alike.

Therefore, as a heuristic structure for mutually educating students and enhanc-
ing communities, we offer the enriching collaborations model as a framework of strate-
gies for connecting your community agency and yourself with campuses. As will be 
explicated in the remaining chapters of this guide, the enriching collaborations model 
describes for community partners how to EXPLORE possibilities, ESTABLISH rela-
tionships, ENGAGE faculty, EMPOWER students, and EVALUATE impact (see 
Figure 1.2) in order to enhance communities.

Enriching collaborations should ultimately produce strengthened educational 
systems, neighborhoods, and city economies, not to mention improved student 
learning, skill development, and local-global awareness. In other words, commu-
nities and the individuals in those communities are enhanced. Yet, fundamental to 
these outcomes are the core values and processes of reciprocity and equality in civic 
engagement partnerships that undergird and connect these efforts. Thus, creating the 

Sample Chapter www.Styluspub.com



introduction  13

internal structure and framework for these community-campus relationships is the 
premise of the model.

Enriching collaborations that fully incorporate community partners as co- 
educators must be intentionally designed and well tended in order to realize mutual 
community and campus benefi ts. In the subsequent chapters (one for each of the 
model’s components), the multitude of methods and techniques offered for consid-
eration and implementation are based on actual campus-college partnerships in the 
United States and around the world.

As such, the strategies for creating enriching collaborations can be applied to 
existing campus-college partnerships as a process for honing and improving both the 
service activities and the educational experiences. The information, resources, and 
materials are intended as a navigation guide for reviewing, revisiting, and revising 
existing collaborations in an effort to enhance their effectiveness, equality, and effi -
ciency for enriching communities.

As well, the ideas and tools are intended for those wishing to initiate and develop 
new campus-community partnerships. Various approaches and plans are suggested 
for ensuring that conceptual conversations can be turned into actual learning and 
serving activities based on mutual understanding, common goals, and reciprocal 
accountability: in sum, collaborative relationships that enrich both campus and 
community.

Figure 1.2. Enriching collaborations model for enhancing communities.
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Conclusion

Observantly, Sandy and Holland (2006) noted that higher education institutions 
and community agencies are not monocultures. Instead, a range of diverse views, 
motivations, and perceptions of challenges and benefi ts exist across and within the 
borders of these organizations. Therefore, application of the enriching collaborations 
modules should be implemented according to the appropriate values, principles, and 
objectives associated with each organization.

Still, we assert that the best-practice strategies presented here from real commu-
nity partner colleagues and premised on proven research literature hold great promise 
for those desiring to engage themselves as co-educators in forming enriching collabo-
rations. The following chapters detail each of the model’s fi ve iterative components: 
exploring, establishing, engaging, empowering, and evaluating.
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