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Lesson Plan 3: “Rebuilding for the Future” 

 
MATERIALS: 

 Background Essay: “Rebuilding for the Future” 

 Feature-length documentary film: Rebirth 

 Accompanying online resources found at __________________ 

 

OBJECTIVES: 
The students will: 

1. Learn about the issues surrounding the reconstruction of Ground Zero and their 

intercultural and interreligious dimensions. 

2. Discuss, rationalize, and analyze their own opinions on Ground Zero issues. 

3. Develop an understanding of viewpoints other than their own and the rationale for them. 

4. Analyze the differences between how American society has dealt with its feelings on 

9/11 and how the people featured in the film Rebirth dealt with theirs. 

 

ASSESSMENT: 

For Objective 1: The teacher will assess this objective with an informal assessment, which will 

entail class discussions and activities. 

For Objective 2: The teacher will assess this objective with an informal assessment of the 

students’ participation in class discussions. 

For Objective 3: The teacher will assess this objective with an informal assessment of the 

students’ participation in the class activity “Devil’s Advocate”. 

For Objective 4: The teacher will assess this objective with a criteria-based rubric of the 

students’ assigned essay. 

 

ACTIVITIES: 

***Before beginning the lesson on the often controversial subject of 9/11, the educator should 

review the included Background Essay “Rebuilding for the Future” to guide the activities in the 

most informed manner possible.*** 

 

1. Begin by leading a whole-class discussion on the following questions prior to having the 

students read the Background Essay, while taking care to challenge any prejudicial attitudes 

and correct any fictitious claims made by the students: 

 As far as you know, what is the purpose of the proposed Park51 Muslim community 

center, also known pejoratively as the “Ground Zero mosque”? 

 As far as you know, what people or groups are supporting the construction of a 

Muslim community center near Ground Zero? Who is opposing it? 

 In your opinion, should mainstream religious groups be held accountable for the 

actions of their extremist counterparts? Why or why not? 

 If a loved one was a victim of a large-scale attack and left no identifiable remains, 

what would you want authorities to do with the unidentified human remains from that 

attack? 

 

2. Have students read the Background Essay “Rebuilding for the Future”. 
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3. Lead a whole-class discussion on the following questions while taking care to challenge any 

prejudicial attitudes and correct any fictitious claims made by the students: 

 What was your initial reaction to news about the construction of a Muslim 

community center near Ground Zero? How do you feel about it today? 

 In your opinion, what is the relationship between the constitutional right to religious 

freedom and cultural objections to specific exercises of this right? 

 In your opinion, has anti-Muslim sentiment in the US increased, decreased, or 

remained steady since the aftermath of the September 11 attacks? Explain why you 

think any changes have occurred. 

 Why do you think the struggle to rebuild St. Nicholas Greek Orthodox Church has 

largely been ignored by the media? 

 Is controversy inevitable on an issue as sensitive as the unidentified human remains at 

Ground Zero? Or is there a single proper way to handle the situation? 

 

4. “Devil’s Advocate”: Choose either the Park51 controversy or the unidentified human 

remains controversy for the subject of a debate. Ask the students to identify which side of the 

argument they most support and divide the students into two groups based on the position 

they support. Then inform them that they will be debating the issue from the OPPOSITE 

point of view from the one they hold. (i.e. If the student identifies as pro-Park51, they will be 

a member of the group arguing against the development of Park51.) Give the groups time to 

organize their arguments and choose a couple designated speakers, then hold the debate and 

inform them they will be judged based on how well they present their arguments. Question 

each group as they present their arguments in order to help them probe deeper. Do not 

declare a winner, but insist that arguments be presented logically and respectfully. 

 If the class decides to hold the debate on Park51, have them watch the CNN interview 

with Park51 developer Sharif El-Gamal, found at 

http://www.cnn.com/video/?/video/us/2011/08/08/gps.ground.zero.mosque.cnn  

 

5. ASSIGNMENT: Have students write an essay comparing the ways that American society has 

dealt with its feelings surrounding 9/11 with the ways that the people featured in the film 

Rebirth dealt with their feelings over time. 

 CRITERIA FOR ASSESSMENT: 
 Demonstrated understanding of the legacy of 9/11 from the macro perspective 

(social, cultural, political, interreligious, etc.). 

 Demonstrated understanding of the legacy of 9/11 from the micro perspective 

(individual, emotional, psychological, etc.). 

 Displayed sensitivity to and avoidance of misleading or prejudicial 

characterizations of people or groups. 

 Proper essay formatting standards. 

 

 
NY.1. Strand / Standard: History of the United States and New York Students will use a variety of intellectual skills 

to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of 

the United States and New York.  

http://www.cnn.com/video/?/video/us/2011/08/08/gps.ground.zero.mosque.cnn
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 1.1. Strand / Performance Indicator: The study of New York State and United States history requires an 

analysis of the development of American culture, its diversity and multicultural context, and the ways 

people are unified by many values, practices, and traditions.  

o 1.1.1. Performance Indicator: Students analyze the development of American culture, explaining 

how ideas, values, beliefs, and traditions have changed over time and how they unite all 

Americans. 

 1.2. Strand / Performance Indicator: Important ideas, social and cultural values, beliefs, and traditions from 

New York State and United States history illustrate the connections and interactions of people and events 

across time and from a variety of perspectives.  

o 1.2.2. Performance Indicator: Students develop and test hypotheses about important events, eras, 

or issues in New York State and United States history, setting clear and valid criteria for judging 

the importance and significance of these events, eras, or issues. 

o 1.2.3. Performance Indicator: Students compare and contrast the experiences of different groups in 

the United States. 

o 1.2.4. Performance Indicator: Students examine how the Constitution, United States law, and the 

rights of citizenship provide a major unifying factor in bringing together Americans from diverse 

roots and traditions. 

o 1.2.5. Performance Indicator: Students analyze the United States involvement in foreign affairs 

and a willingness to engage in international politics, examining the ideas and traditions leading to 

these foreign policies. 

 1.3. Strand / Performance Indicator: Study about the major social, political, economic, cultural, and 

religious developments in New York State and United States history involves learning about the important 

roles and contributions of individuals and groups.  

o 1.3.1. Performance Indicator: Students compare and contrast the experiences of different ethnic, 

national, and religious groups, including Native American Indians, in the United States, explaining 

their contributions to American society and culture. 

o 1.3.2. Performance Indicator: Students research and analyze the major themes and developments 

in New York State and United States history (e.g., colonization and settlement; Revolution and 

New National Period; immigration; expansion and reform era; Civil War and Reconstruction; The 

American labor movement; Great Depression; World Wars; contemporary United States). 

o 1.3.3. Performance Indicator: Students prepare essays and oral reports about the important social, 

political, economic, scientific, technological, and cultural developments, issues, and events from 

New York State and United States history. 

o 1.3.4. Performance Indicator: Students understand the interrelationships between world events and 

developments in New York State and the United States (e.g., causes for immigration, economic 

opportunities, human rights abuses, and tyranny versus freedom). 

 1.4. Strand / Performance Indicator: The skills of historical analysis include the ability to explain the 

significance of historical evidence; weigh the importance, reliability, and validity of evidence; understand 

the concept of multiple causation; understand the importance of changing and competing interpretations of 

different historical developments.  

o 1.4.1. Performance Indicator: Students analyze historical narratives about key events in New York 

State and United States history to identify the facts and evaluate the authors' perspectives. 

o 1.4.2. Performance Indicator: Students consider different historians' analyses of the same event or 

development in United States history to understand how different viewpoints and/or frames of 

reference influence historical interpretations. 

o 1.4.3. Performance Indicator: Students evaluate the validity and credibility of historical 

interpretations of important events or issues in New York State or United States history, revising 

these interpretations as new information is learned and other interpretations are developed. 

(Adapted from National Standards for United States History). 

NY.2. Strand / Standard: World History Students will use a variety of intellectual skills to demonstrate their 

understanding of major ideas, eras, themes, developments, and turning points in world history and examine the 

broad sweep of history from a variety of perspectives.  
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 2.1. Strand / Performance Indicator: The study of world history requires an understanding of world cultures 

and civilizations, including an analysis of important ideas, social and cultural values, beliefs, and traditions. 

This study also examines the human condition and the connections and interactions of people across time 

and space, and the ways different people view the same event or issue from a variety of perspectives.  

o 2.1.2. Performance Indicator: Students understand the development and connectedness of Western 

civilization and other civilizations and cultures in many areas of the world and over time. 

o 2.1.3. Performance Indicator: Students analyze historic events from around the world by 

examining accounts written from different perspectives. 

o 2.1.4. Performance Indicator: Students understand the broad patterns, relationships, and 

interactions of cultures and civilizations during particular eras and across eras. 

o 2.1.5. Performance Indicator: Students analyze changing and competing interpretations of issues, 

events, and developments throughout world history. 

 2.2. Strand / Performance Indicator: Establishing timeframes, exploring different periodizations, examining 

themes across time and within cultures, and focusing on important turning points in world history help 

organize the study of world cultures and civilizations.  

o 2.2.1. Performance Indicator: Students distinguish between the past, present, and future by 

creating multiple-tier timelines that display important events and developments from world history 

across time and place. 

o 2.2.2. Performance Indicator: Students evaluate the effectiveness of different models for the 

periodization of important historic events, identifying the reasons why a particular sequence for 

these events was chosen. 

o 2.2.3. Performance Indicator: Students analyze evidence critically and demonstrate an 

understanding of how circumstances of time and place influence perspective. 

o 2.2.4. Performance Indicator: Students explain the importance of analyzing narratives drawn from 

different times and places to understand historical events. 

o 2.2.5. Performance Indicator: Students investigate key events and developments and major turning 

points in world history to identify the factors that brought about change and the long-term effects 

of these changes. 

 2.3. Strand / Performance Indicator: Study of the major social, political, cultural, and religious 

developments in world history involves learning about the important roles and contributions of individuals 

and groups.  

o 2.3.1. Performance Indicator: Students analyze the roles and contributions of individuals and 

groups to social, political, economic, cultural, and religious practices and activities. 

o 2.3.2. Performance Indicator: Students explain the dynamics of cultural change and how 

interactions between and among cultures has affected various cultural groups throughout the 

world. 

o 2.3.3. Performance Indicator: Students examine the social/cultural, political, economic, and 

religious norms and values of Western and other world cultures. 

 2.4. Strand / Performance Indicator: The skills of historical analysis include the ability to investigate 

differing and competing interpretations of the theories of history, hypothesize about why interpretations 

change over time, explain the importance of historical evidence, and understand the concepts of change and 

continuity over time.  

o 2.4.1. Performance Indicator: Students identify historical problems, pose analytical questions or 

hypotheses, research analytical questions or test hypotheses, formulate conclusions or 

generalizations, raise new questions or issues for further investigation. 

o 2.4.2. Performance Indicator: Students interpret and analyze documents and artifacts related to 

significant developments and events in world history. 

o 2.4.3. Performance Indicator: Students plan and organize historical research projects related to 

regional or global interdependence. 

o 2.4.4. Performance Indicator: Students analyze different interpretations of important events, 

issues, or developments in world history by studying the social, political, and economic context in 

which they were developed; by testing the data source for reliability and validity, credibility, 

authority, authenticity, and completeness; and by detecting bias, distortion of the facts, and 

propaganda by omission, suppression, or invention of facts. (Taken from National Standards for 

World History). 


