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CHAPTER8
Leadership and Service-Learning
Leveraging Change

PETER J. COLLIER

123

A S YOU MAY RECALL, the purpose of this book is to
help you learn how you can best provide signifi-

cant, meaningful service to a community group or or-
ganization while gaining new skills, knowledge, and
understanding that you can apply to multiple situa-
tions beyond your current service-learning project. In
chapter 3, we learn that leaders are change agents who
apply their skills and knowledge to effect positive out-
comes. In chapter 4, we explore group interaction and
include tips on how to improve the functioning and
productivity of groups through healthy interaction
with others as well as identifying different roles within
a group that are necessary for a group to succeed. In-
deed, collaboration and motivating others toward

common goals are hallmarks of the Seven Cs of lead-
ership development (consciousness of self, congru-
ence, commitment, collaboration, common purpose,
controversy with civility, and citizenship), discussed in
chapter 3.

Models of Leadership

While issues of leadership in groups have been impor-
tant throughout human history (e.g., How did the
Philistines determine that Goliath was the best person
to lead them in their conflict with the Israelites?), un-
derstanding leadership as an empowerment mechanism

Exercise 8.1: A Leader You Admire

We encounter leaders in many different parts of our everyday lives: family, work, politics,
community groups, religious groups, sports teams, and social movements. We learn about
famous leaders from the past in history books and about those from the present through
news media. We value leaders for different reasons, including getting things done, promot-
ing specific social values, and empowering others. For the first part of this exercise, pick a
leader from any area of life whom you admire and answer the following questions:

• Who is the leader you most admire?
• How has this person demonstrated that she or he is an effective leader?
• What qualities does he or she have that you think contribute to the person’s being an

effective leader?
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is particularly important in service-learning projects.
Let’s examine a number of different theories about how
leaders come to be.

Some People Are Just Born to Lead
The great person theory of leadership suggests that
some people, because of personality or other unique
characteristics, are destined to lead. One of the first
proponents of this model was the English essayist,
Thomas Carlyle (1891). The kinds of characteristics
first examined—physical attributes (e.g., size, strength,
appearance), personality traits (e.g., adjustment, em-
pathy, charisma), and cognitive abilities (e.g., ability to
analyze, synthesize, or organize)—did not indicate
conclusive findings or better predictions of who
should emerge as a group leader. Yet while this model
has fallen out of favor with scholars, we still can see ex-
amples of leadership decisions seemingly being made
based on this concept, especially in U.S. political life
(e.g., the Bush family, George H. W., George W., Jeb;
the Kennedys, John, Robert, Ted, Patrick).

Being in the Right Place at the Right Time
The situational model of leadership focuses on how
circumstances and the flow of events, as well as the
structure of the physical and social world of the group,
act to bring a particular individual, who may simply
be at the right place at the right time, into the position
of leader. Instead of claiming that great leaders cause
great events to happen, this approach sees great events
as the product of historical forces and that the great

event was going to happen whether the great individ-
ual was present or not.

Structural elements of the situation can also influ-
ence who becomes the leader of a group. For example,
in research on communication networks, it is agreed
that since communication is necessary for leadership
the person who can communicate most effectively
tends to become the leader. In a communication net-
work exemplified by the wheel where all information
is channeled through spokes from group members to
one individual at the center or hub of the wheel, that
person is likely to become the leader primarily because
of his or her position in the network (Leavitt, 1951).
Place another individual in the key hub position, and
the new individual should become the leader.

New Perspectives on Leadership

Because of the complex, diverse nature of the 21st-
century world, traditional hierarchical leadership ap-
proaches such as the great man or the natural-born
leader that may have worked in the past are no longer
effective. Rather, community as well as global issues
require leaders to include stakeholders and empower
others. There is an increased premium on being able
to build community and create environments where
diverse groups of people can feel comfortable and ben-
efit from membership in that community.

As part of her discussion on how concepts from the
new science, that is, quantum physics, chaos theory,

124

Situational Leadership in Action: The Tank Man of Tiananmen Square

On June 5, 1989, in the midst of repeated efforts by the People’s Republic of China mili-
tary forces to break up two weeks of huge protests that had already resulted in hundreds of
deaths, Chinese security forces moved a column of 15 tanks into Beijing’s Tiananmen
Square to disperse an ongoing sit-in of as many as one million Chinese. As the armored col-
umn bore down on the seated demonstrators, a single man wearing a white shirt and carry-
ing what appeared to be two shopping bags stood up and moved directly in front of the lead
tank. As the tank tried to move around him, he repeatedly repositioned himself in front of
it. Finally, he climbed up on the tank and engaged the tank commander in a dialogue, ba-
sically asking “Why are you here?” Eventually the tanks withdrew and the image of a single
man standing up to the massed power of the largest nation in the world became an iconic
global image of the strength of a single individual to make a difference. As reported in a
Time magazine article (Iyer, 1998), “he stood up against the . . . Great Man of History
theory” (see also Witty, 2009).
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are affecting our current understanding of leadership,
leadership researcher Margaret Wheatley (1994) notes
that,

earlier, when we focused on tasks, and people
were the annoying inconvenience, we thought
about “situational” leadership—how the situation
could affect our choice of styles. A different un-
derstanding of leadership has emerged recently.
Leadership is always dependent on the context,
but the context is established by the relationships
we value. (p. 144)

Bringing Out the Best in Others

Two contemporary models of leadership stress the im-
portance of relationship building. Transformational
(Bass, 1985; Burns, 1978) and servant (Greenleaf,
1977) leadership models emphasize that an effective
leader is someone who focuses on other group mem-
bers and provides individualized consideration and ap-
preciation of followers.

Transformational leadership emphasizes the role
a leader plays in transforming the outlook and actions
of other group members so they move beyond concern
for their narrow, individual self-interest to focus on
what is either good for the entire organization or for
society as a whole. Bass (1985) proposes that transfor-
mational leaders try to foster an environment where
relationships can be formed by establishing a climate
of trust in which visions can be shared.

A transformational leadership approach can be rel-
evant for service-learning projects as this type of lead-
ership can contribute to a range of positive outcomes
for society, depending upon the goals of that particular
group. For example, transformational leadership in the
national Get Out the Vote project helped focus mem-
bers of 14 different organizations into a single cam-
paign that registered more than 500,000 people
between the ages of 18 and 30 and contributed to a 
24 percent increase in voter turnout for the 2006 U.S.
congressional elections (Oshyn & Wang, 2007). Simi-
larly, servant leadership seeks to transform others,
but this approach emphasizes empowering others and
helping them meet their own identified needs. Ac-
cording to Greenleaf (1977), the focus of servant lead-
ership is on others rather than upon self, and therefore
the underlying motivation is bringing about greater
good for others rather than self-interest. Similar to
transformational leaders, servant leaders provide vi-
sion for the group, but here the emphasis is on devel-
oping capacity among others and helping them
flourish and accomplish their goals (McMinn, 2001).

Servant leaders are influential because other group
members see them as credible and trustworthy. Servant
leadership is particularly relevant for service-learning
projects because of its emphasis on empowering others
and encouraging them to exercise their own abilities.

For example, since 1999 the Student Leaders in
Service Program at Portland State University, built on
the servant leader model, has cultivated and supported
a yearly cohort of 25 students who make a full academic-
year commitment to serve up to 10 hours a week at

L E A D E R S H I P  A N D  S E R V I C E - L E A R N I N G
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Exercise 8.2: You as a Leader

Think about your own experiences as a leader in different areas of your life: home, school,
sports, work, volunteering.

• Describe the best leadership experience you ever had.
• What kind of leadership style you were using in this situation? Explain your response.
• What effective strategies did you use in this leadership experience?
• What personal qualities do you think contributed to your success as a leader in this situa-

tion? Explain how each quality contributed to your leadership success.
• What effective strategies did you use in this leadership experience?
• How might the effective strategies you used in this situation be used in your current service-

learning project?
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local organizations where they provide direct service and
act as liaisons between the university and the commu-
nity, connecting institutional resources to university
partner organizations to build their capacity to address
significant social concerns. In 2011 student leaders facil-
itated projects that involved more than 1,500 Portland
State students, faculty, staff, and community members
through days of service that included Alternative Spring
Break, New Student Day of Service, Martin Luther
King, Jr. Day of Service, and Earth Week (Portland State
University, Center for Academic Excellence, 2011).

Leadership in Intercultural Contexts

To influence any given situation, a leader has to take
into consideration not just his or her own goals and
values, but as highlighted in chapter 5, also the goals,
values, and culture of the complex network of people
the leader interacts with. What might be an effective
leadership style at one service-learning site like a school
could be perceived differently in another nonprofit or-
ganization like Planned Parenthood. Moreover, inter-
personal styles and group dynamics may have subtle
but important differences when working with African
American communities, Latino neighborhoods, or
Russian Ukrainian immigrant outreach programs.

Where do our ideas about what constitutes effective
leadership styles come from? They come from our life
experiences and the strategies we’ve used in the past,
successfully and unsuccessfully, to achieve different
goals as part of our everyday lives. Lipman-Blumen
(2000) refers to these strategies as achieving styles, sets
of actions or implementation scripts individuals use to
achieve important goals. As children, we learn how to
get things done. For example, you may prefer to work
alone because you always have a clear idea of how to
proceed, and other people just seem to get in the way;
or if you are bigger than other kids, you figure out you
can use the threat of force to make them comply with
your wishes; or if you are charming and a good com-
municator, you find out you can persuade others to
give you what you want. Because we grow up in differ-
ent families with different sets of expectations and cul-
tural norms, we don’t all learn to emphasize the same
sets of behavior. Through process of trial and error, re-
wards for success and punishments for failure, we dis-
cover combinations of strategies that tend to work best
for each of us.

Achieving styles are directly linked to effective lead-
ership. Leadership is the result of individual achieving
styles used in a group setting. In today’s intercon-
nected global society, successful leaders need to be able
to draw upon a repertoire of multiple leadership styles
or approaches to maximize positive group outcomes
(Lipman-Blumen, 2000; Wheatley, 1994). No single
approach will always produce optimal results. Instead,
what constitutes an effective leadership style depends
upon what needs to be accomplished in a particular
context.

As mentioned earlier, culture plays an important
role in determining whether a specific leadership ap-
proach is perceived as legitimate. The varying cultural
foundations of different groups make identifying what
is an appropriate leadership approach in a given situa-
tion a complicated issue. For example, some cultures
value leaders who are perceived as strong-minded indi-
viduals with a clear vision for the group (often referred
to as direct leaders), while other cultures value leaders
who work as quiet facilitators amid the group (often
referred to as indirect or relational leaders). Still other
cultures value a blending of these two modes (some-
times known as persuaders).

This means that as we engage in service-learning
experiences on complex issues in our communities,
like promoting literacy or protecting the environ-
ment, we will be forced to deal with other groups of
stakeholders (e.g., community partner agencies,
neighborhood residents) whose ideas about what con-
stitutes appropriate leadership styles may differ
greatly from those we are most comfortable with. As a
student, you need to become familiar with a wide
range of leadership strategies (or tools) that you can
apply appropriately to the intercultural situation,
since each individual, group, organization, and com-
munity are unique.

Metaphorically, you can imagine the categoriza-
tion of your leadership knowledge and skills as a kind
of toolbox or tool kit, as shown in figure 8.1. The
leadership tool kit contains compartments that con-
tain the best strategy for the issue, problem, or chal-
lenge to be addressed. For example, recall in chapter
4, when group cohesion is waning, a variety of leader-
ship approaches could be used with varying success
outcomes. Gaining insight into the cultural dynamics
of groups and deciding which style of leadership to
apply is one of the learning tasks and opportunities of
service-learning.

126
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The Leadership Tool Kit

Jean Lipman-Blumen (2000) identifies three groups
of leadership styles: direct, relational, and instrumen-
tal, which when used in cultural congruence with the
individual, group, or organization she calls connec-
tive leadership.

According to Lipman-Blumen (2000), we all have
certain leadership preferences. Some of us are more di-
rect, telling others our visions and inspiring them
toward those goals. Others are more relational, con-
necting the strengths of individuals to achieve group
solidarity. Still others are more instrumental, linking
people, plans, and resources to accomplish outcomes.

So just as a tool kit can have separate sections for
screwdrivers, wrenches, and hammers, each compart-
ment in our tool kit corresponds to a particular family
of leadership approaches: direct, relational, and instru-
mental. And just as carpenters, framers, and plumbers
each use different tools in getting their work done, it is
helpful for students in service-learning classes to be
able to use different leadership approaches depending
upon what needs to get done. This is the essence of
connective leadership, understanding when to be a di-
rector, connector, or persuader.

L E A D E R S H I P  A N D  S E R V I C E - L E A R N I N G
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Figure 8.1.  Leadership Tool Kit

Exercise 8.3: You and Direct Leadership

Central to a direct leadership approach in groups is the idea that the leader’s power allows
him or her to direct group members on how to proceed with the task in question. This power
to direct others may be based on authority (i.e., power acknowledged as legitimate by soci-
ety or the group, such as a police officer or elected official) or expertise (i.e., recognition that
the leader has more knowledge and experience in regard to the group’s task). A direct leader
typically believes he or she has the best plan for dealing with the group’s task. We encounter
direct leader situations in multiple areas of our lives: work, the military, sports teams, and es-
pecially at school. In this exercise, you are asked to reflect upon your past experiences with
direct leadership and to consider when this style of leadership is appropriate for use in service-
learning projects.

• Describe a situation where you used a direct leadership approach in a group setting.
• Was this approach successful in accomplishing the group’s goals?
• How did the rest of the group respond to your employing this leadership approach?
• How did you feel about your experience using this leadership approach?
• When might a direct leadership approach be appropriate to use in a service-learning proj-

ect? Explain your response.
• When might a direct leadership approach be inappropriate to use in a service-learning

project? Explain your response.
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Directors specialize in a direct leadership approach.
In a group setting, a director uses power/authority to
lead by telling others what to do. Many times directors
are sure they have the best plan for accomplishing the
task. Directors also can be very competitive and may

only be satisfied when exceeding the performance of
others. Directors may use technology to influence and
control other group members. For example, a director
with a favored plan who wants to push group mem-
bers from the planning to the action part of a service-

128

Spotlight on Service: Case Study: Direct Leadership in a 
Service-Learning Exerperience

The Math in the Park capstone class brought together college, high school, and middle school
students as part of a program to increase middle school students’ engagement with mathemat-
ics through a series of beyond-the-classroom activities. Part of the goal of the program was to
help middle school students see that math could be fun by providing them with new and dif-
ferent experiences. In the program, college students worked with high school students to de-
velop activities that supplemented the middle school mathematics curriculum, and then
supported the high school students who delivered the activities to middle school students.

The college students were primarily pre-education majors (i.e., on the path to becoming
teachers), and the capstone instructor was a member of the mathematics faculty. The pre-
community service part of the capstone included helping students’ clarify the knowledge
they already had about appropriate pedagogy (i.e., how to present learning materials) as well
as identifying the elements covered in the middle school mathematics curriculum. By the
time they began to work with their high school student partners, the college students were
relative experts in both areas.

In the first part of service experience, the college students visited a local high school class. The
high school class was divided into teams, with a college student facilitating each team. The
college students used brainstorming activities to elicit ideas from the high school group about
possible activities that could be used to supplement and illustrate the math lessons (e.g., an-
gles, distances) being learned by local middle schoolers. After a range of possible activities had
been identified, the group next selected several possible activities that seemed they would be
of interest to middle-schoolers. Then the college student team leaders helped the group refine
the activity, especially in making sure the activities were clearly demonstrating the skills they
were intended to demonstrate, and that the choice of how to deliver the activities worked.

The high school students then tried out the activities under the supervision of the college
students. The activities all involved whole body motion, with students literally moving from
one place to another. Example: A team of middle school students would be given a long piece
of string and a set of directions (“Start here, lay out 4 feet of string, turn right 90 degrees and
go 2 feet, turn left 60 degrees and go 2.5 feet . . .”). After the team followed all the steps in
the directions, it ended up with a picture.

The actual delivery of the activities to the middle school students was very successful. The mid-
dle schoolers enjoyed having the high school students visit their class. The activities really en-
hanced the math experiences of the middle school students. They talked about it being more like
learning from big brothers or sisters because there was less of an age difference, and they could
relate to high schoolers because they all came from the same neighborhood. The high school stu-
dents were very engaged in the project; they felt respected because they were teaching younger
students and because the college students were asking them for ideas. In post-project reflection,
they mentioned being really inspired to go to the middle school to teach games to promote math
skills. And in their own reflection, the college students emphasized how much they valued the
opportunity to use the knowledge and skills they already had in a real-life situation.
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learning project might set up a doodle scheduling poll
with a limited range of choices. While this approach is
actually encouraged in many academic settings (e.g.,
grading on a curve), in a service-learning project it is im-
portant to know when using this leadership approach is
appropriate and when it might prove counter productive.

Connectors specialize in the relational leadership ap-
proach and tend to be more interdependent. They also

prefer to work in groups as a means to attaining goals,
but instead of focusing on personal goals like per-
suaders, connectors prioritize the goals of the group.
Connectors value cooperation and helping others
reach their goals because the connector can identify
with them. Many times connectors serve as social
glue sticks that facilitate group success by connecting
with others and facilitating new connections among

L E A D E R S H I P  A N D  S E R V I C E - L E A R N I N G
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Spotlight on Service: Case Study: Relational Leadership in a 
Service-Learning Experience

In a senior-level service-learning course titled Effecting Change, students form their own
community partnerships (in which they share 25 hours of time over the course of a 10-week
term) collaboratively decide to pursue several group projects that will further the mission of
one or more of their community partners. This course helps students identify the synergies
between their efforts to make change in the community and learn concrete skills for consen-
sus decision making.

On the day students first brought their brainstormed ideas to class for the initial consensus-
building conversation, many ideas were floated for projects: assist a local environmental or-
ganization with the cleanup of a vital watershed area, design and build a new kennel and
drainage system for an agency that trains assistance dogs, host a family dinner night for stu-
dents at an alternative school. One student, Maria, suggested that the students in the class
could be really helpful to the agency where her aunt works—the county’s Department of
Human Services. Maria’s aunt had mentioned in passing that the rooms where children in
foster care have supervised visits with their parents are institutionally dismal and filled with
dirty and broken toys. Knowing that Maria was enrolled in a service-learning class, her aunt
wondered if there might be any students interested in rehabbing the room to make it more
inviting for the children who spent their quality time with their parents there.

Immediately Maria’s classmates gravitated to her idea, and they wanted more direction on
how to proceed. Maria did not have a pre-conceived idea about what an updated room would
look like, but she said she would be happy to serve as a liaison with the agency. Through many
conversations between the interested students and the agency—conversations brokered by
Maria—a proposal was collaboratively written and presented to the agency, which green-
lighted the work. With Maria as the hub of the wheel of service learners, the students joining
the project requested and received many donations of painting supplies and toys, and they in-
volved friends and loved ones who contributed their time and talents to the project as well.

On the day of the project, Maria showed up bright and early to facilitate the efforts of the
students and other volunteers. The first shift of students cleared out the room and cleaned
the walls to receive bright coats of kid-friendly blue paint. After this base coat dried, it was
time for the Dr. Seuss murals to be painted. Given her artistic skill, Maria agreed to draw the
figures onto the walls but refused to take total control of the mural creation, supporting
other students—including those who insisted that they were not artists and couldn’t possibly
paint the features on the Cat in the Hat—to pick up a brush and start coloring in her out-
line. In all, about a dozen students and volunteers directly contributed to the planning and
execution of the project, with all of them making their own mark on the collective whole. As
the group was working, agency staff kept sticking their heads in the room to check out the
progress. Even more satisfying were the kids who stopped by, gleeful to see the changes
wrought by relational leadership and eager to return to play in such a cheerful, happy place.
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other people. Connectors may use technology (e.g.,
shared Google documents, establishing wikis) to fa-
cilitate connections between groups and among
group members of their own group. The transforma-
tional and servant leadership models, discussed ear-

lier in this chapter, are examples of this approach to
leadership.

Persuaders specialize in the instrumental leadership
approach. They tend to be social and prefer to operate
in group settings. A persuader will try to use every re-

Exercise 8.4: Tools for Relational Leadership: Developing Coalitions
(Group Exercise)

One characteristic of relational leadership is the ability to achieve group success by connect-
ing with others and facilitating new connections among other people. In this role-playing
simulation, students enact the parts of stakeholders associated with particular community is-
sues by initially defining each stakeholder’s interest and then seeking out potential allies to
build coalitions around each issue in question.

1. As a class, identify one or more important community issues. (Note: You will need one is-
sue for every six to eight students in the class.) Write each issue on a whiteboard or flip
chart so everyone can see it.

2. As an entire class, brainstorm which community groups—local, state, or federal agencies
or special-interest groups—need to be at the table to resolve one community issue. When
the class agrees that a particular stakeholder should be part of the discussion, write the
name of each identified stakeholder on the whiteboard or flip chart under the issue. The
number of stakeholders that are identified must correspond to the number of students
who will be in that group. Write the name of each stakeholder on an index card. Repeat
the process for each of the other issues identified in the first step.

3. Divide the class into issue-based groups and distribute the stakeholder index cards to
each student in the group face down, making sure no group member knows the identity
of another stakeholder. Give each student five minutes to develop his or her stake-
holder’s initial position on the issue as well as one or more arguments in support of the
stakeholder’s position.

4. Without students identifying the stakeholders they represent, have them circulate in the
group, sharing their stakeholder’s position on the issue with other group members while
listening to the other students playing their stakeholder roles.

5. Each student then tries to figure out who else in the group might be a likely ally in ad-
dressing this issue and who are likely to be opponents. Still without identifying the stake-
holders they represent, students should form coalitions based on similarities between
their stakeholder’s position and the views of other group members.

After each group has completed the coalition formation, have the class come together. For
each issue, review the names of relevant stakeholders associated with the issue developed in
step 2. Next, allow the students representing each stakeholder to share that stakeholder’s po-
sition and state which other stakeholders with whom they believe their stakeholder would be
allied.

Discussion Questions:

• What was the most interesting thing you learned from this exercise?
• What challenges did you encounter in trying to put together coalitions?
• Who was your most surprising ally in your coalition?
• Who was an unexpected opponent in a competing coalition?
• How might your service-learning project facilitate coalition development on the issue in

question?
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source at his or her disposal to get other group mem-
bers to adopt positions or take on tasks that reflect the
persuader’s goals. Persuaders also try to steer others
toward or away from resources (e.g., sending group

members links to websites supporting the persuader’s
chosen position), plans, and logistic details. For a per-
suader, when it comes to influencing others, every-
thing is fair game, from one’s own personal qualities

L E A D E R S H I P  A N D  S E R V I C E - L E A R N I N G
131

Spotlight on Service: Case Study: Instrumental Leadership in a 
Service-Learning Experience

The Recycling Awareness Project brought together college, high school, and grade school stu-
dents in settings where they could learn from each other about recycling, waste stream reduc-
tion, and energy conservation issues. One goal was to improve neighborhood recycling,
particularly in large federally subsidized housing projects, by targeting elementary school-age
children because they were the ones who typically took out the trash and therefore had to de-
cide whether to place certain items in the recycling containers or the garbage. Direct appeals by
adult city workers to promote recycling in these target neighborhoods had proven unsuccess-
ful, so project organizers hoped to induce more appropriate message sources—local high school
students—to effectively pass along the needed information about how to recycle appropriately.

In the first term of a two-term capstone course at a local university, college students learned
about recycling and video production and created a recycling promotion video. They also re-
ceived instruction on the behind-the-scenes work necessary to produce a successful video
project, including how their perceived free choice of video topic, visual sequence, and script
had been influenced, facilitated, and redirected (when necessary) by the class instructors.
The college students were then shown techniques on how to achieve these same results to
keep their high school student groups realistic and on track. In the second term of the cap-
stone course, the college students used their newly acquired recycling expertise and video
production experience to teach local high school students in a six-week resource conserva-
tion module at three different local high schools. One key element of the course was helping
high school students produce their own recycling promotion videos, which were subse-
quently shown to third, fourth, and fifth graders at local elementary schools. Regardless of
their initial level of interest in recycling, all the high school students wanted to make their
own videos; as a consequence, they learned about recycling as part of the video production
process. The high school students visited local elementary school classrooms to make recy-
cling promotion presentations using their own videos. The high school students who were
taught by the college students at one level became the teachers of elementary school students
on the next level. The project was successful on both levels, community and individual. An
example of a successful community-level outcome was at one large apartment complex
where a six-week monitoring program of materials set out for recycling collection at nine
garbage/recycling systems identified a clear improvement in the quantity and quality (e.g.,
uncontaminated) of recycling materials after the high school recycling promotion class activ-
ities. On an individual level, high school students demonstrated significant increases in their
level of recycling knowledge, greater frequency of enacting positive recycling-related behav-
ior, and a greater level of identification with the prosocial role of recycler post-program com-
pared to a control group. In their course reflection, the college students noted how
participating in this project increased their knowledge of waste reduction issues as well as
their interest in being involved in recycling promotion activities in their own neighborhood.
In this project, the college students’ instrumental leadership—their ability to use their re-
cently acquired knowledge of video production—played an important role in convincing
high school students to actively participate in the project. As one high school student com-
mented about his college student mentor, “He was a good team leader. He got us moving
[with the recycling project] and helped us make a good movie.”
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(e.g., attractiveness, charm, charisma) to carefully
crafted arguments to convince others that the per-
suader’s approach is right. Persuaders are quick to use
technology to try to influence others, from forwarding
position-supporting e-mails, to cascading group mem-
bers with multiple Twitter posts to try to shape the di-
rection of group discussions. Persuaders’ goals are to
instrumentally link human and material resources for
leveraging change.

Service-Learning Leadership for 
Leveraging Change

Service-learning experiences offer college students op-
portunities to develop a wider range of leadership styles

than they might develop in traditional college courses.
One of the important reasons students pursue college
degrees is to develop skills, including leadership skills,
they can use to achieve their career goals. However, in
light of an acknowledged rapidly changing world, stu-
dents face a very real challenge. How can they develop
the wide range of leadership styles needed for successful
leaders in today’s world within a context—educational
institutions—that strongly favor individualism and di-
rector leadership styles and particularly a competitive
orientation? We need look no further than chapter 4,
“Groups Are Fun, Groups Are Not Fun” and the stu-
dents’ comments about disliking group assignments
because one’s individual grade depends upon other stu-
dents’ efforts to find evidence of students’ preference
for direct achievement styles and individualism.

Exercise 8.5: Tools for Instrumental Leadership—Recognizing Your Assets

Note: This exercise can be done individually or as a group activity.

A defining characteristic of instrumental leaders is a willingness to use any resource at their
disposal to influence others to help realize the leader’s goals. While everyone has something
to contribute to your group’s effort to make a service-learning project successful, many times
students are initially unaware of valuable assets they already possess.

In part one of this exercise, make an asset list of all the things you do well, including your skills
(e.g., acting experience, graphic design training, ability to speak a second language), hobbies
(e.g., woodworking, baking, gardening), and interests (e.g., listening to music, playing or
watching sports, blogging). Be creative in generating your list; do not be afraid to think big in
identifying your assets. Use the left-hand column of the Recognizing Your Assets Worksheet
(appendix 8.1, p. 135).

For the second part of this exercise, consider how each of your assets might be used in your
service-learning project. Interestingly, even after identifying a wider range of personal assets
than they initially thought they possessed, many students tend to underestimate the poten-
tial value of specific assets to the service-learning project. Assets can be used in a variety of
ways, including building rapport (e.g., through a common interest in hip-hop music), facili-
tating communication (e.g., using second language skills to share project information with
non-English-speaking community members), and providing services associated with service-
learning projects (e.g., gardening knowledge and skills that could further the development of
a community garden). Use the right-hand column of your Recognizing Your Assets Work-
sheet to describe how each of your assets might be employed in your class project. It is fine
to have more than one potential use for any given asset.

If this is being done as a group activity, start part one of this exercise by having each student
develop a personal asset list. Then develop a master list of group assets by having each stu-
dent share one item from her or his personal list, until all students have shared all the assets
on their list. For part two of this exercise, have the group consider how each item on the mas-
ter list of group assets might be used in the current project. Encourage brainstorming among
the students on possible ways each asset might be used.
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An important benefit of participating in service-
learning courses as part of your total academic prepa-
ration is to add tools to your leadership tool kit.
Clearly, to be a leader in today’s interdependent world,
you will need to be more than a director leader, relying
solely on the direct achieving style typically empha-
sized in traditional higher education. Service-learning
experiences provide students with opportunities to try
out and develop their own personal persuader and
connector leadership approaches.

Sometimes an unusual circumstance forces us to use
different achieving styles, and if we enjoy success, we
may include these new styles in our leadership repertoire
(Lipman-Blumen, 2000). Service-learning experiences
intentionally make this happen by getting students out
of their comfort zone while providing opportunities for
them to try out new leadership styles. This involves the
cycle of success: When a student enjoys success through
using a new leadership style, his or her confidence in-
creases, which then reinforces the student’s perceived
value of and comfort with using that style. Service-learn-
ing courses particularly provide opportunities for devel-
oping relational leadership styles through collaborative
projects with community partners aimed at attaining
goals identified by the community as most important.

Another benefit for students participating in expe-
riences is getting to compare community partners’ ap-
proach to specific issues or situations with their own.
Effective leaders need to be able to evaluate a situation
for cues that indicate which combination of leadership
styles would be most appropriate and effective in pro-
ducing maximum outcomes. Most of us think we are
pretty good at reading even subtle situational cues, yet
we are surprised to learn that others in the same situa-
tion interpret the same signals differently. By partici-
pating in a service-learning project, students can tap
into the expertise of community partners by learning
how they interpret specific situations and decide
which achieving styles are most  appropriate for that
situation. Sensitivity to cultural and organizational
cues is a hallmark of effective leaders.

When we use the full repertoire of leadership be-
haviors available to us, we can select styles more ap-

propriate to the unique demands of the situation. By
combining leadership opportunities in community
settings with deep reflection on those experiences,
service-learning helps students broaden the range of
leadership styles in their tool kits.
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Exercise 8.6: You as a Leader Revisited (to be done at end of service
project)

Now that you have completed the community service part of your service-learning experi-
ence in this class, go back and revisit your responses in exercise 5.2 about your previous lead-
ership experiences. Thinking about your most recent class experiences,

• What were some of the things that went well in your service-learning project?
• What were some of the things you would have done differently, knowing now how the

service-learning project turned out?
• What was your leadership role in your class service-learning project? Which of the leader-

ship models best describes your leadership style in this project?
• What were some of the other leadership styles demonstrated in your service learning project?

Which styles were most effective? Explain why you think each of these styles was effective in
this project.

ADDITIONAL EXERCISE

Key Concepts

connective leadership
direct leadership

approach
director
great person theory of

leadership

instrumental leadership
approach

leadership tool kit
persuader
relational leadership

approach

servant leadership culture
and leadership

situational model of
leadership achieving
styles

transformational
leadership

Key Issues

• How are servant and transformational leadership both similar and different?
• How do service-learning experiences provide college students with opportunities to

develop a wider range of leadership styles than typical college courses?
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Appendix 8.1: Recognizing Your Assets Worksheet

Assets Possible Use in Service-Learning Project

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.
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