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CHAPTER 3

Retooling Your Syllabus and Teaching
Integrating Integrative Learning and ePortfolios 

Into Your Course

Judy and Candyce’s story: At the end of every academic year, faculty from across 
campus come together to review ePortfolios from our fi rst-year Freshman 
Inquiry for program assessment. Many students are able to demonstrate their 
learning through quality refl ections and artifacts far beyond what many faculty 
would expect from fi rst-year students. Such ePortfolios typically spark faculty 
curiosity. How were the students able to do it? Did our incoming students get 
brighter? On exploration, the reality becomes clear: Those students who dem-
onstrate the best learning were in Freshman Inquiry courses where the faculty 
has carefully developed activities and assignments that allow them to practice 
and then demonstrate their learning. (By the way, doing program assessment in 
this way is a very effective faculty development activity. Seeing excellent student 
work motivates faculty to learn what they can do to achieve similar outcomes.)

Understanding the importance of integrative learning for students and how effective 
ePortfolios can be in facilitating the process is just the beginning. Now comes the 
hard part—implementing this in your classroom or in an academic or cocurricular 
program. This chapter discusses establishing learning outcomes in your course or 
program and strategies that provide opportunities to help students make connections 
between and beyond them. We also discuss establishing integrative learning goals 
as well as provide a framework for integrating these learning outcomes into your 
courses, focusing specifi cally on creating ePortfolio assignments. Last, we discuss how 
to balance integrative learning outcomes with your course or program content out-
comes.

INTEGRATIVE LEARNING AS A COURSE GOAL

Everyone is for integrative learning. It is kind of like a chocolate chip cookie at the 
end of the meal—what’s not to like? However, someone has to make the chocolate 
chip cookie and bring that plateful of cookies to the table. Simply saying you believe 
in integrative learning and promote it in your courses does not mean that it happens 
on its own. As an instructor, you need to make integrative learning an actual goal of 
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40 Key Concepts

your course and provide opportunities for your students to participate in the process 
of making connections.

Incorporating an ePortfolio assignment into your course design is one way to 
make integrative learning a transparent learning goal for your students. An  integrative 
learning ePortfolio assignment makes it clear to students that making connections is 
an important part of learning in your course. ePortfolios are typically assigned as a 
culminating activity for students. And while they may be fi nished at the end of a 
course, it is imperative to include activities that promote integrative learning and 
that contribute to the development of the ePortfolio throughout your course. As 
with any skill we develop, integrative learning requires practice. Part Two (Chapters 
4–7) focuses on specifi c activities supported by learning theories that help students 
develop integrative learning skills and can be incorporated into your course design. 

Incorporating integrative learning into your course or program can happen many 
ways. You can ask students to integrate their learning through an ePortfolio using 
the strategies we discuss in Part Two. In addition, you can defi ne specifi c integrative 
learning outcomes in your course, or you can do both. However you do it, we are 
proposing that you make integrative learning a central outcome of your course. Well-
written learning outcomes for a course and especially those directed at integrative 
learning provide students with many benefi ts, including the following: 

• Students have a clearer understanding of what is important in the course. 
Students often come to a course with little background information on the 
subject of your course. Even if they have some background, they don’t neces-
sarily understand how the content fi ts together and what is most important. 
Learning outcomes can help students focus on what is most important about 
a subject. If integrating one’s knowledge is a prominent learning outcome, 
students will know this is an important area to focus on.

• Students have a clearer understanding of what is expected of them. When 
learning outcomes are written clearly and specifi cally, students know what 
they need to do in the course to get that good grade but also what they need 
to do to become profi cient in that fi eld of study. If integrative learning is 
identifi ed as a learning outcome, students can begin to see that just learning 
facts about a topic is not enough; making connections and applying these 
facts is at least equally if not more important in mastering a fi eld of study.

• Students have the language for the process of integrative learning, which can 
facilitate continuing to make these connections in other settings. Because 
students may not have been exposed directly to the concept of integrative 
learning in their previous studies, they may not have paid attention or given 
much credit to the fact that they were making connections between the course 
content and their workplace, for example. Integrative learning has often taken 
on the status of bonus learning for students, if they’ve even recognized it as 
learning. Naming integrative learning as a course goal allows students to start 
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to see the importance of being able to make connections and encourages them 
to continue making these connections. 

• Students are better able to self-assess; they can use the learning outcomes to 
measure what they have learned in a course. Learning outcomes provide a great 
opportunity for students to look back on a course or program and evaluate 
their progress, asking themselves, What did I master? What do I need to 
spend a bit more time on? This kind of self-assessment for integrative learning 
outcomes can prompt students to push even further in making connections 
with what they’ve learned in the course.

Faculty also reap the following benefi ts from well-written learning outcomes:

• Learning outcomes help faculty organize and develop learning activities aimed 
at helping students achieve these outcomes. Learning outcomes provide the 
road map for course planning. Course descriptions and outlines give us infor-
mation about what we should cover in a course, but learning outcomes help 
us to be able to think deeply about what we want our students to learn in our 
courses. Developing integrative learning outcomes guides faculty in creating 
activities and assignments that directly address these outcomes. Learning out-
comes not only help students to know what is important but also remind us 
what is important.

• Learning outcomes help assess how well the learning strategies you are using 
are working or not working. Without clear and specifi c learning outcomes, it 
is diffi cult to say if you have been successful in teaching your course. Students 
may report they like the class, and they may do well on tests. But using your 
learning outcomes allows faculty to develop student assessment practices that 
reveal whether the classroom activities or assignments promoted the learning 
that we wanted for our students. If we fi nd that we have not been as successful 
in helping students achieve the knowledge, skills, or behavior we were hoping 
for, we are able to review our practices. Maybe we actually need to be clearer 
about our desired learning outcomes, or maybe we need to think about 
another way to teach or to assess this outcome.

Again, in thinking about integrative learning, you can set specifi c integrative 
learning outcomes for your course, provide an ePortfolio assignment that facilitates 
the integration of your course’s learning outcomes, or both. Next, we talk about 
establishing integrative learning outcomes, followed by a discussion of creating 
your ePortfolio assignment. Finally, we discuss using the process of backward design 
described by Wiggins and McTighe (2005) to help you begin to think about how to 
actually incorporate practices that encourage integrative learning in your classroom. 
Before we talk specifi cally about integrative learning outcomes, however, let’s fi rst 
review what we know about learning outcomes in general.
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42 Key Concepts

LEARNING OUTCOMES

In developing learning outcomes, the fi rst place to start is with the following ques-
tions: What do I hope my students will learn in this class? How will they think and 
feel about the topic after they take the course? What will they be able to do as a result 
of taking this course? Learning outcomes, then, are statements that specify what 
learners will know or be able to do as a result of your course. Learning outcomes are 
usually expressed in terms of what one will know (knowledge), what one will think 
or feel (attitude), or what one will be able to do (skills) after completing a course. It 
is important to note that learning outcomes are focused on what the student does, 
not what the faculty member does. Learning outcomes aren’t about what we cover 
as instructors in a course but what our students are able to know, think, and do after 
completing the course.

Well-written learning outcomes should be

• detailed and specifi c,
• measurable, and
• something that is done by the student and is a result of the learning experience 

in your course or program.

When writing learning outcomes, many faculty fi nd Bloom’s (1956) Taxonomy of 
Educational Objectives, revised by Anderson and Krathwohl (2001), particularly help-
ful. Because the taxonomy identifi es increasing levels of cognitive skills, it can help 
faculty specify the level they hope their students will achieve.

The six levels of the taxonomy from lowest to highest cognitive skills are

1. knowledge/remembering
2. comprehension/understanding
3. application/applying
4. analysis/analyzing
5. synthesis/creating
6. evaluation/evaluating

Using Bloom’s (1956) taxonomy can help you identify verbs to describe student 
learning. Here are some examples of learning outcome verbs:

• knowledge/remembering: defi ne, list, recognize
• comprehension/understanding: characterize, describe, explain, identify, locate, 

recognize, sort
• application/applying: choose, demonstrate, implement, perform
• analysis/analyzing: analyze, categorize, compare, differentiate
• synthesis/creating: construct, design, formulate, organize, synthesize
• evaluation/evaluating: assess, critique, evaluate, rank, rate

Leveraging ePortfolio.indb   42Leveraging ePortfolio.indb   42 8/11/2014   10:52:46 AM8/11/2014   10:52:46 AM

© 2014 Stylus Publishing, LLC www.Styluspub.com



 Retooling Your Syllabus and Teaching 43

Because learning outcomes are supposed to be detailed and specifi c, we suggest 
you avoid some verbs or terms, such as understand, appreciate, know about, become 
familiar with, learn about, and become aware of.

No doubt you have created learning outcomes for your courses already, and they 
might read like this:

• Students will analyze the relationship between the language of satire to literary 
form by the close examination of a selected number of 18th-century texts in 
a written essay.

• Students will be able to apply structured interview techniques in their 
fi eldwork assignment.

• Students will be able to explain the economic and political factors that led to 
the start of the Iraq War.

• Students will develop an argument for a position on a controversial topic 
using literature to support their opinion.

Most faculty we talk with about developing integrative learning outcomes for 
their courses at fi rst insist that they do it in their courses. Of course, we want our stu-
dents to be able to integrate their learning, making connections between prior classes 
or their experiences at home and in the workplace, and we expect them to leave our 
class with this. Students often insist that this occurs in class discussions and in their 
fi nal research papers. It may be true that there are other opportunities to integrate 
learning in their courses, but not all of your students will know and understand that 
this is something they should be focusing on. However, we remind you of the benefi ts 
of being explicit about your learning outcomes. Remember that part of the equation 
of integrative learning is intention. If we don’t make the goal explicit, our students 
don’t have the opportunity to make this learning intentional. If it is useful to develop 
learning outcomes for your course content, it is likely to be useful to develop learning 
outcomes for integrative learning too. As with content-focused learning outcomes, 
the best place to start is with questions such as the following: What do I want stu-
dents to learn? What do I want students to think or feel? And what do I hope stu-
dents will be able to do based on taking this course? Fortunately, the Association of  
American Colleges and Universities (AAC&U) (n.d.) VALUE rubric for integrative 
learning (see Chapter 2, pp. 29–30) can help us focus these learning outcomes too. 
The categories can help us develop specifi c integrative learning outcomes. Table 3.1 
provides some examples of learning outcomes using the guidelines for creating well-
written learning outcomes and the AAC&U (n.d.) categories for integrative learning. 

As you can imagine, stating integrative learning outcomes explicitly will help you 
determine what you do in the classroom and will help students focus their attention 
in the right place. Defi ning learning outcomes is just the beginning. They provide 
the guidance necessary to help you determine what and how you work with your 
students. Once you have determined learning outcomes for your course, it is time 
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to ask yourself how to use your time with your students and what assignments will 
assist them in demonstrating their achievement in these outcomes. We have found a 
model developed by Wiggins and McTighe (2005) called backward design to be help-
ful in conceptualizing what we need to do to incorporate integrative learning into our 
courses. Also, Dee Fink’s (2003) Creating Signifi cant Learning Experiences is a helpful 
process in rethinking one’s syllabus in light of the development of learning outcomes. 
Of course, we think the ePortfolio is one of the assignments you should choose to 
help your students demonstrate achieving your learning outcomes.

BACKWARD DESIGN

According to Wiggins and McTighe (2005), the three steps of backward course design 
are identify desired results, determine acceptable evidence, and plan learning experi-
ences and instruction. By writing clear and specifi c learning outcomes for your course 
overall, and possibly for integrative learning, you have already done the fi rst step.

In determining acceptable evidence, Wiggins and McTighe (2005) are refer-
ring to assignments that facilitate the development of artifacts and allow students to 
demonstrate what you want your students to learn. Thinking through your course 
by focusing on what you’d like to see in the end provides a fresh look on how to 
approach your courses. It isn’t just a matter of deciding which chapters of the text you 
cover and how many pages the fi nal paper should have; the process helps you to really 

Table 3.1
Integrative Learning Outcomes Examples

Integrative 
Learning Category

Example Learning Outcomes

Connections to 
experience

• Students will apply two theories learned from the course 
to their community-based learning experience.

• Students will demonstrate their understanding of Erikson’s 
developmental theory by analyzing their developmental 
path in an autobiographical essay.

Connections to 
discipline

• Students will describe how a historian would analyze the 
problem identifi ed in our community learning project.

Transfer • Students will assess the knowledge from Psych 101 and 
develop a learning plan for this course based on this 
assessment.

Integrated 
communication

• In all written assignments, students will use appropriate 
communication strategies, including use of language and 
visual representations (as discussed in class).

Refl ection and 
self-assessment

• Students will advance their writing skills by refl ecting on 
what they have learned from each writing assignment.
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think about what you as faculty will need to do to facilitate students’ learning what 
you want them to learn. As an example, in Table 3.2 let’s take a few of the integrative 
learning outcomes we identifi ed in Table 3.1 and use this model to think about how 
this translates in the classroom. 

As you can see from these few examples, identifying the learning outcome is just 
the fi rst step. For instance, if you want students to incorporate disciplinary concepts 
into their understanding of a problem, as in the fi rst example, you will need to design 
an assignment that helps the student develop and demonstrate the learning outcome. 
In this case, the assignment is the historical perspectives paper. In addition, you need 
to consider what students need to experience to be able to successfully learn and dem-
onstrate what you want them to learn. Giving background about the topic via lecture, 
reading, and discussion are standard ways we typically help students learn material. 
But smaller assignments that lead to the fi nal project are equally important in help-
ing students achieve our goals. In this case, learning to take fi eld notes and gather 
data from the community organization’s documents is necessary to be able to apply 
the practice of historiography in this course. And fi nally, discussions throughout the 
course about the process leading up to the fi nal assignment can be helpful.

THE EPORTFOLIO IN YOUR CLASS OR PROGRAM

Of course, all the learning outcomes in your course are important, and the ePortfolio 
provides a way for students to demonstrate their competencies in all or some of them 
as well as provides a platform to make sense of how they all fi t together. 

Table 3.2
Integrative Learning Backward Design Example

Learning Outcome Assignment Activities to Support

Students will 
describe how a 
historian would 
analyze the 
problem identifi ed 
in our community 
learning project.

Historical 
perspectives 
paper: 5 
pages using 
historiography 
model

Reading, lectures, and discussions on 
historiography
Smaller assignments:

• Field notes
• Community document reviews
• Historiography quizzes

Class discussions: documentation and 
connection to historical concepts

Students will assess 
the knowledge 
from Psych 101 
and develop a 
learning plan for 
this course based 
on this assessment.

Learning plan 
paper

Psych 101 concept quiz
Missing “data” worksheet:

• Concepts I didn’t know
• Where I can fi nd information

Class discussion: need for transfer of 
information from Psych 101 to Psych 102
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The ePortfolio will likely be one of many assignments you give in a course or one 
that students complete at the end of their program. Typically, the ePortfolio is the 
culminating showcase assignment that allows students to learn and demonstrate their 
learning in all or most of the learning outcomes for the course. If a course learning 
outcome is related to writing abilities or critical thinking or applying a theoretical 
perspective, these competencies would probably show up in the ePortfolio and could 
be evaluated using the ePortfolio. Whether you explicitly state that integrative learn-
ing is a learning outcome in the course, the ePortfolio is where integration of one’s 
learning can and often does occur. It provides a structure for the way all the learning 
outcomes in a course come together. 

You could assign several types of ePortfolios in your course or program: work-
ing, project or task, and showcase. These assignments can stand on their own, but if 
you (or you and your colleagues who are working on a larger ePortfolio process for 
your students) choose, you could use all three of these ePortfolio assignments in your 
course or program. 

A working ePortfolio assignment asks students to collect and refl ect. Students 
are asked to collect all or much of their assignments in the course as well as refl ect on 
their learning through directed refl ection prompts. These artifacts can be housed in 
the working ePortfolio. Students can also be encouraged or directed to collect other 
artifacts, such as photos they have taken that relate to the course or their lives outside 
the course, links to relevant or important websites, and even work done outside your 
course or program. The goal of the working ePortfolio is to help students create a 
space where they can collect and refl ect on a lot of artifacts and content. To create a 
showcase, students have to have something to select, so the collection and refl ection 
part is a very important process.

Students can also be asked to create a project or task ePortfolio, which is focused 
on representing the process and product of a particular project assigned in a course 
or program. These can be individual or small-group ePortfolios. For example, instead 
of a traditional lab book assignment, students could be asked to create an ePortfolio 
to document the process of an experiment, including the process and the outcome. 
This kind of assignment asks students to document the multiple steps necessary for 
completing an assigned task; it also serves as a way to document the fi nal product.

Most ePortfolio assignments are showcase ePortfolios, typically cumulative rep-
resentations of a student’s work in a course or program. They showcase the student’s 
work and can be the fi nished product. These portfolios represent the select, refl ect, 
and assess part of the ePortfolio process. In a showcase portfolio, students select their 
best work and invite feedback and conversation. While a showcase ePortfolio is often 
the culminating assignment in a course or program, it can also be created outside the 
curriculum. The graduation ePortfolio at Clemson University is an example of this. 
ePortfolios designed to advance one’s identity formation, career, or lifelong learning 
are also examples of showcase ePortfolios that can be created outside the curriculum. 
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Figure 3.1 illustrates how these types of ePortfolios can function together. A stu-
dent’s working and project ePortfolios can become a part of his or her showcase 
ePortfolio.

THE EPORTFOLIO PROCESS

How we structure and support the development of any type of ePortfolio is impor-
tant. That is really what this book is about—the pedagogical strategies that help 
students develop integrative learning ePortfolios. Some kind of ePortfolio assignment 
in your course or program is key. Guidelines and sample ePortfolio assignments are 
offered in Chapter 5. And one must include experiences that facilitate and lead up 
to an ePortfolio assignment. Many examples of assignments and the rationale behind 
them are presented in Chapters 4, 6, and 7. These are the activities and assignments 
in the backward design process that lead to the development of assignments, includ-
ing the ePortfolio. 

Whatever the activity, it is imperative to provide students with opportunities 
to become involved in the ePortfolio process. Early in the development of ePort-
folios in education, administrators and faculty recognized that ePortfolios were 
more than just a technological tool. Helen Chen (Cambridge, Chen, & Ketcheson, 
2004) coined the term folio thinking, which refers to the notion that an ePortfolio 
implies “a process of planning, keeping track of, making sense of, and sharing evi-
dence of learning and performance.” B. L. Cambridge (2001) lists three steps stu-
dents can use in creating an ePortfolio—collect, select, and refl ect—which serves 
as the foundation for facilitating the ePortfolio process or folio thinking in our 
courses or programs. Figure 3.2 illustrates an expanded conceptualization of the 
ePortfolio process that can be used in thinking about activities and assignments in 
our courses and programs.

Figure 3.1
Types of ePortfolios

Project
ePortfolio

Working
ePortfolio

Showcase 
ePortfolio
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At the center of the process is refl ection and connection. As we discuss in Chap-
ter 2, integrative learning happens when we intentionally make connections across 
time and context. Refl ection is the mechanism that allows us to make these connec-
tions. As refl ection is in the center, activities and opportunities devoted to helping 
students make connections should be at the forefront of the activities you choose and 
develop in your course. 

Collect refers to having students gather artifacts that could be used in their ePort-
folios. In the context of a course, this means encouraging (or requiring) students to 
keep copies of their assignments, their work in the course, and other things that are 
related to their learning (photos, articles, links to relevant websites, and even ideas). 
Students are not typically in the habit of keeping their work or other artifacts related 
to their learning. Encouraging the practice of collecting one’s work is important 
because without a reservoir of artifacts, it is diffi cult to refl ect on and make connec-
tions with what a student has been learning. As described earlier, working ePortfolios 
involve students in the collect and refl ect parts of the ePortfolio process, but obviously 
these are necessary for any kind of ePortfolio.

The select part of the process relates especially to the development of showcase 
ePortfolios as well as some forms of project ePortfolios. Depending on the purpose 
and audience of the ePortfolio, students can select artifacts that represent their best 
work, or in some cases they may choose work that shows a progression. As you can 
imagine, it is good practice to ask students to refl ect on what they should select, what 
they select, and how and why it is important to their learning. 

The create aspect of the ePortfolio process includes making the ePortfolio, using 
technology to build it, and making decisions about its architecture and structure. 

Figure 3.2
The Integrative Learning ePortfolio Process
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While much of the design of an ePortfolio might be dictated by the assignment you 
give, much of any ePortfolio should be left for students to make their own, which of 
course involves refl ection. 

The communicate part of the ePortfolio process asks students to refl ect on the 
purpose of the ePortfolio and consider their audience as they create it. After all, most 
ePortfolios are created for someone. In addition, an ePortfolio is not a one-way form 
of communication; it demands dialogue or feedback about the contents. This is evi-
dent when a student submits an ePortfolio assignment in a course and receives feed-
back from the instructor. But feedback can be given in many ways, including during 
small-group development of an ePortfolio and through peer review.

The conversation that ensues from the ePortfolio leads to the re-create part of the 
process, in which new thinking and revision or the impetus to create a new ePortfolio 
occurs, perhaps going from a working ePortfolio to a showcase ePortfolio.

Next we provide an example of a particular course and walk you through the pro-
cess of integrating integrative learning and ePortfolios. Family studies is an interdisci-
plinary, term-long second-year general education course that is part of the University 
Studies program. ePortfolios have been used primarily in this yearlong fi rst-year 
course but have begun to be used in sophomore-level courses too. As this is a term-
long course (only 10 weeks), we use this as an example of how an ePortfolio can be 
incorporated in a short period. Some of the students in this class will have taken the 
fi rst-year course, but many will have transferred into Portland State University with 
little or no experience in creating an ePortfolio. However, some created an ePortfolio 
in their Freshman Inquiry course, and in this case, the instructor encourages them to 
build their portfolio on their previous one.

Sonja Taylor, an instructor for this course, decided she wanted her students to 
be able to refl ect on what they had learned in the course and connect it to their 
lived experience. “After all, we all have families and our own experience is part of our 
knowledge and attitudes about family. Understanding this and placing this knowledge 
in the context of the course is important. In fact, I don’t think you can thoroughly 
understand the content without integrating your own knowledge of family” (S. Taylor, 
personal communication, June 28, 2013). Taylor also wants to encourage the develop-
ment of metarefl ection, helping students understand what they have learned and how.

Taylor’s stated learning outcomes have been developed by others in her depart-
ment and are used across all sections of this course. They are in line with the Univer-
sity Studies program’s general education goals:

• Critical Thinking: Analyze the historical, social, cultural, and economic con-
text of family groups through application of relevant theories and conceptual 
frameworks.

• Communication: Increase awareness and communicate with other students and 
faculty to understand diversity of family, socially constructed views of family 
and the impact of assets and risks at the family, community and  societal levels.

Leveraging ePortfolio.indb   49Leveraging ePortfolio.indb   49 8/11/2014   10:52:46 AM8/11/2014   10:52:46 AM

© 2014 Stylus Publishing, LLC www.Styluspub.com



50 Key Concepts

• Diversity of Human Experience: Increase knowledge of the complexity of 
individual and family development and the impact of culture, the economy, 
and public policies on historically marginalized family groups.

• Social and Ethical Responsibility: Increase understanding of individual and 
collective responsibility through examination of disparities in social success of 
individuals and families based upon societal oppression and privilege, and the 
responsibility of social structures to sustain diverse family groups. (S. Taylor, 
personal communication, June 28, 2013)

These learning outcomes don’t completely follow the experts’ suggestions for 
developing learning outcomes, which are a bit vague and may not be easily measur-
able. However, you can certainly see from these outcomes that students will have an 
idea of what they will learn in the course. In addition, this instructor had several inte-
grative learning outcomes. For simplicity, in Table 3.3 we map one of the content-
related outcomes and the instructor’s integrative learning outcomes as we think about 
the backward design for this course. 

Table 3.3 
Family Studies Backward Design Example

Learning Outcome Assignment Activities to Support

Course content: Increase 
knowledge of the complexity 
of individual and family 
development and the impact 
of culture, the economy, 
and public policies on 
historically marginalized 
family groups.

• Final paper on 
issue affecting 
families (e.g., 
same-sex parents) 
using at least 2 
theories from class

• Final paper 
PowerPoint

• ePortfolio

• Class readings

• Class discussions

• In-class activities
• Final paper PowerPoint
• Class readings
• Class discussions
• Final paper
• Final PowerPoint
• ePortfolio instructions

Integrative learning: Students 
will analyze their own family 
as a way to articulate and 
demonstrate understanding 
of the multiple-faceted ways 
of defi ning family.

• Family collage in 
ePortfolio

• Class readings
• Class discussions
• In-class activity
• ePortfolio instructions

Integrative learning: Analyze 
and articulate what has been 
learned in the course about 
the content and about the 
learning process.

• Letter to future 
students in 
ePortfolio

• Class discussions
• Course journals
• ePortfolio instructions

Leveraging ePortfolio.indb   50Leveraging ePortfolio.indb   50 8/11/2014   10:52:46 AM8/11/2014   10:52:46 AM

© 2014 Stylus Publishing, LLC www.Styluspub.com



 Retooling Your Syllabus and Teaching 51

Note in the content-related learning outcomes that students are being asked to 
connect their understanding of family to a variety of perspectives: economic, cultural, 
and public policy. This is an attempt to add integrative learning with this particular 
learning outcome as part of addressing the diversity of human experience learning out-
come for the course. In addition, this instructor explicitly prioritizes integrative learn-
ing in the course through an emphasis on students’ making connections with their own 
family backgrounds and by asking them to make metacognitive connections. Also, 
note that the fi nal paper and fi nal PowerPoint presentation for the class are not only 
assignments on their own but also activities that support the ePortfolio assignment. 
And the fi nal paper PowerPoint presentation is an activity that supports the fi nal paper.

The ePortfolio assignment for this course is, as you would expect, a showcase 
portfolio, demonstrating what students have learned in the course. But the ePortfolio 
for this class also incorporates a type of project ePortfolio, asking students to display 
the major projects for the course in the ePortfolio. These projects are sequential, and 
Taylor describes them like this:

Th e collage provides [a] visual image and lets them think of family in a diff erent way. 
Th e PowerPoint becomes their fi nal paper. Th ey get immediate feedback from me 
and use it for the fi nal paper. With both posted on the portfolio, the students and I 
can see the evolution of their thought process. (S. Taylor, personal communication, 
June 28, 2013)

For those who have created an ePortfolio in earlier courses, this assignment invites 
them to integrate their learning into this course. Their previous ePortfolios serve as 
working portfolios and contribute to their current ePortfolio. This also encourages 
them to see the current ePortfolio as a working portfolio that can be adapted to their 
next ePortfolio. Figure 3.3 is one example of an ePortfolio submitted in this class.

Figure 3.3 
Sample ePortfolio for Family Studies Course
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52 Key Concepts

BALANCING CONTENT AND INTEGRATIVE LEARNING 
GOALS AND OUTCOMES

Many in the academy argue that the goal in our academic courses is to impart knowl-
edge. Thus, the content-related learning outcomes are the most important and 
should require the most attention. We certainly don’t argue that content learning is 
important, whether in an English course or in resident assistant training—students 
need to be taught and learn the content to be able to perform well. However, as learn-
ing theory and research (as we’ve discussed in earlier chapters and more in upcoming 
chapters) tells us, we need context to be able to fully and deeply understand a concept 
and be able to apply it. For example, in the family studies course described earlier, 
students can certainly learn the textbook defi nition of family and will likely be able 
to reliably state that defi nition on a test or in a paper. However, when we ask our 
students to make the connection between the textbook defi nition and their own fam-
ily, they have the opportunity to understand fully the magnitude of that defi nition 
and to even analyze and critique the research-derived defi nition. Does this defi nition 
make sense with their own experience? The context of one’s own family allows one 
to fully take in the concept of family. Of course, many students may be able to get 
to this deep level of connection without explicitly addressing it in the course. But 
many will not, and they will leave having memorized a defi nition for a single test but 
without an understanding of the rich and nuanced concept of family that they will 
continue to develop and understand the rest of their lives.

To us it sometimes seems like a false dichotomy when faculty or staff say they 
don’t have time to create opportunities for integrative learning in their classrooms. If 
the goal of the course is to have students learn about a fi eld, then we need to acknowl-
edge that this learning does not and cannot happen in a vacuum. Without providing 
opportunities for students to integrate their learning with their previous experiences, 
previous courses, an understanding of their learning process, and so forth, we cannot 
expect them to learn the content of our courses as fully as we want them to. Making 
time to help students integrate their learning is important. Part Two provides some 
thoughts on classroom strategies that will help you do this.
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