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Lesson Plan 2: “Intercultural and Interfaith Relations After 9/11” 

 
MATERIALS: 

 Background Essay: “Intercultural and Interfaith Relations After 9/11” 

 Feature-length documentary film: Rebirth 

 Accompanying online resources found at __________________ 

 

OBJECTIVES: 
The students will: 

1. Learn about the events, people, and groups that strained or contributed to intercultural 

and interreligious harmony after the 9/11 attacks across the U.S. and, to a lesser degree, 

the world. 

2. Discuss their own experiences of prejudice and participation in intercultural or interfaith 

activities. 

3. Develop an understanding of how to approach one’s own response to tragic events and 

ease inter-group tensions after such events. 

4. Develop an awareness of cultural/religious traditions beyond their own. 

5. Analyze American society’s reaction to the 9/11 attacks in contrast to the local reaction to 

religiously motivated attacks in other countries. 

 

ASSESSMENT: 

For Objective 1: The teacher will assess this objective with an informal assessment, which will 

entail class discussions. 

For Objective 2: The teacher will assess this objective with an informal assessment of the 

students’ participation in class discussions. 

For Objective 3: The teacher will assess this objective with an informal assessment of the 

students’ participation in the class activity Rebirth Roleplay. 

For Objective 4: The teacher will assess this objective with a criteria-based rubric of the 

students’ written observations and reflections.  

For Objective 5: The teacher will assess this objective with a criteria-based rubric of the 

students’ assigned essay. 

 

ACTIVITIES: 

***Before beginning the lesson on the often controversial subject of 9/11, the educator should 

review the included Background Essay “Intercultural and Interfaith Relations After 9/11” to 

guide the activities in the most informed manner possible.*** 

 

1. Begin by leading a whole-class discussion on the following questions prior to having the 

students read the Background Essay, while taking care to challenge any prejudicial attitudes 

and correct any fictitious claims made by the students: 

 Where were you on 9/11? Do you remember how you or your family members felt? 

Were any of your family or friends near one of the sites of the attacks on that day? 

 Have you ever participated in any interfaith dialogue or interfaith activities? If so, 

what motivated you to do so? How did it make you feel? How did it affect your view 
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of other religions? If you are a religious person, how did it affect your view of your 

own religion? 

 After the September 11 attacks, do you recall any strong personal feelings of unity, 

solidarity, or compassion? If so, toward what or whom were these feelings directed? 

Do you recall any strong feelings of antagonism, animosity, or hatred? If so, toward 

what or whom were these feelings directed? 

 In the aftermath of the September 11 attacks, what divisions of opinions did you 

notice amongst your friends, colleagues, or family? 

 What ideas do you have about people of faiths other than your own – Protestants, 

Catholics, Evangelicals, Jews, Muslims, Buddhists, Hindus? What are your ideas 

about these groups based on? 

 

2. Have students read the Background Essay “Intercultural and Interfaith Relations After 9/11”. 

 

3. Lead a whole-class discussion on the following questions while taking care to challenge any 

prejudicial attitudes and correct any fictitious claims made by the students: 

 Did anything surprise you about the way American society reacted to the September 

11 attacks? 

 If you had any strong feelings of unity, solidarity, or compassion after the September 

11 attacks, do you still feel the same way today? What about feelings of antagonism, 

animosity, or hatred? 

 Were there any parallels between divisions you noticed amongst friends, colleagues, 

or family members in the aftermath of the September 11 attacks, and larger political, 

social, religious, or ideological trends and divisions in American society at that time? 

 

4. Rebirth Roleplay: Divide the students into 5 small groups and assign each group one of the 

people featured in the film Rebirth (Ling, Brian, Tanya, Nick, Tim). Have the students 

identify what emotions, fears, and thoughts the person displayed in the film as well as what 

other feelings the person might have experienced off-screen based on his or her unique 

circumstances. Have them consider which of these reactions/attitudes benefited the healing 

process, and which, if any, thwarted healing. Then ask the students to compare these 

beneficial and harmful personal responses to beneficial and harmful societal responses to 

9/11 and discuss any parallels. Have each group share their findings with the full class. 

 

5. ASSIGNMENT: Have students visit an attraction that highlights a culture or religion other 

than their own and about which they do not know very much. For example, a house of 

worship; a cultural, religious, or ethnic community center, festival, or club; or a museum 

dedicated to a particular cultural, religious, or ethnic community. Have students record their 

thoughts during and after the experience: what they felt, what they learned, what surprised 

them, what confused them, how things differed from what they are used to, etc.  

 CRITERIA FOR ASSESSMENT: 
 Sufficient evidence that they did in fact visit an attraction. 

 Ability to clearly articulate their thoughts during and after their experience. 

 A sense that they devoted considerable reflection to their experience. 

 Displayed sensitivity to and avoidance of misleading or prejudicial 

characterizations of people or groups. 
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6. ASSIGNMENT: Have students utilize the Background Essay, online resources, and their 

own research to write an essay on how the reaction within American society to the 9/11 

attacks contrasts with an instance of an attack in another country perpetrated by a minority 

group and that society’s response to it. They should consider similarities and differences in 

the nature of the attack itself, in the position of the perpetrating group in the country’s 

society, in the level of popular support for the perpetrators among the associated minority 

group, and in the majority society’s response to the attacks. They should also reflect on the 

how the characteristics of each country’s society and government played a role in 

determining the differences between the two cases.  

 CRITERIA FOR ASSESSMENT: 
 Demonstrated understanding of the 9/11 attacks and their aftermath. 

 Demonstrated understanding of the foreign attack of the student’s choosing. 

 Recognition of the true similarities and differences between the two attacks. 

 Ability to intelligently discuss the governmental and social causes for the 

unique nature of each attack. 

 Displayed sensitivity to and avoidance of misleading or prejudicial 

characterizations of people or groups (i.e. claims like “All Muslims are 

terrorists” are to be avoided). 

 Proper essay formatting standards. 

 

 
NY.1. Strand / Standard: History of the United States and New York Students will use a variety of intellectual skills 

to demonstrate their understanding of major ideas, eras, themes, developments, and turning points in the history of 

the United States and New York.  

 1.1. Strand / Performance Indicator: The study of New York State and United States history requires an 

analysis of the development of American culture, its diversity and multicultural context, and the ways 

people are unified by many values, practices, and traditions.  

o 1.1.1. Performance Indicator: Students analyze the development of American culture, explaining 

how ideas, values, beliefs, and traditions have changed over time and how they unite all 

Americans. 

 1.2. Strand / Performance Indicator: Important ideas, social and cultural values, beliefs, and traditions from 

New York State and United States history illustrate the connections and interactions of people and events 

across time and from a variety of perspectives.  

o 1.2.2. Performance Indicator: Students develop and test hypotheses about important events, eras, 

or issues in New York State and United States history, setting clear and valid criteria for judging 

the importance and significance of these events, eras, or issues. 

o 1.2.3. Performance Indicator: Students compare and contrast the experiences of different groups in 

the United States. 

o 1.2.4. Performance Indicator: Students examine how the Constitution, United States law, and the 

rights of citizenship provide a major unifying factor in bringing together Americans from diverse 

roots and traditions. 

o 1.2.5. Performance Indicator: Students analyze the United States involvement in foreign affairs 

and a willingness to engage in international politics, examining the ideas and traditions leading to 

these foreign policies. 

 1.3. Strand / Performance Indicator: Study about the major social, political, economic, cultural, and 

religious developments in New York State and United States history involves learning about the important 

roles and contributions of individuals and groups.  
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o 1.3.1. Performance Indicator: Students compare and contrast the experiences of different ethnic, 

national, and religious groups, including Native American Indians, in the United States, explaining 

their contributions to American society and culture. 

o 1.3.2. Performance Indicator: Students research and analyze the major themes and developments 

in New York State and United States history (e.g., colonization and settlement; Revolution and 

New National Period; immigration; expansion and reform era; Civil War and Reconstruction; The 

American labor movement; Great Depression; World Wars; contemporary United States). 

o 1.3.3. Performance Indicator: Students prepare essays and oral reports about the important social, 

political, economic, scientific, technological, and cultural developments, issues, and events from 

New York State and United States history. 

o 1.3.4. Performance Indicator: Students understand the interrelationships between world events and 

developments in New York State and the United States (e.g., causes for immigration, economic 

opportunities, human rights abuses, and tyranny versus freedom). 

 1.4. Strand / Performance Indicator: The skills of historical analysis include the ability to explain the 

significance of historical evidence; weigh the importance, reliability, and validity of evidence; understand 

the concept of multiple causation; understand the importance of changing and competing interpretations of 

different historical developments.  

o 1.4.1. Performance Indicator: Students analyze historical narratives about key events in New York 

State and United States history to identify the facts and evaluate the authors' perspectives. 

o 1.4.2. Performance Indicator: Students consider different historians' analyses of the same event or 

development in United States history to understand how different viewpoints and/or frames of 

reference influence historical interpretations. 

o 1.4.3. Performance Indicator: Students evaluate the validity and credibility of historical 

interpretations of important events or issues in New York State or United States history, revising 

these interpretations as new information is learned and other interpretations are developed. 

(Adapted from National Standards for United States History). 

NY.2. Strand / Standard: World History Students will use a variety of intellectual skills to demonstrate their 

understanding of major ideas, eras, themes, developments, and turning points in world history and examine the 

broad sweep of history from a variety of perspectives.  

 2.1. Strand / Performance Indicator: The study of world history requires an understanding of world cultures 

and civilizations, including an analysis of important ideas, social and cultural values, beliefs, and traditions. 

This study also examines the human condition and the connections and interactions of people across time 

and space, and the ways different people view the same event or issue from a variety of perspectives.  

o 2.1.2. Performance Indicator: Students understand the development and connectedness of Western 

civilization and other civilizations and cultures in many areas of the world and over time. 

o 2.1.3. Performance Indicator: Students analyze historic events from around the world by 

examining accounts written from different perspectives. 

o 2.1.4. Performance Indicator: Students understand the broad patterns, relationships, and 

interactions of cultures and civilizations during particular eras and across eras. 

o 2.1.5. Performance Indicator: Students analyze changing and competing interpretations of issues, 

events, and developments throughout world history. 

 2.2. Strand / Performance Indicator: Establishing timeframes, exploring different periodizations, examining 

themes across time and within cultures, and focusing on important turning points in world history help 

organize the study of world cultures and civilizations.  

o 2.2.1. Performance Indicator: Students distinguish between the past, present, and future by 

creating multiple-tier timelines that display important events and developments from world history 

across time and place. 

o 2.2.2. Performance Indicator: Students evaluate the effectiveness of different models for the 

periodization of important historic events, identifying the reasons why a particular sequence for 

these events was chosen. 

o 2.2.3. Performance Indicator: Students analyze evidence critically and demonstrate an 

understanding of how circumstances of time and place influence perspective. 



The Intercultural and Interreligious Aspects of 9/11 
 

5 

 

o 2.2.4. Performance Indicator: Students explain the importance of analyzing narratives drawn from 

different times and places to understand historical events. 

o 2.2.5. Performance Indicator: Students investigate key events and developments and major turning 

points in world history to identify the factors that brought about change and the long-term effects 

of these changes. 

 2.3. Strand / Performance Indicator: Study of the major social, political, cultural, and religious 

developments in world history involves learning about the important roles and contributions of individuals 

and groups.  

o 2.3.1. Performance Indicator: Students analyze the roles and contributions of individuals and 

groups to social, political, economic, cultural, and religious practices and activities. 

o 2.3.2. Performance Indicator: Students explain the dynamics of cultural change and how 

interactions between and among cultures has affected various cultural groups throughout the 

world. 

o 2.3.3. Performance Indicator: Students examine the social/cultural, political, economic, and 

religious norms and values of Western and other world cultures. 

 2.4. Strand / Performance Indicator: The skills of historical analysis include the ability to investigate 

differing and competing interpretations of the theories of history, hypothesize about why interpretations 

change over time, explain the importance of historical evidence, and understand the concepts of change and 

continuity over time.  

o 2.4.1. Performance Indicator: Students identify historical problems, pose analytical questions or 

hypotheses, research analytical questions or test hypotheses, formulate conclusions or 

generalizations, raise new questions or issues for further investigation. 

o 2.4.2. Performance Indicator: Students interpret and analyze documents and artifacts related to 

significant developments and events in world history. 

o 2.4.3. Performance Indicator: Students plan and organize historical research projects related to 

regional or global interdependence. 

o 2.4.4. Performance Indicator: Students analyze different interpretations of important events, 

issues, or developments in world history by studying the social, political, and economic context in 

which they were developed; by testing the data source for reliability and validity, credibility, 

authority, authenticity, and completeness; and by detecting bias, distortion of the facts, and 

propaganda by omission, suppression, or invention of facts. (Taken from National Standards for 

World History). 
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