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INTRODUCTION
Rachelle J. Brunn-Bevel, Dannielle Joy Davis, and James L. Olive

In March 2014, the U.S. Department of Education, Offi ce for Civil 
Rights released four issue briefs using data from the 2011–2012 Civil 
Rights Data Collection (CRDC) surveys that highlight the continued 

racial inequality that American public school children face daily. The issue 
briefs focused on school discipline, early learning, college readiness, and 
teacher equity (Hsieh, 2014). First, let us turn to the school discipline fi nd-
ings, which seem to garner the most popular media attention. The school 
discipline issue brief documents widespread racial inequality at the very 
beginning of children’s educational careers. Black children comprise 18% of 
preschool enrollment, but account for 48% of preschool children receiving 
more than one out-of-school suspension (U.S. Department of Education, 
Offi ce for Civil Rights, 2014b). The early learning issue brief illustrates that 
Native Hawaiian, other Pacifi c Islander, American Indian, and Native Alas-
kan kindergarten students are held back or retained at almost twice the rate 
of White kindergarten students (U.S. Department of Education, Offi ce for 
Civil Rights, 2014a).

Second, gender disparities are also readily apparent in these documents, 
and if one looks closer, inequality at the intersections of race, ethnicity, and 
gender is quite visible. For example, boys account for 61% of kindergartners 
retained for one year (U.S. Department of Education, Offi ce for Civil Rights, 
2014b). Additionally, boys, who comprise 54% of overall preschool enroll-
ment, represent 79% of preschool children who have been suspended at least 
once (U.S. Department of Education, Offi ce for Civil Rights, 2014b). How-
ever, Black girls have higher suspension rates than girls of any other race or 
ethnicity and most boys. Similarly, American Indian and Native Alaskan girls 
are suspended at higher rates than White girls or boys (U.S. Department of 
Education, Offi ce for Civil Rights, 2014b).

Third, educational inequality is also evident at the collegiate level. Con-
temporary higher education serves a diverse global population, where the 
intersection of race, ethnicity, gender, sexual orientation, socioeconomic 
status, and ability levels shape the lenses of individuals within a campus 
community and their interactions with each other in that environment. For 
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2  INTRODUCTION

instance, when completing college, Black men graduate 22 percentage points 
below their White male peers, while Black women graduate 24 points below 
their White female counterparts (Bowen, Chingos, & McPherson, 2009). In 
sum, these disparities lead us to question how the intersecting elements of 
race, class, and gender—from preschool through the postsecondary experi-
ence—interact in shaping educational access, experiences, and outcomes.

This book seeks to advance understanding of intersectional theory and 
its application to research in education. This book will prove useful for poli-
cymakers and scholars and for training students. It will be particularly use-
ful for those interested in intersectionality’s theoretical contributions who 
are seeking practical research methods to advance certain lines of inquiry. 
Research using intersectional theory enhances critical thinking skills and 
decision-making practices related to the intersections of race, class, gender, 
sexual orientation, religious background, ability, and other identities.

The scholars whose work appears in this volume use intersectional 
theory and research methods to work in fi elds and disciplines such as edu-
cation, sociology, women’s studies, ethnic studies, Africana studies, human 
development, higher education administration, leadership studies, and jus-
tice studies. This book illustrates how intersectional theory can be used in 
both quantitative and qualitative education research projects on college stu-
dent access and success, faculty satisfaction and professional development, 
and K–12 educational issues, such as teachers’ attitudes and behaviors about 
race and schools’ infl uences on students’ gender identity and expression. 
Our work is unique in that few books to date explicitly focus on how inter-
sectionality theory can be applied to educational experiences and outcomes 
using appropriate research methods. The volume will be especially useful in 
research methods courses; sociology courses, such as the sociology of educa-
tion and sociology of gender; women’s studies courses, such as race, class, 
and gender; and education courses, such as contemporary issues in higher 
education, diversity and higher education, gender and education, and multi-
cultural issues in education.

We hope that readers of this volume will complete three learning objec-
tives. First, readers will learn the basic tenets of intersectionality and how it 
can be useful in education research. Second, readers will learn how intersec-
tionality theory can be used to analyze both quantitative (large-scale survey) 
and qualitative (interview, participant observation, and ethnographic) data. 
Finally, readers will learn how intersectionality theory can be particularly 
useful for examining the experiences of diverse groups of students attending 
elementary schools, high schools, and colleges and universities, and faculty 
working at postsecondary institutions.
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INTRODUCTION  3

What Is Intersectionality?

Although they did not use the term intersectionality, the Combahee River 
Collective (1995) was the fi rst to write about a particular brand of Black 
feminism  that articulated how Black women were affected simultaneously 
by their race, gender, and class. However, the origins of intersectionality 
appeared much earlier (Bowleg, 2008; Cole, 2009). For example, Sojourner 
Truth’s (1851) “Ain’t I a Woman” speech, delivered at the Women’s Conven-
tion in Akron, Ohio, exposed the limited application of the “cult of true 
womanhood” (Cott, 1977). Essentially the ideology didn’t apply to her as 
a Black woman (Truth, 1851). The term intersectionality, and its theoretical 
framework, is most often credited to Crenshaw (1991, 1993) and was fur-
ther expounded upon by Collins (2000) in her seminal work Black Feminist 
Thought. Since its inception in the early 1990s, intersectionality has been 
theorized in legal studies, ethnic studies, women’s studies, and feminist litera-
ture, as well as in literature in sociology, psychology, education, and political 
science.

Crenshaw (1993) discusses three types of intersectionality—structural, 
political, and representational. Structural intersectionality “refer(s) to the 
way in which women of color are situated within overlapping structures of 
subordination” (p. 114). Political intersectionality highlights the tendency to 
ignore women of color in discussions about race or gender inequality (1993). 
As a result, women of color are either negatively affected or underserved by 
public policies. Representational intersectionality entails using both race and 
gender stereotypes to frame images of women of color (1993).

Collins (2000) and Andersen and Collins (2012) use a matrix of domi-
nation framework to understand the infl uence of race, class, and gender in 
people’s lives. The matrix of domination emphasizes the importance of social 
structure and history (e.g., U.S. laws about what groups were allowed to 
intermarry in the early 1900s) for understanding how the intersection of 
race, class, and gender manifests differently in individual lives (Andersen & 
Collins, 2012). In explicating the concept of intersectionality, Andersen and 
Collins (2012) argue that structural arrangements in society result in differ-
ent systems of privilege and advantage. In addition, they remind us that race, 
class, and gender affect the experiences of all groups, including those on the 
“top” and “bottom” of the social hierarchy. Browne and Misra (2003) also 
contend that studies of intersectionality need to move past an exclusive focus 
on women of color to examine the experiences of all groups. The contribu-
tors to this volume answer this call.

As Crenshaw (1991) notes, race and gender are not the only factors that 
are important in shaping people’s identity and life outcomes. Class, sexuality, 
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4  INTRODUCTION

ethnicity, nationality, and age are also important aspects of identity that shape 
individuals’ lives (Andersen & Collins, 2012; Collins, 2000; Crenshaw, 1991, 
1993). Andersen and Collins (2012) emphasize that neither race, class, nor 
gender is universally more important than the others and warn against “rank-
ing oppressions.” The impact of each identity is situational and depends on 
each of the other categories.

In the Emerging Intersections anthology, Dill and Zambrana (2009) assert 
that intersectionality has four “theoretical interventions” (p. 1). These are 
drawing on the experiences of racial-ethnic minorities and other margin-
alized groups to create theory; highlighting both individual identities and 
within-group differences; demonstrating how the structural, disciplinary, 
hegemonic, and interpersonal domains of power work together to sup-
port inequality; and linking theory and practice to promote social change 
(pp. 5–13).

Choo and Ferree (2010) argue that sociologists should be “clear about 
which specifi c style of intersectional analysis they prefer” (p. 130). The 
authors discuss three styles (intersectionality as inclusion, as process, and as 
a complex system) that progress in their level of complexity. First, and likely 
the most familiar, style focuses on telling the stories of groups that have 
historically been marginalized in multiple ways (Choo & Ferree, 2010). 
Choo and Ferree (2010) remind researchers to interrogate the experiences 
of “unmarked” normative groups such as Whites, men, and members of the 
middle class. Second, the scholars underscore the importance of the interac-
tional component (multiplication, not addition) of intersectionality at both 
the structural and individual levels. Last, they remind us to resist ranking 
inequalities and to focus instead on how race, class, and gender inequality 
mutually constitute each other and affect all institutions (Choo & Ferree, 
2010).

Davis (2008) refers to intersectionality as “the interaction of multiple 
identities and experiences of exclusion and subordination” (p. 67). The the-
ory calls for acknowledging the complexity and interaction of marginalized 
differences in the review, analysis, and interpretation of research. Similarly, 
Cole (2009) discusses implications for thinking about intersectionality at 
each stage of the research process. In her article, which focuses on psycho-
logical research, Cole emphasizes examining diversity within categories, 
interrogating structural inequality, and “seeking sites of commonality across 
difference” throughout the research process (2009, p. 175).

In a special issue of Signs, edited by Cho, Crenshaw, and McCall (2013), 
the editors contend that the “fi eld of intersectional studies” has “three loosely 
defi ned sets of engagements” (p. 785). The fi rst is to use intersectionality to 
frame a variety of different research projects and teaching endeavors (2013, 
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INTRODUCTION  5

p. 785). The second interrogates “intersectionality as theory and methodol-
ogy” (p. 785). Some scholars who adhere to this approach study how inter-
sectionality has “traveled” within the academic disciplines. The third applies 
intersectionality to remedy social problems and advance the cause of social 
justice in our society (p. 786).

In 2013, the Du Bois Review also published a special issue dedicated to 
intersectionality, edited by Carbado, Crenshaw, Mays, and Tomlinson. In 
the editorial introduction, the scholars write, “Rooted in Black feminism 
and Critical Race Theory, intersectionality is a method and a disposition, a 
heuristic and analytic tool” (2013, p. 303). The editors outline themes that 
address the various movements of intersectionality. These themes include 
that intersectionality is not constrained to one particular set of issues, and 
that it does not belong exclusively to one discipline or apply only to the U.S. 
context (2013). The editors also discuss the critique that intersectionality has 
focused too much attention on Black women and highlight “the social move-
ment dimensions of intersectionality” (p. 305).

Some scholars have focused more explicitly on intersectionality’s method-
ological challenges. Hancock (2007) holds that in research,  intersectionality 
includes six assumptions. The fi rst assumption involves examining more than 
one axis of inequality (such as gender, class, or race). This is necessary to 
understand and eradicate complex social problems such as  discrimination. 
The second assumption is that scholars should investigate the infl uence of 
race, class, and gender in their research projects. However, the association 
among race, class, and gender in any particular context must be tested empir-
ically. The third assumption Hancock puts forth is that race, class, and gen-
der are infl uential at both the personal and structural levels: “Such categories 
are simultaneously contested and enforced at the individual and institutional 
levels of analysis” (Hancock, 2007, p. 251). The fourth assumption states 
that “each category of difference has within-group diversity that sheds light 
on the way we think of groups as actors in politics and on the potential out-
comes of any particular political intervention” (p. 251). The fi fth assumption 
asserts that intersectional research must investigate complex race, class, and 
gender interactions at the micro and macro levels of analysis. Hancock’s sixth 
and fi nal assumption is that the utility of the intersectional framework neces-
sitates a focus on the theory, methods, and practical application of a research 
project (Hancock, 2007).

In a more condensed explanation, Landry (2007) argues that the inter-
sectional framework rests on two assumptions. The fi rst, called simultane-
ity, states that race, class, and gender cannot be separated. Although these 
characteristics of individual identity are always present, all of them may not 
be relevant in every situation. The second assumption, called multiplicity, 
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6  INTRODUCTION

asserts that the relationship among race, class, and gender is interactive and 
not simply additive. In other words, the impact of the three categories is 
more than the sum of its parts. Landry (2007) concludes that both of these 
assumptions must be tested empirically. Indeed, Bowleg (2008) contends 
that adequately refl ecting the interactive nature of race, class, and gender is 
particularly diffi cult methodologically. She argues that most qualitative and 
quantitative research tends to rely on an additive assumption—at least in the 
beginning stages of data collection and analysis (Bowleg, 2008).

Clarke and McCall (2013) argue that “it seems just as appropriate to 
defi ne intersectionality by the process of doing research as it does to defi ne it 
by whether or not it uses a defi nition of categories as mutually constituted, 
or some other traditional marker of an intersectional project” (p. 350). The 
authors note that researchers sometimes encounter and employ intersection-
ality later in a research project that begins by attempting to better understand 
and remedy a social problem (2013). At its roots, intersectional theory is 
about promoting social justice and social change (Carbado et al., 2013; Cho 
et al., 2013; Dill & Zambrana, 2009; Jones & Abes, 2013). “It [intersection-
ality] also provides an analytical framework for combining the different kinds 
of work that need to be included in the pursuit of social justice: advocacy, 
analysis, policy development, theorizing, and education” (Dill & Zambrana, 
2009, p. 12). Thus, it is particularly fi tting that our volume, Intersectionality 
in Educational Research, is included in the Engaged Research and Practice for 
Social Justice in Education book series.

Research on Intersectionality

Several books on intersectionality have been published in recent years. Stray-
horn’s (2013) Living at the Intersections: Social Identities and Black Collegians 
uses an intersectional lens to focus on Black students’ college experiences. 
This volume makes a signifi cant contribution to intersectional literature 
within the fi eld of education. Bhopal and Preston’s (2012) Intersectionality 
and “Race” in Education focuses on the United Kingdom and is primarily 
concerned with making theoretical advances in relation to racial identities 
through the use of qualitative methodologies such as ethnography and case 
studies. Dill and Zambrana’s (2009) Emerging Intersections: Race, Class, and 
Gender in Theory, Policy, and Practice places emphasis on linking intersec-
tional theory to social policy and practice. Five of the 10 essays in this text 
focus on education, while the remaining examine topics related to the labor 
market, poverty, and political participation. Landry’s (2007) Race, Gender, 
and Class: Theory and Methods of Analysis is divided into three parts exam-
ining intersectional theory, qualitative approaches to intersectional analysis, 
and quantitative approaches to intersectional analysis. Five of the chapters in 
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INTRODUCTION  7

Landry's book are specifi cally related to educational experiences and, of those 
fi ve, only one, “Generalized Expectancies for Control Among High-School 
Students at the Intersection of Race, Class, and Gender” by Brett A. Magill 
(2007), explicitly applies intersection theory.

Lutz, Vivar, and Supik’s (2011) Framing Intersectionality: Debates on a 
Multi-Faceted Concept in Gender Studies explores the use of intersectionality 
in Europe; however, none of the contributors discusses educational outcomes 
and experiences. Similarly, Berger and Guidroz’s (2009) The Intersectional 
Approach: Transforming the Academy Through Race, Class, and Gender consists 
of four parts—two of which center on the foundations of intersectionality 
and theoretical contributions but do not explicitly focus on educational out-
comes. In addition to these texts, several anthologies have been introduced 
that highlight and discuss the theory of intersectionality. However, similar to 
the texts, no collections specifi cally target educational outcomes (Andersen 
& Collins, 2012; Rothenberg, 2009). Our volume seeks to build on the work 
of Strayhorn (2013) by interrogating the intersectional experiences of Black 
college students as well as those from other racial-ethnic backgrounds and by 
examining the educational experiences of collegiate faculty and K–12 stu-
dents. This text, therefore, endeavors to address a gap within the preexisting 
literature on intersectionality by focusing specifi cally on the theory’s applica-
tion to educational contexts.

Intersectionality in Educational Research

Education scholars have documented the importance of attending to issues 
of race, class, and gender in schools (Weis & Fine, 1993). Subsequently, 
intersectionality is increasingly being used in educational research (Bettie, 
2000; Bhopal & Preston, 2012; Cassidy & Jackson, 2005; Dill & Zambrana, 
2009; Griffi n & Reddick, 2011; Jones & Abes, 2013; Strayhorn, 2013). Tate 
(1997) asserts, “The three variants on the intersectional theme (as discussed 
in Crenshaw [1993])—structural, political, and representational—provide a 
conceptual framework for analyzing the interplay of race, class, and gender in 
educational contexts” (p. 233). In 2000, 2001, and 2004, the journal Race, 
Gender, & Class published special issues on education. The 2004 issue focused 
on postsecondary education. Intersectional theory holds great promise for 
exploring access to educational opportunities, students’ in-school experiences, 
and educational attainment for marginalized groups. In essence, application 
of the theory promotes critical complex thinking regarding the intersectional-
ity of race, class, and gender for both student and faculty outcomes.

Until recently, few researchers explored the intersection of race, class, and 
gender among students in educational institutions. Instead, the infl uence of 

Sample Chapter www.Styluspub.com



8  INTRODUCTION

race, class, or gender was analyzed separately (Grant & Sleeter, 1986). “A 
failure to consider the integration of race, social class, and gender leads at 
times to an oversimplifi cation or inaccurate understanding of what occurs 
in schools, and therefore to inappropriate or simplistic prescriptions for edu-
cational equity” (p. 197). Grant and Sleeter (1986) found that only three 
of the 71 total articles that explored K–12 educational issues published in 
the American Educational Research Journal, Harvard Educational Review, the 
Review of Educational Research, and the Teachers College Record between 1973 
and 1983 focused equally on race and class and gender. Moreover, only one 
of the three articles (Rumberger, 1983) integrated race, class, and gender.

The scarcity of research is due, in part, to the fact that the study of inter-
sectionality is inherently complex and little attention (in any research area) 
has been paid to its methodology (McCall, 2005). This gap in the literature 
is unfortunate, especially given that K–12 and postsecondary education is 
becoming increasingly diverse as a result of demographic changes in the U.S. 
population. This volume seeks to bridge that gap. Intersectionality theory is 
especially ripe for helping researchers understand the educational experiences 
of an increasingly diverse student populace.

Research has begun to focus on student populations that have previously 
been ignored, such as lesbian, gay, bisexual, transgender, and queer college 
students (Marine, 2011). The study of racial/ethnic minority and female 
undergraduates is especially important because their enrollment as a per-
centage of all undergraduates in institutions of higher education has grown 
steadily in recent years. In addition, these groups make up the majority of 
nontraditional students. Baker and Velez (1996) argue that in the 1990s, 
“in many undergraduate institutions, the average student [was] a woman, 
older than 22, working and perhaps supporting her own family, and pos-
sibly attending classes only on a part-time basis; in short, the average under-
graduate student is a ‘nontraditional’ student’” (p. 82). Paulsen and St. John 
(2002) fi nd that low-income students are also more likely to be of nontradi-
tional age, married, working, and fi nancially independent. However, Baker 
and Velez (1996) assert that the proportion of nontraditional students also 
depends on the type of postsecondary institution.

Some scholars (Alexander, Entwisle, & Bedinger, 1994; Kohr, Masters, 
Coldiron, Blust, & Skiffi ngton, 1989; May & Dunaway, 2000; Solorzano, 
1992) do study students’ race, class, and gender identities. However, they do 
not draw explicitly on intersectionality theory. Cho and colleagues (2013) 
view intersectionality as an “analytic sensibility.” They write,

Then what makes an analysis intersectional is not its use of the term “inter-
sectionality,” nor its being situated in a familiar genealogy, nor its drawing 
on lists of standard citations. Rather, what makes an analysis intersectional 
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INTRODUCTION  9

. . . is its adoption of an intersectional way of thinking about the problem 
of sameness and difference and its relation to power. (p. 795)

The contributors to this volume use intersectionality as an analytic tool to 
tackle educational problems.

This book is divided into four sections. This introduction highlights 
the history and basic tenets of intersectionality theory, its use in education 
research, and its importance in exploring students’ experiences in K–12 edu-
cation; college access, success, and outcomes; and diverse faculty issues. The 
following is a brief outline of each subsequent chapter.

Part One: Intersectionality and Methodologies

In chapter 1, Olive discusses how intersectionality can be used in conjunc-
tion with other theoretical approaches and discusses one such union in which 
the lens of intersectionality is used with that of queer theory. He presents 
a conceptual model of this process and walks through an example analysis 
using narratives from a previous study.

In chapter 2, Vaccaro describes how core elements of qualitative inquiry 
can be used in the construction of rich intersectionality studies in educa-
tion. Endeavoring to bring these core concepts to life, she shares select fi nd-
ings from a qualitative research project about the experiences of six college 
students who navigated multiple intersecting identities. Vaccaro’s fi ndings 
exemplify how elements of qualitative design can be used to delve deeply into 
complex issues of intersectionality in education and other settings.

In chapter 3, Ruiz Alvarado and Hurtado use intersectionality as a frame 
through which to fi rst examine how the salience of race, gender, class, and 
sexual orientation differ among Latina/o college students through a compari-
son of intersecting identities. The authors then use their preliminary analysis 
to examine whether particular intersections of identity are more salient than 
others depending upon an individual’s context.

Part Two: Intersectionality and K–12 Education

In chapter 4, Stoll’s institutional ethnography of three elementary schools in 
the Chicago suburbs employs strategic intersectionality, which suggests that 
persons who have marked identities may under certain circumstances exhibit 
a “multiple identity advantage” that may situate them as particularly effective 
advocates for others who are disadvantaged (Fraga, Martinez-Ebers, Lopez, 
& Ramirez, 2006). While this research fi nds some support for the infl uence 
of social location on the extent to which teachers recognize racial inequality 
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10  INTRODUCTION

in schooling, it also fi nds three types of privilege that generally work against 
teachers’ addressing contemporary, institutional racism: privilege associated 
with individual teachers’ social location, privilege associated with White stu-
dents and their families, and privilege associated with the community sur-
rounding the school.

In chapter 5, Prior uses qualitative methodology, including participant 
observation, focus groups, interviews, and content analysis of high school 
ephemera, to analyze how youth attending a charter arts school “do” gen-
der (West & Zimmerman, 1987) in a variety of implicit and explicit ways. 
The chapter also examines how schools challenge and reinforce normative 
notions of gender (particularly as they relate to race, class, and sexuality). 
Prior’s research indicates that sexuality, race, and religion are three of the 
identities that heavily infl uence how young people navigate their gender 
identity construction and how they interpret the gender identities of others.

Part Three: Intersectionality and Postsecondary Education

Chapter 6 explores the academic success and multiple identities of high-
achieving Latina students. Fujimoto holds that generalizations related to race 
limit our understanding of various factors within a given group’s outcomes, 
including the use of English in the home and gender. Intersectionality serves 
as the lens in working toward serving this important student population.

In chapter 7, Guillermo-Wann unconventionally applies intersectional-
ity to look at multiple oppressions within the category of race for multiracial 
college students. The research draws from a larger study of semistructured 
interviews with 14 undergraduates attending a public university in the west-
ern United States. The author develops a new Integrative Model of Multira-
ciality (IMM) for campus climate, which helps examine how different forms 
of racism intersect to create nuances in multiracial experiences of campus 
climate.

In chapter 8, Wong uses a combination of intersectionality and critical 
theory as a tool by which to reconceptualize how race and racial identities 
are constructed in the United States. While her analysis focuses primarily on 
Chinese American and Filipino postsecondary students, Wong puts forth a 
broader argument against the addition to or combination of various models 
of identity development.

In chapter 9, Tillapaugh uses intersectionality as a lens through which 
to explore the multiple identities of three gay college men and to gain a 
deeper understanding of how identity is constructed and negotiated depend-
ing upon one’s context. The author also uses intersectionality to analyze how 
instances of inclusion and exclusion can affect one’s sense of self.
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Myers, Laker, and Minneman examine the intersectional identities of 
men with disabilities in the media in chapter 10, which considers stereotypes 
and irony related to both masculinity and disability. These authors prompt 
readers as consumers of entertainment to consider the complex portrayal of 
gender and ability.

Part Four: Intersectionality and Academe

In chapter 11, Iverson considers how multiple identities converge to play 
roles in various forms of oppression. Her work explores how the concept of 
intersectionality can potentially reconstruct our understanding of diversity in 
postsecondary diversity action plans. This application of the theory includes 
reconsideration and expansion of the concepts of community and inclusion.

In chapter 12, Manohar and Bullen use intersectionality in their analysis 
as Black and Asian Indian women faculty members. They consider how race, 
ethnicity, class, nationality, and gender infl uence their experiences as mem-
bers of academe, including their professional mobility. Following an overview 
of scholarship on minority female faculty, they share how their ethnic and 
cultural backgrounds played roles in how they are perceived and the chal-
lenges they face as they seek tenure and promotion in their academic spaces.

Bertrand Jones uses scholarly personal narrative (SPN) in chapter 13 
to understand her own experiences as a Black woman in academe. Via the 
analysis of journaling, she highlights her own voice as a researcher and how 
these experiences inform work with and research on other Black women. She 
holds that the intersectionality of race and gender calls for academic sociali-
zation models rooted in the validation of difference.

In chapter 14, Davis uses Helms’s Racial Identity Model for Whites as 
a framework to understand professional interactions in higher education. 
Her work considers the intersectionality of both race and gender as a Black 
female in academe. This scholarship notes the importance of considering 
racial identity development in the learning processes of White students and 
its potential infl uences upon the teaching evaluations of minority academics.

The concluding chapter summarizes the major aims of each section of 
the book. Olive highlights intersectionality’s theoretical implications and 
methodological implications and its utility for promoting issues of social 
justice. He also discusses the future of intersectional research in the fi eld of 
education and beyond.

Conclusion

The work herein illustrates the utility and importance of intersectionality in 
understanding personal experiences and outcomes in education, as well as 
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12  INTRODUCTION

institutional inequality and social structures. Specifi cally, using it as a frame-
work holds the potential for providing insight to leaders, such as presidents, 
deans, provosts, student affairs administrators, and faculty, in addressing 
race, class, and gender disparities in higher education. However, it is also 
important to note that intersectionality’s usefulness extends far beyond edu-
cational spaces.

Intersectionality has the potential to contribute to efforts to train those 
in the helping professions (teachers, school counselors, nurses, social work-
ers, police offi cers, emergency personnel, etc.) in communicating and work-
ing with individuals of different races, genders, sexual orientations, class 
backgrounds, and ability levels. When diversity training is offered, whether 
it is in the form of university graduate education or a police academy, it usu-
ally centers on cultivating communication across race. Intersectionality holds 
the potential to take such training one step further, toward creating greater 
compassion, social justice, and critical decision making within the helping 
professions via its incorporation within curricula. For example, how might 
the outcome of the 2014 slaying of unarmed 18-year-old Michael Brown in 
Ferguson, Missouri, have been changed if intersectionality had been a com-
ponent of the training of the offi cer involved?

Acknowledging the complexity of intersecting identities and implement-
ing practices addressing the varied components of individuals’ lives promises 
to yield outcomes refl ecting parity, fairness, and maximized personal and 
social potential. When applied, intersectionality highlights the marginalized 
voices of others. At its root, this theory prompts the connection needed for 
true global discourse across racial, ethnic, and gender lines. This theory fur-
ther holds the potential to prompt compassion throughout the research pro-
cess, thereby promoting inclusion of traditionally invisible segments of the 
research community.
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