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Claude Monet. The Studio Boat  
(Le Bateau-atelier) (detail), 1876. Oil on canvas. BF730 
© 2019 Estate of Claude Monet



Artist Voices is the Barnes Foundation’s interdisciplinary outreach program for seventh-grade students in 

public and parochial schools in Philadelphia. The program addresses Pennsylvania Core Standards for English 

Language Arts and National Visual Arts Standards and helps students to build important observational, 

literacy, and critical-thinking skills. 

In Artist Voices, students learn how works of art express an individual artist’s voice and view of the world. 

Students look closely at works of art and make inferences about them, supporting their claims with evidence 

in images and text. As critical thinkers, students compare works and discover artists who were radical rule-

breakers in their time, defying convention to express new views. The program culminates with students 

expressing their unique voices in their own rule-breaking works of art.

THE PROGRAM COMPRISES

•  An initial interactive classroom lesson led by a Barnes educator

•  A structured visit to the Barnes Foundation, including a gallery lesson and an art workshop

•  A second classroom lesson led by a Barnes educator

•  Free busing, teaching materials, and admission to the Barnes Foundation

TEACHING RESOURCES INCLUDE

•  This binder, which explains all phases of the program and provides lesson plans,  

suggestions for extending your students’ learning, and a glossary

•  Two teaching posters with approaches and activities for you to use in your classroom

PROGRAM SCHEDULE

1.  Completion of the pre-visit lesson

2.  Visit by a Barnes educator to your classroom

3. Field trip to the Barnes Foundation

4. Completion of the post-visit lesson

5.  Second visit by a Barnes educator to your classroom

6.  Completion of the online teacher survey 

The success of this program depends on participating teachers leading the pre- and post-visit lessons in 

this binder before both outreach visits. Information about the pre- and post-visit activities is provided 

in the First Classroom Lesson and Second Classroom Lesson sections of this binder. We look forward to 

seeing you and your students soon!

With best wishes,

Your colleagues in the Education Department  

at the Barnes Foundation

INTRODUC TION   
ABOUT ARTIST VOICE S

ABOUT  
ARTIST VOICES
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INTRODUCTION 
HOW TO REGISTER

To register for the Artist Voices program,  
fill out the visit request form online.

Go to barnesfoundation.org/teachers and select Request a Visit.

CONTACT INFORMATION

Education Department

The Barnes Foundation

2025 Benjamin Franklin Parkway

Philadelphia, PA 19130

education@barnesfoundation.org

215.278.7308

barnesfoundation.org/teachers

HOW TO REGISTER



The Barnes Foundation was established by Dr. Albert C. Barnes in 1922. He built his art gallery in an arboretum 

(a large garden where many varieties of plants are carefully selected and grown) in Merion, Pennsylvania, a 

suburb of Philadelphia. The Barnes collection contains paintings, sculptures, furniture, textiles, and jewelry 

from around the world: Africa, China, France, Pennsylvania, the American Southwest, and beyond. In his 

gallery, Dr. Barnes arranged works of art into groups, which he named “ensembles,” based on aspects of art 

(line, light, color, and space). Each ensemble is designed to reveal ways in which the works of art are both 

similar to each other and unique. In May 2012, the Barnes opened a new building to house the collection in 

Philadelphia, making the art more accessible to students and visitors from all over the world.

ABOUT THE  
BARNES FOUNDATION

INTRODUCTION  
ABOUT THE BARNES FOUNDATION
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Horace Pippin. Supper Time (detail),  
c. 1940. Oil on burnt-wood panel. BF985



The Artist Voices program has three main parts: a classroom lesson led by a Barnes educator, a field trip 

including an art workshop, and a classroom lesson after the field trip. Completing the pre- and post-visit 

activities with your students helps ensure the best learning experience possible. This checklist helps 

you plan for the program.

BEFORE THE FIRST CLASSROOM LESSON

  Pick dates for 

• The classroom lesson (approximately 45 to 60 minutes; up to 30 students per class) 

• The field trip 

•  The second classroom lesson (approximately 45 to 60 minutes; up to 30 students per class)

  Reserve our lunchroom before your visit with the Barnes educator. If the lunchroom isn’t  

reserved in advance, the students must eat outside (weather permitting) or back at school.  

(See guidelines for reserving the lunchroom in this binder.)

  Schedule the bus with a company from the list provided. Busing is paid for by the Barnes.

  Give your students photo release forms to take home. Parents need to know that we take photographs  

to document our programs for funders and use them in print and on the website. Students whose parents  

have not granted permission for photos will not be prevented from doing the program.

  Display the teaching posters in your classroom.

  Lead the pre-visit lesson provided.

DURING THE FIRST CLASSROOM LESSON

The Barnes educator provides background on Albert Barnes and the Barnes Foundation and  

engages students in close-looking exercises and literacy activities to prepare them for their field trip.

While the Barnes educator is leading the lesson, please

  Be present in the classroom.

  Help hand out materials and encourage students to participate. 

  Allow students to lead the discussion.

BEFORE, DURING, AND AFTER  
THE PROGRAM

FIRST CLASSROOM LESSON 
BEFORE,  DURING, AND AFTER THE PROGRAM

(continued)



FIRST CLASSROOM LESSON 
BEFORE,  DURING, AND AFTER THE PROGRAM

BEFORE YOUR FIELD TRIP TO THE BARNES FOUNDATION

  Reflect on the first classroom lesson with your students. Tell them that they will be visiting  

the Barnes soon and will see some of the art they studied in person.

  Make sure your principal letter is signed and given to the Barnes educator.

  Confirm visit date with chaperones and make sure you have one chaperone per 10 students.

  Review Guidelines for Visiting the Barnes for Students and Chaperones to make sure chaperones  

know how to assist students during their trip.

  Divide your students into groups of no more than 15 students.

  Make sure photo releases are filled out.

AFTER YOUR FIELD TRIP

  Lead the post-visit lesson.

  Keep the reflection essays for students to reference during the second classroom lesson  

with the Barnes educator. We also encourage you to share them with us ahead of time via email.

DURING THE SECOND CLASSROOM LESSON

The Barnes educator does an art project and asks students to recall what they did on their field trip.

While the educator is leading the lesson, please

  Be present in the classroom.

  Help hand out materials and encourage your students to participate.

AFTER THE SECOND CLASSROOM LESSON

  Fill out the teacher evaluation that you receive via email and provide feedback on the program.

BEFORE,  DURING, AND AFTER THE PROGRAM Cont inued



To be done before the Barnes educator visits the classroom for the first time.

THE LIFE AND ART OF HORACE PIPPIN

Grade: 7 

Subject: Visual art and literacy 

Time: 45–60 minutes

OBJECTIVES FOR STUDENTS

Students will 

• Build observational and literacy skills through works of art and text.

• Summarize key ideas and support claims with visual and textual evidence.

• Determine the meaning of vocabulary as used in grade-level reading.

• Compare and contrast two portrayals of the same subject and analyze differences.

OVERVIEW

Display the poster of Horace Pippin’s Christ and the Woman of Samaria. Invite students to look closely at 

the image for one minute before turning to a partner to talk about what they see. Ask volunteers to share 

observations, questions, and ideas about the work of art. 

Distribute copies of “The Life and Art of Horace Pippin” to students. Have them read the text and complete 

the worksheet and Venn diagram on the pages that follow. Review answers as a class. Ask students to think 

about how differences between the two paintings impact each work, including its mood or message to 

viewers. We suggest pulling up an image of Christ and the Woman of Samaria by Tintoretto from our website 

to compare with the poster of Pippin’s work.

MATERIALS

• Poster of Christ and the Woman of Samaria by Horace Pippin

• Copies of text and worksheets (one per student)

• Copies of images in binder (optional; one copy of each per student)

•  Image from Barnes website  

https://collection.barnesfoundation.org/objects/6075/Christ-and-the-Woman-of-Samaria/details

FIRST CLASSROOM LESSON 
PRE-VISIT  LESSON PLAN

PRE-VISIT LESSON PLAN



Horace Pippin. Supper Time,  
c. 1940. BF985

FIRST CLASSROOM LESSON 
PRE-VISIT  LESSON PLAN

Horace Pippin was an early 20th-century 

American painter. He is known for his 

innovative artistic method and subject matter 

that addresses African American life and 

history. At the peak of his career, Pippin became 

one of the first modern African American artists 

to enter major museums and art collections in 

the US. Four works by the artist are on display 

in the Barnes Foundation galleries.

Pippin (1888–1946) was born in West Chester, 

Pennsylvania, not long after the end of the 

Civil War. Though the US abolished slavery 

in 1865, racial discrimination continued to 

make life extremely difficult for people of 

color. The high-quality education and work 

opportunities available to white Americans 

were restricted for people of color. As a 

result, many formerly enslaved people and 

their families experienced poverty.

Pippin, whose grandparents were formerly 

enslaved, grew up in a family that struggled 

with poverty. As a boy, he showed a strong 

interest in drawing and practiced sketching 

horses and their jockeys at a racetrack nearby 

his home. Pippin attended a segregated one-

room schoolhouse until the age of 14, when 

he left to find work and support his family. He 

worked at a moving and storage company, a 

coal yard, an iron foundry, and a hotel before 

enlisting in the National Guard. 

In 1917, Pippin joined the US Army and left 

for Europe and World War I. Even as a solider, 

Pippin carried and drew in a sketchbook. 

His drawings from this time, six of which 

survive, illustrate his military service. In 1918, 

a German sniper shot Pippin in the right 

shoulder. The grave injury sent Pippin home 

and left him permanently disabled.

In 1920, Pippin married his wife, Jennie, and 

moved back home to West Chester. While she 

supported the family as a laundress, Pippin 

took up drawing again—this time as therapy 

for his injured arm. He made drawings with 

charcoal on discarded boxes and began 

experimenting with burning images into wood 

using a hot metal poker. In 1928, at age 40, 

he made his first oil painting, titled The End of 

War: Starting Home. His arm made it difficult 

to work on a large scale, so his paintings were 

rarely larger than 25 by 30 inches. 

THE LIFE AND ART OF HORACE PIPPIN



On burnt-wood panel and canvas, Pippin 

created images capturing his life, his home, 

and history. The paintings tell stories of 

religious figures, such as Jesus, and scenes 

from the lives of famous abolitionists, such as 

Abraham Lincoln and John Brown. The artist 

often used vibrant color contrast in his work, 

such as the dark green wood and the bright 

pink sky in Christ and the Woman of Samaria 

(1940). He painted figures and objects using 

simple lines and shapes, sometimes dotted 

with careful details or outlined in dark burns 

from the hot poker. 

Pippin’s paintings went on public display for 

the first time in 1937, through the Chester 

County Art Association, an institution that 

fought for social justice by providing cultural 

opportunities for African Americans. In 1938, 

four of Pippin’s works entered a traveling 

exhibition organized by the Museum of 

Modern Art in New York City. Soon after, he 

signed a contract with an art dealer, who 

introduced him to Dr. Barnes in 1939.

Albert C. Barnes (1872–1951) was a doctor, 

businessman, and art collector, and the 

founder of the Barnes Foundation. After 

meeting Pippin and seeing his paintings, Dr. 

Barnes purchased one and invited the artist 

to take classes at the Barnes Foundation. 

Many scholars believe a work Pippin saw on 

display in the Barnes galleries—Christ and 

the Woman of Samaria by the Italian artist 

Tintoretto—inspired his 1940 painting of the 

same subject (later purchased by Dr. Barnes). 

Both paintings can be seen today at the 

Barnes Foundation. 

Pippin’s works are shown in many major 

museums, including the Philadelphia 

Museum of Art and the Museum of Modern 

Art in New York. He is recognized for his 

innovative method and subject matter, 

and his role in the history of American and 

African American art. The artist himself once 

said that his paintings show the world “as 

I see it,” expressing his voice and views on 

war, African American life, and social justice 

in enduring works of art.

Albert C. Barnes and Horace Pippin, 1943. Photo by 
John W. Mosely. Charles L. Blockson Afro-American 
Collection, Temple University Library, Philadelphia

THE LIFE AND ART OF HORACE PIPPIN

FIRST CLASSROOM LESSON 
PRE-VISIT  LESSON PLAN



WORKSHEET:  
THE LIFE AND ART OF HORACE PIPPIN 

 1.  Reflect on the passage and summarize it in 3 or 4 sentences, answering: Who was  

Horace Pippin? What about his life and work did you find most interesting and/or important?

2.  How might you recognize a painting by Horace Pippin?  

Underline key details in the text that support your answer. 

NAME

DIRECTIONS: 

After reading “The Life and Art of Horace Pippin,” complete the questions below.  

Underline key ideas and details from the text that help support your answers.  

Complete the Venn diagram to answer the last question.

FIRST CLASSROOM LESSON 
PRE-VISIT  LESSON PLAN



3.  Compare the paintings of Christ and the Woman of Samaria by Pippin and Tintoretto.  

How are they similar? How are they different? If Tintoretto’s work follows traditions,  

what traditions does Pippin break in his painting? Use the Venn diagram on the next  

page to organize your observations and response.

WORKSHEET:  
THE LIFE AND ART OF HORACE PIPPIN 

FIRST CLASSROOM LESSON 
PRE-VISIT  LESSON PLAN
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Horace Pippin. Christ and the Woman of Samaria, 1940

FIRST CLASSROOM LESSON 
PRE-VISIT  LESSON PLAN

WORKSHEET:  
THE LIFE AND ART OF HORACE PIPPIN 



Tintoretto. Christ and the Woman of Samaria, Late 16th century

FIRST CLASSROOM LESSON 
PRE-VISIT  LESSON PLAN

WORKSHEET:  
THE LIFE AND ART OF HORACE PIPPIN 
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Henri Edmond Cross. Two Women by  
the Shore, Mediterranean (detail), 1896.  
Oil on canvas. BF436



For the best possible experience, review these guidelines with students and chaperones before your field 

trip to the Barnes. Your visit will last approximately two hours, with a one-hour lesson in the collection and 

a one-hour art workshop. Students should arrive 15 minutes before the start time to store coats and bags 

and get ready. No large bags, coats, food, water, or pens are allowed in the galleries.

FOR STUDENTS

We are looking forward to your visit to look at and learn about art.  

Follow these gallery rules when you visit:

• No running.

• Do not touch any of the art.

• Look out for furniture in the gallery. It’s art, too! Please don’t touch.

• Look for the dark line on the floor. Stay behind the line while you look at art.

•  Be kind to your classmates. Don’t yell or push. Listen quietly to them.  

We can always learn from each other.

•  Use your eyes to look at the works of art, and tell us what you see.  

We want to know what you think!

FOR CHAPERONES

So that students have the best experience, remember:

• We need one chaperone per 10 students to assist with the visit.

•  Students are divided into groups of no more than 15 students to tour the collection.  

Chaperones are expected to stay with the students during the entire trip. 

• Help students follow gallery rules.

• Enjoy looking and learning alongside the students but don’t give them answers.

• Avoid side conversations during the tour: all cell phones must be turned off.

•  You will need to store your coat and bags before going in the gallery when you arrive.  

Small purses are permitted, but large ones must be stored in a coat bin or locker.

GUIDELINES FOR VISITING THE BARNES 
FOR STUDENTS AND CHAPERONES

GALLERY VISIT 
GUIDELINES FOR VISITING



Q: What will the field trip be like?

A:  Students will experience an hour-long interactive lesson in the Barnes collection. They will see four galleries, 

looking at artworks in depth. After the gallery lesson, students will participate in a one-hour art workshop.

Q: Where is the Barnes Foundation?

A:  Unless otherwise indicated, all visits take place at the Philadelphia campus of the Barnes Foundation,  

located at 2025 Benjamin Franklin Parkway, Philadelphia, PA 19130.

Q: Is there a drop-off spot for school buses?

A:  Yes: on Pennsylvania Avenue between 20th and 21st streets. 

If you are using a navigation system (GPS) or looking online for driving directions,  

enter the address 2024 Pennsylvania Avenue, Philadelphia, PA 19130.

Q: When should we arrive?

A:  Your group should arrive 15 minutes before your scheduled start time. Your guide will meet you in the lobby.

Q: Can our bus park at the Barnes Foundation?

A:  No. The City of Philadelphia doesn’t allow buses to park on city streets. The Philadelphia Parking Authority has 

designated the Callowhill Bus Center (at Callowhill and 2nd Street) as the parking location for buses visiting the 

Barnes. For information about the Callowhill Bus Center, visit discoverphl.com/travel-trade/transportation-and-

bus-parking.

Q: What if I need to reschedule or cancel our visit?

A:  To reschedule or cancel your visit, call 215.278.7308 as far in advance as possible. 

Due to high demand for this program, the Barnes may not be able to reschedule your visit.

Q: What if I need to change the number of children or adults in our reservation?

A:  Check with the Education Department. We have a maximum ratio of two chaperones to 15 students.

Q: What if we are running late?

A:  Call 215.278.7308 and tell a staff member that you’re running late.

Q: How can I contact the Education Department?

A:  Email education@barnesfoundation.org or call 215.278.7308.

FREQUENTLY ASKED 
QUESTIONS

GALLERY VISIT 
FAQ



GALLERY VISIT 
FAQ

Q: What are the rules we should follow in the galleries?

A:  • Walk. 

• Speak quietly. 

• Stay a safe distance from the art (behind the dark line on the floor). 

• Don’t touch paintings, decorative objects, or furniture. Anything behind the line is part of the collection. 

• Only use pencils (no pens or markers) to take notes. 

• We allow photography but only without a flash and under the direction of your guide. Please check in with  

 your guide about when to take photos during the tour.  

• Stay with your guide. Groups may not walk through the galleries unescorted. 

• Turn off cell phones. You can use them in the lobby and court but not in the galleries. 

• With the exception of service dogs, animals are not allowed in the building. 

• Wear name tags.

Q: Can we eat lunch at the Barnes?

A:  Yes, but the lunchroom must be reserved in advance as there is limited seating.

Q: What can we bring?

A:  Coats, backpacks, messenger bags, and large purses are not allowed in the galleries. 

Security reserves the right to determine what is and is not allowed in the galleries.

Q: What should I tell chaperones?

A:  Chaperones must stay with the group and help students obey the gallery rules. 

Chaperones should expect to check their coats and bags.

Q: Can I guide my own students?

A:  No. The Barnes prohibits lecturing or tours led by anyone other than graduates of the Barnes  

educational program. 

Q: Can my students self-tour after the guided tour?

A:  No. Students are not allowed to self-tour after their program. High school students (eighth grade and up) 

may self-tour in the special exhibition gallery with their tickets. Contact the Education Department about our 

exhibition schedule at education@barnesfoundation.org or look online at barnesfoundation.org.

FREQUENTLY ASKED QUESTIONS Cont inued



The Barnes Foundation lunchroom seats up to 60, but it must be reserved in advance of your 

field trip. This room is available for 30-minute intervals only, and you must use the room during 

the time designated by the Barnes educator. We recommend that you store your students’ 

lunches in one large box and place the box next to the coat bin when you arrive.

Reserve the lunchroom during the required pre-meeting, or contact your Barnes educator at 

education@barnesfoundation.org.

HOW TO RESERVE  
THE LUNCHROOM

GALLERY VISIT 
HOW TO RESERVE THE LUNCHROOM
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Vincent van Gogh. The Factory (detail),  
July–September 1887. Oil on canvas. BF303



SECOND CLASSROOM LESSON  
POST-VISIT  LESSON PLAN

To be done before the Barnes educator visits the classroom for the second time.

STUDENT WRITING EXERCISE: REFLECTION ESSAY

Grade: 7 

Subject: Visual art and literacy 

Time: 45–60 minutes

OBJECTIVES FOR STUDENTS

Students will 

• Reflect on their experience in the Artist Voices program and at the Barnes Foundation.

• Identify interesting aspects of their visit and important moments of learning.

•  Practice writing informative/explanatory texts to examine a personal experience,  

conveying ideas, concepts, and information clearly.

OVERVIEW

Students reflect on their experience at the Barnes and write a one-page essay using suggested prompts. 

MATERIALS

• Copies of the reflection essay worksheet

POST-VISIT LESSON PLAN



WORKSHEET:  
STUDENT REFLECTION ESSAY 

DIRECTIONS: 

Reflect on your experience so far in the Artist Voices program, including the first classroom 

lesson and your field trip to the Barnes Foundation. Write a one-page essay that describes your 

experience. Be sure to be as specific as possible by referencing particular artists, artworks, 

conversations, or activities. 

NAME

SECOND CLASSROOM LESSON  
POST-VISIT  LESSON PLAN



WORKSHEET:  
STUDENT REFLECTION ESSAY 

NAME

SECOND CLASSROOM LESSON  
POST-VISIT  LESSON PLAN
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Pierre-Auguste Renoir.  
Environs of Briey (detail), 1899.  
Oil on canvas. BF151



CURRICULAR CONNECTIONS AND EXTENSIONS 
CONNECTIONS TO THE CURRICULUM

PENNSYLVANIA CORE STANDARDS

1.2 Reading Informational Text

  CC.1.2.7.D Determine an author’s point of view or purpose in a text and analyze how the  

author distinguishes his or her position from that of others.

1.3 Reading Literature

  CC.1.3.7.A Determine a theme or central idea of a text and analyze its development over  

the course of the text; provide an objective summary of the text.

  CC.1.3.7.B Cite several pieces of textual evidence to support analysis of what the text  

says explicitly as well as inferences, conclusions, and/or generalizations drawn from the text.

  CC.1.3.7.D Analyze how an author develops and contrasts the points of view of different  

characters or narrators in a text.

 CC.1.3.7.E Analyze how the structure or form of a text contributes to its meaning.

1.4 Writing

  CC.1.4.7 Students write for different purposes and audiences. Students write clear and  

focused text to convey a well-defined perspective and appropriate content.

1.5 Speaking and Listening

  CC.1.5.7 Students present appropriately in formal speaking situations, listen critically,  

and respond intelligently as individuals or in group discussions.

NATIONAL VISUAL ARTS STANDARDS

Anchor Standard 3: Refine and complete artistic work.

  VA:Cr3.1.7a Reflect on and explain important information about personal artwork in an  

artist statement or another format.

CONNECTIONS TO  
THE CURRICULUM



To be done at any time during or after the program.

THE LIFE AND ART OF CLAUDE MONET

Grade: 7 

Subject: Visual art and literacy 

Time: 60–90 minutes

OBJECTIVES FOR STUDENTS

• Build observational and literacy skills by reading works of art and text.

• Summarize key ideas and details to support claims and inferences.

• Determine the meaning of vocabulary as used in grade-level reading.

•  Write coherently and persuasively, introducing and stating an opinion on a topic,  

acknowledging alternate or opposing claims, and supporting claims with logical  

reasoning and relevant evidence.

OVERVIEW

Students read a short essay on Claude Monet and the impressionists. Individually or with a partner, students 

complete the worksheet on the following page. 

MATERIALS

• Copies of essay and worksheet (one each per student)

• Poster of The Studio Boat by Claude Monet

CURRICULAR CONNECTIONS AND EXTENSIONS  
ADDITIONAL LESSON PLAN

ADDITIONAL LESSON PLAN



Portrait of the French impressionist  
painter Claude Monet, 1899,  
by Gaspard-Félix Tournachon (Nadar)

Claude Monet (1840–1926) was born and 

raised in the French countryside before 

moving to Paris to study art. In Paris, Monet 

joined the studio of a master painter who 

trained his students to follow strict art 

traditions. For example, they had to paint 

with dark, earthy colors and fine lines to 

make their subjects look as realistic as 

possible. Students were also encouraged 

to paint specific subjects, such as scenes 

from history, Greek and Roman mythology, 

religion, landscapes, and still lifes. 

In his master’s studio, Monet met Pierre-

Auguste Renoir and Frédéric Bazille. The 

three young artists became friends, bonding 

over their dislike of these conventions, 

particularly the idea that artists should paint 

landscapes from inside their studios. Monet 

and his friends wanted to paint outdoors, 

looking directly at nature (an approach known 

as painting en plein air). The three artists 

tested this idea by packing up their supplies, 

including newly invented paint tubes, and 

heading into a forest just outside Paris.

None of them knew that their experiment 

would spark a revolution in art. While 

painting outdoors, the artists tried to paint 

nature exactly “as the eye sees.” In time, 

they came to understand the ways in which 

nature is constantly moving and changing. 

Their attempt to capture nature “as the eye 

sees” took on a new meaning over time, as 

the artists’ colors brightened (they claimed 

the color black did not exist in nature) 

and their brushstrokes became looser, 

sweeping across the canvas to represent 

the ever-shifting qualities of nature.
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The artists’ swirling, abstracted “impressions” 

of nature eventually earned them the name 

impressionists. It wasn’t long before more 

artists joined their movement. At first, 

their work was dismissed by art critics, 

who supported traditional art. These critics 

also decided which artworks were shown 

at the grand annual exhibition called the 

Salon. At that time, it was the primary place 

where the public could see new art.

In 1874, after being rejected by the Salon, 

Monet and his fellow impressionists 

organized their own exhibition, with works 

by Claude Monet, Pierre-August Renoir, 

Paul Cézanne, Camille Pissarro, Gustave 

Caillebotte, Edgar Degas, and Berthe Morisot. 

In addition to landscapes painted en plein 

air, the exhibition showcased paintings of 

modern Paris, including busy streets and 

quiet moments of leisure in the countryside. 

The impressionists held eight independent 

exhibitions in total between 1874 and 1886.

Opinions about impressionist art were heavily 

debated. One art critic, Lewis Leroy, wrote: 

“Try to make [the impressionists] understand 

that trees are not violent, that the sky is not 

the color of fresh butter.” Another, Edmond 

Duranty, found the style refreshing, stating: 

“A young branch has developed on the old 

tree trunk of art. Will it cover itself with 

leaves, flowers, and fruits? Will it extend its 

shade over future generations? I hope so.” 

As Duranty predicted, the impressionist 

movement gained momentum. It spread 

throughout Europe and America and 

inspired generations of artists to explore 

their individual voices and invent their 

own traditions. One of the movement’s 

early supporters was Dr. Albert C. Barnes, 

a wealthy entrepreneur and art collector 

from Philadelphia. He collected hundreds 

of paintings by these radical artists and 

those that followed, displaying their works 

in his own radical art arrangements that 

he called ensembles. In 1922, he created 

the Barnes Foundation, which is now 

home to one of the world’s most famous 

collections of works by Monet, Renoir, 

and many other revolutionary artists.

Claude Monet. Madame Monet Embroidering, 
1875. Oil on canvas. BF197
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WORKSHEET:  
CLAUDE MONET AND THE IMPRESSIONISTS

 1.  Summarize the passage in 3 or 4 sentences, answering the following:  

Who was Claude Monet? Who were the impressionists?  

What about the artist(s) did you find most interesting and/or important?

2.  What were some art traditions that the impressionists went against?  

What new traditions did they invent?

NAME

DIRECTIONS: 

After reading “Claude Monet and the Impressionists,” complete the questions below.  

Underline key ideas and details in the text that help support your answers.
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3.  Reread the last paragraph. In 3 or 4 sentences, describe an outdoor space  

that you might paint. Be sure to include reasons why this space is special and  

expresses something about you.
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Paul Cézanne. Young Man and Skull  
( Jeune homme à la tête de mort), 1896–1898. BF929



Art critic A person who writes about a work of art to determine its quality.

Color  When light reflects off an object, color is what the eye sees. The primary colors are 

red, yellow, and blue; all other colors are created by mixing these three colors.

En plein air French for outdoors, or the act of painting outside.

Ensembles Symmetrical arrangements of art invented and assembled by Dr. Albert C. Barnes.

Galleries A space where art is displayed—on the walls, floor, or ceilings. 

Impressionism  A term used to describe a radical art movement in late-19th-century France 

characterized by depictions of visual impressions of movement, especially as it 

concerns light and color in outdoor settings.

Impressionist An artist whose work follows impressionist themes and practices.

Inequity Lack of fairness or justice.

Landscape An artwork showing features of an area of land or countryside.

Light  Illumination coming from a natural or artificial source. A natural source of light is the 

sun; an artificial source is a lightbulb.

Line  An identifiable path of a point moving in space that can vary in width, direction, and 

length. In painting, lines are also sometimes described as brushstrokes.

Pyrography The art or technique of burning images into wood using a heated metal point.

Salon  An annual exhibition of art in Paris that served as a place of social gathering and 

conversation surrounding the arts, society, and humanity.

Social justice Just and equitable distributions of wealth and opportunities in a society.

Space The distance or time between two points, objects, or events.

Still life A painting or drawing of an arrangement of objects.

Style  A term sometimes used to describe how an artist uses materials or formal art 

elements, such as color, value, line, shape, texture, and space.

Tradition A transmission of customs and beliefs passed down between generations.
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