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APPENDIX G

A Brief History of LCs

Understanding the general concept and history of ‘‘community’’ and the
developmental history of ‘‘learning communities’’ in higher education can
be useful in exploring what is possible for the future of learning communities
(LCs).

General History of ‘‘Community’’

Community is not a static concept. Throughout history, individuals have
come together in small, medium, and large groupings around a common
interest(s) or purpose(s). Often people increasingly refer to cities, towns,
counties, states, regions, nations, continents, and the world as ‘‘communi-
ties.’’ Individuals and groups even make reference to a worldwide commu-
nity through terms such as the World Wide Web and concepts such as the
global village. Regarding the latter, we frequently hear statements such as,
‘‘We are all part of a global community.’’

Further, countless groupings of people are often considered communi-
ties, such as social-networking groups on Facebook; professional associa-
tions; labor/trade unions; membership clubs; religious denominations;
church parishes, congregations, synagogues, or mosques; and television view-
ers/radio listeners to a particular network, station, or program.

Sometimes we design communities around a specific objective or pur-
pose. Other times they evolve naturally, as individuals with a common inter-
est come together. Regardless, communities surround us. This has led to an
abundance of research and literature on community development, which is
beneficial for understanding communities.

Although the aforementioned references to ‘‘community’’ are true, such
colloquial use of the word may prevent educational institutions from under-
standing and implementing successful ‘‘learning communities’’ within their
organizations. Very often such communities have little or no focus on learn-
ing and exist for entirely different reasons. Therefore, it is crucial to discuss
the history and context of LCs, and then distinguish what makes a commu-
nity an LC, which is a focus in the introduction of the book.
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History of LC Development

A ‘‘learning community’’ is not a new concept. It has been tracked from
ancient times to the present. When Socrates gathered students around him
for a question-and-answer session, he formed a very effective ‘‘student
learning community.’’ As stated by McEwan (1993): ‘‘From the early lyce-
ums, to Emerson’s ‘circle of friends,’ to my recent graduate seminar, edu-
cation has always possessed special communities of learners for whom
shared experience has special meaning’’ (p. 4). Through a quick sweep of
history Johnson, Johnson, and Smith (1991) pointed to noteworthy propo-
nents of teaching, who support and otherwise benefit one another through
cooperative community activity, including Quintilion in the 1st century,
Comenius in the 16th century, Lancaster and Bell in the 16th century, the
Common School Movement in the 17th century, and Parker in the 19th
century.

In terms of higher education in the United States, the term learning
community is rooted in the traditions of the colonial colleges, including
Harvard and Yale, which sought to create a community of scholars with
common values. In the early 20th century, education theorists such as
Dewey and Meiklejohn gave accounts of undergraduate education focused
on the value of learning within a community. Decades later those accounts
led to the residential college programs of the 1960s modeled after those at
Oxford or Cambridge, or Harvard and Yale. These unique experimental
colleges and innovative residence halls developed programming to facili-
tate out-of-class learning. They were forerunners of an idea whose time
arrived again in the last decades of the 20th century and that continues to
this day.

During the last two decades of the 20th century, educational research-
ers noted a need for more ‘‘artificially’’ constructed LCs. For example,
Wolfson (1995) recognized that effective informal LCs have existed for
centuries. They are natural phenomena resulting from the innate human
desire to socialize; relate to one another in community; and collaborate in
brainstorming, learning, and solving problems. However, she concluded
that more recently the alienation and isolation of individuals in our society
created the need to ‘‘artificially recreate [sic] the guise of ‘learning commu-
nities’ ’’ (p. 23). Citing the example of the 19th-century quilting bees that
were early forms of LCs, she also pointed out that women have tradition-
ally been more supportive of LCs than men because women place more
value on collaboration than do men. Thus, the greater inclusion of women
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in higher education today correlates to the greater interest in LCs in the
late 20th and early 21st centuries.

In fact, the term learning community did not become prominent in post-
secondary education until the late 1980s and early 1990s. The following fac-
tors contributed to the emerging prominence of this term:

• A Washington state LC project conducted in the late 1980s and the
1990s by the Washington Center for Improving the Quality of
Undergraduate Education

• A 1990 sourcebook on student LCs (SLCs) by Faith Gabelnick and
her associates at the Washington Center, plus their later development
of a national clearinghouse on this topic

• Preliminary research studies on SLCs
• The announcement by the Fund for the Improvement of Postsecond-

ary Education in the early 1990s that it intended to fund innovative
projects on creating SLCs, which were projected to have primary pos-
itive impacts on college student learning and retention

• Compilations of higher education LC studies at the turn of the cen-
tury and beyond that make it clear that SLCs have a positive effect
on student learning and retention

• In addition to a multitude of individual institution endeavors, a num-
ber of large-scale national efforts to promote successful higher educa-
tion SLCs that have been operating since the turn of the century,
including the National Learning Communities Project funded by the
Pew Charitable Trusts; Achieving the Dream: Community Colleges
Count, a project funded by the Lumina Foundation; the Washington
Center’s National Project on Assessing Learning in Learning Com-
munities; and the MDRC Learning Communities Demonstration
Project funded by the National Center for Postsecondary Research,
the US Department of Labor, and eight major foundations

As a result of these and other efforts, use of the term learning community has
become prevalent throughout higher education, and important books have
focused singularly on how to develop effective SLCs that are face-to-face,
how to develop effective SLCs that are virtual, how to develop effective
SLCs that are hybrid/blended in delivery format, how to develop effective
professional LCs (PLCs) that are face-to-face, how to develop effective PLCs
that are virtual, or how to develop effective PLCs that are hybrid/blended in
delivery format. However, none have focused on comparing/contrasting
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these various types of LCs, and on how similar they can be in concept and
operation; nor have they examined how such knowledge can contribute to
optimal learning separately for each type. Similarly, none of those books
have recognized the importance of ‘‘learning organization’’ as a bona fide
type of LC. Thus, the publication of this book.
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APPENDIX H

A Call for and Evidence of Educational Change

The billion-dollar Lumina Foundation for Education determined that only
40% of US adults possess a ‘‘quality’’ two- or four-year college degree. The
foundation’s singular goal is to increase that percentage by 50%—from the
current 40% to 60%—by the year 2025. It intends to do this through enroll-
ing, retaining, and graduating more students in college who are low-income,
minority, first-generation, and adult students. In a September 2010 special
report, the foundation explained:

Quality in higher education must be defined in terms of student outcomes,
particularly learning outcomes, and not by inputs or institutional character-
istics. The value of degrees and credentials—both for the individual and
society as a whole—ultimately rests on the skills and knowledge they repre-
sent. Lumina defines ‘‘high-quality degrees and credentials’’ as having well-
defined and transparent learning outcomes that provide clear pathways to fur-
ther education and employment. The term ‘‘achievement’’ has traditionally
been used to describe these outcomes, but Lumina prefers the simpler term
‘‘learning.’’ Ultimately, learning is what students need, what degrees and cre-
dentials should represent, and what higher education should provide. (p. 1;
emphasis added)

The significance of Lumina’s description of ‘‘quality’’ is threefold. The
description (a) recognizes that measurable student learning objectives are the
fundamental basis for a quality education rather than characteristics of the
institutions, (b) addresses the foundation’s goal of promoting a designated
group’s learning, and (c) promotes the positive impacts of the graduates.

The findings of Arum and Roksa (2011) suggest that the need for such
deeper, quality learning is now even more important than envisioned by
Lumina; it is lacking in many of today’s college graduates. They adminis-
tered the Collegiate Learning Assessment—which measures general critical
thinking, complex reasoning, and communication skills—to a random sam-
ple of 2,300 undergraduate students at 24 collegiate institutions during the
first semester, again at the end of their sophomore year, and a third time at
the end of their senior year. The institutions had been selected to be repre-
sentative of all higher education institutions in the United States.
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No significant gains on such skills were found for 45% of the students
at the end of two years and for 36% at the end of four years of college.
Furthermore, the gap in scores between Black and White students widened
during the four years of college, and students who studied alone had signifi-
cantly higher gains than students who reported studying in groups.

Educational statistics and research findings such as these indicate a seri-
ous need for change throughout higher education pertaining to helping stu-
dents attain success. Such data have led to prominent calls for specific
educational change.

A Clear-Cut Call for Educational Change

The central focus in traditional college classrooms is on ‘‘teaching.’’ How-
ever, in the 1990s, a faculty and student shift in paradigm began to evolve,
from a primary focus on faculty teaching to a focus on student learning in
which the professor becomes more a knowledge/learning facilitator than a
knowledge/learning provider.

Well-designed/implemented student learning communities (SLCs) must
assume a major educational role in order for this shift in paradigm to have
its maximum positive effect on students’ learning and their later roles as
citizens, leaders, and innovators who can ‘‘change the world.’’ Taking this
paradigm shift seriously is essential for any LC to work in an optimum
manner.

Various voices are advocating for this fundamental transformation in the
efforts to better meet individual and societal needs for education. Included
in this transformation is a new vision of what constitutes ‘‘good learning’’
and the types of learning experiences that support good learning. The follow-
ing are examples of these voices and their call for educational change.

The Association of American Colleges and Universities’ (AAC&U) proj-
ect LEAP (Liberal Education and America’s Promise) is a national initiative
that promotes educational changes to help students achieve a set of essential
learning outcomes. According to AAC&U,

LEAP engages the public with core questions about what really matters in
college; connects employers and educational leaders as they make the case
for the importance of liberal education in the global economy and in our
diverse democracy; and helps all students achieve the essential learning
outcomes.
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LEAP promotes the use of essential learning outcomes as a guiding
vision for college learning in the 21st century and the use of high-impact
educational practices to help students achieve these outcomes (see www.aacu
.org/leap/). In a 2007 report titled College Learning for the New Global Cen-
tury, AAC&U called for a set of educational outcomes aligned with the
challenges of a complex and volatile world to be a new priority. These out-
comes are knowledge of human cultures and the natural and physical world,
intellectual and practical skills, personal and social responsibility, and integ-
rative learning.

Kuh and Ikenberry (2009) concluded that education is not where it
should be in assessing student learning and using the results to improve
achievement of intended learning outcomes. They suggest that the most
important challenge facing institutions is finding ways to productively use
information about learning outcomes to guide decisions and improve teach-
ing and learning.

We subscribe to B. L. Smith, MacGregor, Matthews, and Gabelnick’s
(2004) view that thoughtfully designed and implemented LCs can deepen
the ways students and teachers learn. However, there has been a substantial
gap in our understanding of how LCs contribute to the accomplishment of
such learning. The majority of studies on the impact of LCs focus on vari-
ables that are easily quantified including retention, student grades, and stu-
dent satisfaction. The more difficult task of understanding how the design
of LCs and implementation of curriculum enhances what students know
and are able to do has received less attention (Taylor, Moore, MacGregor, &
Linblad, 2003).

Recent national studies begin to fill in this void and support the power-
ful impact that LCs can have on student learning if they are effectively
designed. In 2007, the National Survey of Student Engagement (NSSE)
developed a set of experimental questions to explore the impact of LCs when
students take two or more classes together. Approximately 2,800 respondents
from 39 institutions answered these questions.

The results indicated that student participation in LCs was associated
with gains in deep learning, general education (writing, speaking, thinking
critically), vocational skills, and an enriched social life. In addition, partici-
pants in LCs provided higher rankings on the NSSE’s five benchmarks of
effective educational practice (i.e., active and collaborative learning, aca-
demic challenge, student faculty interaction, supportive campus environ-
ment, and enriching educational experiences) than did students not in LCs.

Similarly, the National Project on Student Learning in Learning Com-
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munities established the influence of intentional design on student learning.
This project, which involved a number of two- and four-year institutions
across the country, explored the question of what kind of learning LCs make
possible. To explore this question, institution teams used a qualitative assess-
ment protocol to review student work with a focus on evidence of student
learning. The project revealed the relationship between integrative and inter-
disciplinary curriculum, the power of examining student work collectively,
and the nature of disciplinary grounding in student work (Lardner & Mal-
narich, 2008).

As our discussion indicates, the multifaceted call for educational change
makes clear that what is needed is widespread application of intentional and
optimally designed LCs that will maximize deep student learning throughout
higher education. In other words, it is a call for what we have called ‘‘power-
ful learning communities,’’ and the design and implementation of such pow-
erful learning communities is what this book is all about.

Evidence That LCs Can Meet the Need

LCs are ultimately designed to improve the quality of learning for an identi-
fied group, and as made clear in the previous section, the need for such
improvement is momentous. It must be remembered, however, that no mat-
ter how important and persuasive the stated need and purpose, the proposed
solution needs clear-cut and persuasive empirical evidence that it will yield
the desired results as well. What follows are reports of major research study
findings that concretely support the conclusions that LCs can optimize stu-
dent learning for most students, lead to other important outcomes for stu-
dents, and help advance our society.

A decade ago, many educators still had the erroneous idea that LCs
merely meant arranging for a cohort of students to take a set of courses
together. Although there may be a benefit to student learning when a group
of students is brought together, this is only the initial step in helping them
perceive that their cumulative education is really part of the big picture of
life itself.

In their landmark study, Pascarella and Terenzini (2005) examined
results of thousands of experimental and quasi-experimental studies on stu-
dent learning. They calculated contribution to improvement of student
learning over traditional methods of instruction (lecture and question/
answer), with other factors controlled; their findings are summarized in
Table H.1.
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Although the findings reported in Table H.1 support the crucial role
that LCs can play in optimizing student learning (a 10% improvement over
traditional instruction), the numbers would undoubtedly have been even
more compelling if the approach had differentiated effective (powerful) LCs
from ineffective ones. Furthermore, if learning for mastery, cooperative
learning, small-group learning, and so on are intentionally incorporated into
powerful LCs, we would expect the overall impact to multiply greatly. In
other words, effective integration of these strategies (each done well) in a
holistic manner into an effective LC model should maximize positive
outcomes.

What ties these approaches together is involving students in active com-
munity, as suggested by the following old Chinese proverb: ‘‘Tell me and I’ll
forget. Show me and I may not remember. Involve me and I’ll understand.’’
The learning of students in such a group is optimum when they are required
and effectively prepared to share with and teach one another in a hands-on,
demonstrative manner what they have learned.

A study by Dale (1972), although an old one, empirically confirmed this.
He found that people tend to remember 10% of what they read, 20% of
what they hear, 30% of what they see, 50% of what they hear and see, 70%
of what they say, and 90% of what they both say and do. In their most
beneficial form, LCs require both saying and doing, and membership, for-
mat, linkages, and programming (curriculum and activities such as student
journals, simulations, and collaborative learning) are purposefully designed

TABLE H.1
Unique contributions to learning for specific learning strategies.

Learning Strategy Unique Learning Improvement

1. Learning for mastery 16–25%
2. Cooperative learning 19%
3. Small-group learning 19%
4. Supplemental instruction 15%
5. Constructionist approaches 6–16%
6. Computer-assisted instruction 12%
7. Active learning 10%
8. Learning communities 10%a

Note. Adapted from Pascarella and Terenzini (2005).
a Note that in calculating this percentage the authors made no attempt to differentiate effective LCs from
ineffective LCs.
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to facilitate maximum learning amount, mastery, effectiveness, and effi-
ciency. Members of an effective LC will interact for learning purposes both
inside and outside the classroom and will include study across academic
disciplines.

In its 2007 report on the NSSE, the Indiana University Center for Post-
secondary Research made the following statement: ‘‘Students who took part
in one or more ‘high-impact’ practices such as a LC . . . reported greater
levels of deep learning and greater gains in learning and personal develop-
ment’’ (p. 14). As documented in Lenning and Ebbers (1999), and as more
definitive studies supporting those conclusions have since shown, improved
student learning and better grades/academic achievement are not the only
benefits of effective SLCs. High-quality organized student involvement with
peers and faculty—both inside and outside of class—leads to both student
perceptions of success and actual measured success on the desired student
outcomes listed in Table H.2.

The research also indicates that LCs can improve campus quality of life;
curricular coherence and integration, both in the minds of the students and
in actuality; and interactions with and connections to the external world
beyond the campus. Participation also has important benefits for faculty, as
summarized in Table H.3. These studies of LCs found that the results
reported applied across types of individuals and across all types of postsec-
ondary institutions.

The discussed research findings make clear the potential importance to
individuals and groups of implementing powerful LCs within postsecondary
education. However, we can fully realize the potential only if educators go
beyond lip service to this far-reaching concept.

Many experts in the virtual area have concluded that powerful LCs are
at least as important for optimum learning to occur online as they are in
face-to-face settings. No matter what the mode of learning, educators must
plan for and implement vibrant, well-designed LCs tailored uniquely to each
institution in a serious, intentional, organized, and effective manner. In addi-
tion, educational policy makers at the local, state, and federal level need to
provide broad and targeted incentives for such institution-wide planning and
implementation.

The National Center for Education Statistics (2009) reports that age-
related, economic, cultural, and racial diversity continue to increase within
postsecondary education. Based on the breadth of results of the LC out-
comes studies that we have discussed, effective LCs provide the best potential
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TABLE H.2
Documented student outcomes of effective SLCs.

Learning and Related Skills
• Greater student learning
• Higher grades
• Experiencing of intellectual richness in learning
• Less absenteeism and tardiness
• Better student retention/persistence
• More effective academic skills and problem-solving ability
• Better ability to conceptualize, organize, and understand

Motivation
• Achievement of motivation and commitment to learning
• Intellectual empowerment
• Improved responsibility for completing assignments, openness to take on difficult

tasks, and task persistence
• Greater self-understanding, personal/social maturity, and common sense
• Greater commitment and loyalty to the institution, the curricular discipline, and

one’s studies
• Higher educational and degree aspirations

Community
• Better attitude toward and ability to bond with and engage more fully in learning
• Intellectual interaction with, liking, respect for, commitment to, and caring for

peers
• Increased interaction with instructors and higher level intellectual interactions
• Improved social and group skills for individuals, including leadership,

communication, and listening skills
• Expanded campuswide interest and involvement
• Superior ability to meet both academic and social needs and bridge the gap between

the academic and social environments
• Enhanced amount and quality of intellectual interaction with faculty and peers
• More satisfaction with the institution, the instructors, the environment, and their

educational experiences
• Career attainment and advancement

Note. In addition to Lenning and Ebbers (1999), see Tinto (2000), Guell (2003), Taylor et al. (2003),
Shelley and Epperson (2007), Dunlap and Pettitt (2008), and Lardner and Malnarich (2009).
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TABLE H.3
Documented outcomes for faculty members of effective LCs.

Outcomes for the Individual Faculty Member
• Helps break down faculty member’s isolation
• Broadens faculty member’s perspectives
• Improves faculty member’s satisfaction with teaching and the institution

Outcomes for the Faculty Community
• Increases mutual faculty trust
• Builds up faculty community and cooperation
• Encourages curricular integration and continuity
• Motivates faculty sharing and information exchange

Note. See Lenning and Ebbers (1999).

for maximizing student learning in such diverse environments because they
help all group members meet designated deeper learning objectives.

As is true in athletics or any other line of endeavor, just because the
potential is great does not mean it will become actuality. Achieving that
potential requires filling in the missing pieces, getting the word out in a
manner that will stimulate concerted action among key ‘‘players,’’ and pro-
viding knowledge and training that will lead to ‘‘best practice’’ action on the
front lines. Building effective communities of learners throughout the land,
institution by institution, program by program, and course by course, can
create environments to help advance the whole society. This book empha-
sizes how to group, plan for, initiate, and build such tailored LCs.
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APPENDIX I

Within-Class LCs Defined

a. Groups of Four

Groups of four randomly selected individuals sit and work together on a
common problem. The instructor introduces the problem and task, answers
any questions, and assists students if they cannot assist one another on the
task. Formal goals for the group are not stressed, and individuals are not
responsible for the group’s achievement. The group could report orally to
the class or turn in a group homework assignment.

b. Learning Pairs

Learners are paired with the person next to them to comprehend a particular
situation, conduct an application, or solve a problem. Three specific distinc-
tive and recognized versions are Think-Pair-Share, Three-Step Interview, and
Pairs Check.

1. Think-Pair-Share. Pairs of students are given a topic or problem and
provided time to think about it before the designated partners pair
up to discuss the answer each arrived at, compare written notes, and
decide together on the best answer. Then the pairs share their conclu-
sions/answers with the class, perhaps in a round-robin fashion. The
answers given are often recorded and then discussed by the entire
class.

2. Three-Step Interview. This interview process is designed to take the
place of traditional group discussion. Self-selected or assigned pairs
of students interview each other about a particular topic or problem,
then reverse their roles. Later, each person shares with the class or in
a group of four—two pairs joined—what they learned from their
partner. In the interview, they must (a) establish rapport, (b) obtain
information, and (c) bring the interview to a desirable close.

3. Pairs Check. Pairs of students take turns solving problems. After
every two problems, they check answers with another pair of students
and celebrate in some way if they all agree. If they do not agree, they
discuss the differences in their answers and try to come up with an
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answer they can all agree on, which in turn could lead to delayed
celebration.

c. Roundtable

A group is formed for a short or longer portion of a class or a set of class
periods to discuss issues, problems, and/or strategies with others around the
‘‘table’’ in an open, honest, and direct manner. It is important that everyone
be seen as equal and that there is no designated leader. Everybody has a say.

d. Numbered Heads Together

In the manner of a game, groups of four are given a question. Then each
member of the group thinks about an answer and writes it on his or her own
paper. The teammates put their heads together to share answers and reach
consensus on the right answer. Each team selects a member to stand and be
ready to answer aloud to the class when asked.

e. Send a Problem

Each member of a small group decides on a problem and writes it on a recipe
card or piece of paper. Then the group members take turns asking their
question of the group. If the group has reached consensus on an answer, that
answer is written on the back of the card/sheet; if not, the group revises the
question until an answer can be agreed upon and recorded on the back. The
group then exchanges question cards/sheets with another group. That group
arrives at a consensus answer to each question and then compares that
response to what is written on the back of the card/sheet. If their answer is
different, they write it on the back. After all the cards/sheets are completed,
they are sent back to the originating group to discuss.

f. Circles of Learning

This approach calls for arranging groups of learning communities (LCs)
throughout the classroom. Each group should have no more than six mem-
bers and be arranged in a circle. The group works as a team to understand
and complete homework, construct or develop a product (such as a composi-
tion or a group presentation), share ideas with one another, help one another
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find answers to questions or prepare for a test, and so on. The leader praises
the group and members as appropriate; that recognition serves as a reward
for them as they are successful in the endeavor.

As refined for use in the college classroom, experiences that the faculty
member can arrange include peer editing, structured academic controversies,
cooperative reading pairs, group class presentations, laboratory groups, and
drill review pairs.

g. Student Teams and Achievement Division (STAD)

This approach promotes utilizing LC groups within the classroom to com-
pete against one another. The reward is often recognition in a class newslet-
ter, although rewards that are more tangible, such as small prizes, may be
given to successful groups and members. Accountability of individuals to the
group is enforced by such means as having each person’s score on a quiz
contribute to the team score. Students’ scores may also be adjusted in terms
of improvement over previous performance.

h. Jigsaw I, II, and III

In this approach (Aronson, 2008), each member of the group brings unique
knowledge and/or assigned research to the group, with the intention of
integrating each person’s contributions with what other group members
bring. Jigsaw I involves each member within the classroom having access to
information that comprises only a portion of the overall lesson. Each mem-
ber’s assignment is different from other team members’ assignments. The
group integrates the separate information from each member into a whole,
before the teacher covers it for the entire class. For the steps involved in
using jigsaw, see www.jigsaw.org/steps.htm.

Slavin (1995) added competition between groups to form Jigsaw II. Both
cooperative and individual performance incentives/rewards are provided,
and the process and content are designed so that each team member has an
equal chance to contribute to the team score. Individual incentives are rele-
vant because each team member is held individually accountable for her or
his separate performance.

Jigsaw III adds a ‘‘cooperative test review’’ to Jigsaw II (Kagan, 1992). In
this case, individual scores provide individual accountability; these scores are
summed to determine team scores. For more recent developments in this
approach, see www.jigsaw.org/overview.htm.

PAGE 15................. 18322$ APPI 01-11-13 12:04:10 PS

15



i. Group Investigation

Student self-regulation of learning activities is the focus. Cooperative group
tasks and means are included as is a set of goal incentives. Six specific stages
are used in implementing the approach:

1. The instructor assigns the general topic, and the class conducts dis-
cussion to reach student agreement on the subtopics to explore.

2. Each LC is assigned one of the subtopics and discusses how it should
be investigated.

3. The students in each LC work together to implement the data/infor-
mation gathering as agreed upon for their subtopic.

4. The students in the LC collaborate in analyzing, evaluating, and
integrating the information that they each gathered and plan a group
presentation on the subtopic for the class.

5. Each LC makes its planned summary presentation to the entire class.
6. The instructor and the class evaluate the reports, presentations, and

individual contributions, and the instructor provides group and indi-
vidual recognition as appropriate.

j. Co-op Co-op

This approach is similar to group investigation and generally involves the
use of student teams and achievement divisions or Jigsaw II before a unit is
begun (see Kagan 1985, 1989). To motivate students, it builds on students’
natural curiosity, intelligence, and desire to advance their understanding and
to communicate their knowledge to others. In step 1, the instructor encour-
ages all students in the class to discover and express their interests in a subject
as stimulated by a set of readings, lectures, and/or exercises and experiences.
Unless the students are already working in teams, step 2 involves assigning
all students to groups of four to five members.

In step 3, each group selects a main topic with the instructor’s assistance
and support, and then the group subdivides the topic into minitopics that
will each provide one individual’s contribution to the group effort. Each
group member researches her or his topic (step 4) and then shares the infor-
mation learned with the rest of the group (step 5). After all the students in
the group have presented their findings, the group discusses the findings
(step 6) and incorporates them into a group presentation (step 7) that is
presented to the whole class (step 8). In step 9, the instructor assesses the
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individual papers and presentations on the mini-topics. Group members
assess each student’s individual work within the group, and the entire class
discusses and assesses each group’s presentation.

k. Teams-Games-Tournaments (TGT)

Teams-Games-Tournaments is similar to the STAD approach except that it
involves a component of individual competition. Students of the same ability
compete one-on-one in formal tournaments, with each student representing
her or his team and winning points for that team. In subsequent rounds,
winners compete against winners, and losers against losers. Quizzes are given
to the individual students, and results are used to assign course grades to
individuals.

l. Team-Assisted Individualization

In this approach to collaborative/cooperative learning developed by Slavin,
Madden, and associates at Johns Hopkins University (Slavin, 1984), all stu-
dents work alone on assignments that are individualized to each participant.
However, the students are also assigned to a team, and team members use
answer sheets to check one another’s worksheets and practice tests. Individ-
ual students are responsible for ensuring that their teammates are prepared
to take the final test for each unit, which is a reason some have called this
approach ‘‘team-accelerated instruction.’’

Discussion and peer tutoring are guaranteed to occur because students
are required to seek help from their teammates before going to the instructor
for help. Team scores, which consist of the average number of units covered
in each four-week period and the average of the scores that team members
earn on the tests for the completed units, are kept for each team. Therefore,
this approach to learning emphasizes both individual and group accountabil-
ity and reward. Certificates can be awarded to those groups meeting specified
criterion levels.

m. Tribes LCs

The concept of tribes was developed and refined over a 25-year period by a
chemist who became interested in the chemistry between people. Within a
classroom, student peers are grouped into yearlong tribes or LCs that vary
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in size from three for preschoolers to five or six for high school students
or adults. (A school that has had its faculty and staff trained in the tribes
methodology by one of more than 400 available certified trainers is called a
‘‘tribes LC.’’)

Each tribe (tribes LC) is selected to be balanced in terms of student
gender and other relevant factors. The application of specially designed strat-
egies and processes often leads to ongoing, long-term tribal community
results. Each tribal member learns to apply a set of collaborative skills and to
value inclusion, caring, self-esteem, individual difference, attentive listening,
community, goal setting, problem solving, assessment, celebration of achieve-
ments, mutual respect, appreciation, support, and cooperation. See Gibbs
(2006) for latest developments.

n. Peer Teaching

Peer teaching involves students learning from and with one another through
sharing experiences, ideas, and information/knowledge. Peer teaching takes
several forms, such as the following:

1. Supplemental Instruction. This type of instruction provides peer-
facilitated study sessions for difficult or hurdle courses specifically
selected for such support. The sessions are led by qualified and
trained undergraduate leaders who must attend the classes with the
students, work under the guidance of an experienced supplemental
instruction supervisor, and encourage students to practice and discuss
course concepts during the study sessions. Study sessions are open to
all students in the targeted course. The availability of supplemental
instruction is announced at the first session of the course and gener-
ally begins approximately six weeks prior to the first examination.
They are taught to integrate course content and study skills, facilitate
learning, and give the instructor feedback.

2. Mathematics Workshops. Daylong mathematics workshops involve
the use of peer teachers who are trained to help students make the
transition from mathematics courses in high school to mathematics
courses in college in order to be prepared for college calculus. Stu-
dents are taught how to read and dissect complex problems effec-
tively, work together and support one another over an extended
period of time in the mathematics domain, develop effective compu-
tational and reasoning skills necessary to solve problems completely
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and without errors, and develop confidence in their ability to under-
stand and solve problems using deductive reasoning.

3. Writing Fellows. Programs recruit and train good student writers to
become ‘‘writing fellows,’’ who work with their peers on writing in
courses across the curriculum. The writing fellows read drafts of stu-
dent papers sympathetically and provide constructive criticism in
one-on-one conferences to discuss such matters as analysis, argumen-
tation, clarity, organization, and style.

o. Other Within-Class LCs

There are numerous variations for within-class LCs. For additional within-
class LCs, see Gregory and Kuzmich’s (2009) 61 ‘‘strategies’’ for sustaining
and renewing professional LCs and student LCs.
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APPENDIX J

More Details About Learning Pertaining to Delivery Formats for SLCs

Chapter 3 discussed how face-to-face, virtual, and hybrid learning communi-
ties (LCs) are alike and different. The following three sections provide addi-
tional specific suggestions for these three student LC (SLC) delivery formats
as they particularly apply to SLCs.

Face-to-Face LCs

To create effective groups that may be used in any face-to-face LC structure,
instructors should attempt various formats. Types of groups used in some
face-to-face SLCs include collaborative learning, miniconferences, and
Socratic Seminar formats. Cooperative learning couples the individual as
well as group-learning atmosphere to enhance understanding and evaluation
of content. Creating an atmosphere of achievement through collaboration
enhances student inquiry, personal communication skills, and use of skills.

The intent of using cooperative learning within an SLC is creation of
interdependency that requires all participants to strive for mutual benefit.
See Appendix I for examples of cooperative learning. Another SLC activity,
the Socratic Seminar, is used for reflection, not action. The activity is
intended to establish clarity and expands meaning while providing an oppor-
tunity to listen with intent, gain knowledge, and share individual perspec-
tives. Although many types of seminars exist, we discuss only two here. The
first is a seminar that is conducted using prior student knowledge. The pro-
fessor formulates one or more questions for students to consider. These ques-
tions should require students to use knowledge introduced in prior lessons
and to speak from a particular perspective or experience.

Next, students are divided into LCs of four to seven people. A clarifier
or facilitator is chosen and printed versions of the question(s) are dissemi-
nated so that all can see it clearly. The clarifier/facilitator for each group is
not a disseminator of information, simply one who keeps track of the time
and topic and facilitates group reflection. The clarifier/facilitator presents the
question(s) to the group. The other students participate by sharing stories,
ideas, books, and other information to support their stance on the
question(s).
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The second type of Socratic Seminar is text based. This format requires
students to use a given text from which to draw facts and inferences. To
encourage a smooth process students are reminded to be open and honest
during responses. The intent is to stimulate inquiry, not provide rudimen-
tary facts. The professor should emphasize that the activity is an evolution
of ideas supported with information gleaned from articles, paintings, music,
film, objects, or books.

Table J.1 provides rules that participants should follow in this second
type of Socratic Seminar. Because students conduct the seminar, professors
should know what to look for during student participation. Students should
be thoughtful while still showing independence of thought. No participant
should judge others, and students must be able to accept ideas that may not
be similar to their own. In addition, students should show an ability to
understand others while still being able to stand by their own beliefs. Finally,
all dialogue should include self-respect and intellectual integrity.

Group projects and miniconferences are two ways to assist students in
taking ownership of their learning. However, assessment and guidance dur-
ing the process are essential. The use of rubrics (maps of expected learning)
helps students identify desired skills and objectives identified by the profes-
sor. Students can use summary sheets to identify the presentation or engage-

TABLE J.1
Rules that everyone must follow in the Socratic Seminar.

1. The leader must start by establishing common definitions of the vocabulary used
in the open-ended question.

2. Students who want to participate must use a specified cue to gain the facilitator’s
attention and refer to the ‘‘text’’ to make points.

3. Passing or being quiet is allowed, but participation must be shown through active
listening.

4. Students must ask questions, rather than remain confused about a point in the
conversation.

5. All comments or questions must stay on topic.
6. The speaker must share with the group, not the professor.
7. Students must listen assertively while filtering what others have to say.
8. It should be assumed that if students think they are talking too much, they are.
9. All conversation and comments must be civil.

10. This is a dialogue, not a debate—ideas must be generated instead of ‘‘right’’
answers to questions. There must always be time to debrief.
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ment success of other groups (Borda, Kriz, Popejpoy, Dickinson, & Olson,
2009). These sheets contain comments and ranking based on information
contained within the rubric provided. Finally, self-assessment and reflection
help students honestly assess personal participation and assistance during the
learning process.

Virtual LCs

Beck and Wade (2006) describe student engagement and new learning from
gaming. Situated learning found in gaming (Lave & Wenger, 1991) develops
learning processes related to the context from which it occurs. The process
creates virtual experiences of engagement from multiple participants to reach
a goal and establish reliance on peers. Social network analysis (SNA) is a
mapping method to measure and identify patterns of interaction within a
group or community. SNA tracks the exchange of information or actions
between individuals, groups, and networks. Using SNA with virtual LCs
allows a school to track whom students respond to, how often they respond,
and what type of learning happens based on these networks. Dawson’s (2010)
SNA discoveries suggest that degree and centrality are positive predictors in
students’ learning in SLCs.

Most universities and many high schools now use online learning man-
agement systems (LMSs) such as Blackboard, Angel, CourseSites, and
Moodle to help construct effective SLCs. The most common use within
these systems involves discussion forums. Although asynchronous by design,
these forums provide a venue for creating a threaded discussion one could
use as a prior reference when continuing a discussion. Other tools include
blogs, teaming, chatting, and wikis.

Researchers are beginning to collate the analysis of LMSs and student
learning. Campbell and Oblinger (2007) developed a predictive model of
student attrition, and Morris, Finnegan, and Wu (2005) discovered the time
spent in online learning and academic performance. This venue for SLCs is
new in educational history but growing exponentially every day. As more
data are collected, online LCs will begin to replace some current-day
practices.

New and useful applications for online LCs are showing up every day.
There are programs for online storage of research and informative educa-
tional links that can be accessed by professors and students through clicking
a button. One such available application is called Diigo (see www.diigo
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.com). This free application comes with a toolbar for highlighting text and
creating sticky notes that can be applied directly to a PDF or Word format.
Then the source can be captured in a screen shot to ensure that the informa-
tion will always be available even if the hosting site no longer exists. Students
can also make public or private notes that are saved along with the article or
book. Finally, students have the ability to send this resource to others in
their LC in order to build a repository of quality research for the course.

Hybrid LCs

The use of both face-to-face and online LC structures provides the flexibility
of online learning along with in-person interaction benefits. The hybrid
structure provides the instructor with the best of both theoretical and tech-
nological benefits. Students interact, own learning, and deepen connections
made between courses.

A new program on the market to help with student collaboration and
discussion ‘‘pings’’ the instructor each time an entry is created. The Piazza
discussion forum (www.piazza.com) is easy to create and transferable to an
LMS or to a content management system through the use of an iframe, a
gadget that picks up the website and allows an instructor to move it into an
existing website. Thus, if the university is using Moodle, and the instructor
wants to be notified each time a student poses a question or needs clarifica-
tion, he or she can input Piazza onto the site via an iframe. Strategies such
as this connect the student and teacher with little effort. The teacher can
track conversations through threads, key words or tags, or per student
request. The format promotes teacher input when class is not in session and
allows student conversations in real time.

On the homepage, the left side of the screen lists the threads based on
questions asked by the instructor. The right side of the screen shows the
actual post and has buttons available for instructor response, endorsement,
or clarification of misconceptions. Each post tracks tag or key words so that
the instructor can run statistics to note the direction of student thought in
addition to understanding of vocabulary used within lessons and assign-
ments. This free open-source program was created in 2010 and made with
college students’ collaboration in mind.

SLCs are effective ways of ensuring student retention, learning, and transfer.
The use of SLCs with the help of powerful professional LCs can continue to
bring about a student-focused learning environment in colleges across the
nation.
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APPENDIX K 
The Role of Conceptual Frameworks in Learning Communities 

 

 

How Each Instructional Design Framework Pertains to 

Learning Communities 

 

Bloom’s Taxonomy of Educational Objectives 

Bloom, B. S. (ed.) (1956). Taxonomy of Educational Objectives: The 

Classification of Educational Goals. Handbook 1: Cognitive Do-

main. New York: McKay. 

 

Bloom’s taxonomy offers various categories of learning with increasing 

levels of complexity. One primary benefit of this taxonomy is the shift 

from transformation of facts to higher-order thinking and problem-

solving skills. Learning community developers should consider how 

structured learning activities develop base-level learning and encourage 

student movement to higher levels of cognition. For example, students 

develop knowledge and comprehension through initial activities. Sub-

sequent learning activities should encourage students to develop deeper 

learning through application, analysis, or synthesis.  

 Instructors in a learning community might think about how the 

sequence of learning activities can work to promote increasingly com-

plex thinking in students. An initial research activity to find and review 

relevant information sources can help to build students’ knowledge of a 

specific subject matter. A follow-up assignment might ask students to 

take the information from the initial research project and conduct an 

analysis of how thinking about the issue/problem/subject has changed 

over time (e.g., application and analysis). Faculty developers might use 

this same sequencing strategy, but design the type of assignments using 

a backward approach. The final assignment may consider a current 

problem or issue within the field or discipline. The initial assignments 

would then offer students the opportunity to research components of 

the problem to build their understanding and knowledge base in prepa-

ration for the final assignment. 
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Gagne’s Eight Types of Learning and Five Types of 

Learned Capacity 

 

Gagne, R. M. (1965). Conditions of Learning. New York: Holt, Rine-

hart and Winston. 
 

Gagne introduces several important concepts that shape instructional 

design. First, Gagne notes the need to identify and classify learning 

outcomes, analyze the learning process, and then formulate tasks that 

support the intended outcomes and learning process. This introduces a 

“backward design” process where developers begin with the intended 

outcomes and consider how the structured activities support that end 

goal. Second, there is an emphasis on the importance of drawing on 

students’ previous knowledge as part of the learning process. Lastly, 

Gagne indicates that solving problems, discovering, and creating de-

pend on a sound base of knowledge and extensive practice. 

 These concepts can greatly influence the design of a purpose-

ful learning community. Imagine that one of the outcomes associated 

with a learning community is to enhance students’ effectiveness in 

teamwork. The developers of the learning community need to form an 

explicit understanding of the intended outcome in order to best struc-

ture the learning experiences. Here the developers might intend to help 

students formulate team goals, develop action plans to accomplish the 

goals, and evaluate achievement of goals. The developers will then 

need to develop specific tasks that help students identify goals and 

strategies to promote achievement of the goals. They will also want to 

find ways to help students integrate their previous knowledge and expe-

riences related to teamwork (e.g., recalling actions that either helped or 

interfered with effective teamwork in the past). The developers will 

want to make sure that their activities provide students with a base 

knowledge and shared understanding of teamwork, but then offer them 

extensive opportunities to practice their teamwork skills. 

 

Ausubel and Robinson’s Six Hierarchically Ordered Categories 

Ausubel, D. P. and Robinson, F. G. (1969). School Learning: An Intro-

duction to Educational Psychology. New York: Holt, Rinehart and 

Winston. 
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Ausubel and Robinson indicate that meaningful learning requires that 

the presented material has logical meaning, that relevant ideas are pre-

sent in the learner’s cognitive structure, and that the learner has the 

ability to link new concepts. Their work encourages movement beyond 

rote learning in an effort to allow the learner to relate information to 

existing knowledge and to take into account the complexity associated 

with the task or concept. Effective teachers need to provide scaffolding 

by presenting information in a logical order and illustrating the connec-

tion among ideas to allow integration into students’ cognitive structure. 

Along the way, teachers need to guide learners by correcting errors. 

 Think about a learning community around the concepts of 

statistics and quantitative literacy. Following the concepts above, the 

developers will want to make sure that the material has a clear connec-

tion to the learners’ experiences. If the material has no logical meaning 

or an unclear application, then it may be difficult to move beyond rote 

learning. Learning activities should look to build the cognitive struc-

tures or understanding in each individual student so that they are able to 

articulate and explain relevant concepts in their own words. Students 

might also debate the findings from a specific study in an effort to illus-

trate the complexity of quantitative research and interpretation of data. 

The teacher will want to develop several check point activities along 

the way to make sure that students understand new concepts and are 

able to link the information in a meaningful way. For example, the 

teacher might provide students with a case study that offers general 

background information and results. Students then would consider how 

they would explain the study to someone who was unfamiliar with the 

research in an effort to both scaffold students’ understanding and to 

identify any errors in students’ application of their knowledge. 

 

Williams’s Model for Developing Thinking and Feeling Processes 

Williams, F. E. (1970). Classroom Ideas for Encouraging Thinking and 

Feeling. Buffalo, NY: DOK Publishers. 

 

Williams’s model offers a unique view of learning though the incorpo-

ration of affective processes. Williams advocates for the use of diverse 

26



 

 

teaching strategies to encourage creative output from students that re-

quire both thinking and feeling. This model also considers the benefits 

of encouraging students to explore various learning opportunities, indi-

cating that these activities can promote student willingness and cour-

age. 

 Students in a teacher education program might participate in a 

series of classroom observation activities. Students could then engage 

in a series of written reflections that encourage them to consider what 

they learned from the observations (e.g., what were effective teaching 

strategies, how did the teacher effectively address behavioral issues, 

what aspects of the lesson design promote better understanding) and 

what they felt throughout the experience (e.g., excitement about their 

career choice, anxiety about the ability to teach). As students continue 

observations throughout the semester, they might begin to develop 

greater appreciation for the content of the course and a higher sense of 

confidence in their ability to become a teacher in the future. 

 

 

Hannah and Michaelis’s Comprehensive Framework for Instruc-

tional Objectives 

Hannah, L. S. and Michaelis, J. U. (1977). A Comprehensive Frame-

work for Instructional Objectives: A Guide to Systematic Planning 

and Evaluation. Reading, MA: Addison-Wesley. 

 

Hannah and Michaelis suggest that instructional activities should move 

students to greater independence and higher levels of commitment. The 

end result of effective instructional design is autonomous learners with 

a genuine commitment to learning. 

 One pedagogical strategy that seeks to promote both inde-

pendence and high commitment is problem-based learning. These ac-

tivities provide students with open-ended problems that require them to 

identify their existing knowledge, find information to fill gaps in un-

derstanding, develop strategies to solve the problem, explore results of 

implemented strategies, revise strategies, and determine end results. All 

of these activities serve to promote students’ independence. As students 

engage in the process, they often develop a genuine commitment and 
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interest in the learning process. Learning community developers should 

consider similar high independence/high commitment learning strate-

gies. 

 

 

Stahl and Murphy’s Domain of Cognition Taxonomic System 

Stahl, R. J., and Murphy, G. T. (1981). “The Domain of Cognition: An 

Alternative to Bloom’s Cognitive Domain Within the Framework 

of an Information Processing Model.” ERIC Document Reproduc-

tion Service No. ED 208 511. 

 

Stahl and Murphy’s taxonomy aligns with Bloom’s model. The addi-

tional component that may be valuable to program developers is the 

suggestion to think through how students transform, internalize, organ-

ize, use, and generate ideas. Learning community developers may think 

through how they promote a learning environment that allows students 

to develop new thoughts and ideas, connect those ideas to their existing 

knowledge, share the ideas with other students, and generate new ideas. 

Purposeful group activities that include both individual thinking activi-

ties and group sharing and integration activities can help students ex-

plore new ways of thinking. This taxonomy suggests that teachers pro-

vide multiple opportunities for independent and group work in order to 

promote higher levels of learning. 

 

Biggs and Collis’s SOLO Taxonomy 

Biggs, J. B. and Collis, K. F. (1982). Evaluating the Quality of Learning – 

the SOLO Taxonomy. New York: Academic Press. 

 

Biggs and Collis describe the increasing complexity in students’ under-

standing through different levels of response. For example, students at 

the unistructural level form simple and obvious connections but fail to 

grasp the significance of these connections. Students at the multistruc-

tural level are able to make several connections, but do not see the me-

ta-connections between these smaller connections. Students at the rela-

tional level can see the significance of the connections among the vari-
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ous parts to the whole issue or concept. The key goal for designers is to 

move students to deeper levels of processing.  

 This taxonomy can be used to identify and define curriculum 

objectives based on the cognitive characteristics of the learners. Stu-

dents who are new to a subject will likely fall at the unistructural level, 

but may benefit from discussion activities that promote new ways of 

thinking about the connections among various concepts. In contrast, 

students at the end of the semester might experience an open-ended 

problem in a team setting which would encourage them to see several 

connections and how they relate to the overall problem. 

 

 

Quellmalz’s Framework of Thinking Skills 

Quellmalz, E. S. (1987). “Developing Reasoning Skills.” In J. R. Baron 

and R. J. Sternberg,eds., Teaching Thinking Skills: Theory and 

Practice. New York: W. H. Freeman. pp. 86–105. 

 

Quellmalz promotes the value of project work, specifically targeting 

extended problem-solving activities. This framework urges teachers to 

emphasize a full problem-solving process, rather than isolated compo-

nents (analysis, comparison, inference, evaluation). This strategy sug-

gests that learning activities should incorporate all aspects of the prob-

lem-solving process, rather than develop a series of individual activities 

that focus on a single component (e.g., comparison). Teachers might 

consider providing students with the necessary understanding of the 

various components before encouraging students to engage in a full 

process that requires them to integrate the components in a meaningful 

way. 

 

 

Presseisen’s Models of Essential, Complex and Metacognitive Think-

ing Skills 

Presseisen, B. Z. (1991). “Thinking skills: meanings and models revis-

ited.” In A. L. Costa, ed., Developing Minds: A Resource Book for 
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Teaching Thinking. Alexandria, VA: ASCD Publications. pp. 47–

53. 

 

Here we emphasize two aspects of Presseisen’s model that influence 

the design of powerful learning communities. First, it is important to 

examine the kinds of materials that are available to enhance students’ 

thinking. The amount of information available to students is often 

overwhelming. Teachers need to identify useful information sources 

that promote both essential and complex thinking skills. Note here that 

there are several powerful sources of basic information that are readily 

available. Consider the development of Kahn Academy, which pro-

vides a series of video tutorials on a variety of topics. While it may be 

easy to access this baseline information, students also need materials 

that encourage complex thinking to address new problems. 

 Second, Presseisen’s model provides details of ways to en-

courage the development of metacognitive skills. Learning community 

developers should find ways to encourage students to monitor their task 

performance, explain how they selected specific strategies, determine 

the impact of their selected strategy, and articulate understanding of 

appropriate strategies as a result of their learning experience. This at-

tention to metacognition suggests that learning tasks and assignments 

include space for students to engage in this type of work. 

 

 

Merrill’s Instructional Transaction Theory 

Merrill, M. D., Jones, M. K. and Zhongmin Li (1992). “Instructional 

Design Theory: Classes of Transactions,”Educational Technology 

32 (6), 12–26. 

 

We want to promote one concept from Merrill’s theory. Learning 

community developers should design interactive pedagogical strategies. 

For example, learning activities might include a prompt where the 

group thinks through the connections among their ideas and under-

standing regarding a concept. A concept map activity—where students 

write out various concepts about a specified topic and then draw con-

nections among the concepts—would allow for a deeper understanding 
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of how the group’s thinking is organized. From here, students could 

then engage in elaboration, where they pulled in their knowledge or 

understanding of other concepts/topics that relate to the initial concept 

map. These mapping activities represent interactive strategies that lead 

to better understanding and retention. 

 

Anderson and Krathwol’s Revision of Bloom’s Taxonomy 

Anderson, L. W. and Krathwol, D. R. (eds.) (2001). A Taxonomy for 

Learning, Teaching and Assessing: A Revision of Bloom’s Taxon-

omy of Educational Objectives. New York: Longman. 

 

Anderson and Krathwol emphasize the use of Bloom’s taxonomy in 

course planning, instruction, and assessment. In particular, they empha-

size the importance of aligning these three components. We suggest 

that Anderson and Krathwol offer important framing questions that can 

help to guide LC developers in planning, instruction, and assessment. 

Consider the following questions: 

 

 What is most important for students to learn in the limited 

time available? 

 How does the plan and delivery of instruction result in high 

levels of learning? 

 How does one select and design assessment instruments that 

will produce accurate information about what students are 

learning? 

 How do we ensure objectives, instruction, and assessment are 

consistent? 

 Learning community designers should consider these ques-

tions at the start as an effective tool for planning, implementa-

tion, and assessment. 

 

Gouge and Yates’s Art Project Taxonomies of Arts and Reasoning in 

Thinking Skills 

Gouge, K. and Yates, C. (2002). “Creating a CA Programme in the 

Arts: The Wigan LEA Arts Project.” InM. Shayer and P. Adey, 
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eds., Learning Intelligence: Cognitive Acceleration Across the 

Curriculum from 5 to 15 Years. Buckingham, UK: Open Universi-

ty Press. 

 

Gouge and Yates’s taxonomies help to expand the types of assignments 

created to invite critical thinking and reasoning skills. Here we empha-

size the idea that assignments involving creative arts can enhance stu-

dents’ symbolic reasoning, critical reflection, and experimentation. 

Learning community developers might think about different types of 

assignments and allowing flexibility in the types of media that students 

use to represent their thinking. 

 

 

 

How Each Knowledge Building Framework Pertains to 

Learning Communities 

 

Romiszowski’s Analysis of Knowledge and Skills  

Romiszowski, A. J. (1981). Designing Instructional Systems: Decision 

Making in Course Planning and Curriculum Design. London: 

Kogan Page. 

 

Romiszowski introduces a learning cycle that encourages meaningful 

goal-directed activities. This model includes a plan-do-review cycle 

where students experience the opportunity to develop knowledge and 

skills through targeted activities.  

 Consider the example of an engineering learning community 

that uses the STAR model to conduct mock interviews. First, the facul-

ty introduces the STAR model (situation, task, action, result). Students 

in the learning community then answer behavioral interview questions, 

being sure to include all of the components of the STAR model. After 

the interview, peers provide feedback on the quality of responses. This 

short example offers one way of structuring a goal-directed activity 

around the plan-do-review cycle. 
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Wallace and Adams’s “Thinking Actively in a Social Context” Model 

(1990) 

Wallace, B., & Adams, H. B. (1993). TASC: Thinking Actively in a 

Social Context. Bicester, UK: A B Academic Publishers. 

 

Wallace and Adams introduce a structured way to help students engage 

in active thinking. They emphasize a problem solving model where 

students are encouraged to ask: What do I know about this? How many 

ideas can I think of? Which is the best idea? What have I learned? They 

also note the importance of social interaction in developing higher 

thinking processes. 

 For example, a faculty member teaching an engineering design 

course taught a lesson on the design of a kilowatt meter. The faculty 

member brought in a kilowatt meter and began the class by asking first-

year students, “What do you know about this object?” After repeating 

the question several times, the group began to realize that they did not 

know much about the kilowatt meter. They then were able to think 

about what things they did not know about the object and specific in-

formation that they wanted to find out. This active learning engaged 

students in an open dialogue which helped them to understand their 

limited knowledge and to identify the gaps in their understanding. The 

social interaction was uncomfortable at first, but soon students realized 

that others likely had similar levels of understanding and wanted to 

pose similar questions. 

Hauenstein’s Conceptual Framework for Educational Objectives 

Hauenstein, A. D. (1998). A Conceptual Framework for Educational 

Objectives: A Holistic Approach to Traditional Taxonomies. Lan-

ham, MD: University Press of America. 

 

Hauenstein offers a holistic educational framework that gives designers 

several key items to consider. First the framework acknowledges that 

individuals construct knowledge from their own experiences. Second, 

individuals learn as whole persons, meaning that the learning process is 

closely connected with their thoughts, experiences, emotions, motiva-

tions, and perceptions. Third, the subject matter from various disci-
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plines is interconnected. Fourth, curriculum and instruction should be 

student-centered. 

 Several of the previous models emphasize the influence of 

previous experiences on how individuals construct knowledge. This 

holistic model also causes designers to consider how individuals bring 

their own knowledge and experiences to the process of constructing 

new knowledge. Learning community designers might consider how 

their assignments allow individuals to integrate previous knowledge 

and experiences into their responses.  

 For example, does an assignment allow or encourage students 

to think about what other disciplinary understandings could help to 

frame a response or help to understand an issue. A true student-

centered model invites the student to be a partner in the learning pro-

cess. Assignments that include open-ended problems allow students to 

explore new ways of thinking, rather than trying to repeat specific facts 

or information. 

 

Vermunt and Verloop’s Categorization of Learning Activities 

Vermunt, J. D. and Verloop, N. (1999). “Congruence and Friction be-

tween Learning and Teaching,”Learning and Instruction9, 257-

280. 

 

Vermunt and Verloop encourage teachers to examine the congruence 

and friction between student’s self-regulation of learning and teacher 

regulation of learning. They suggest that different levels of regulated 

learning should be used throughout the course.  

 Learning community faculty might incorporate strategies that 

encourage shared regulation of learning (e.g., have students present 

arguments and organize class discussion). This activity allows students 

and faculty to guide the learning process. At other times, it may be 

more effective to have strong teacher regulation (e.g., telling the pro 

and con arguments surrounding an issue and pointing out different pos-

sible conclusions). This strategy may be helpful when students do not 

have a full understanding of the general issues, when discussing a sen-
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sitive topic that may be difficult for students to self-regulate effectively, 

or when working with new students who may be less accustomed to 

shared regulation. 

Marzano’s New Taxonomy of Educational Objectives 

Marzano, R. J. (2001). Designing a New Taxonomy of Educational Ob-

jectives. Thousand Oaks, CA: Corwin Press. 

 

Marzano’s taxonomy of educational objectives introduces an important 

framework that informs the design of educational objectives, curricula, 

and assessments. Marzano suggests that the curriculum includes several 

levels of thinking: cognitive, metacognitive, and self-reflection. In ad-

dition, Marzano advocates for the spiraling of curricula—introducing 

concepts and thinking skills which are then reinforced in several addi-

tional learning experiences at later points in time. This spiral curricu-

lum encourages learners to go deeper in their thinking as they progress 

to activities such as analysis, knowledge utilization, monitoring the 

execution of knowledge, and examining the ability to learn. 

 An engineering learning community that includes understand-

ing of design as one of its educational objectives might include a spiral 

curriculum throughout several learning experiences. New students first 

need to understand various principles of design and learn various tools 

and techniques. There may be several individual assignments or activi-

ties that target specific aspects of the design process (e.g., definition of 

problem, exploration of alternatives, or analysis of design and perfor-

mance). As students become more proficient with the individual parts 

of the design process, they may receive more complex problems that 

integrate several steps. The end project may be an open-ended design 

problem where students engage in the entire process. Ultimately, the 

faculty may decide that it is important to include principles of design in 

several courses and may discuss ways of incorporating aspects of this 

educational objective in later courses as well. 
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Sternberg’s Model of Abilities as Developing Expertise 

 

Sternberg, R. J. (2001). “Giftedness as Developing Expertise: A Theory 

of the Interface between High Abilities and Achieved Excellence,” 

High Ability Studies 12 (2), 159–179. 

 

Sternberg posits that learning occurs through an interaction of six ele-

ments: metacognitive skills, learning skills, thinking skills, knowledge, 

motivation, and context. Here we focus on the last two components 

which are somewhat unique compared to the other models in this sec-

tion. First, Sternberg introduces an important concept—that motivation 

is central to learning. Second, Sternberg suggests that individuals 

should attend to context by placing an emphasis on both the creative 

and practical aspects of the content. 

 Learning communities clearly offer an opportunity to enhance 

motivation for learning. While other learning experiences may focus on 

the knowledge, cognitive skills, learning skills, and thinking skills, 

there is great potential for a structured learning community to create an 

environment that motivates learners in new ways. The dynamic learn-

ing environment where a community engages in collaborative work 

offers the potential for both reinforcement and challenge. The emphasis 

on creative and practical aspects of content also seems to fit well with 

the learning community model. We are aware of several learning com-

munities that focus on professional development within a specific dis-

cipline (practical) as well as several learning communities that encour-

age interdisciplinary thinking (creative). Learning community develop-

ers should consider ways that they can enhance student motivation and 

can create contexts that allow the learning to invite both creative and 

practical applications. 

 

How Each Developmental Framework Pertains to 

Learning Communities 

 

Piaget’s Social Interaction and Constructivistic Learning Theories 

Piaget, J. (1977). The Development of Thought: Equilibration of Cogni-

tive Structures. New York: Viking Press.  
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Piaget concludes that when information cannot be easily assimilated or 

internalized, the “knowledge structure” for the individual must be 

changed in order for that knowledge to make sense in that person’s 

mind.  He contended that these knowledge structures, which he called 

“schemas,” can be endlessly linked and woven as new learning oc-

curs— either individually or collaboratively within groups.  Further-

more, well-designed external “inputs” (along with individual manipula-

tion of existing schemas in ways that allow new relationships among 

them to become apparent) will cause learning to increase beyond what 

would otherwise occur. We believe such learning occurs in an optimum 

manner within well-designed, powerful learning communities of any 

type. 

 

 

Sanford’s Readiness, Challenge, and Support 

Sanford, N. (1966). Self and Society. New York: Atherton Press. 

 

Sanford was one of the first scholars to note the relationship between 

the college environment and student development. Here we highlight 

two of Sanford’s insights. First, there are cycles of differentiation and 

integration, where students learn more about their own personality 

(how they are unique) and how that personality shapes their identity 

(integration as a whole person). Second, students need a balance of 

support and challenge where the collegiate environment pushes them to 

succeed, while at the same time, providing adequate support along the 

way. These concepts help learning community developers think about 

the necessary structures to promote the psychosocial and identity de-

velopment of students. 

 

 

Freire’s Dialogic Model of Educational Practice 

Freire, P. (2000). Pedagogy of the Oppressed. New York: Continuum. 

 

Freire suggests that dialogue within a powerful learning community be 

designed to be a means of transforming social relations within a learn-
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ing community into new understandings of content and society rather 

than merely being a technique for instructional practice. In some ways, 

dialogue is a collaborative process of “relearning” where everyone 

brings knowledge into the learning environment and the interactive 

dialogic process brings new meaning to that knowledge, giving the 

learning community members a critical view on reality. This learning 

occurs as participants seek to alleviate the tension that develops when 

familiar and unfamiliar knowledge, ideas or understandings conflict 

with one another. By their nature, powerful learning communities pro-

mote dialogue, and developers should strive to invite dialogue that 

transforms social relations according to Freire’s model. 

 

 

Perry’s (1970) Theory of Intellectual and Ethical Development 

Perry, W. G. (1970). Forms of Intellectual and Ethical Development in 

the College Years. New York: Holt, Rinehart andWinston. 

 

There are stages of development in cognitive and ethical (differentiat-

ing “right” from “wrong”) thought. These stages of development, 

whetherfor groups or individuals, move from dualism (depending com-

pletely on authority) to multiplicity (own opinion in which meaning 

and context are relative and constructed in one’s own mind). The goal 

in student learning communities is to shift thinking toward the upper 

end. Although Perry does not speak to how best to accomplish that 

transformation, he sets the stage for thinking about such design consid-

erations. In designing learning communities, developers should strive 

to encourage independent learning through appropriate questioning of 

authority and enable students to think about their own thinking and 

value systems and making progress. 

 

 

Astin’s (1984) Involvement Theory 

Astin, A. W. (1984). “Student Involvement: A Developmental Theory 

for Higher Education,”Journal of College Student Personnel25, 

297–287. 
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Of great significance is Astin’s declaration that “the student’s peer 

group is the single most potent source of influence on growth and de-

velopment during the undergraduate years” (p. 398) and the most influ-

ential source for values, beliefs, and goals (Astin, 1993). Astin further 

proclaims that student-to-student interaction has the strongest effect on 

a student’s leadership development.  In explaining the relation between 

peerleadership and student learning and development, Astin asserts 

peer leadershipas having both psychological and sociological influ-

ences. First, the peer group constitutes a group of individuals from 

whom the student seeks acceptance and approval—the psychological 

perspective. Second, the peer group establishesand enforces norms for 

the group to which the student has a desire to conform—the sociologi-

cal perspective. From the above description, student participation in a 

powerful student leaning community that emphasizes such interactions 

and involvements will contribute in a positive manner to student reten-

tion, learning, and loyalty to the institution. 

 

 

Kolb’s Learning Styles (1984) 

Kolb, D. A. (1984). Experiential Learning: Experience as the Source of 

Learning and Development. Englewood Cliffs, NJ: Prentice Hall. 

 

Kolb believes learning is the process whereby knowledge is created 

through a learning cycle in which experience is translated through re-

flection into concepts. In turn, these reflective concepts guide active 

experimentation and the choice of new experiences. The theory pre-

sents a cyclical model of learning, consisting of four stages shown here. 

One may begin at any stage, but must follow each of the others in se-

quence: 

 

 concrete experience (or “DO”) 

 reflective observation (or “OBSERVE”) 

 abstract conceptualization (or “THINK”) 

 active experimentation (or “PLAN”) 
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Kolb identifies four learning styles that correspond to these stages. 

These styles highlight conditions under which learners learn better. The 

styles are: 

 

1. assimilators, who learn better when presented with sound logical 

theories to consider; 

2. convergers, who learn better when provided with practical applica-

tions of concepts and theories; 

3. accommodators, who learn better when provided with “hands-on” 

experiences; and 

4. divergers, who learn better when allowed to observe and collect a 

wide range of information. 

 

Learning community developers should develop activities that include 

all four stages and conditions appropriate for learners in each style. 

 

 

King and Kitchener’s (1994) Reflective Judgment Model 

King, P. M., & Kitchener, K. S. (1994). Developing Reflective Judg-

ment: Understanding and Promoting Intellectual Growth and Crit-

ical Thinking in Adolescents and Adults. San Francisco: Jossey-

Bass. 

 

King and Kitchener indicate that reflective judgment is a neglected 

facet of critical thinking. Reflective thinkers actively construct 

knowledge. They also recognize that knowledge claims need to be 

viewed in relation to the context in which they were generated.  

 Following this model, learning community developers need to 

help learners think more reflectively and make more reasoned judg-

ments. Developers also need to recognize that learners have different 

assumptions about knowledge and the process of acquiring knowledge 

that influence the strategies students use to solve ill-structured prob-

lems. (“Ill-structured” refers to an open-ended problem that encourages 

students to explore the problem-solving process; there is not a desig-

nated structure such as a story problem). For example, students in the 
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pre-reflective thinking stage place a higher emphasis on experts and 

may not recognize the existence of uncertainty. Students at the quasi-

reflective stage recognize that uncertainty exists, but may have difficul-

ty using evidence to justify beliefs.  

 Several of King and Kitchener’s suggestions for practitioners 

are important to emphasize here. They note the importance of recogniz-

ing differences in students’ epistemic assumptions. Professionals, in 

turn, need to respond to individual differences and match learning ex-

periences with various assumptions about learning. King and Kitchener 

also suggest that educators familiarize students with ill-structured prob-

lems in their own discipline or area of expertise. King and Kitchener 

repeat Sanford’s call for both challenge and support – encouraging stu-

dents to make judgments, explain what they believe, engage in thought-

ful analysis, and practice higher-level reasoning skills. 

 

 

Baxter Magolda’s (1999) Theory of Self-Authored Learning 

Baxter Magolda, M. 1999. Creating Contexts for Learning and Self-

Authorship: Constructive-Developmental Pedagogy. Nashville, 

TN: Vanderbilt University Press. 

 

Baxter Magolda suggests that students pose three questions during their 

journey toward self-authorship. These questions are: How do I know? 

Who am I? and How do I want to construct relationships with others? 

Educators seeking to promote students’ ability to develop self-

authorship should give constructive instruction that allow for self-

reflection, clear interpretations of self-beliefs, and active involvement 

in meaningful activities. Baxter Magolda’s suggestions for improving 

educational practice rely on the core belief that learning is a relational 

activity, which learning communities can support. 
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APPENDIX L 
Websites Pertaining to Learning Communities for “100-Institution 

Survey” Colleges and Universities 

 

 

Prior to initiation of the “100-Institution Survey,” the authors of the 

book studied the institutional websites for all 100 of the colleges and 

universities selected for the survey to learn as much as they could 

ahead of time about both student and professional learning communi-

ties at all of those institutions. Pertinent URLs identified during that 

exercise have been re-examined since the survey was completed and 

are believed to be stable and long-term. LCs for students are listed first 

for all 100 of the institutions followed by a separate listing of their LCs 

pertaining to professionals. It must be remembered, however, that par-

ticular institutional website content (including the entire URL) may be 

deleted or changed (presumably updated) at any time. 

 

“100-INSTITUTION SURVEY” COLLEGES AND UNIVERSI-

TIES’ WEBSITES PERTAINING TO STUDENT LCS 

 

1. Abraham Baldwin Agricultural College 

 http://www.abac.edu/lc/application/; 

 http://www.abac.edu/learningcommunities/faq.cfm 

2. Appalachian State University 

 http://housing.appstate.edu/pagesmith/186 

3. Arizona State University 

 http://www.asu.edu/housing/success/resColleges.html 

4. Berkeley City College (formerly Vista CC) 

http://www.berkeleycitycollege.edu/wp/title3/about/for-students/ 

5. Bowling Green State University 

 http://www.bgsu.edu/colleges/as/pcc/; 

http://www.bgsu.edu/offices/sa/reslife/communities/index.html 

6. Brigham Young University 

 http://academy.byu.edu/pdf/welcomePacket.pdf; 

 http://academy.byu.edu/joining.jsp?term=20095; 

http://saas.byu.edu/advisement/newstudent/checklist/SpecialProgra

ms_Classes/Freshman_Academy.html; 
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 http://freshmanmentoring.byu.edu/ 

7. Brooklyn College 

http://www.brooklyn.cuny.edu/web/academics/honors/first.php 

8. Bunker Hill CC 

 http://www.bhcc.mass.edu/lc2010/; 

http://www.bhcc.mass.edu/learning-communities/ 

9. Cabrillo College 

 http://www.cabrillo.edu/services/aces/ 

10. Cabrini College 

 http://www.cabrini.edu/llc; 

 http://www.cabrini.edu/Academics/Living-and-Learning-

Communities/ 

11. Cascadia CC 

 http://www.cascadia.edu/about_cascadia/proven_learning_environ

ment/learning_communities.aspx 

12. Cerritos College  

 http://www.cerritos.edu/lcp 

13. Chandler-Gilbert CC 

 http://www.cgc.maricopa.edu/academic-affairs/learn-comm 

14. Citrus College  

 http://www.citruscollege.edu/success/lc; 

http://www.citruscollege.edu/success/lc/Pages/default.aspx;http://

www.citruscollege.edu/academics/bridges/Pages/default.aspx 

15. College of Charleston 

http://fye.cofc.edu/learningcommunities/index.php;http://nsp.cofc.

edu/llc/index.php 

16. Collin County CC 

 http://www.collin.edu/academics/learningcommunities/ 

17. Colorado State University 

http://www.lc.colostate.edu/;http://www.housing.colostate.edu/hall

s/rlc.htm 

18. Crafton Hills College 

http://www.craftonhills.edu/Degrees_and_Certs/Learning_Commu

nities.aspx 

19. Cuyahoga CC 

 http://www.tri-

c.edu/studentsuccess/ctclearningcommunity/Pages/Default.aspx; 
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http://www.tri-

c.edu/studentsuccess/ctclearningcommunity/Pages/Default.aspx 

20. De Anza College 

 http://www.deanza.edu/linc/ 

21. Delta College 

http://www.delta.edu/learningcommunities/studentinformation.asp

x 

22. Dickinson College 

  http://www.dickinson.edu/academics/first-year-

programs/learning-communities/; 

 http://www.dickinson.edu/student-life/orientation/Learning-

Communities/ 

23. Dominican University 

 Has professional learning communities, but does not have formal 

student learning communities as such, although informal SLCs un-

doubtedly occur in conjunction with the seminars described at 

http://www.dom.edu/departments/corecurriculum/seminars/ 

24. Duke University 

 http://www.studentaffairs.duke.edu/rlhs/programs-services/living-

learning-communities 

25. Eastern New Mexico University 

 http://www.enmu.edu/future-students/freshmen/communities.shtml 

26. Elgin CC 

http://www.elgin.edu/searchsite.aspx?searchterm=learning+comm

unities 

27. Flagler College 

 http://www.flagler.edu/academics/academic-services/ignite; 

 http://flaglerignite.com/documents/Flagler_College_QEP.pdf 

28. Florida Atlantic University 

 http://www.fau.edu/housing/Living-

Learn-

ing_Community/index.php;http://www.fau.edu/class/LearningCom

munity/index.php 

29. Fresno Pacific University 

 http://www.experiencefpu.com/STEM 

30. George Mason University 

 http://ncc.gmu.edu/student-info/learning-communities; 
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 http://transitions.gmu.edu/living-learning-communities-llcs/; 

 http://cornerstones.gmu.edu/ 

31. Grossmont College 

 www.grossmont.edu/suejensen/project_success.htm 

32. Guilford Technical CC 

 http://www.gtcc.edu/community/learning-community.aspx 

33. Hawaii CC 

 http://hawaii.hawaii.edu/tnm/LCOM.html 

34. Highline CC 

 http://flightline.highline.edu/ibest/co-teaching.php 

35. Hobart and William Smith Colleges - 

http://www.hws.edu/studentlife/orientation/guide_lc.aspx 

36. Holyoke CC 

http://www.cfkeep.org/html/snapshot.php?id=70545768896626 

37. Indiana University. Purdue University. Fort Wayne - 

http://new.ipfw.edu/offices/fye/communities/ 

38. Inver Hills CC 

 http://www.inverhills.edu/ProgramsAndMajors/LearningCommuni

ties.aspx 

39. Iowa State Universit 

 http://www.lc.iastate.edu/; http://www.housing.iastate.edu/life/lll/; 

http://www.admissions.iastate.edu/learning_communities.php 

40. J. Sargeant Reynolds Community College 

 http://www.reynolds.edu/LC/default.htm; 

 http://www.reynolds.edu/LC/transferequirements.pdf 

41. Kennesaw State University 

 http://www.kennesaw.edu/fyp/students/learning_communities.html 

42. Kingsborough CC 

 http://www.kbcc.cuny.edu/faculty/learning_communities/Pages/de

fault.aspx 

43. Kutztown University of Pennsylvania 

 http://www.kutztown.edu/CET/learning_communities.html 

44. LaGuardia CC 

 http://www.lagcc.cuny.edu/lc/  

45. Lane CC 

 http://www.lanecc.edu/lc/ 

46. Lehigh Carbon CC 
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 http://www.lccc.edu/academics/learning-communities 

47. Long Beach City College 

  http://www.lbcc.edu/LearningCommunities/ 

48. Loyola University Chicago 

 http://www.luc.edu/learningcommunity/WhyJoin.shtml 

49. MCC Blue River 

 http://mcckc.edu/classes/creditclasses/learningenhancement/overvi

ew.asp 

50. Medaille College 

 http://www.medaille.edu/learning-communities 

51. Miami University (Ohio) 

http://www.units.muohio.edu/saf/reslife/reslife/livingatmiami/llcov

erview.php; 

 http://www.hdg.muohio.edu/Housing/LivingLearningCommunities

/; 

 http://www.units.muohio.edu/saf/reslife/reslife/livingatmiami/llcov

erview.php; 

 http://www.units.muohio.edu/celt/faculty/flcs/miami/ 

52. Middle Tennessee State University 

 http://www.mtsu.edu/housing/livelearn.shtml 

53. Minnesota State University, Mankato 

 http://www.mnsu.edu/fye/communities/ 

54. North Seattle CC 

 https://northseattle.edu/year-learning 

55. Pace University 

 http://www.pace.edu/center-academic-excellence/advising-

pace/resources-students-0/core-curriculum/core-

requirements/learning-communities-0 

56. Passaic County CC 

 http://www.pccc.cc.nj.us/prospective/academics/academic-

departments/english-as-a-second-language/paired-courses-and-

learning-communities 

57. Portland State University 

 http://www.pdx.edu/unst/ 

58. Principia College 
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 http://www.prin.edu/cgi-

bin/framer.cgi?school=college&url=/users/els/departments/fye/fye

5&department=academics&home=fye 

59. Richland College 

 http://www.richlandcollege.edu/learncom/program.php 

60. Saint Louis University 

 http://www.slu.edu/x27509.xml; 

 http://www.slu.edu/x25041.xml 

61. San Diego City College 

 http://www.sdcity.edu/LearningCommunities;http://www.sdcity.ed

u/CollegeServices/StudentSupportResources/LearningCommunitie

s/FrequentlyAskedQuestions#1 

62. Seattle Central CC 

 http://seattlecentral.edu/~ghinck/CSPthematrixmain.htm;http://ww

w.seattlecentral.edu/international/scccmedia_pdf/time_magazine_a

rticle.pdf 

63. Skagit Valley College 

 http://www.skagit.edu/imageuploads/file1748.pdf; 

 http://www.skagit.edu/news3.asp_Q_pagenumber_E_2040; 

http://www.skagit.edu/directory.asp_Q_pagenumber_E_363 

64. St. Lawrence University 

 www.stlawu.edu/fyp 

65. Stonehill College 

 http://www.stonehill.edu/x17915.xml 

66. SUNY Cortland 

 http://www2.cortland.edu/offices/advisement-and-

transition/advising/pre-major-learning-communities.dot 

67. SUNY Potsdam 

 http://www.potsdam.edu/academics/specialprograms/learningcom

munities/index.cfm 

68. Syracuse University 

 http://lc.syr.edu/future-students/why-

join/index.html,http://lc.syr.edu/future-students/which-

one/communities/honors.html 

69. Tacoma CC Bridge Program 

 http://www.tacomacc.edu/eLearning/instructionaldesign/ 

70. Texas A&M International University 
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  http://www.tamiu.edu/fye/LearningCommunities.shtml 

71. The Catholic University of America 

 http://firstyear.cua.edu/; 

 http://residencelife.cua.edu/programs/index.cfm 

72. The Evergreen State College 

 http://admissions.evergreen.edu/#curriculum 

73. The Pennsylvania State University 

 http://www.bk.psu.edu/Academics/learningcommunities.htm;http:/

/www.hfs.psu.edu/housing/undergraduates/slo.shtml;http://www.b

k.psu.edu/StudentLife/28802.htm 

74. The University of Iowa 

 http://www.uiowa.edu/admissions/undergrad/housing/learning-

comm.html 

75. University of Alabama at Birmingham 

 http://main.uab.edu/Sites/DOE/FLC/ 

76. University of Central Arkansas 

 UCA Residential Colleges: www.uca.edu/residential; 

 EDGE Residential College in State Hall: 

www.facebook.com/ucaedge; 

 Hughes Residential College in Hughes Hall: 

www.facebook.com/ucahughes; 

 The Stars Residential College in Short/Denny Hall: 

www.facebook.com/ucastars; 

 STEM Residential College Arkansas Hall: 

www.facebook.com/ucastem; 

 EPIC Residential College in Bear Hall: 

www.facebook.com/ucaepic; 

 Minton Commuter College: www.facebook.com/ucamcc 

77. University of Connecticut 

 http://livelearn.uconn.edu/;http://www.LC.uconn.edu 

78. University of Denver 

 http://www.du.edu/livinglearning/ 

79. University of Hawaii at Manoa 

 http://manoa.hawaii.edu/freshman/ace.html 

80. University of Illinois–Urbana 

 http://www.housing.illinois.edu/Current/Living-Learning.aspx 

81. University of Maryland–College Park 
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 http://www.scholars.umd.edu/about/history.cfm; 

 http://www.resnet.umd.edu/llp/; 

 http://www.scholars.umd.edu/execdir/assessment.cfm 

82. University of Michigan 

 http://www.lsa.umich.edu/mcsp/; 

 http://www.lsa.umich.edu/mlc/ 

83. University of Nebraska–Lincoln 

 http://www.unl.edu/learncom/; 

 http://www.unl.edu/learncom/learning-community-descriptions 

84. University of New Mexico 

 http://freshman.unm.edu 

85. University of North Carolina–Charlotte 

 http://lc.uncc.edu/ 

86. University of North Carolina–Greensboro 

 http://learningcommunities.uncg.edu/; 

 http://hrl.uncg.edu/living_on_campus/sics.php;http://ure.uncg.edu/

prod/news/tag/learning-communities/ 

87. University of North Dakota 

 http://und.edu/student-life/housing/residence-halls/living-

learning.cfm 

88. University of Northern Colorado 

 http://www.unco.edu/housing/places/Residential_Learning_Comm

unities.html 

89. University of Oregon 

 http://firstyear.uoregon.edu/FYP_Pages/FYP_Seminars.html; 

 http://housing.uoregon.edu/reshalls/academic_programs.php; 

 http://oregoncarnegienetwork.uoregon.edu/global-oregon/ 

90. University of Rhode Island 

 http://housing.uri.edu/info/living-learning-communities.php 

91. University of Texas at Arlington 

 http://www.uta.edu/universitycollege/prospective/maverick-

scholars/figs/index.php 

92. University of Washington 

 http://depts.washington.edu/figs;http://www.hfs.washington.edu/ho

using/Default.aspx?id=235 

93. University of Wisconsin–Whitewater 

 http://www.uww.edu/learning-community 
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94. Villanova University 

 http://www1.villanova.edu/villanova/studentlife/learningcommunit

ies.html; 

 http://www1.villanova.edu/villanova/studentlife/living_commuting

/commuters/learning.html 

95. Wagner College 

 http://www.wagner.edu/experiential_learning/FYP; 

http://www.wagner.edu/academics/wagnerplan; 

https://www.wagner.edu/new_students/sites/wagner.edu.new_stud

ents/files/New%20Student%20Guide%202012.pdf; 

 http://www.wagner.edu/experiential_learning/ILC; 

 http://www.wagner.edu/news/node/1455 

96. Washington State University 

 http://universitycollege.wsu.edu/units/learningcommunities/index.

html; 

 http://universitycollege.wsu.edu/units/learningcommunities/freshm

anfocus/overview/index.html 

97. West Hills College 

 http://www.westhillscollege.com/coalinga/students/student_progra

ms/learning_communities/ 

98. Western Washington University 

 http://www.wwu.edu/figs/background.shtml 

99. William Rainey Harper College 

 http://dept.harpercollege.edu/lc/, 

100. Yakima Valley CC 

 http://www.yvcc.edu/AboutYVCC/Documents/Recommendations

Commenda-

tions%202001%20SiteVisit[1].pdf;http://www.yvcc.edu/AboutYV

CC/Documents/YVCC5thYearReport[1].pdf;http://www.yvcc.edu/

AboutYVCC/Documents/YVCC%20Fall%20Student%20Summar

y%202006-2009small.pdf 

 

 

 

 

50

http://www1.villanova.edu/villanova/studentlife/learningcommunities.html
http://www1.villanova.edu/villanova/studentlife/learningcommunities.html
http://www1.villanova.edu/villanova/studentlife/living_commuting/commuters/learning.html
http://www1.villanova.edu/villanova/studentlife/living_commuting/commuters/learning.html
http://www.wagner.edu/experiential_learning/FYP
http://www.wagner.edu/academics/wagnerplan
https://www.wagner.edu/new_students/sites/wagner.edu.new_students/files/New%20Student%20Guide%202012.pdf
https://www.wagner.edu/new_students/sites/wagner.edu.new_students/files/New%20Student%20Guide%202012.pdf
http://www.wagner.edu/experiential_learning/ILC
http://www.wagner.edu/news/node/1455
http://universitycollege.wsu.edu/units/learningcommunities/index.html
http://universitycollege.wsu.edu/units/learningcommunities/index.html
http://universitycollege.wsu.edu/units/learningcommunities/freshmanfocus/overview/index.html
http://universitycollege.wsu.edu/units/learningcommunities/freshmanfocus/overview/index.html
http://www.westhillscollege.com/coalinga/students/student_programs/learning_communities/
http://www.westhillscollege.com/coalinga/students/student_programs/learning_communities/
http://www.wwu.edu/figs/background.shtml
http://dept.harpercollege.edu/lc/
http://www.yvcc.edu/AboutYVCC/Documents/RecommendationsCommendations%202001%20SiteVisit%5b1%5d.pdf
http://www.yvcc.edu/AboutYVCC/Documents/RecommendationsCommendations%202001%20SiteVisit%5b1%5d.pdf
http://www.yvcc.edu/AboutYVCC/Documents/RecommendationsCommendations%202001%20SiteVisit%5b1%5d.pdf
http://www.yvcc.edu/AboutYVCC/Documents/YVCC5thYearReport%5b1%5d.pdf
http://www.yvcc.edu/AboutYVCC/Documents/YVCC5thYearReport%5b1%5d.pdf
http://www.yvcc.edu/AboutYVCC/Documents/YVCC%20Fall%20Student%20Summary%202006-2009small.pdf
http://www.yvcc.edu/AboutYVCC/Documents/YVCC%20Fall%20Student%20Summary%202006-2009small.pdf
http://www.yvcc.edu/AboutYVCC/Documents/YVCC%20Fall%20Student%20Summary%202006-2009small.pdf


 

 

“100-INSTITUTION SURVEY” COLLEGES AND UNIVERSI-

TIES’ WEBSITES PERTAINING TO PROFESSIONAL LCS 

 

1. Abraham Baldwin Agricultural College 

 http://www.abac.edu/ctl/flc.cfm 

2. Appalachian State University 

 http://partnership.appstate.edu/professional-learning-communities 

3. Arizona State University 

 http://clte.asu.edu/ 

4. Berkeley City College (formerly Vista CC) 

 http://www.berkeleycitycollege.edu/wp/title3/about/news/ 

5. Bowling Green State University 

 http://www.bgsu.edu/ctl/page96821.html;http://www.bgsu.edu/ctl/

page30860.html;http://www.bgsu.edu/offices/service-

learning/newsletter/10-22-2010/page87936.html 

6. Brigham Young University 

 http://education.byu.edu/news/2006/01/01/professional-learning-

communities-will-they-work-for-universities/;http://ctl.byu.edu/,  

7. Brooklyn College 

 www.brooklyn.cuny.edu/web/academics/centers/teaching/teaching.

php 

8. Bunker Hill CC 

 http://www.bhcc.mass.edu/learning-communities_year1/seminar-

design-team.html; 

 http://www.bhcc.mass.edu/learning-

communi-

ties/docs/Assessing%20Learning%20Community%20Clusters%20

at%20BHCC%2012-09.pdf 

9. Cabrillo College 

 http://www.cabrillo.edu/services/stars/fac-inq.php; 

 http://www.cabrillo.edu/services/aces/ACES_Five_Year_Action_P

lan.pdf; 

 http://www.cabrillo.edu/services/aces/Learning_Community_Guid

elines_v.2.pdf 

10. Cabrini College 

 http://www.cabrini.edu/Academics/Resources-and-Support/Center-

for-Teaching-and-Learning/Faculty-Resources/ 
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11. Cascadia CC 

 http://www.cascadia.edu/about_cascadia/proven_learning_environ

ment/learning_communities.aspx 

12. Cerritos College 

 http://cms.cerritos.edu/ic/home.htm 

13. Chandler-Gilbert CC 

 http://www.cgc.maricopa.edu/academic-affairs/learn-

comm/Pages/for-faculty.aspx 

 http://mcli.maricopa.edu/ 

14. Citrus College 

 http://www.citruscollege.edu/success/lc/Pages/default.aspx 

15. College of Charleston 

 http://spinner.cofc.edu/~cetl/fdsteachlearn.html 

16. Collin County CC 

 http://www.collin.edu/academics/learningcommunities/ 

17. Colorado State University 

 http://tilt.colostate.edu/; 

 http://tilt.colostate.edu/mti/ 

18. Crafton Hills College 

 http://www.craftonhills.edu/Faculty_and_Staff/Professional_Devel

opment.aspx 

19. Cuyahoga CC 

 http://www.tri-

c.edu/studentsuccess/ctclearningcommunity/pages/default.aspx 

20. De Anza College 

 http://www.deanza.edu/academic-services/pil.html; 

 http://www.deanza.edu/staffdev/index.html 

21. Delta College 

 http://www.delta.edu/deved/learning-communities.aspx 

22. Dickinson College - 

23. Dominican University 

 http://www.dom.edu/fdrs/bctle/ 

24. Duke University 

 http://cit.duke.edu/get-ideas/teaching-strategies/active-learning/ 

25. Eastern New Mexico University 

 http://www.enmu.edu/services/planning/ENMU-SPlan-0708-

report.pdf 
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26. Elgin CC 

27. Flagler College 

28. Florida Atlantic University 

 www.fau.edu/ctl; 

 http://www.fau.edu/ctl/Faculty_Learning_Communities.php 

29. Fresno Pacific University 

30. George Mason University 

 http://cte.gmu.edu/ 

31. GrossmontCollege 

32. Guilford Technical CC 

33. Hawaii CC 

34. Highline CC 

 http://flightline.highline.edu/ibest/co-teaching.php 

35. Hobart and William Smith Colleges 

36. Holyoke CC 

37. Indiana University. Purdue University. Fort Wayne 

 http://new.ipfw.edu/celt/ 

38. Inver Hills CC 

39. Iowa State University 

 http://www.celt.iastate.edu/ 

40. J. Sargeant Reynolds CC 

41. Kennesaw State University 

 http://www.kennesaw.edu/cetl/ 

42. Kingsborough CC 

 http://www.kbcc.cuny.edu/faculty/pdf/Lists/SiteLinks/AllItems.asp

x?RootFolder=http%3a%2f%2fwww%2ekbcc%2ecuny%2eedu%2

ffacul-

ty%2fpdf%2fLists%2fSiteLinks%2fKCC%20Center%20for%20Te

ach-

ing%20and%20Learning&FolderCTID=0x012000265CB5D5B3D

3C14D9186A404014DD13F 

43. Kutztown University of Pennsylvania 

 http://www.kutztown.edu/CET/ 

44. LaGuardia CC 

 http://faculty.lagcc.cuny.edu/ctl/about.htm 

45. Lane CC 

46. Lehigh Carbon CC 
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47. Long Beach City College 

48. Loyola University Chicago 

 http://luc.edu/facultycenter/engagedteaching/fotlarchives/focusonte

achingandlearningspring2012/ 

49. MCC Blue River 

50. Medaille College 

51. Miami University 

 http://www.units.muohio.edu/flc/,  

52. Middle Tennessee State University 

 http://www.mtsu.edu/ltanditc/SourceLink_F08-for-screen.pdf 

53. Minnesota State University, Mankato 

 http://www.mnsu.edu/cetl/ 

54. North Seattle CC 

55. Pace University 

 http://www.pace.edu/center-academic-excellence/; 

 http://www.pace.edu/ctlt/eportfolios/teaching-circle; 

 http://opportunitas.blogs.pace.edu/2011/12/the-three-ring-binder-

of-the-future/ 

56. Passaic County CC 

57. Portland State University 

 http://pdx.edu/cae/ 

58. Principia College 

 http://content.principia.edu/teaching-excellence/?page_id=2 

59. Richland College 

 http://www.richlandcollege.edu/ccb/;  

http://www.richlandcollege.edu/ctl/; 

 http://www.rlc7.dcccd.edu/thunderwater/ 

60. Saint Louis University 

 http://cte.slu.edu/ 

61. San Diego City College 

62. Seattle Central CC 

 https://sites.google.com/a/seattlecentral.edu/ccc/overview-lcc 

63. Skagit Valley College 

 http://www.skagit.edu/imageuploads/file2774.pdf; 

 www.skagit.edu/imageuploads/file1886.ppt 

64. St. Lawrence University 

 http://www.stlawu.edu/ctl/ 
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65. Stonehill College 

 http://www.stonehill.edu/x22021.xml 

66. SUNY Cortland 

 http://www2.cortland.edu/dotAsset/134201.pdf 

67. SUNY Potsdam 

 http://www.potsdam.edu/faculty/teachingresources/ltec/index.cfm 

68. Syracuse University 

 http://sumagazine.syr.edu/archive/summer00/features/vision/vision

pg2.html; 

 http://cstl.syr.edu/news_Views/Archives/2005/Feb05/index.htm 

69. Tacoma CC Bridge Program 

 http://www.tacomacc.edu/areasofstudy/learningoptions/elearning/i

nstructionaldesign/ 

70. Texas A&M International University 

 http://cte.tamu.edu/ 

71. The Catholic University of America 

 http://success.cua.edu/ 

72. The Evergreen State College 

 http://www.evergreen.edu/washcenter/home.asp,   

73. The Pennsylvania State University 

 http://www.schreyerinstitute.psu.edu/ 

74. The University of Iowa 

 http://provost.uiowa.edu/work/strategic-

initiatives/docs/tfreports/SITF_Undergrad.pdf; 

 http://sst.provost.uiowa.edu/;http://sst.provost.uiowa.edu/about-2/ 

75. University of Alabama at Birmingham 

 http://www.uab.edu/faculty/teaching/item/102-student-success-

alert-system 

76. University of Central Arkansas 

77. University of Connecticut 

78. University of Denver 

 http://ctl.du.edu/component/content/article/70-ctl-information/476-

ctl-expands-to-the-qoffice-of-teaching-and-learningq- 

79. University of Hawaii at Manoa 

 http://www.cte.hawaii.edu/ 

80. University of Illinois–Urbana 

 http://cte.illinois.edu/ 
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81. University of Maryland–College Park 

 http://provost.umd.edu/living_learning_programs.cfm; 

 http://www.scholars.umd.edu/execdir/assessment.cfm; 

 http://www.livelearnstudy.net/images/NSLLP_2004_Final_Report.

pdf 

82. University of Michigan 

 http://www.crlt.umich.edu/tstrategies/teachings.php; 

 http://www.crlt.umich.edu/faculty/psot.php 

83. University of Nebraska–Lincoln 

 http://www.unl.edu/learncom/faculty-resources; 

 http://www.unl.edu/svcaa/teaching@unl/opportunities.shtml 

84. University of New Mexico 

 http://www.unm.edu/~oset/Events.html 

85. University of North Carolina–Charlotte 

 http://teaching.uncc.edu/ 

86. University of North Carolina–Greensboro 

 http://www.uncg.edu/tlc/ 

87. University of North Dakota 

 http://webapp.und.edu/dept/oid/; 

 http://webapp.und.edu/dept/oid/programsEvents/aliceClarkMent.ht

ml#mentProg 

88. University of Northern Colorado 

 http://www.unco.edu/cetl/ 

89. University of Oregon 

 http://codac.uoregon.edu/services/training-institutes/; 

 http://tep.uoregon.edu/resources/librarylinks/fdc.html 

90. University of Rhode Island 

 http://www.uri.edu/advance/faculty_development/mentor_training

_program.html 

91. University of Texas at Arlington 

92. University of Washington 

 http://www.washington.edu/teaching/programs/faculty-and-

professional-learning-communities-fplcs 

93. University of Wisconsin–Whitewater 

 http://www.uww.edu/learn/ 

94. Villanova University 

95. Wagner College 
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 http://www.wagner.edu/institutional_advancement/sites/wagner.ed

u.institutional_advancement/files/2010%20AnnualReport.pdf 

96. Washington State University 

 http://www.tricity.wsu.edu/summerreading/ 

97. West Hills College 

98. Western Washington University 

 http://library.wwu.edu/tla; 

 http://www.wwu.edu/depts/facultygur/; 

 http://library.wwu.edu/learning_commons 

99. William Rainey Harper College 

100. Yakima Valley CC  
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APPENDIX M 
Examples of Institutional Learning Community Support Materials 

 

This section provides examples of different types of learning communi-

ty support materials that were either identified or submitted by partici-

pants in the “100 Institution Survey” as materials they believed would 

be helpful to other institutions (discussed previously in the Introduction 

of the book. The authors wish to express sincere appreciation to all of 

the individuals who shared or called attention to materials from their 

respective institutions that they thought would be useful to others. 

However, neither the publisher nor the authors make any guarantees or 

assurances related to the original source, ownership, or any other aspect 

of the materials included in this appendix that were submitted by per-

sons/institutions as attributed. Moreover, we did not attempt to evaluate 

the effectiveness of any of these materials using the guidelines and cri-

teria presented in our book; they should be viewed as varying ap-

proaches being used out in the field. (It should be mentioned that we 

also included a few additional URLs we came across that seemed dis-

tinctive to us in some way.)  

With regard to the following institutional URLs, it is assumed that they 

are stable and long-term. However, as discussed earlier, it should be 

realized that specific links might be deleted or changed (presumably 

updated) by the institution at any time. 

 

 

EXAMPLES OF A FORMAL SET OF KEY INSTITUTIONAL 

LC TERMS 

 

SAINT LOUIS UNIVERSITY 

 See http://slu.edu/learning-communities/faculty-and-staff-

resources/lc-fundamentals.  

 

COLORADO STATE UNIVERSITY 

 “Learning Communities at Colorado State University Definition 

and Goals” (Begins next page) 
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 “Learning Communities at Colorado State UniversityDefini-

tion and Goals”
1
 

 

Learning Communities at Colorado State University are defined 

as cohorts of students intentionally brought together around a 

common purpose with structured integration of curricular and co-

curricular elements in order to promote student learning, reten-

tion, transition, and success. Learning Communities are pro-

grammatic strategies that structure ways of enriching learning 

and connecting students’ in- and out-of-class experiences and 

serve as one of many strategies at CSU to promote student 

learning, retention, academic and social transition, and success.  

The definition and outcomes for Learning Communities 

serve as a framework for improving existing programs and as a 

framework for creating new programs.  

Learning Community goals are primarily connected to the 

Goal 7 and Goal 8 of the University’s Strategic Plan: 

Goal 7— Active and Experiential Learning and Goal 8—Student 

Success—Undergraduate Retention and Graduation 

 Assess the effectiveness of Learning Communities on  

 Student Learning, academic performance, and aca-

demic integration 

 Student engagement 

 Social and academic transitions 

 Sense of belonging 

 Sense of community  

 Satisfaction 

 Retention and graduation 

 Improve the variety of residential and non-residential 

learning communities to meet student needs and univer-

sity priorities (expand options for students to include 

non-residential, transfer, and upper-division) 

 

 

                                                 
1Submitted by Tae Nosaka, Director, Center for Advising and Student 
Achievement 
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EXAMPLES OF FACULTY GUIDES AND RESOURCES 

PERTAINING TO LCS 

 

 

COLORADO STATE UNIVERSITY 

 See http://www.lc.colostate.edu/resources.aspx 

IOWA STATE UNIVERSITY 

 See http://www.lc.iastate.edu/pdfs-

docs/New%20LC%20Coordinator%20Manual.pdf 

MIAMI UNIVERSITY OF OHIO 

 See http://www.units.muohio.edu/flc/ 

NORTHERN ILLINOIS UNIVERSITY 

 See 

http://www.niu.edu/engagedlearning/themed_learning/pdfs/Faculty

%20Handbook%202012%20May%2023,%202012.pdf 

WESTERN WASHINGTON UNIVERSITY 

 See http://www.wwu.edu/depts/facultygur/resources.shtml 

COLLIN COLLEGE 

 Dr. Tracey McKenzie, Professor of Sociology, led development of 

a faculty LC guide for Collin College that the authors reviewed.  

She has volunteered to have institutions contact her regarding sug-

gestions for developing effective faculty LC guides, and can be 

reached at TMcKenzie@collin.edu. 

 

 

EXAMPLES OF LC STAFF POSITION DESCRIPTIONS 

 

SAINT LOUIS UNIVERSITY 

 See http://slu.edu/learning-communities/faculty-and-staff-

resources/fig-instructor-expectations 

CABRINI COLLEGE 

 “Position Description”
2
 (Begins next page) 

                                                 
2 This material was submitted by Richie Gebauer, Director of the First-
Year Experience, and developed by him and the following additional peo-
ple: Dr. Nancy Watterson, Assistant Professor, Social Justice; Dr. Caroline 
Nielsen, Assistant Professor, Biology; Dr. Michelle Filling, Assistant Pro-
fessor, English; Dr. John Cordes, Assistant Professor, Communication; 
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POSITION DESCRIPTION 

 

POSITION:  Master-Learner of Living and Learning Community 

  

REPORTS TO:  Director of Living and Learning Communities 

 

DEPARTMENT:  Academic Affairs 

 

POSITION SUMMARY 

To assist the Living and learning Community (LLC) students acclimate 

to college life, to the Cabrini Community, and to their LLC classmates 

by serving as an Orientation Leader and residing in the residence halls, 

if applicable, with a different set of responsibilities from the RA; serv-

ing as a resource for information about on- and off-campus resources 

and activities; making outreaches through individual and/or group 

meetings; and working with the Director of Living and Learning Com-

munities and LLC Faculty to develop co-curricular experiences. The 

Master Learner will connect LLC students with opportunities to excel 

in their academics, personal growth, and interpersonal relationships in 

conjunction with the college's core values and mission. Attending all 

scheduled LLC functions (those that do not conflict with academic pri-

orities) in order to supplement the work of the Faculty Directors, Fac-

ulty Fellows, and Director of Living and Learning Communities, the 

Master Learner will help shape the ideas presented in and across the 

connected courses, serve as a liaison to the faculty, and model behav-

iors and habits of mind of engaged students.   

 

DUTIES AND RESPONSIBILITIES 

Serve as an Orientation Leader, arriving on campus a week in advance 

of Orientation for Master Learner/Orientation Leader Training and 

                                                                                                 
Dr. Leonard Primiano, Professor, Religious Studies; Dr. Paul Wright, As-
sociate Professor, English; Amber LaJeunesse, Assistant Director, Center 
for Student Engagement and Leadership; and Lisa Ratmansky, Director, 
Center for Teaching and Learning. 
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participating with the LLC Orientation activities.  

 

If applicable, reside in the residence hall during the entire academic 

year, respect the rules and regulations of the residence hall, and 

communicate appropriately with the RA regarding the programmatic 

structure of the hall. 

 

Act as a role model by demonstrating, on a daily basis, the behaviors 

and strategies of a successful college student.  

 

Serve as a source of information to the LLC students about on- and off-

campus resources and activities, and refer students appropriately.  

Examples of appropriate on-campus resources (Center for Teaching 

and Learning, Writing and Math Center, Peer Tutors, Counseling Ser-

vices, Co-Op and Career Services, etc.) 

 

Initiate deliberate outreach with LLC students through individual 

and/or group meetings.  

  

Reach out and expose first-year students to various opportunities on 

campus where they can observe upper class, student leaders in action.  

Take LLC students to at least one on-campus event each month.  

 

Work with the Director of Living and Learning Communities as well as 

the LLC Faculty through brainstorming, initiating, planning, and organ-

izing academic and co-curricular experiences (this may include week-

end programming):  from common readings, to field-trips, to informal 

on-campus and off-campus events, to activities of an educational, cul-

tural, or recreational nature for the first-year students. 

 

Develop and maintain a Virtual Community via Facebook with LLC Stu-

dents  

 

Play an active role in the Inter-LLC Student Advisory Board. 

Encourage LLC students to attend Inter-LLC Student Advisory Board. 
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Participate in the selection process of the Inter-LLC Student Advisory 

Board. 

If applicable, facilitate individual LLC Student Advisory Board. 

 

Participate in Assessment of the LLC’s effectiveness (i.e., in Focus 

Groups, Reflections, Evaluations, etc.) 

 

Other duties as assigned 

 

KNOWLEDGE, SKILLS AND ABILITIES 

Strong organizational, written, and verbal skills 

Ability to multi-task 

Professionalism 

 

MINIMUM QUALIFICATIONS 

Sophomore classification or Higher 

Minimum GPA: 2.7 

 

EXPECTATIONS FOR ALL EMPLOYEES 

Cabrini College pursues its mission based upon core values.  An em-

ployee’s job performance must support and exhibit the College’s cores 

values: 

 

 RESPECT calls for care and compassion in regard to diversity, our 

environment, social justice and civility in resolving conflict. 

 VISION calls for a spiritually-based outlook when seeking solutions, 

courage, a pro-active stewardship of all present and future resources. 

 COMMUNITY calls for common mission, ethical responsibility, a sense 

of belonging, dialogue in decision making, enthusiasm for enterprise, 

participation in celebration of our values and traditions. 

 DEDICATION OF EXCELLENCE calls for positive attitude, commitment 

to lifelong learning, personal and professional growth, pride in accom-

plishment, and fulfillment of common goals. 
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Incumbent Name: 

___________________________________________________ 

 

Incumbent Signature/Date: 

____________________________________________ 

 

Supervisor’s Signature/Date: 

___________________________________________ 

 

Effective: August 2011 

 

 

 

EXAMPLES OF LC PEER MENTORING 

 

BRIGHAM YOUNG UNIVERSITY 

 See http://freshmanmentoring.byu.edu/. 

CUYAHOGA COMMUNITY COLLEGE 

 See www.tri-

c.edu/studentsuccess/CTClearningcommunity/Pages/MeetourPeer

Mentors.aspx 

IOWA STATE UNIVERSITY 

 See www.lc.iastate.edu/pdfs-docs/Peer%20Mentor0910.pdf and 

www.lc.iastate.edu/pdfs-

docs/Mentor%20Resource%20Manual.pdf 

 

 

 

EXAMPLES OF LC MARKETING AND 

PROMOTIONALMATERIALS 

 

Many examples of different approaches for marketing student LCs to 

students and professional learning communities to faculty members 

(and in some cases staff members) are provided by the two “100-

Institution Survey” LC URL listings provided in Appendix L. Several 
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links publicizing student LCs to students that were either recommended 

by institutional representatives or that the book authors thought were 

distinctive in some way are listed below: 

 

BOWLING GREEN STATE UNIVERSITY 

 See http://www.bgsu.edu/offices/sa/reslife/communities/index.html  

BUNKER HILL COMMUNITY COLLEGE 

 See http://www.bhcc.mass.edu/lc2010/ 

LAGUARDIA COMMUNITY COLLEGE 

 See http://www.lagcc.cuny.edu/lc/  

SYRACUSE UNIVERSITY 

 See http://lc.syr.edu/future-students/lc-quiz.php 

WAGNER COLLEGE 

 See http://www.wagner.edu/academics/fyp  

 

 

 

EXAMPLES OF TEMPLATES FOR PROPOSING NEW LCS 

 

UNIVERSITY OF OREGON  

 See http://fyp.uoregon.edu/faculty/proposingafig/ and 

http://fyp.uoregon.edu/faculty/proposing-a-freshman-seminar/ 

COLORADO STATE UNIVERSITY 

 “Proposal for Learning Communities at Colorado State Universi-

ty”
3
 (Shown here) 

 

 

Proposals for Learning Communities should be submitted electronically 

to Tae Nosaka, University Learning Communities Coordinator, at 

Tae.Nosaka@colostate.edu.  

 

TABLE OF CONTENTS 

 

Section 1: Learning Community Concept Proposal 

                                                 
3Submitted by Tae Nosaka, Director, Center for Advising and Student 
Achievement 
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Section 2:  Additional Information Needed to Request Learning Com-

munity Space in a Residence Hall (optional for those communities 

requesting existing or new space within a residence hall) 

Section 3:  Supplemental Information 

A. Vision for the Development of Learning Communities  

B. Learning Communities Relationship to Colorado State Univer-

sity’s Strategic Plan  

C. Definitions of Key Terms Related to Learning Communities 

D. Summary of Best Practices 

E. Residential Learning Communities 

 

SECTION 1: Learning Community Proposal 

In a separate word document, please respond to the following compo-

nents.  

1. Please describe your Office, Department or College’s concept for a 

learning community. 

a. Include the overall purpose and objectives of the community. 

b. What strategies will you have in place to enrich the students’ 

experience in the community? 

c. If you are planning on a Residential Learning Community (hav-

ing space within a new or existing residence hall on campus), 

you will need to respond to the questions posed in the Tem-

plate for Learning Community Space included in Section 2. 

d. Include ideas for names of the community, size, and whether 

or not students will be involved for one semester, a full year, or 

multiple years.  

e. List all of the offices and departments involved. 

2. Staffing. Include the primary coordinator contact information and 

the amount of time that this person will be dedicated to coordinating 

the Learning Community. List all other faculty/staff who will be di-

rectly involved in the community and the type of involvement they 

will have. If you are proposing a Residential Learning Community, 

please indicate who will serve on the Residential Learning Commu-

nity Advisory Board (RLCAB). This person should be the primary 

contact for communicating with Housing Assignments and/or Resi-

dence Director. 

3. Learning Community Courses 

a) List courses that students will take within the Learning Com-

munity. Please note with an asterisk if you offer (or will offer) a 

seminar or orientation class for your LC students. 
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b) What curricular connections currently exist and how are you 

working to further develop curricular connections? 

4. List specific partnerships with student affairs units (e.g., Advocacy 

Offices, Greek Life, Wellness Cluster, SLCE, etc.), service-learning 

partners, professional partners, etc. – with whom you plan to work.  

Briefly describe the collaborations.   

5. Program budget funding. Learning community proposals must 

include a funding plan, so please include an itemized budget plan, 

including funding sources.  

6. Recruitment and Marketing Plan. How will students find out about 

the learning community? Please describe your recruitment plan and 

include who is responsible for recruiting and communicating with 

students.  

7. Timeframe for implementing the community.  

a. Year 1: Planning and Recruitment 

b. Year 2: Inaugural Year 

c. Year 3: 2
nd

 Year of the community, planning on ways to enrich 

the program or whether or not to continue 

8. What plans does your department/college have to sustain this pro-

gram? Please enclose a letter of support from the Dean, Director, 

or Department Chair. 

9. Program and Learning Outcomes: In the matrix below, provide 

the learning outcomes that you plan to achieve through implement-

ing this Learning Community.  List your specific LC/RLC outcomes 

and show how they connect to your department/college outcomes, 

what experiences you have designed to meet the outcomes, and 

how you will assess the intended outcomes.  Add more rows as 

necessary. 

Who will coordinate your Strategic Plan and serve on the Learning 

Communities Assessment Working Group (LCAWG)? 

Learning 

Outcome 

Background 

Information 

Strategy Assessment 

Method 

Criteria 
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10. Co-curricular experiences Please list and describe any program-

matic initiatives outside of the classroom experiences that will be 

offered to support the learning outcomes listed above. (i.e., tutoring, 

service-learning, undergraduate research, alternative spring break 

experiences, lecture series, advising, career counseling, etc) 

 

11. Student-Faculty/Staff Interactions. Describe the ways in which 

students will interact with faculty through this learning community 

experience and how will the proposed activities build a better rela-

tionship between students and faculty members? In what ways do 

these activities support the learning outcomes of the community? 

12. Strategic Connections: List the ways in which this community 

helps to meet the strategic objectives of your department or college 

and Colorado State University’s strategic plan.  

SECTION 2: Partnering with Housing and Dining Ser-

vices for Residential Community Space 

A. Plan for Learning Enrichment. 

a. Indicate whether you are interested in existing residence hall 

space (up to 18 months timeframe needed) or a new building 

(anywhere from 4-10 years timeframe) or a combination of 

both.  

b. What role does the residential space play in accomplishing the 

learning outcomes that you listed above?  

c. What type of residence life support do you see needing from 

this community? Describe possible collaborations. 

d. How would the space enhance the experience of students in 

the community?  

e. List the ways that you plan to connect in-class experiences 

with out-of-class experiences within the residence hall space. 

 

SECTION 3: Supplemental Information on Learning 

Communities 

B. Vision for development of learning communities 

To support Colorado State University’s commitment to student 

learning, the learning community initiative seeks to enhance our 

undergraduates’ experience by providing all interested students 
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dynamic, focused communities in which students, staff, and 

faculty can learn and grow together. 

Colorado State University has the following overarching goals re-

lated to learning communities: 

1. Establish the goal of becoming a regional and national leader in 

providing opportunities for undergraduate students to participate in 

residential and non-residential learning communities. 

2. Enhance the range of opportunities for students to participate in 

Living Learning Communities through their sophomore year, which 

is second only to the freshman year in its significance for retention 

and academic success. 

3. Enhance the number and scope of non-residential learning com-

munities. 

 

 

EXAMPLES OF BUILDING LCS INTO ONE’S 

STRATEGIC PLAN 

 

FLAGLER COLLEGE 

 See http://flaglerignite.com/documents/Flagler_College_QEP.pdf 

UNIVERSITY OF MARYLAND AT COLLEGE PARK 

 See http://www.provost.umd.edu/living_learning_programs.cfm 

COLORADO STATE UNIVERSITY 

 “Learning Communities Relationship to Colorado State Universi-

ty’s Strategic Plan”
4
 (Begins next page)  

                                                 
4Submitted by Tae Nosaka, Director, Center for Advising and Student 
Achievement 
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Strategic Objective 

 

Teaching and Learning 

 

Assure Excellence in Academic Programs 

 

Goal 2: Access and Success: Improve the access, retention and gradu-

ation rates for all students, especially those from groups traditionally 

underserved by higher education 

 

Goal 3: Curriculum: Challenge students with a more rigorous curriculum 

that provides increased opportunities for interdisciplinary programs and 

complies with statewide requirements 

 

Comments: Evidence from some of the current LCs indicates that they 

can be effective in improving retention and graduation rates for stu-

dents.  

 

Teaching and Learning 

 

Create Distinctive Undergraduate Experiences 

 

Goal 9: Active and Experiential Learning: Incorporate opportunities for 

active and experiential learning in all programs 

 

Teaching and Learning 

 

Expose Students to Diverse Cultures 

 

Goal 12: Campus Diversity: Foster a campus culture that attracts and 

supports a diverse student body and promotes a diverse culture in 

which to study and learn 

 

Teaching and Learning 

 

Integrate Academic and Co-Curricular Experiences 

 

Goal 14: Learning Communities: Develop residentially based learning 

communities that capitalize on our strength as a destination campus. 
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Goal 15: Student Engagement: Increase student participation in a broad 

array of leadership, civic involvement, intercollegiate and intramural 

athletics, and cultural opportunities 

 

Goal 16: Student Well-Being: Nurture student health, safety, and well-

being 

 

Service and Outreach 

 

Engage Citizens Through Community Involvement 

 

Goal 30: Alumni Involvement: Engage alumni in meaningful ways in the 

university in order to build loyalty and support 

 

Diversity 

 

Goal: Environment: Identify, develop, and support institution-wide pro-

grams that contribute to the development of a welcoming environment 

and enhance progress toward cultural competency 

 

Goal: Collaboration: Increase collaboration on diversity-related activities 

and build strong and continuing relations with public and private entities 

in the local community in order to develop an environment that supports 

the University’s commitment to diversity 

 

Goal: Curriculum: Provide institutional support for infusion of multicul-

tural and global perspectives is integral to discussions on curricular 

needs 

 

Goal: Pipeline: Develop multiple strategies (including pre-collegiate and 

post-baccalaureate programs) to enhance the pipeline by strengthening 

partnerships with institutions that serve diverse populations (for exam-

ple, K-12, community colleges, HBCUs, Hispanic-serving institutions, 

tribal colleges) 
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EXAMPLES OF LCS BEING INCLUDED IN ONE’S 

ORGANIZATION CHARTAND HAVING 

INSTITUTION-WIDE INVOLVEMENT 

 

WAGNER COLLEGE 

 See http://www.wagner.edu/wagner_plan/ 

COLORADO STATE UNIVERSITY 

 “LC Council Membership and Purpose”
5
 (Shown here) 

 

The ACUA Learning Communities Subcommittee is an important addi-

tion to the infrastructure that has been built for Learning Communities at 

Colorado State University. The ACUA Learning Communities Subcom-

mittee is consists of representatives from critical campus stakeholders 

that have an investment in Learning Community development and im-

plementation and serves the broad purpose of developing and directing 

the vision for Learning Communities at CSU.  

 

It is recommended that the Learning Communities Subcommittee be 

appointment as a subcommittee of ACUA. Membership and appoint-

ment of the Council will come from the Chairs of ACUA: Alan Lamborn, 

Vice Provost for Undergraduate Studies; Blanche Hughes, Vice Presi-

dent for Student Affairs; Robin Brown, Vice President for Enrollment and 

Access following consultation with ACUA. 

Membership 

Role Name/Department Title and Department 

Learning Commu-

nities Coordination 

Tae Nosaka, Co-Chair University Learning Communi-

ties Coordinator 

Director of the Key Communi-

ties 

Center for Advising and Stu-

dent Achievement 

 

                                                 
5Submitted by Tae Nosaka, Director, Center for Advising and Student 
Achievement 
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Associate Dean, 

member of ACUA 

Dr. Tom Siller, Co-

Chair, College of Engi-

neering 

Associate Dean, College of 

Engineering 

Director, STEM Institute 

Engineering Learning Commu-

nity Advisor 

Dean of Students Dr. Jody Donovan, Divi-

sion of Student Affairs 

Dean of Students 

Vice President for Student 

Affairs 

Faculty who teach 

in Learning Com-

munities 

Dr. Lisa Dysleski 

 

Assistant Professor 

Department of Chemistry 

Dr. Toni Zimmerman Professor 

Department Human Develop-

ment and Family Studies 

Housing/Residence 

Life 

Laura Giles Director of Residence Life 

Housing and Dining Services 

Assessment Dr. Dave McKelfresh Executive Director for As-

sessment 

Vice President for Student 

Affairs Office 

Faculty develop-

ment and student 

learning 

Dr. Mike Palmquist Associate Vice Provost 

The Institute for Learning and 

Teaching 

Student Success 

Initiatives/Retention 

Dr. Paul Thayer Associate Vice President for 

Student Affairs 

Special Advisor to the Provost 

for Retention 

Enrollment and 

Access 

Dr. Robin Brown Vice President, Enrollment and 

Access 

 

Purpose 

 Develop and direct the vision for Learning Communities at CSU; 

 Facilitate the development of standards and expectations for learn-

ing communities; 

 Adviseprofessional development opportunities for Learning Com-

munities faculty and staff; 
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 Faculty development; 

 Advise and review proposals for new efforts on campus, including 

those involving residential facilities and course options; 

 Orient Learning Community efforts toward student learning and 

success through intentional integration of curricular and co-

curricular components; 

 Serve as the Review Committee for PRISM for Learning Communi-

ties;  

 Connect to existing Learning Community Processes 

 Review the Learning Communities Assessment Working Group 

activities; Working Group which has responsibilities for leading as-

sessment efforts for Learning Communities;  

 Review the Residential Learning Communities Advisory Board ac-

tivities.  

 

First Semester Agenda (Spring 2012) 

The Learning Communities Council will meet three times during the 

inaugural semester with the following among critical agenda items:  

 Advise oncentral aspects of the final stages of implementing 

the new School of the Arts (SOTA) Learning Community;  

 Review the Recommendations from the National Summer Insti-

tute for Learning Communities (NSILC) Team and move to-

ward implementation;  

 Refine the definition of Learning Communities and their ex-

pected outcomes, and catalogue LCs on campus (based on 

how we define Learning Communities, what  “counts”) 

 Review the Learning Communities Proposal form and process, 

make revisions if necessary.  

 

Second Semester Agenda (Summer/Fall 2012) 

The Learning Communities Council will meet twice during the sum-

mer/fall2012semester with the following as agenda items:  

 Respond to the recommendations that emerge from the Learn-

ing Communities Program Review, merge with NSILC recom-

mendations and create Action Steps;  
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 Review and provide recommendations to the Learning Com-

munities Website; 

 participate in a gathering of faculty currently teaching in Learn-

ing Communities to gather input and demonstrate support; 

 Review the Annual Report from the Learning Communities As-

sessment Working Group;  

 Review the Annual Report from the Residential Learning 

Communities Advisory Board. 

 

Frequency of Meetings after the first year 

 Twice per semester  

 

Ongoing Activities 

 Faculty Gathering 

 Residential Learning Communities Advisory Board Reports 

 Learning Communities Assessment Working Group Reports 

 Advisor/Coordinator Gathering 

 

 

 

EXAMPLES OF LC ASSESSMENT PROCEDURES 

AND INSTRUMENTS 

 

IOWA STATE UNIVERSITY 

 See http://www.lc.iastate.edu/assessguide.html 

PORTLAND STATE UNIVERSITY 

 See http://www.pdx.edu/unst/university-studies-surveys 

DUKE UNIVERSITY 

 “Focus Program Assessment Overview”
6
  (Begins next page) 

 

                                                 
6 Submitted by Edna Andrews, PhD, Professor of Linguistics & Cultural Anthropology; Nancy & Jeffrey 
Marcus, Professor of Slavic & Eurasian Studies, Chair, Linguistics Program; Director, CSEEES & 
SEELRC 
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Prepared by the Office of Assessment, Trinity College, Duke Uni-

versity  

July 17. 2012 

The approach used to assess the impact of our Focus program is 

primarily cohort tracking and comparison. It is focused primarily on aca-

demic markers although some co-curricular aspects are analyzed as 

well. The impact of the living component of the program is assessed 

only in an indirect fashion.  We also include a post-program survey of 

both students and faculty as well as a comparative analysis of the eval-

uations of the courses included in each Focus cluster.   

Our student information system allows us to track students that par-

ticipate in Focus their first term at Duke as they matriculate through the 

university.  In the majority of analyses done in our office we include Fo-

cus participation as one of our analytic variables to see if that cohort 

looks different than the rest of the appropriate incoming matriculate 

class as well as other special comparison cohorts of interest.  Currently 

most of the analyses are focused on the academic aspect of the stu-

dents life at Duke with some co-curricular information included.  In the 

coming year we hope to include other student life aspects in the report-

ing as well.  Examples of the types of markers we report on are gradua-

tion with distinction, honors, grade point average, majors, minors and 

certificates, participation in study abroad, Service Learning,  Duke En-

gage, Global Semester Abroad, etc. 

The course evaluation analysis is done in several ways.  The mean 

ratings for all courses in a given Fall program are compared to the mean 

rating for all other small courses (N < 19) in the college that term.  In 

addition, each individual cluster’s mean ratings are compared to the 

overall Focus mean ratings.  The mean comparisons are done in a tradi-

tional mean to mean comparison and in a normalized z-table compari-

son.   Also, individual course reports are provided to the program Direc-

tor.  

 

 

 

All the information gathered and produced is included in the Office of 

Assessment Annual Assessment Report for consumption and use by the 

Trinity College Assessment Working Group, Dean of Academic Af-

fairs, Dean of Trinity College and the Vice Provost of Undergraduate 

Education.  In addition to access to the overall Focus course evaluation 

reports and the survey results, a summary report is prepared for the 
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Director of the Focus program.  In the following pages you will find 

some example reporting templates.   

 

 

CABRINI COLLEGE 

 “First-Year Student, End-of-Year Assessment”
7
 

 

 

Cabrini College 

First-Year Student, End-of-Year Assessment 

 

1) In which Living and Learning Community (LLC) are you a member? 

a. Academic and Career Exploration (Residential) 

b. Academic and Career Exploration (Non-Residential) 

c. E.A.R.T.H. 

d. Honors 

e. Realizing Dreams 

f. Voices of Justice 

 

2) Gender: 

a. Male 

b. Female 

 

3) Did you apply to participate (e.g., completed an application online 

or on CabriniVision) in a LLC? 

a. Yes, I completed an application 

b. Yes, I worked with a parent or guardian to complete the applica-

tion 

c. Yes, my parent or guardian completed the application on my 

behalf 

d. No, I was assigned to a room here 

e. Do not remember 

                                                 
7 This material was submitted by Richie Gebauer, Director of the First-Year Experience, and developed 
by him and the following additional people: Dr. Nancy Watterson, Assistant Professor, Social Justice; Dr. 
Caroline Nielsen, Assistant Professor, Biology; Dr. Michelle Filling, Assistant Professor, English; Dr. John 
Cordes, Assistant Professor, Communication; Dr. Leonard Primiano, Professor, Religious Studies; Dr. 
Paul Wright, Associate Professor, English; Amber LaJeunesse, Assistant Director, Center for Student 
Engagement and Leadership; Dr. Eric Malm, Assistant Professor, Business Administration; Dr. Courtney 
Smith, Assistant Professor, History and Political Science; Dr. Maya Gordon, Assistant Professor, Psy-
chology; Dr. Seth Frechie, Professor, English; Dr. Darryl Mace, Associate Professor, History and Political 
Science; Dr. Jim Hedtke, Professor, History and Political Science; Dr. Nicholas Rademacher, Assistant 
Professor, Religious Studies; and Lisa Ratmansky, Director, Center for Teaching and Learning 
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4) If yes to question #3 – Why did you apply to participate in a LLC? 

(Circle all that apply) 

a. Thought it would be fun/interesting 

b. Thought it would be a good resume builder 

c. Thought it would help me academically 

d. Thought it would help me make friends 

e. Interest in the topic/theme 

f. Wanted to live with friends 

g. Knew someone who recommended it 

h. Suggested by a parent/guardian 

i. Required by a parent/guardian 

j. Other (please specify) 

 

5) How did you hear about our Living and Learning Communities? 

(Circle all that apply) 

a. Accepted Students Day 

b. Campus Tour 

c. Living and Learning Community Brochure 

d. Contacted by a Faculty Member 

e. Contacted by an Admissions Counselor 

f. College Website 

g. Didn’t hear about Living and Learning Communities 

 

6) Which best describes the relationships you have developed with 

other students here at Cabrini College?  

a. I have made friends that I will continue to keep in touch with, no 

matter where I live 

b. I have made some friends  

c. I have not made any friends here at Cabrini College 

d. I have had primarily negative interactions with my peers 

 

7) How often do you participate in academic-related events (on and 

off-campus speakers, off-campus trips tied to the curriculum, etc.)? 

a. Always 

b. Most of the time 

c. Occasionally  

d. Never 
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8) How often do you participate in social activities/events on campus 

(game nights, movie nights, Bingo, on-campus performers, etc.)? 

a. Always 

b. Most of the time 

c. Occasionally  

d. Never 

 

9)  In which of the following have you been involved? (Circle all that 

apply) 

a. Major/academic related clubs/organizations 

b. Undergraduate Research Symposium 

c. Service Learning/Community Service/Community Partnerships 

d. Campus Activities Programming Board 

e. Other club/organization involvement (please specify) 

f. Athletics (Varsity) 

g. I am a Classroom Coach 

h. I am a Peer Tutor 

i. I have utilized the services of the Writing Center 

j. I have utilized the services of the Math Resource Center 

k. I have utilized the services of the Peer Tutor Center 

l. I have utilized the services of Academic Counseling 

m. I have utilized the services of Co-Op and Career Services 

n. None of the above 

 

10)  Please explain what your Faculty have done to enhance your col-

lege experience. 

 

Open-Ended Response: 

 

 

 

 

 

 

11) Which best describes your interactions with your Faculty? (Circle all 

that apply) 

a. I have met with my academic advisor during scheduling 

b. I am comfortable meeting my faculty members to discuss class 

concerns 

c. I have met a faculty member I consider to be a mentor 

d. None of the Above 
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12)  Due to your college experience, do you feel: 

a. More academically prepared 

b. Less academically prepared  

c. Your academic preparedness has not been affected 

 

13) What specific suggestions would you provide to improve your col-

lege experience?  

 

Open-Ended Response: 

 

 

 

 

 

 

14)  How did your expectations of college compare to your actual ex-

perience of college? 

a. Met all of my expectations, and then some 

b. Met my expectations 

c. Fell below my expectations 

d. My expectations were not met at all 

e. Didn’t have any expectations 

 

15)  How comfortable do you feel approaching your faculty members 

outside of class? 

a. Very comfortable 

b. Somewhat comfortable 

c. Not comfortable at all 

 

16)  My experience in my 1
st
 semester at Cabrini College has made 

me more likely to: 

 

a) Be more active in the campus community at Cabrini College 

 
Strongly 

Agree 

Neutral Disagree Strongly 

Disagree 

 

b) Be more active in the community beyond Cabrini College 

 
Strongly 

Agree 

Neutral Disagree Strongly 

Disagree 
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c) Engage with people from diverse backgrounds 

 
Strongly 

Agree 

Neutral Disagree Strongly 

Disagree 

 

d) Take a leadership role 

 
Strongly 

Agree 

Neutral Disagree Strongly  

Disagree 

 

e) See the connections among different courses 

 
Strongly 

Agree 

Neutral Disagree Strongly 

Disagree 

 

f) Raise questions about what I’m learning 

 
Strongly 

Agree 

Neutral Disagree Strongly 

Disagree 

 

g) Question my own beliefs and assumptions 

 
Strongly 

Agree 

Neutral Disagree Strongly 

Disagree 

 

 

 

EXAMPLES OF INSTITUTIONAL LC ASSESSMENT 

STUDY REPORTS 

 

IOWA STATE UNIVERSITY 

 See www.lc.iastate.edu/reports.html.    

COLORADO STATE UNIVERSITY 

“The Impact of the Key Communities” (begins next page)
8
 

                                                 
8  Submitted by Tae Nosaka, Director, Center for Advising and Student Achievement 
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The Impact of the Key Communities 

The Key Communities (Key Academic Community, Key Service Community, and Key Plus Community) 

are highly diverse first and second year learning communities designed to assist students with their transition 

to and through the university. Based on active and experiential learning through interdisciplinary classes, 

service-learning, academic and career exploration, undergraduate research and leadership development, Key 

aims to increase retention and academic performance of participants, encourage campus and community 

involvement, and promote diversity awareness.  

 Mission 

To assist students with their transition to and through their first two years at Colorado State University by 

providing an enriched academic and social environment that is welcoming to students of all backgrounds and 

experiences. 

Goals 

 Develop strong communities with an academic focus.  

 Provide the opportunity for shared learning both within and outside of the classroom, as well as 
opportunities to engage in academic experiences on campus. 

 Provide student feedback, such as midterm grades, and individual interactions with mentors about a 
student’s academic progress. 

 Foster a healthy, diverse community in which students interact with and learn about students with 
backgrounds different from their own. 

 Develop meaningful relationships among student peers and faculty and staff mentors. 

 Offer enriched opportunities for involvement and leadership development, encouraging students to feel 
connected to the university community. 

  



Tae Nosaka, University Learning Communities Coordinator, Colorado State University 
 

 

The Impact 

Program Evaluations 

 80% (85.11% of First Generation to College and 82.80% of Students of Color) of Key students were 

satisfied with their decision to participate in the community 

 69.79% (75.53% of First Generation to College Students and 76.76% of Students of Color) of Key students 

indicated that Key plays a factor (slight to primary) in their decision to remain at CSU.  

 91.5% (92.55% of First Generation to College and 90.90% of Students of Color)of Key students feel that 

Key is welcoming to students of their background and experience 

 Students in the Key Service Community average 3,500 hours of service per semester, 7000 per academic 

year. Since 2005, this is 28,000 hours 

 Top 5 Most Beneficial Components 

1. Co-enrollment in cluster classes 

2. Living with other Key students 

3. Key Mentors 

4. Mid-semester Academic Progress Conferences 

5. Key Seminar Class 

 Key students participating in the Taking Stock at Mid-Semester/Early Intervention Program when compared 

to the CSU population living on campus had fewer concerns on the following statements:  

 I am developing quality friendships on campus 

 I have developed the connections to find information that I need 

 I am involved in campus clubs or activities 

 I am involved in a study group for one or more of my classes 

 Each week I attend all of my classes 
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Tae Nosaka, University Learning Communities Coordinator, Colorado State University 
 

 I know how to find academic help on campus 

 I find the campus to be welcoming and supportive of students of my background and experience 

 Overall, I am satisfied with my academic experience at CSU so far 

Retention 

 

“It has made me realize that there are different ideas, believes and values than mine. I have become friends I 

would have never sought out if not for key and I made lifelong friends to stay in touch with. “ ~ 2008-2009 Key 

Service Community student  

 

 

“I feel that if it weren't for Key, I would not have some of the great friendships that I have made here. I also 

would not have a great mentor that I know that I can always turn to if I ever need anything. Coming from out of 

state, these two qualities that Key has provided me with were the two that I think helped me adjust the most, 

being in an unfamiliar place. I am very thankful for both of them.” ~ 2008-2009 Key Service Community 

Student  
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Tae Nosaka, University Learning Communities Coordinator, Colorado State University 
 

 

Key Plus Retention 
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Tae Nosaka, University Learning Communities Coordinator, Colorado State University 
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“My cluster is really close with each other, our mentor, and our 

seminar professor. Seminar allowed me to participate and get 

involved more than just a regular class. Our professor took us on field 

trips and tied them in with what we were studying and discussing.” ~ 

2008-2009 Key Academic Community Student  
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