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Bank Street College of Education,

esfablished as the Bureau of Educational Experiments in 1916, began preparing feachers

in 1930. The credo below is a living statement that continues fo inspire the students,
faculty, and staff af Bank Street foday.

Our Credo

What potentialities in human beings—children, teachers, and ourselves—do we want
fo see develop?

A zest for living that comes from taking in the world with all five senses alert

Lively intellectual curiosities that turn the world info an exciting laboratory and
keep one ever a leamer

Flexibility when confronted with change and ability to relinquish patterns that no
longer fit the present

The courage to work, unafraid and efficiently, in a world of new needs, new
problems, and new ideas

Gentleness combined with justice in passing judgments on other human beings

Sensitivity, not only to the external formal rights of the “other fellow,” but to him as
another human being seeking a good life through his own standards

A striving to live democratically, in and out of schools, as the best way to advance
our concept of democracy

Our credo demands ethical standards as well as scientific aftitudes. Qur work is based
on the faith that human beings can improve the society they have created.

— Lucy Sprague Mitchell
Founder of Bank Street College



Dear Current or Prospective Student:
Dear Current or Prospective Student:

Welcome to Bank Street College of Education. Reading this catalogue, you will
gain information about the many programs available for students interested in the
education professions: teaching, learning, and leading. Whether you are just start-
ing out, already in the field, or preparing to advance, Bank Street has much fo
offer in your chosen field. Here you will not on|\/ deve|op the skills to provide chil-
dren with mastery of the material af hand, but also develop your ability fo create
learning environments, inspire children, and guide them toward a lifelong love of
\eoming.

For close fo a century, Bank Street has been seeking to understand the conditions
under which children best learn and develop—cognitively and psycho/socidlly.
We work with adults fo help create those conditions. In doing so, we engage fami-
lies and draw upon the remarkable cultural and linguistic diversity of the New York
mefropolitan area. We demonsirate these principles through our onsite School for
Children and Family Center, serving children from infancy through adolescence.
These frameworks for leaming are tested and refined through our work in schools
throughout New York City, Westchester, and long Island, and in other cities in the
United States and abroad.

The comersfone of a Bank Streef graduate education is advisement, a special
process in which students in small groups of six to eight are mentored through their
field experiences. In advisement, students join together theory and pracfice as they
emerge as promising professionals. It is this distinctive component of Bank Streef's
program that led the Carnegie Corporation of New York to name Bank Street as
one of its eleven partners in Teachers for a New Era, a nafional initiative fo model
excellence and improve the field of teacher preparation.

It has long been held that one of the best measures of a society is the value it

9
places on its children. At Bank Street, we welcome you to join with us in becoming
professionals seeking to improve our society, one child, one class, one school af a

gt Wy,

Elizabeth D. Dickey
President, Bank Street College of Education
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Academic Calendar 2009 — 2010

The College respects individuals” observances of religious holidays. VWhen siudents anticipate absences for religious
reasons, they are responsible for informing instructors and advisors of this at the beginning of the semester. They are also
responsible for working with faculty to develop alternative means of fulfilling missed course and field assignments.

Fall 2009

Tuesday, September 1, 4:00 - 6:30 pm In-Person Registration for Fall term:
4:00 - 4:45 pm - Matriculated students who missed June registration
4:45 - 5:45 pm — Newly matriculating students starting at Bank Street
5:45 - 6:30 pm - Nonmatriculated students

Tuesday, September 1, TBA Faculty/Student Meetings and Orientations

Wednesday, September 2, 3:00 — 7:00 pm  All Student Welcome/COrientation — The Barbara Biber Lecture

Wednesday, September 2, TBA Faculty/Student Meetings and Orientations

Friday, September 4, TBA Faculty/Student Meetings and Orientations

Monday, September 7 LABOR DAY — COLLEGE CLOSED

Tuesday, September 8 FALL TERM CLASSES BEGIN

September 8 - 21 Period of Late Registration and Add/Drop*

Thursday, September 17, 5:15 -~ 7:30 pm  Open House for prospective graduate students

Friday, September 18 ROSH HASHANAH - NO CLASSES

Monday, September 28 YOM KIPPUR — NO CLASSES

Tuesday, September 29 Follow Monday class schedule

Monday, October 12 COLUMBUS DAY — COLLEGE CLOSED

Tuesday, October 20, 5:15 - 7:30 pm Open House for prospective graduate students

Friday, October 30 Last day for students to file for a grade of withdrawal (WD) for the fall
term

Tuesday, November 17, 5:15-7:30 pm  Open House for prospective graduate students

Wednesday, November 25 THANKSGIVING RECESS BEGINS - NO CLASSES

Monday, November 30 Classes resume

December 4 - 15 WEB REGISTRATION PERIOD for Spring 2010 courses
(please note that these dates are subject to change)

Tuesday, December 15 Last day or Tuesday classes

Wednesday, December 16 Last day of Wednesday classes

Thursday, December 17 Last day of Thursday classes

Monday, December 21 Last day of Monday classes — FALL TERM CLASSES END* *

Spring 2010

December 4 — 15 WEB REGISTRATION PERIOD for Spring 2010 courses

(please note that these dates are subject to change)

Monday, January 11, 5:15 - 7:30 pm Open House for prospective graduate students

Wednesday, January 13, 4:00 — 6:30 pm  In-Person Registration for Spring ferm:
4:00 - 4:45 pm — Matriculated students who missed Web registration
4:45 - 5:45 pm — Newly matriculating students starting at Bank Street
5:45 - 6:30 pm - Nonmatriculated students

Monday, January 18 MARTIN LUTHER KING, JR. DAY - COLLEGE CLOSED

Tuesday, January 19 SPRING TERM CLASSES BEGIN

January 19 - February 1 Period of Late Registration and Add/Drop*

Friday, January 22, 2:00 — 7:00 pm Job Search Support Day

Monday, February 1 Last day to register for an Integrative Master’s Project for Spring 2010;

Last day to submit a Graduation Application to graduate in May, June,
July, or August 2010

Monday, February 15 PRESIDENTS’ DAY — COLLEGE CLOSED

Tuesday, February 16 Follow Monday class schedule

Thursday, February 18, 5:15 -7:30 pm  Open House for prospective graduate students

Monday, March 1 Priority deadline for Admissions



Spring 2010 (continued)

Friday, March 5

March TBA, 5:00 - 7:00 pm
Monday, March 29 - Friday, April 2
Monday, April 5

Thursday, April 15

April 19 - 27

Thursday, April 29, 5:15 - 7:30 pm
Wednesday, April 28

Thursday, April 29

Monday, May 3

Tuesday, May 4

Summer 2010

Last day for students to file for a grade of withdrawal (WD) for spring term
Job Fair

SPRING BREAK — NO CLASSES

Classes resume

Last day to file the FAFSA form for consideration for financial aid for the
09/10 financial year

WEB REGISTRATION PERIOD for 2010 Summer 1 and Summer 2 courses
Open House for prospective graduate students

Last day of Wednesday classes

Last day of Thursday classes

Last day of Monday classes

Last day of Tuesday classes; SPRING TERM CLASSES END **

Monday, May 10, 4:00 - 6:30 pm

Thursday, May 27
Monday, May 31
Wednesday, June 2
June 2 -9

June 11 - 22
Monday, June 14

Monday, June 28
Tuesday, June 29
Wednesday, June 30, 4:00 - 6:00 pm

Thursday, July 1
July 1-12
Monday, July 5
Thursday, July 15

Tuesday, July 27

Wednesday, July 28
Thursday, July 29

In-Person Registration for Summer 1 and Summer 2:

4:00 - 4:45 pm - Matriculated students who missed Web registration

4:45 — 5:45 pm — Newly matriculating students starting at Bank Street

5:45 — 6:30 pm — Nonmatriculated students

Graduation

MEMORIAL DAY — COLLEGE CLOSED

SUMMER 1 TERM CLASSES BEGIN

Period of Late Registration and Add/Drop for Summer 1 and Summer 2

terms*

WEB REGISTRATION PERIOD for Fall 2010 courses

Last day for students to file for a grade of withdrawal (WD) for the

Summer 1 term

Last day of Monday/Wednesday classes

Last day of Tuesday/Thursday classes; SUMMER 1 TERM CLASSES END
In-Person Registration for Fall term:

4:00 - 4:45 pm - Matriculated students who missed Web registration

4:45 — 6:00 pm — Newly matriculating students starting at Bank Street

SUMMER 2 TERM CLASSES BEGIN

Period of Late Registration and Add/Drop for Summer 2 term only*

INDEPENDENCE DAY OBSERVED - COLLEGE CLOSED

Last day for students to file for a grade of withdrawal (WD) for the

Summer 2 term

Last day of classes that meet on Tuesday, Tuesday/Thursday, and

Tuesday/Friday

Last day of classes that meet on Wednesday and Wednesday/Friday

Follow the Monday class schedule; Last day of classes that meet

Monday - Friday, Monday - Thursday, Monday/Tuesday,

Monday/Wednesday and Monday; SUMMER 2 TERM CLASSES

END

*During this period the $25 Late Registration fee or a $15 Add/Drop fee will be charged. In order to receive
a 100% tuition refund, students must drop a class before the second time it meets. See pages 116-118 for full
refund policy and late registration procedures. Students may register for classes up until but not after the sec-

ond class session.

**Supervised Fieldwork/Advisement calendars vary by program. Students should contact their advisors for specif-

ic arrangements.

You may also view the calendar online at www.bankstreet.edu/gs/calendar.
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Bank Street College

Bank Street College is a small, vibrant institution, organized into three main programmatic divisions: the Graduate School
of Education, Children’s Programs, and the Division of Continuing Education. All three of the programmatic divisions share
a common sense of purpose:

Mission Statement

The mission of Bank Street College is to improve the education of children and their teachers by
applying fo the educational process all available knowledge about learning and growth, and by
connecting teaching and leaming meaningfully to the outside world. In so doing, we seek to
strengthen not only individuals, but the community as well, including family, school, and the larger
society in which adults and children, in all their diversity, inferact and learn. We see in education the
opportunity fo build a betfer society.

The Graduate School is grounded in a learnercentered approach that is also exemplified in our Children’s Programs. Our
master's degree programs closely coordinate academic work with field-based practice, preparing students for various roles
as educators and leaders in schools and other educational seffings with populations ranging from infants to middle school
students. In addition to preparing feachers for the classroom and leaders for schools, Bank Street prepares educators for
other centers of learning, including museums and Child Life centers in hospitals.

Some graduate students come to Bank Street having just finished undergraduate study; some have worked as teachers for
several years; some are moving from teaching fo leadership; and some are making a career change info the teaching
profession. In 2008-2009, more than 1,000 graduate students enrolled; over one quarter of the students were African
American, Hispanic, Asian, or Native American. The faculty of the Graduate School are scholars and practitioners,
researchers, and teachers. Their work with Bank Street graduate students is their first concern.

Children's Programs includes the School for Children—a highly respected, innovative independent school for children
aged three fo thirreen—and the Family Center for infants and toddlers. Many graduate students work alongside the
School’s and the Center's excellent faculty as student teachers, assistant teachers, and inferns. Several of the School for
Children faculty teach courses in the Graduate School. This inferaction between divisions allows students to participate in
the educational process they learn about in their courses.

The Division of Continuing Education provides oufreach and professional development o schools, districts, and other
agencies. The Division links the College to communities on both local and national levels through direct service programs,
staff development, courses for professionals, technical assistance fo other agencies and national groups launching pilot
projects, research, and advocacy. This division offers the College’s continuing education courses through Continuing
Professional Studies. These graduate level shortformat weekend courses are available either with or without credit for
teachers, administrators, and others who work with children and youth.

Bank Street College has a historical and philosophical commitment fo encourage diversity in our student body, staff,
and programs. As a matter of policy and as required by law, we do not discriminate in admissions decisions or in any
educational program or acfivities on the basis of color, creed, ethnicity, disability, gender, age, marital status, or sexual
preference.

Accreditations and Affiliations

The Graduate School of Education is accredited by the Regents Accreditation of Teacher Education (RATE) and by

the Middle States Association of Colleges and Schools, and holds memberships in the Association of Independent

Colleges and Universities of the State of New York, the Council of Higher Educational Insfitutions in New York City,
the American Association of Colleges for Teacher Education, and the American Council on Education. The College
is chartered by the Board of Regents of the State of New York.




The Graduate School

For more than ninety years, Bank Street College of Education has been a leader in progressive, child-centered education.
The Graduate School provides outstanding master's degree programs that blend theory with practice through close infe-
gration of academic study and field-based experiences. These programs prepare adults for professional work in schools,
museums, hospitals, community organizations, and/or public service.

The Bank Street Approach

Bank Street's creative approach fo teaching and leaming recognizes that children learn best when they are actively
engaged with materials, ideas, and people. Using this approach, Bank Street feachers encourage children to be curious,
love learing, be respectful and tolerant of human differences, engage with the world around them, and prepare to lead
lives of consequence.

Referred to as either “the Bank Street approach” or the “developmental-interaction approach,” our educational philosophy
begins with sound developmental principles and learning through experience. It sees the teacher as one who facilitates
learning, develops clear educational obijectives, and encourages learning through discovery and thoughtful engagement.

We strive fo fosfer children’s development in the broadest sense by providing diverse opportunities for physical, social,
emotional, and cognitive growth. We respect children as acfive learners, experimenters, explorers, and artists. VWe under-
stand that children do not all learn at the same rate or in the same way. We also understand that leaming is social, and
that children learn in inferaction with their environment. Finally, we believe that the Bank Street approach leads to a life-
time of learning.

Through ifs innovative programs, unique philosophy, and commitment
fo quality education for all, Bank Street continues fo influence thou-
sands of children, youth, parents, and educators throughout the United
States and abroad.

Graduate Study at Bank Street

Graduate students enroll each term at Bank Street either as matriculat-
ed students, which means they have applied to and been accepted
info a degree- or certificate-granting program, or as nonmatriculated
students, taking courses in the Graduate School of Education but not
enrolled in a degree program. Individuals with bachelor's degrees are
welcome to come and take courses as nonmatriculated students.
Degree programs lead fo the Master of Science (M.S.), Master of Science in Education (M.S.Ed.), or the advanced
Master of Education (Ed.M.).

All programs are registered with the New York State Department of Education, and most lead to New York State certifica-
fion. Please refer to the section on New York State certification (page 121), and to the detailed program descriptions for
additional cerfification information and prerequisites. Some minor revisions in a few programs are pending New York
State Department of Education approval.

66 Bank Street offers a nice balance between theory and practical knowledge that is important for working
with children. It is refreshing that the same principles and philosophies Bank Street was founded with are
important in the classes and programs today. It is a timeless philosophy that is the foundation for
effective teaching. 99

Jennifer, Advanced literacy Specialization
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G Bank Street College provided me with an extremely supportive,

nurturing environment fo share my ideas, personal stories and
developing education philosophies. Whether speaking to a fellow
student, instructor or administrator | knew that my thoughts were valued
and undersfood. This was important to me as a career changer who

was new to education. 99

Dana, Childhood General Education

G Bank Street has taught me how fo closely observe each child to
individualize education. | may not have fit into the original mold of
school that | grew up in, but | can help create a new mold that fits all
children. The founder of Bank Street Lucy Sprague Mitchell writes that,
'Our work is based on the faith that human beings can improve the
society they have created.” It is up to us as educators to confinue to
act out this philosophy. 99

Eileen, Infant and Family Development and Early Intervention,/

Early Childhood Special and General Education

66 Students are taught in the way Bank Street hopes you will teach your
own students—using an inquiry-based, investigative, handson
approach. You will be taught by the best of the best, and by teachers
who are passionate about teaching. When you tell someone in the
education field that you graduated from Bank Street, you will get a
positive reaction, no matter where you live. 99

Nicole, Leadership in Mathematics Education
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Academic Programs

All graduate programs include three components: course
work; supervised fieldwork and advisement; and a culmi-
nating integrative activity. There are four academic terms:
Fall, Spring, Summer 1, and Summer 2.

Course Work

Courses provide students with the opportunity to engage
in readings, discussions, and experiences that address
enduring and current aspects of education. The course
work in all programs emphasizes human development and
its variations; the historical, philosophical, and social
foundations of education; and curriculum and inquiry.
Through a variety of infellectual and experiential means,
students acquire understanding of the role of education in
promoting appreciation of human diversity. Course instruc-
fors challenge students through assignments,
problem-solving tasks, and models of active learning.

Graduate courses are generally held during weekday
evenings (Monday through Thursday), from 4:45 pm to
6:45 pm and from 7:00 pm to 9:00 pm. In the Summer
1 term, courses are generally held between the hours of
5:00 pm and 9:00 pm. In the Summer 2 term, courses
are offered during the day as well as in the evening.
Courses designed for the Museum Education, Museum
leadership, and summer master’s programs follow a differ-
ent timetable.

Supervised Fieldwork/Advisement

One component of a Bank Streef education, unique fo this
College, is supervised fieldwork/advisement (SFW/A|, a
multifaceted process which enables students to infegrate
the study of theory with practice. This may include work as
an educational leader, museum intern, or Child Life
specialist.

During the period of supervised fieldwork/advisement, the
advisor visits the student in fieldwork settings for half-days
at least once a month. If the student is a student teacher,
assistant teacher, or feaching infern, advisors also work
closely with the cooperating classroom teacher. In
addition, the advisor and student meet twice monthly for
in-depth consultative meetings.

In addition to meeting individually, the advisor and his or
her students [usually a group of six or seven) meet together
weekly. This “conference group” provides a seffing in
which students collaborate with fellow learners as they
explore the challenging issues that face them as educators
in their field placements. Throughout this crucial time of
supervision, an advisor supports and encourages each stu-
dent to develop his or her professional capacity. Through
individual and group meetings, students leamn more about
their practice while being supported by others, and they
gain perspective and reflective insight info their own prac-
fice as teachers or leaders. They learn to apply material

from course work to their practice, and fo reflect on this
process. Students are expected fo participate as responsi-
ble professionals in all facets of supervised field-
work/advisement.

Some programs have a different structure for supervised
fieldwork/advisement: Lleadership in Mathematics
Education, Early Childhood Lleadership, Leadership in
Technology and the Arts, Leadership in Museum
Education, Leadership in Community-Based learning, some
Special Education programs, and the Principals Institute.
Some Teach for America students also have a different
fieldwork configuration. See individual program listings for
the description of their respective supervised field-
work,/advisement structures.

Supervised Fieldwork/Advisement Options for Students
in General, Special, and/or Dual Language/Bilingual
Programs

Graduate students in general education, special and gen-
eral education, or dual language/bilingual education pro-
grams may choose fo do supervised fieldwork/advisement
as student teachers, assistant teachers, or head teachers.
Students in the Early Childhood or Childhood General
Education programs may also be eligible for a limited
number of internships. In addition fo the supervised field-
work/advisement semester(s), many programs leading o
state certification require additional supervised experi-
ences during the summer terms or during the school year.
See individual program descriptions for details. An expla-
nation of the differences among the fieldwork options fol-
lows.

Student Teachers

Student teachers are typically placed in three to four
different public and independent school sites over the
course of the supervised fieldwork/advisement year.
Students, advisors, and the program director discuss
placements, and decisions are made based on the avail-
ability of placements with consideration for the student’s
professional needs and inferests. Typically, the student
teaching schedule requires three full days per week
{unpaid]; however, in some cases, other scheduling
arrangements equivalent fo three full days are made.

Assistant Teachers

Assistant teachers are employed by a school five days a
week and are responsible for obtaining their own posi-
fions, which must be approved by the Bank Street pro-
gram director as a supervised fieldwork setting appropri-
afe to her or his program. The supervised field-
work/advisement process entails collaboration among the
graduate faculty advisor, assistant teacher, and head
teacher. During the fieldwork/advisement year or over the
following summer, assistants expand their supervised expe-
riences to include other age groups and diverse student
populations and school environments by taking EDUC
991, a one<credit course.



Working Teachers

Individuals who are head teachers in public or independ-
ent schools may be supervised in their own classrooms
upon the Graduate School's approval of the school site or
center. Since the teacher’s own classroom is the training site
during supervised fieldwork and the faculty advisor will be
making regular visits, the school principal /director must
approve of the teacher’s participation in the program. The
principal /director also needs to be aware that the
feacher’s instructional approaches and curriculum in the
class may change as the result of the advisement process.
The faculty advisor and the program director communicate
with the school administration as appropriate. VWhere nec-
essary, head teachers expand their supervised experiences
fo include other age groups and diverse populations and
school environments by taking EDUC 991, a one-credit
course.

Interns (Teacher Preparation)

(Internships are available only to students in Early Childhood
General Education or Childhood General Education.)

Each year, some placements are available for interns who
will work with children in classrooms four full days a week.
The internships carry a stipend. Interns are hired as faculty
members in independent schools associated with Bank
Street College, including Manhatian Country School, City
and Country School, the Trevor Day School, Brooklyn
Friends, and Columbia Greenhouse Nursery School. Inferns
have a tofal of two placements over the course of the year,
most often in the same school, af two different age levels.
A few interns have the opportunity to spend one semester
inferning in a New York City public school. During the
fieldwork/advisement year or over the following summer,
inferns expand their supervised experiences fo include
diverse student populations and school environments by tak-
ing EDUC 991, a one-credit course.

Internship Certificate Credential

The Intfemship Certificate Credential is a femporary New
York State teacher certification that allows a graduate stu-
dent who has completed at least 1/2 of the credits
required for the master’s degree program fo teach in a
New York City public school. Students must be matriculated
in a program that leads fo certification and be in good
standing. The individual must also have a written job offer
from a porﬂcu|or school for @ iob in the same certification
area as the degree program in which the student is
enrolled. The Infernship Certificate is limited to a particular
school and lasts up fo two years. Bank Street faculty serve
as mentors fo graduate students teaching under the
Infernship Certificate.

Infegrative Master’s Project

Bank Street degree programs require students fo complete
an Integrative Master’s Project (IMP). As the culminating
component of a student’s degree requirements, it is expect
ed to be a significant, academically rigorous body of work
that integrates many facets of the student’s experiences at
Bank Street and in the field and applies theorefical knowl-

edge to students’ current and future work as educators and
educational leaders. Students in all in the General Teacher
Education programs, Special and Bilingual Teacher
Education programs, and the Studies in Education program
choose either an Independent Study, a Portfolio, or one of
the three one-semester options described briefly below.
Students are encouraged fo discuss their choices with their
advisors early in their studies at Bank Street. An overview
for each of these options is available online. Faculty and
current students will find complete information about each
option on the IMP Web site on my.bankstreet, available
from a link on the faculty or student my.bankstreet home
page or from a link af

www. banksfreet.edu/gs/infegrativemastersproject. himl.

Independent Study: Student initiated project or formal study
guided by a faculty mentor. Schedule varies, generally two
semesters. Register during the registration period for any
semester via a Commence Form signed by advisor or pro-
gram director and faculty mentor.

Portfolio: Reflective essays on artifacts [documents, student
papers, videos, objects, efc.] from your professional and
academic experiences, organized and presenfed themati-
cally. Individual mentoring and monthly small peer group
meetings at Bank Streef. September — May (Application
due preceding late June).

Mentored Directed Essay: Students who register for this
option will be assigned a mentor by program faculty and
will meet with their mentor in person or via phone,/email
four times during the semester. The completed essay will be
read by the mentor. Directed Essay questions for each pro-
gram are posfed on my.bankstreet.edu. Available Fall,
Spring, and combined Summer | and 2 semesters.
Students register online or in person during the registration
period for each semester.

Site-Based Inquiry and Collaborative StudentFaculty
Inquiry: In both options, a facully mentor will work with @
small group of 4-6 students, meeting four fimes during o
semester fo define and carry out a smallscale site-based
research study. Students elecfing to do a Site-Based Inquiry
will define the focus of their individual inquiry. For the
Collaborative StudentFaculty Inquiry, the faculty mentor
chooses the group fopic within which students identify a
specific area of focus. Faculty mentors and meeting sched-
ules for the two inquiry options as well as specific topics
for the Collaborative StudentFaculty Inquiry will be posted
before registration begins each semester. Available Fall
and Spring semesters only.

For students in selected Educational leadership programs,
the Leadership Professional Seminar or a program specific
portfolio is the culminating activity. Because of culminating
work af Hunter, students in the Infancy Dual Degree with
Hunter College are exempt from the Integrative Masfer's
Project requirement.
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Infant and Family Development and
Early Intervention Programs

Overview

The Infant and Family Development and Early Intervention
programs are designed for individuals who plan to work
with infants, toddlers, caregivers, and families. The pro-
grams emphasize human growth and development from
the prenatal period through the third year of life and adult
development during the parenting phase of life. There is a
special focus on the family life of very young children.

Studentfs inferested in learning more about working with
infants, toddlers, and caregivers may choose from four
programs: a dual certification program in early childhood
special and general education (birth through grade 2),
single cerfification program in early childhood special
education (for individuals with initial certification), a dual
degree program with Hunter College School of Social
Work, and a noncertification program.

All students in the Infant and Family Development and
Early Infervention programs share common course work
and focus directly on understanding the developmental
needs of typically and atypically developing children,
assessing infants and toddlers, and working with families.
Craduate students study the cycle of observation, assess:
ment, and instructional planning. Our interdisciplinary
approach and developmental-interaction philosophy
provide a framework for supporting the growth and devel-
opment of the young child in the context of family and
community.

Supervised Fieldwork/Advisement

During one academic year while students take courses,
they gain teaching experience and intensive advisory
support through supervised fieldwork/advisement, focus-
ing on work with typical and atypical infants and
toddlers and their families. If a student is not currently

working in an approved seffing with infants and toddlers,
the faculty will help him or her secure placements in
appropriafe seftings. Working feachers and assistant
feachers who have ongoing relationships with children
less than three years of age may use their work seffing as
their primary site for college-supervised fieldwork. Students
will need additional collegesupervised field experiences if
their work site does nof include both children with special
needs and those with typical development. There is also a
short placement with schoolage children within the early
childhood certification range. See page12 for a full
description of supervised fieldwork/advisement.

Integrative Master’s Project

Graduates of all programs (except the Dual Degree pro-
gram with Hunter College School of Social Work) must
complefe an Integrative Master's Project. See page 13 for
a full description of the available options or visit the Web
site:
www.bankstreet.edu/gs/integrativemastersproject.html
Detailed information is available fo current students on
my.banksfreet.edu.

66 One of the best things about Bank Street is that the faculty members realize and

appreciate how busy their students’ lives can be. They are compassionate,

undersfanding, and willing to work with students to help then manage course work

fo get the most out of the class materials and assignments. 99

Dawn, Infant and Family Development and Early Intervention/

Early Childhood Special Education



Infant and Family Development and Early Intervention (noncertification)

Sue Carbary, Director: 212-8754509 Admissions Requirements

41 Credits Applicants fo the Infant and Family Development and Early
Master of Science in Education (M.S.Ed.) Infervention program need fo have a strong academic ®
background and to have experience with infants and tod- 7 §.
This program is designed for working and prospective dlers. s e
teachers who do not seek certification in early childhood 2 .
o v
education, but who want fo understand the typical and Certification <
atypical development of infants and toddlers. This program does not lead to certification. & %
3
("]

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and
sequencing is planned in consultation with program director or advisor.

EDUC 500 Child Development 3
or EDUC 800  Social Worlds of Childhood [Prerequisite: EDUC 500 or EDUC 501 or permission of insfructor] 3
EDUC 519 Educating Infants and Toddlers: Environments 3
EDUC 520 Educating Infants and Toddlers: Programs and Activities and Emergent Literacy 3
2
3
3

EDUC 613 Understanding and Working with Families of Young Normal and Exceptional Children
EDUC 801 The World of the Infant: the First Year of Life [Prerequisite: EDUC 500 or EDUC 800]
EDUC 802 The World of Toddlers and Twos: the Second and Third Years of Life

[Prerequisite: EDUC 500 or EDUC 800]

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission 2
of instructor]
EDUC 891 Practicum in Developmental Assessment of Infants and Toddlers [Prerequisites: EDUC 801 3

and EDUC 802]
EDUC 892 Developmental Systems |: Connecting Research in Early Development to Practice in Early Childhood 2
Education [Prerequisite: EDUC 500 or EDUC 800; corequisite EDUC 894]

EDUC 894 Early Childhood Practicum I: Observing a Child through Family/Cultural Contexts 2
[Prerequisites: EDUC 500 or EDUC 800; EDUC 803; corequisite: EDUC 892]

EDUC 895 Early Childhood Practicum II: Collaboration with Families and Colleagues about the Cycle of 2
Assessment, Planning, and Insfruction [Prerequisite: EDUC 894]
Elective credits as needed fo complefe the requirements of the program 1

EDUC 954 Infant and Family Development and Early Intervention Supervised Fieldwork/Student 12
Teaching/Advisement
Infegrative Master's Project (see page 13 for full description) 0
TOTAL CREDITS 41

66 The Bank Street classroom is like no other. learning is cultivated with hands-on experiences and is
enriched by theory applicable fo pracfice. The Bank Street degree offers ongoing support, valuable
selfreflection, and a multitude of opportunities; it is the best place an educator can be! 99

William, Infant and Family Development and Early Infervention

15




Infant and Family Development and Early Intervention/Early Childhood Special and General Education

Dual Certification

Sue Carbary, Director: 212-875-4509
54 Credits
Master of Science in Education (M.S.Ed.)

This program is for those inferested in working with infants
and toddlers and who wish to work as early intervention-
ists. This curriculum-rich program provides insights and
knowledge about the physical, social, emotional, and
infellectual needs of young children. Students learn about
the particular characteristics of very young children, and
also learn how fo assess and provide for the needs of chil-
dren who develop atypically, including those with specific
disabilities.

Admissions Requirements

Applicants fo the Infant and Family Development and Early
Infervention,/Early Childhood Special and General
Education program must have a strong background in the
liberal arts and sciences, as well as experience with very
young children.

Certification

Graduates are eligible for initial and professional New
York State cerfification in early childhood education and in
early childhood special education, birth through grade 2.
Completion of the two New York State mandated work-
shops in Child Abuse Identification and in School Violence
Prevention is a requirement of this program.

Course Requirements Nofe: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and

sequencing is planned in consultation with program director or advisor.

EDUC 500 Child Development 3

or EDUC 800  Social Worlds of Childhood [Prerequisite: EDUC 500 or EDUC 501 or permission of instructor] 3

EDUC 505 Llanguage Acquisition and Learning in a linguistically Diverse Society 2

EDUC 514 Curriculum in Early Childhood Education: Developing Learning Environments 3
and Experiences for Children of Diverse Backgrounds and Abilities

EDUC 519 Educating Infants and Toddlers: Environments 3

or EDUC 520  Educating Infants and Toddlers: Programs and Activities and Emergent Literacy 3

EDUC 530 Foundations of Modern Education 3

or EDUC 531  Principles and Problems in Elementary and Early Childhood Education 3

EDUC 535 Science for Teachers (Grades N — 6] 2

EDUC 540 Mathematics for Teachers in Diverse and Inclusive Educational Settings (Grades N — 6) 2

EDUC 564 Llanguage, literature, and Emergent Literacy [A Focus on Grades N — 3) 3

EDUC 590 Arts Workshop for Teachers (Grades N — 6) 2

or EDUC 591 Music and Movement: Multicultural and Developmental Approaches in Diverse and 2
Inclusive Settings (Grades N — 6)

EDUC 613 Understanding and Working with Families of Young Normal and Exceptional Children 2

EDUC 801 The World of the Infant: the First Year of life [Prerequisite: EDUC 500 or EDUC 800] 3

EDUC 802 The World of Toddlers and Twos: the Second and Third Years of Life 3
[Prerequisite: EDUC 500 or EDUC 800]

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 2
or permission of instructor]

EDUC 869 Early Language and literacy in Sociocultural Contexts: Supporting Development and Adapting 2
for Disability [Prerequisite: EDUC 500 or EDUC 800; pre- or corequisite: EDUC 505]

EDUC 891 Practicum in Developmental Assessment of Infants and Toddlers 3
[Prerequisites: EDUC 801 and EDUC 802]

EDUC 894 Early Childhood Practicum I: Observing a Child through Family,/Cultural Contexts 2
[Prerequisites: EDUC 500 or EDUC 800; EDUC 803]

EDUC 895 Early Childhood Practicum II: Colloboration with Families and Colleagues about the Cycle 2
of Assessment, Planning, and Instruction [Prerequisite: EDUC 894]

EDUC 954 Infant and Family Development and Early Intervention Supervised Fieldwork/Student 12
Teaching/Advisement
Infegrative Master's Project (see page 13 for full description) 0
TOTAL CREDITS 54



Infant and Family Development and Early Intervention/Early Childhood Special Education

Sue Carbary, Director: 212-8754509 Admissions Requirements

36 Credits Applicants fo the Infant and Family Development and Early

Master of Science in Education (M.S.Ed.) or Infervention/Early Childhood Special Education program 2

Master of Education (Ed.M.) must have valid New York State initial certification at the © -
Early Childhood level. “g 3

This program is designed for individuals who currently e

hold initial New York State certification in general educa- Certification z,': 5

tion at the Early Childhood level. The program provides Those with initial cerfification in Early Childhood General & I

early childhood educators with the broad preparation they | Education will be qualified for New York State initial certi- s

need to work with infants, toddlers, and their families. fication in early childhood special education, birth through “
grade 2, leading fo professional certification affer comple-

For those students with a prior master’s degree in fion of all New York State requirements. Complefion of the

education, this program leads to the Mastfer of Education two New York State mandated workshops in Child Abuse

(Ed.M.) degree. Identification and in School Violence Prevention is a

requirement of this program.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and
sequencing is planned in consultation with program director or advisor.

EDUC 514 Curriculum in Early Childhood Education: Developing Leaming Environments and Experiences for 3
Children of Diverse Backgrounds and Abilities

EDUC 519 Educating Infant and Toddlers: Environments 3

EDUC 520 Educating Infants and Toddlers: Programs and Activities and Emergent Literacy 3

EDUC 613 Understanding and Working with Families of Young Normal and Exceptional Children 2

EDUC 801 The World of the Infant: the First Year of Life [Prerequisite: EDUC 500 or EDUC 800] 3

EDUC 802 The World of the Toddler: the Second and Third Years of Life 3
[Prerequisite: EDUC 500 or EDUC 800]

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or 2
permission of instructor]

EDUC 869 Eorly language and Lliteracy in Sociocultural Confexts: Supporting Development and 2
Adapting for Disability [Prerequisite: EDUC 500 or EDUC 800; pre- or corequisite: EDUC 505]

EDUC 891 Practicum in Developmental Assessment of Infants and Toddlers 3
[Prerequisites: EDUC 801 and EDUC 802]

EDUC 892 Developmental Systems |: Connecting Research in Early Development to Practice in 2
Early Childhood Education [Prerequisite: EDUC 500 or EDUC 800; corequisite EDUC 894]

EDUC 894 Early Childhood Practicum I: Observing a Child through Family,/Cultural Contexts 2
[Prerequisites: EDUC 500 or EDUC 800; EDUC 803; corequisite: EDUC 892]
Electives as needed to fulfill the requirements of the program 2

EDUC 953 Infant and Family Development and Early Intervention/Early Childhood Special Education 6
Supervised Fieldwork/Student Teaching/Advisement
Infegrative Master’s Project (see page 13 for full description) 0
TOTAL CREDITS 36
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Infant and Family Development and Early Intervention/Dual Degree

with Hunter College School of Social Work

Sue Carbary, Director: 212-875-4509
34 Credits
Master of Science in Education (M.S.Ed.)

This program is designed for those who wish to prepare
for careers working with infants and parents and their
families and who hope to combine their interest in child
development and education with their inferest in social
work. Students in this unique program earn two degrees,
a Master of Science in Education (M.S.Ed.) and a Master
of Social Work [M.S.W.). The program has additional
course requirements for the social work degree from
Hunter College School of Social Work. Students in the
program must complete all the requirements of both institu-

tions in order to be awarded the Bank Street College mas-
fer's degree.

Admissions Requirements

Applicants fo the Infant and Family Development and Early
Infervention Dual Degree program need fo have a strong
academic background and experience with infants and
toddlers. They must be apply fo and be accepted into
each degree program (at Bank Street and af Hunter) indi-
vidually.

Certification
This program does not lead to teaching cerfification.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and

sequencing is planned in consultation with program director or advisor.

EDUC 500 Child Development

or EDUC 800  Social Worlds of Childhood [Prerequisite: EDUC 500 or EDUC 501 or permission of instructor]

EDUC 519

Educating Infants and Toddlers: Environments

or EDUC 520  Educating Infants and Toddlers: Programs and Activities and Emergent Literacy

WWNWWWW

EDUC 613 Understanding and Working with Families of Young Normal and Exceptional Children

EDUC 801 The World of the Infant: the First Year of life [Prerequisite: EDUC 500 or EDUC 800]

EDUC 802 The World of Toddlers and Twos: the Second and Third Years of Life
[Prerequisite: EDUC 500 or EDUC 800]

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission of 2
instructor]

EDUC 808 The Study of Children in Diverse and Inclusive Educational Settings through Observation and 3
Recording [Prerequisite: EDUC 500 or EDUC 800 or permission of insfructor]

EDUC 891 Practicum in Developmental Assessment of Infants and Toddlers 3
[Prerequisites: EDUC 801 and EDUC 802]

EDUC 954 Infant and Family Development and Early Intervention Supervised Fieldwork/Student 12

Teaching/Advisement

TOTAL CREDITS

34




Early Childhood and Childhood Education Programs

Overview

Individuals interested in working with children at the early
childhood level (birth through grade 2) or at the childhood
level (grades 1 through 6) have several master's degree
opfions to choose from. Each of the programs listed in the
following section will lead to New York State certification
as a classroom teacher.

Program Options
Each of the following programs is outlined in the following
section of the catalogue.

Craduate students may choose:

e Early Childhood and/or Childhood General Education

e Early Childhood or Childhood Special Education [for
those who already hold General Education certification]

e Early Childhood or Childhood Special and General
Education Dual Certification

e Early Childhood or Childhood Special and General
Education Dual Certification/Dual Degree with
Columbia University School of Social Work (CUSSW)

e Early Childhood or Childhood Special Education/
Dual Degree with CUSSW [for those who already

hold General Education cerfification]

Early Childhood and Childhood
General Education Programs

General Education Program Options

In the General Education programs, graduate students lay
the foundation for their work as early childhood and/or
elementary school teachers. They become wellgrounded
in understanding child development and ifs variafions.
They learn to observe children in new ways and to
engage and educate children in active leaming. (A pro-
gram leading to general education certification af the
Middle School level is also available; see page 34.)

Graduate students in the Early Childhood (birth through
grade 2) programs find that leaming often comes in the
form of play, social inferaction, and sensory experiences,
as well as through engagement in the worlds of literacy,
literature, mathematics, and science.

Students in the Childhood (grades 1 through 6] programs
help children expand their understanding of the world and
develop a sense of themselves as individuals who can
learn and communicate that learning in rich and produc-
five ways.

Any student who plans to complete supervised field-
work/advisement as a student teacher may opt for cerfifi-
cation across both age ranges through the Early
Childhood and Childhood General Education (birth
through grade 6) Dual Certification Program.

All graduate students in the General Education programs

learn to develop age-appropriate curricula that encourage
children to explore the full range of subject areas (literacy,
literature, mathematics, science, social studies, and the
arts), and to nurture their curiosity through experiential
learning.

Supervised Fieldwork/Advisement

In most programs, students are required to complete one
academic year of supervised fieldwork/advisement. If the
student is not currently working as a teacher, s/he will stu-
dent teach with placements at various age levels within
the certification range. Working teachers and assistant
teachers who work with a grade in the age range may
use their own classrooms as their primary site for college-
supervised feaching, but they will need additional college-
supervised field experiences with children of diverse popu-
lations and other ages within the certification range.* This
requirement might be met, for example, through approved
afterschool or summer school experiences. See page 12
for a full description of Supervised Fieldwork/Advisement.

Integrative Master’s Project

Graduates of all programs must complete an Integrative
Master's Project. See page 13 for a full description of the
available options or visit the Web site:
www.bankstreet.edu/gs/integrativemastersproject.html
Defailed information is available to current students on
my.bankstreet.edu.

*An exception will be made for those with Transitional B
certification.

66 Bank Street's commitment to progressive education and teacher training is unparalleled. Studying at Bank

Street, soonto-be teachers receive the support and attention they need to learn and grow as teachers and

as people. 99

Thea, Early Childhood and Childhood General Education
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Early Childhood General Education

Stan Chu, Director: 212-875-4499

(for prospective inferns or assistant feachers)
Adrianne Kamsler, Director: 212-875-4571

(for those in head teacher positions)
Michele Morales, Director: 212-875-4588

[for those who will be student teachers)

45 Credits

Master of Science in Education (M.S.Ed.)

This program sequence s for those teachers and prospective
feachers who wish to work with young children, focusing
on preschool through second grade. Students learn

a developmentalinteraction approach to early childhood
education that enables them to support the growth,
development, and learing of the whole child.

Admissions Requirements

Applicants fo the Early Childhood General Education pro-
gram must have a strong background in the liberal arts
and sciences.

Certification

Craduates are eligible for both inifial and professional
New York Stafe certification in Early Childhood General
education (birth through grade 2). Complefion of the two
New York State mandated workshops in Child Abuse
Identification and in School Violence Prevention is a
requirement of this program.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and
sequencing is planned in consultation with program director or advisor.

EDUC 500 Child Development 3
or EDUC 800  Social Worlds of Childhood [Prerequisite: EDUC 500 or EDUC 501 or permission of insfructor] 3
EDUC 505 Llanguage Acquisition and learning in a linguistically Diverse Society 2
EDUC 510 Curriculum in Early Childhood Education (Grades N — 3] 3
or EDUC 514 Curriculum in Early Childhood Education: Developing Leaming Environments and Experiences 3
for Children of Diverse Backgrounds and Abilities
EDUC 530 Foundations of Modern Education 3
or EDUC 531  Principles and Problems in Elementary and Early Childhood Education
EDUC 535 Science for Teachers (Grades N — 6] 2
or EDUC 551  Science Inquiry for Children in the Natural Environment 3
EDUC 540 Mathematics for Teachers in Diverse and Inclusive Educational Settings (Grades N — 6) 2
EDUC 563 The Teaching of Reading, Writing, and Language Arts (Grades K — 3) 3
EDUC 564 Llanguage, literature, and Emergent Literacy [A Focus on Grades N — 3) 3
EDUC 590 Arts Workshop for Teachers (Grades N — 6) 2
or EDUC 591 Music and Movement: Multicultural and Developmental Approaches in Diverse and Inclusive 2
Settings (Grades N — 6)
EDUC 604 Family, Child, and Teacher Interaction in Diverse and Inclusive Educational Seffings 2
EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 2
or permission of instructor]
EDUC 808 The Study of Children in Diverse and Inclusive Educational Seftings through Observation and 3
Recording [Prerequisite: EDUC 500 or EDUC 800 or permission of instructor]
Elective credits as needed to complete the requirements of the program 1-3
EDUC 955 Early Childhood Education Supervised Fieldwork/Student Teaching/Advisement 12
EDUC 990 Extended Field Experiences with Diverse Learners (for students complefing fieldwork as student 0
teachers)
or EDUC 991  Integrative Seminar in High Needs Educational Seftings: Extended Field Experiences 1

(for students completing fieldwork as working feachers, infems, or assistants [with some exceptions])

Infegrative Master's Project (see page 13 for full description) 0

TOTAL CREDITS 45



Early Childhood and Childhood General Education Dual Certification

Michele Morales, Director: 212-875-4588 Supervised Fieldwork/Advisement

46 Credits Students in this program must be student teachers during

Master of Science in Education (M.S.Ed.) their year of supervised fieldwork/advisement. E
- s

This program sequence is for those prospective teachers Cerfification "g g.

who seek preparation to work with children from pre- Craduates are eligible for both initial and professional 2 ;

school through grade 6. Note that this program s restrict- New York State certification in both early childhood (birth < I

ed to student teachers, since dual cerfification students through grade 2) and Childhood General education & %

need fo gain classroom experience across a broad range (grades 1 through 6). Completion of the two New York 3

of grade levels. State mandated workshops in Child Abuse Identification =

and in School Viclence Prevention is a requirement of this

Admissions Requirements program.

Applicants to the Early Childhood and Childhood General

Education Dual Certification program must have a strong

background in the liberal arts and sciences.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and
sequencing is planned in consultation with program director or advisor.

EDUC 500 Child Development 3

or EDUC 800  Social Worlds of Childhood [Prerequisite: EDUC 500 or EDUC 501 or permission of 3
instructor]

EDUC 505 language Acquisition and Leaming in a Linguistically Diverse Society 2
Choose one of the following curriculum pairs:

EDUC 510 Curriculum in Early Childhood Education (Grades N — 3] 3

and EDUC 866 A Developmental Inferaction Approach to Teaching Geography in the Upper-Elementary Grades 1
[Prerequisite: EDUC 510 or EDUC 514]

OR

EDUC 514 Curriculum in Early Childhood Education: Developing Lleaming Environments and Experiences 3

and for Children of Diverse Backgrounds and Abilities

EDUC 866 A Developmental Interaction Approach to Teaching Geography in the UpperElementary Grades 1
[Prerequisite: EDUC 510 or EDUC 514]

CR

EDUC 511 Curriculum Development through Social Studies (Elementary and Middle School) 3

and EDUC 606 Blockbuilding and Dramatic Play 1

OR

EDUC 513 Social Studies as the Core of the Integrated Curriculum for Children with Special Needs (Grades 1 - 6] 3

and EDUC 606 Blockbuilding and Dramatic Play 1
OR

EDUC 517 Geography in the Social Studies Curriculum (Upper Elementary and Middle School Years) 3
and EDUC 606 Blockbuilding and Dramatic Play 1
EDUC 530 Foundations of Modern Education 3
or EDUC 531  Principles and Problems in Elementary and Early Childhood Education 3
EDUC 535 Science for Teachers (Grades N — 6) 2
or EDUC 551  Science Inquiry for Children in the Natural Environment 3
EDUC 540 Mathematics for Teachers in Diverse and Inclusive Educational Settings (Grades N — 6) 2

Choose one of the following reading and literacy pairs:

EDUC 563 The Teaching of Reading, Writing, and language Arts (Grades K — 3) 3

and EDUC 867 The Teacher's Role in the Development of Reading Comprehension: Strategic Teaching (Grades K — 6] 1
[Prerequisite: EDUC 563 or EDUC 567 or EDUC 568 or permission of instructor]

OR
EDUC 568 Teaching literacy in the Elementary Grades (Grades 2 — 6) 3
and TEED546N The Power of Connection in the Reading,/Writing Curriculum 1

((continued on page 22)
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Early Childhood and Childhood General Education Dual Certification (continued)

Choose one of the following language and literature pairs:

EDUC 564 Llanguage, literature, and Emergent Literacy [A Focus on Grades N — 3) 3
and EDUC 865 Children’s literature for Grades 3 — 6 [Prerequisite: EDUC 564 or permission of instructor) 1
CR
EDUC 565 Children’s Literature in a Balanced Reading Program (A Focus on Grades 3 — 8 3
and EDUC 864 Emergent literacy and Selection of Literature for Young Children [Prerequisite: EDUC 565] 1
CR
EDUC 565 Children’s Literature in a Balanced Reading Program (A Focus on Grades 3 — 8 3
and TEED505N Selecting and Evaluating Recently Published Children’s Books (PreK — 4) 1
EDUC 590 Arts Workshop for Teachers (Grades N — 6) 2
or EDUC 591 Music and Movement: Multicultural and Developmental Approaches in Diverse and Inclusive 2
Settings (Grades N — 6]
EDUC 604 Family, Child, and Teacher Interaction in Diverse and Inclusive Educational Seftings 2
EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission 2
of instructor]
EDUC 808 The Study of Children in Diverse and Inclusive Educational Settings through Observation and 3
Recording [Prerequisite: EDUC 500 or EDUC 800 or permission of instructor]
Elective credits as needed to complete the requirements of the program 0-1
EDUC 958 Early Childhood and Childhood Education Supervised Fieldwork/Student Teaching,/Advisement 12
EDUC 990 Extended Field Experiences with Diverse Learners (for students complefing fieldwork as student 0
feachers)
Infegrative Master's Project (see page 13 for full description) 0

TOTAL CREDITS 46




Childhood General Education

Stan Chu, Director: 21 2-875-4499
(for prospective interns or assistant teachers)

Adrianne Kamsler, Director: 212-875-4571

Admissions Requirements

(for those in head teacher positions) sciences.
Michele Morales, Director: 212-875-4588
(for those who will be student teachers) Certification

45 Credits

Master of Science in Education (M.S.Ed.)

This program sequence is for those teachers and
prospective feachers who wish to work with children in
elementary schools, grades 1 through 6.

requirement of this program.

Applicants fo the Childhood General Education program
must have a strong background in the liberal arts and

Craduates are eligible for both inifial and professional
New York State cerfification in Childhood General educa-
fion (grades 1 through 6). Completion of the two New
York State mandated workshops in Child Abuse
Identification and in School Violence Prevention is @

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and
sequencing is planned in consultation with program director or advisor.

EDUC 500 Child Development 3
or EDUC 800  Social Worlds of Childhood [Prerequisite: EDUC 500 or EDUC 501 or permission of insfructor] 3
EDUC 505 Llanguage Acquisition and Learning in a Linguistically Diverse Society 2
EDUC 510 Curriculum in Early Childhood Education (Grades N - 3) 3
or EDUC 511 Curriculum Development through Social Studies (Elementary and Middle School) 3
or EDUC 513 Social Studies as the Core of the Infegrated Curriculum for Children with 3
Special Needs (Grades 1 = 6)
or EDUC 517 Geography in the Social Studies Curriculum (Upper Elementary and Middle School Years) 3
EDUC 530 Foundations of Modern Education 3
or EDUC 531  Principles and Problems in Elementary and Early Childhood Education 3
EDUC 535 Science for Teachers (Grades N — 6) 2
or EDUC 551  Science Inquiry for Children in the Natural Environment 3
EDUC 540 Mathematics for Teachers in Diverse and Inclusive Educational Sefings (Grades N — 6] 2
EDUC 563 The Teaching of Reading, Writing, and language Arts (Grades K — 3) 3
or EDUC 568  Teaching literacy in the Elementary Grades (Grades 2 — 6) 3
EDUC 564 language, literature, and Emergent Literacy (A Focus on Grades N — 3) 3
or EDUC 565  Children’s Literature in a Balanced Reading Program (A Focus on Grades 3 — 8| 3
EDUC 590 Arts Workshop for Teachers (Grades N = 6) 2
or EDUC 591 Music and Movement: Multicultural and Developmental Approaches in Diverse and Inclusive 2
Settings (Grades N - 6)
EDUC 604 Family, Child, and Teacher Interaction in Diverse and Inclusive Educational Seffings 2
EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 2
or permission of instructor]
EDUC 808 The Study of Children in Diverse and Inclusive Educational Seftings through Observation and 3
Recording [Prerequisite: EDUC 500 or EDUC 800 or permission of instructor]
Elective credits as needed to complete the requirements of the program 1-3
EDUC 956 Childhood Education Supervised Fieldwork/Student Teaching,/Advisement 12
EDUC 990 Extended Field Experiences with Diverse Lleamers (for students completing fieldwork as 0
student teachers)
or EDUC 991  Integrative Seminar in High Needs Educational Settings: Extended Field Experiences (for students 1
completing fieldwork as working teachers, interns, or assistants [with some exceptions])
Infegrative Master’s Project (see page 13 for full description) 0
TOTAL CREDITS 45
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Early Childhood and Childhood
Special Education Programs
(including Dual Certification Programs in Special and
General Education)

Overview

The Graduate School offers a wide range of programs
leading to certification in special education. Whether a
student hopes fo be especially well-prepared as an early
childhood (birth through grade 2) or elementary (grades
1 through 6) classroom teacher who can recognize and
meet the needs of all students; wishes to work with very
young children and their families in early intervention set-
fings; or hopes to meet the needs of middle school stu-
dents who have significant learning difficulties, a program
is available that matches his or her interests.

The Bank Street approach to special education is based on
the premise that children and youth with disabilities have
the same needs as all students: joy and excitement in learn-
ing, rich curricula, opportunities for individual and coopera-
five learning, and a supportive school environment.
Graduate students learn to meet the needs of diverse learn-
ers by building on students” strengths and interests while
addressing their areas of weakness. Informing every aspect
of the special education programs is the belief that the
goals for all children—including those with disabilities—
are to maximize independence and selt-determination.

In New York State, special education teachers need to
have certification in both general education and special
education. Therefore, individuals seeking graduate pro-
grams in special education who are not currently certified
in general education will need to apply to one of the dual
cerfification programs described below.

Special Education and General Education

Dual Certification Programs

Students new to teacher preparation who are seeking dual
certification in special education and general education
will need to demonsirate academic backgrounds with
depth and breadth in the liberal arts and sciences. The
programs are available at the early childhood (birth
through grade 2) and childhood (grades 1 through 6) age
levels. (A program in Middle School Special and General
Education is also available; see page 35. A dual certifi-
cation program in Infant and Family Development and
Early Intervention can be found on page 16.) Graduates
will be eligible for certification that will allow them to
teach in selfcontained special education classrooms, gen-
eral education classrooms, and inclusion classrooms.

Special Education
Those individuals who already possess a valid initial

certification in early childhood and/or Childhood General
education may apply to one of our Special Education
[only) master’s degree programs. Students who eamed
their cerfification in general education as undergraduates
will receive the Master of Science in Education degree
[M.S.Ed.). Those who earned their prior cerfification
through a master's degree program will receive the

advanced Master of Education (Ed.M.) degree.

Dual Degree Programs in Education and Social Work
Individuals seeking careers in education who feel the need
fo know how fo support the child within the confext of the
family might consider earning dual degrees in education
and social work from Bank Street College and Columbia
University School of Social Work, respectively.

The knowledge and clinical and educational skills
acquired across disciplines prepare students to work with
children and their families in transdisciplinary teams in a
variety of settings. Students in dual degree programs must
complete all the requirements of both insfitutions in order fo
be awarded the Bank Street College master's degree.

The programs that lead to dual certification in special and
general education, or fo certification in special education
[for those who already possess general education certifica-
tion), as well as to dual degrees from Bank Street and
from Columbia University School of Social Work, are
described beginning on page 29.

Supervised Fieldwork/Advisement

Students in all dual certification programs are required fo
complete one year of supervised fieldwork/advisement.
Students in Special Education (only) programs are required
fo complefe one semester of supervised field-
work/advisement. If the student is not currently working as
a teacher, he or she will be a student teacher with place-
ments at various age levels within the certification range.
Working teachers and assistant teachers who stay with a
particular grade in the age range may use their own class-
rooms as their primary site for college-supervised teaching,
but they will need additional college-supervised field expe-
riences with children of diverse populations and other
ages within the certification range. This requirement will
be met through approved summer school experiences. See
page 12 for a full description of supervised field-
work/advisement.

Integrative Master’s Project

Graduates of all programs must complete an Integrative
Master's Project. See page 13 for a full description of the
available options or visit the Web site:
www.bankstreet.edu/gs/ integrativemastersproject.himl
Detailed information is available fo current students on
my.bankstreet.edu.



Early Childhood Special and General Education Dual Certification

Sue Carbary, Director: 212-8754509
54 Credits
Master of Science in Education (M.S.Ed.)

This sequence s for teachers and prospective teachers wishing
fo work with typically and atypically developing children (birth
through grade 2). By sudying the cycle of observation, assess-
ment, and instructional planning, students will be able to help
young children realize their functional and educational pofen-
fial. Bank Streef's interdisciplinary approach and developmen-
fakinteraction philosophy of early childhood education will

enable students o support the growth, development, and leam-

ing of the whole child in the context of family and community.

Admissions Requirements

Applicants fo the Early Childhood Special and General
Education Dual Certification program must have a strong
background in the liberal arts and sciences.

Certification

Craduates are eligible for inifial and professional New
York State certification in Early Childhood General educa-
tion and early childhood special education (birth through
grade 2). Completion of the two New York State mandat-
ed workshops in Child Abuse Identification and in School
Violence Prevention is a requirement of this program.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and
sequencing is planned in consultation with program director or advisor.

EDUC 500 Child Development 3

or EDUC 800  Social Worlds of Childhood [Prerequisite: EDUC 500 or EDUC 501 or permission of instructor] 3

EDUC 505 Llanguage Acquisition and Learning in a Linguistically Diverse Society 2

EDUC 514 Curriculum in Early Childhood Education: Developing Leaming Environments and 3
Experiences for Children of Diverse Backgrounds and Abilities

EDUC 530 Foundations of Modern Education 3

or EDUC 531  Principles and Problems in Elementary and Early Childhood Education 3

EDUC 535 Science for Teachers (Grades N — 6)* 2

or EDUC 551  Science Inquiry for Children in the Natural Environment* 3

EDUC 540 Mathematics for Teachers in Diverse and Inclusive Educational Settings (Grades N — 6) 2

EDUC 563 The Teaching of Reading, Writing, and language Arts (Grades K — 3) 3

EDUC 564 language, Literature, and Emergent Literacy (A Focus on Grades N — 3) 3

EDUC 590 Arts Workshop for Teachers (Grades N = 6) 2

or EDUC 591  Music and Movement: Multicultural and Developmental Approaches in Diverse and Inclusive 2
Settings (Grades N - 6)

EDUC 618 Working with All Children and Families: An Infroduction 1

EDUC 629 Education of Children with Autism Spectrum Disorders: Assessment and Infervention 1

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission of 2
instructor]

EDUC 823 Play Therapy [Prerequisite: EDUC 803] 1

EDUC 869 Early language and literacy in Sociocultural Contfexts: Supporting Development and Adapting for 2
Disability [Prerequisite: EDUC 500 or EDUC 800; pre- or corequisite: EDUC 505]

EDUC 880 Insights from Occupational Therapy: Understanding Children’s Sensory-Motor Development 1
[Pre- or corequisite: EDUC 892]

EDUC 892 Developmental Sysfems |: Connecting Research in Early Development fo Practice in Early 2
Childhood Education [Prerequisite: EDUC 500 or EDUC 800; corequisite: EDUC 894]

EDUC 893 Developmental Systems II: Approaches to Early Childhood Assessment 2
[Prerequisite: EDUC 892 or EDUC 894]

EDUC 894 Early Childhood Practicum I: Observing a Child Through Family,/Cultural Contexts 2
[Prerequisites: EDUC 500 or EDUC 800; EDUC 803; corequisite: EDUC 892]

EDUC 895 Early Childhood Practicum II: Collaboration with Families and Colleagues about the Cycle of 2
Assessment, Planning, and Instruction [Prerequisite: EDUC 894]
Elective credits as needed to complete the requirements of the program 0-3

EDUC 963 Early Childhood Special and General Education Supervised Fieldwork,/Advisement 12

EDUC 990 Extended Field Experiences with Diverse Learners (for students complefing fieldwork as siudent teachers)] 0

or EDUC 992 Summer Supervised Fieldwork/Advisement for ECSE Working Teachers and Assistant Teachers 3
Infegrative Master's Project [see page 13 for full description) 0
TOTAL CREDITS 54

* Because working teachers are required fo take EDUC 992, they are advised fo select EDUC 535 in order to remain within the
S4-credit requirement.
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Childhood Special and General Education Dual Certification

Diane Newman, Director: 212-875-4547 Admissions Requirements

52 Credits

Master of Science in Education (M.S.Ed.)

This program sequence is for those teachers and prospec-

background in the liberal arts and sciences.

tive teachers who wish to work with children from grades Certification

1 through 6 in general, inclusion, or special education set-
fings. This program provides an understanding of a broad
range of learning styles so that students can identify and
nurfure each child’s leaming style and build home/school

connections.

Applicants o the Childhood Special and General

Education Dual Cerfification program must have a sfrong

Graduates are eligible for both initial and professional
New York State cerfification in Childhood General educa-
fion and in childhood special education (grades 1 through
6). Completion of the two New York State mandated
workshops in Child Abuse Idenfification and in School
Violence Prevention is a requirement of this program.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and
sequencing is planned in consuliation with program director or advisor.

EDUC 500 Child Development 3

or EDUC 800  Social Worlds of Childhood [Prerequisite: EDUC 500 or EDUC 501 or permission of instructor] 3

EDUC 505 Llanguage Acquisition and Learning in a Linguistically Diverse Society 2

EDUC 513 Social Studies as the Core of the Integrated Curriculum for Children with Special Needs (Grades 1 - 6) 3

EDUC 525 Infegrating Technology info the Curriculum to Support Student Learning and Inquiry 1

EDUC 530 Foundations of Modern Education 3

or EDUC 531  Principles and Problems in Elementary and Early Childhood Education 3

EDUC 535 Science for Teachers (Grades N — 6] 2

or EDUC 551  Science Inquiry for Children in the Natural Environment 3

EDUC 540 Mathematics for Teachers in Diverse and Inclusive Educational Settings (Grades N — 6) 2

or EDUC 542 Diagnosis of learning Problems and Intervention Techniques for the Mathematics Educator 2

EDUC 563 The Teaching of Reading, Writing, and language Arts (Grades K — 3) 3

or EDUC 568  Teaching literacy in the Elementary Grades (Grades 2 — 6) 3

EDUC 590 Arts Workshop for Teachers (Grades N — ¢) 2

or EDUC 591 Music and Movement: Multicultural and Developmental Approaches in Diverse and Inclusive 2
Settings (Grades N - 6)

EDUC 605 Designing and Managing Classroom Environments for Children and Youth with Special Needs 3
(Grades K and up)

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 2
or permission of insfructor]

EDUC 805 Developmental Variations II: Emotional and Behavioral Issues [Prerequisites: EDUC 500 or 2
EDUC 501 or EDUC 800; EDUC 803]

EDUC 807 Communication Disorders in School-Age Children [Prerequisite: EDUC 505; or EDUC 561 2
and EDUC 870]

EDUC 860 Reading and Writing Problems of Children and Youth with Special Needs 3
[Prerequisites: EDUC 505; EDUC 563 or EDUC 567 or EDUC 568]

EDUC 862 Formal Testing: Observation and Assessment [Prerequisite: EDUC 860] 3

EDUC 863 Collaborative Teaching and Differentiated Instruction for Children with learning Problems 3
[Prerequisites: EDUC 860 and Supervised Fieldwork/Student Teaching,/Advisement]

or EDUC 873 Summer Practicum in Clinical Teaching of Monoclingual and Bilingual Children and Youth with 3
Learning Disabilities and Reading Problems [Prerequisites: EDUC 803; EDUC 860;
Supervised Fieldwork/Student Teaching/Advisement; pre- or corequisite: EDUC 862]
Elective credits as needed to complete the requirements of the program 0-1

EDUC 964 Childhood Special and General Education Supervised Fieldwork/ Student Teaching,/Advisement 12
Infegrative Master’s Project (see page 13 for full description) 0
TOTAL CREDITS 52



Early Childhood Special Education

Sue Carbary, Director: 212-8754509 Admissions Requirements

36 Credits Applicants fo the Early Childhood Special Education pro-

Master of Science in Education (M.S.Ed.) or gram must have New York State inifial certification in Early 2

Master of Education (Ed.M.] Childhood General Education. 7 §.
S BE

This program in Early Childhood Special Education is Certification :

designed for individuals who currently hold initial New Those with initial cerfification in Early Childhood General z,': 5

York State certification in general education at the Early Education will be qualified for New York State initial certi- s I

Childhood level. This master’s program sequence meets fication in Early Childhood Special Education, birth s

the needs of those teachers who wish to work with young through grade 2, leading fo professional certification after -

children with developmental and leaming disabilities, pre- completing all New York State requirements. Complefion

school through grade 2, and with their families. of the two New York State mandated workshops in Child

Abuse Identification and in School Viclence Prevention is a

For those students with a prior master’s degree in educa- requirement of this program.

fion, this program leads fo the Master of Education

(Ed.M.) degree.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and
sequencing is planned in consultation with program director or advisor.

EDUC 505 language Acquisition and Learning in a Llinguistically Diverse Society 2
EDUC 514 Curriculum in Early Childhood Education: Developing Learning Environments and Experiences for 3
Children of Diverse Backgrounds and Abilities

EDUC 542 Diagnosis of learning Problems and Intervention Techniques for the Mathematics Educator 2

EDUC 603 Assistive Technology in the Early Childhood Classroom: Developing Visual Tools and Strategies, 1
the Boardmaker™ Example

EDUC 618 Working with All Children and Families: An Infroduction 1

EDUC 629 Education of Children with Autism Spectrum Disorders: Assessment and Intervention 1

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission 2
of instructor]

EDUC 823 Play Therapy [Prerequisite: EDUC 803] 1

EDUC 869 Early language and Lliteracy in Sociocultural Contexts: Supporting Development and Adapting for 2
Disability [Prerequisites: EDUC 500 or EDUC 800; pre- or corequisite: EDUC 505]

EDUC 880 Insights from Occupational Therapy: Understanding Children’s Sensory-Motor Development 1
[Pre- or corequisite: EDUC 892]

EDUC 892 Developmental Sysfems |: Connecting Research in Early Development fo Practice in Early 2
Childhood Education [Prerequisite: EDUC 500 or EDUC 800; corequisite EDUC 894]

EDUC 893 Developmental Sysfems II: Approaches fo Early Childhood Assessment [Prerequisite: EDUC 892 2
or EDUC 894]

EDUC 894 Early Childhood Practicum I: Observing o Child through Family/Cultural Contexts 2
[Prerequisites: EDUC 500 or EDUC 800; EDUC 803; corequisite: EDUC 892]

EDUC 895 Early Childhood Practicum II: Collaboration with Families and Colleagues about the Cycle of 2
Assessment, Planning, and Insfruction [Prerequisite: EDUC 894]
Elective credits as needed fo complete the requirements of the program. 3-6

EDUC 970 Early Childhood Special Education Supervised Fieldwork/Student Teaching/Advisement 6

EDUC 990 Extended Field Experiences with Diverse Leamers (for students complefing fieldwork as student teachers) 0

or EDUC 992 Summer Supervised Fieldwork/Advisement for Early Childhood Special Education VWorking 3

Teachers and Assistant Teachers

Infegrative Master’s Project (see page 13 for full description) 0

TOTAL CREDITS 36
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Childhood Special Education

Diane Newman, Director: 212-875-4547
36 Credits

Master of Science in Education (M.S.Ed.) or
Master of Education (Ed.M.)

This program in Childhood Special Education is designed
for individuals who currently hold initial New York State
certification in general education at the Childhood level.
This master's degree prepares those teachers who wish to
work with children in grades 1 through 6 who have spe-
cial needs.

For those students with a prior master's degree in educa-
tion, this program leads to the Master of Education

[Ed.M.) degree.

Admissions Requirements

Applicants to the Childhood Special Education program
must have New York State initial certification in Childhood
General Education.

Certification

Those with New York State initial cerfification in
Childhood General Education will be qualified for New
York State initial certification in Childhood Special
Education, grades 1 through 6, leading to professional cer-
tification after completing all New York State requirements.
Completion of the two New York State mandated work-
shops in Child Abuse Identification and in School Violence
Prevention is a requirement of this program.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and

sequencing is planned in consultation with program director or advisor.

EDUC 505 Llanguage Acquisition and Learning in a Linguistically Diverse Society 2

EDUC 513 Social Studies as the Core of the Integrated Curriculum for Children with Special Needs (Crades 1 -6 3

EDUC 525 Infegrating Technology info the Curriculum to Support Student Learning and Inquiry 1

EDUC 542 Diagnosis of Learning Problems and Intervention Techniques for the Mathematics Educator 2

EDUC 576 Writing in Elementary Grades 2

or EDUC 868  Current Topics in Reading and Writing Difficulties in Multicultural Classrooms: Approaches to 2
Decoding [Prerequisite: EDUC 860]

or SPED 585 N The Essential Orton-Gillingham 2

EDUC 605 Designing and Managing Classroom Environments for Children and Youth with Special Needs 3
(Grades K and up)

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission 2
of the instructor]

EDUC 805 Developmental Variations II: Emotional and Behavioral Issues [Prerequisites: EDUC 500 or 2
EDUC 501 or EDUC 800; EDUC 803]

EDUC 807 Communication Disorders in School-Age Children [Prerequisites: EDUC 505; or EDUC 561 2
and EDUC 870]

EDUC 860 Reading and Writing Problems of Children and Youth with Special Needs [Prerequisites: EDUC 505; 3
EDUC 563 or EDUC 567 or EDUC 568]

EDUC 862 Formal Testing: Observation and Assessment [Prerequisite: EDUC 860)] 3

EDUC 863 Collaborative Teaching and Differentiated Instruction for Children with learning Problems 3

[Prerequisite: EDUC 860, Supervised Fieldwork]

or EDUC 873  Summer Practicum in Clinical Teaching of Monolingual and Bilingual Children and Youth with learning 3
Disabilities and Reading Problems [Prerequisites: EDUC 803, EDUC 860, and Supervised
Fieldwork/Student Teaching/Advisement; pre- or corequisite: EDUC 862]

Elective credits as needed to complefe the requirements of the program 2
EDUC 971 Childhood Special Education Supervised Fieldwork/Student Teaching/Advisement 6
Infegrative Master’s Project (see page 13 for full description) 0
TOTAL CREDITS 36



Early Childhood Special and General Education Dual Certification/Dual Degree with
Columbia University School of Social Work

Sue Carbary, Director: 212-8754509

48 credits

Master of Science in Education (M.S.Ed.)

Students in this unique program earn two degrees, a
Master of Science in Education [M.S.Ed.] and a Master of
Social Work (M.S.W.). The Columbia University portion of

the dual degree program is af least 48 credits.

Admissions Requirements

Applicants fo the Early Childhood Special and General
Education Dual Certification/Dual Degree with Columbia
University School of Social Work program must have a

strong background in the liberal arfs and sciences. They
must apply fo and be accepted into each degree program
(at Bank Street and at Columbia) individually.

Certification

Graduates are eligible for both initial and professional
New York State certification in Early Childhood General
education and in early childhood special education (birth
through grade 2). See the Columbia University School of
Social Work catalogue for additional information.
Completion of the two New York State mandated work-
shops in Child Abuse Idenfification and in School Violence
Prevention is a requirement of this program.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and
sequencing is planned in consultation with program director or advisor.

Apnig jo swniBoug

EDUC 500 Child Development 3

or EDUC 800  Social Worlds of Childhood  [Prerequisite: EDUC 500 or EDUC 501 or permission of insfructor] 3

EDUC 505 language Acquisition and Leaming in a Linguistically Diverse Society 2

EDUC 514 Curriculum in Early Childhood Education: Developing Leaming Environments 3
and Experiences for Children of Diverse Backgrounds and Abilities

EDUC 530 Foundations of Modern Education 3

or EDUC 531  Principles and Problems in Elementary and Early Childhood Education 3

EDUC 535 Science for Teachers (Grades N — 6] 2

EDUC 540 Mathematics for Teachers in Diverse and Inclusive Educational Settings (Grades N — 6) 2

EDUC 563 The Teaching of Reading, Writing, and Language Arts (Grades K — 3] 3

EDUC 564 language, literature, and Emergent Literacy (A Focus on Grades N — 3) 3

EDUC 590 Arts Workshop for Teachers (Grades N — 6) 2

or EDUC 591 Music and Movement: Multicultural and Developmental Approaches in Diverse and Inclusive 2
Settings (Grades N - 6)

EDUC 618 Working with All Children and Families: An Infroduction 1

EDUC 629 Education of Children with Autism Spectrum Disorders: Assessment and Infervention 1

or EDUC 880  Insights from Occupational Therapy: Understanding Children’s Sensory-Motor Development 1
[Pre- or corequisite: EDUC 892]

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 2
or permission of instructor]

EDUC 869 Eorly Language and Lliteracy in Sociocultural Contexts: Supporting Development and Adapting 2
for Disability [Prerequisite: EDUC 500 or EDUC 800; pre- or corequisite: EDUC 505]

EDUC 892 Developmental Systems |: Connecting Research in Early Development to Practice 2
in Early Childhood Education [Prerequisite: EDUC 500 or EDUC 800]

EDUC 893 Developmental Systems II: Approaches to Early Childhood Assessment [Prerequisite: EDUC 892 2
or EDUC 894]
Elective credits as needed fo complete the requirements of the program 0-3

EDUC 963 Early Childhood Special and General Education Supervised Fieldwork/Student Teaching/Advisement 12

EDUC 990 Extended Field Experiences with Diverse Leamers (for students complefing fieldwork as student teachers)] 0

or EDUC 992 Summer Supervised Fieldwork/Advisement for ECSE Working Teachers and Assistant Teachers 3
Infegrative Master’s Project (see page 13 for full descripfion) 0
TOTAL CREDITS 48
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Childhood Special and General Education Dual Certification/Dual Degree with Columbia University
School of Social Work

Diane Newman, Director: 212-875-4547 strong background in the liberal arts and sciences. They
43-46 Credits* must apply fo and be accepted info each degree program
Master of Science in Education (M.S.Ed.) (at Bank Street and at Columbia) individually.
Students in this unique program earn two degrees, a Certification
Master of Science in Education (M.S.Ed.) and a Masfer of | Graduates are eligible for initial and professional New
Social Work [M.S.W.). The Columbia University portion of | York State certification in Childhood General education
the dual degree program is ot least 48 credits. and in childhood special education (grades 1 through 6).
See Columbia University School of Social Work catalogue
Admissions Requirements for more information. Completion of the two New York
Applicants to the Childhood Special and General State mandated workshops in Child Abuse Identification
Education Dual Certification/Dual Degree with Columbia and in School Violence Prevention is a requirement of this
University School of Social Work program must have a program.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and
sequencing is planned in consultation with program director or advisor.

EDUC 500 Child Development 3
or EDUC 800  Social Worlds of Childhood  [Prerequisite: EDUC 500 or EDUC 501 or permission of instructor] 3
EDUC 505 Llanguage Acquisition and Learning in a Linguistically Diverse Society 2
EDUC 513 Social Studies as the Core of the Infegrated Curriculum for Children with Special Needs (Grades 1 - 6) 3
EDUC 530 Foundations of Modern Education 3
or EDUC 531  Principles and Problems in Elementary and Early Childhood Education 3
EDUC 535* Science for Teachers (Grades N — 6)* 2
or EDUC 551*  Science Inquiry for Children in the Natural Environment* 3
EDUC 540 Mathematics for Teachers in Diverse and Inclusive Educational Settings (Grades N — 6) 2
or EDUC 542 Diagnosis of learning Problems and Intervention Techniques for the Mathematics Educator 2
EDUC 563 The Teaching of Reading, Writing, and Language Arts (Grades K — 3) 3
or EDUC 568  or Teaching literacy in the Elementary Grades (Grades 2 — 6) 3
EDUC 590 Arts Workshop for Teachers (Grades N — 6) 2
or EDUC 591 Music and Movement: Multicultural and Developmental Approaches in Diverse and Inclusive Settings 2
(Grades N — 6)
EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 2
or permission of instructor]
EDUC 807 Communication Disorders in School-Age Children [Prerequisite: EDUC 505; or EDUC 561 2

and EDUC 870]
EDUC 860 Reading and Writing Problems of Children and Youth with Special Needs [Prerequisites: EDUC 505; 3
EDUC 563 or EDUC 567 or EDUC 568]

EDUC 862 Formal Testing: Observation and Assessment [Prerequisite: EDUC 860] 3

Elective credits as needed to complete the requirements of the program 0-1
EDUC 964 Childhood Special and General Education Supervised Fieldwork/Student Teaching,/Advisement 12
EDUC 990* Extended Field Experiences with Diverse Learers (for students in fieldwork as student feachers)* 0

or EDUC 873*  Summer Practicum in Clinical Teaching of Monolingual and Bilingual Children and Youth with learning 3
Disabilities and Reading Problems (for students who complete fieldwork as head or assistant teachers)
[Prerequisites: EDUC 803; EDUC 860; and Supervised Fieldwork/Student Teaching,/Advisement;
pre- or corequisite: EDUC 862]*
Infegrative Master's Project (see page 13 for full description) 0

TOTAL CREDITS 43 - 46"

* The range of crediits is due fo the need for working teachers to compete EDUC 873 (3 credlits) rather than EDUC 990 (O credis).
Students who need to take EDUC 873 can select the EDUC 535 (2 credits) science option, in order to keep their credit total at 45
credits. Students who do not need fo take EDUC 873 can graduate with 43 credits.




Early Childhood Special Education/Dual Degree with Columbia University School of Social Work

Sue Carbary, Director: 212-8754509 Work program must have New York Stafe inifial cerfifico-

36 Credits tion at the Early Childhood level. They must apply fo and

Master of Science in Education (M.S.Ed.) or be accepted into each degree program (af Bank Street >

Master of Education (Ed.M.) and at Columbia) individually. 3 §.
s

Studentfs in this unique program earn two degrees, a Certification 2 >

Master of Science in Education (M.S.Ed.) or a Master of Those with initial cerfification in Early Childhood General <

Education (Ed.M.), and a Master of Social Work Education will be qualified for New York State initial certi- & %

[M.S.W.). (For those with a prior master's degree in edu- fication in Early Childhood Special Education, birth 3

cation, this program leads fo the Ed.M.) The Columbia through grade 2, leading fo professional certification after =

University portion of the dual degree program is af least completion of all New York State requirements.

48 credifs. Completion of the two New York State mandated work-

shops in Child Abuse Idenfification and in School Violence
Admissions Requirements Prevention is a requirement of this program.
Applicants fo the Early Childhood Special Education/

Dual Degree with Columbia University School of Social

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and
sequencing is planned in consultation with program director or advisor.

EDUC 505 language Acquisition and Learning in a Llinguistically Diverse Society 2
EDUC 514 Curriculum in Early Childhood Education: Developing Learning Environments and Experiences for 3
Children of Diverse Backgrounds and Abilities

EDUC 542 Diagnosis of learning Problems and Intervention Techniques for the Mathematics Educator 2
EDUC 590 Arts Workshop for Teachers (Grades N-6) 2
or EDUC 591 Music and Movement: Multicultural and Developmental Approaches in Diverse and Inclusive Classrooms 2
EDUC 603 Assistive Technology in the Early Childhood Classroom: Developing Visual Tools and Strategies, the 1

Boardmaker™ Example

EDUC 618 Working with All Children and Families: An Infroduction 1

EDUC 629 Education of Children with Autism Spectrum Disorders: Assessment and Infervention 1

EDUC 800 The Social Worlds of Childhood [Prerequisite: EDUC 500 or EDUC 501 or permission of 3
instructor]

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or 2

permission of instructor]
EDUC 869 Early language and Lliteracy in Sociocultural Contexts: Supporting Development and Adapting for 2
Disability [Prerequisite: EDUC 500 or EDUC 800; pre- or corequisite: EDUC 505]

EDUC 880 Insights from Occupational Therapy: Understanding Children’s Sensory-Motor Development 1
[Pre- or corequisite: EDUC 892]

EDUC 892 Developmental Sysfems |: Connecting Research in Early Development fo Practice in Early 2
Childhood Education [Prerequisite: EDUC 500 or 800]

EDUC 893 Developmental Systems II: Approaches to Early Childhood Assessment [Prerequisite: EDUC 892 2
or EDUC 894]

Electives as needed fo complete the requirements of the program 3-6

EDUC 970 Early Childhood Special Education Supervised Fieldwork/Student Teaching/Advisement 6
EDUC 990 Extended Field Experiences with Diverse Learners (for students completing fieldwork as student teachers) 0
3

0

or EDUC 992 Summer Supervised Fieldwork/Advisement for ECSE Working Teachers and Assistant Teachers
Infegrative Mastfer’s Project (see page 13 for full description)

TOTAL CREDITS 36
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Childhood Special Education/Dual Degree with Columbia University School of Social Work

Diane Newman, Director: 212-875-4547
36 Credits

Master of Science in Education (M.S.Ed.) or
Master of Education (Ed.M.)

Students in this unique program eam two degrees, a
Master of Science in Education (M.S.Ed.) or a Master of
Education (Ed.M.), and a Master of Social Work
[M.S.W.). (For those with a prior master's degree in edu-
cation, this program leads fo the Ed.M.) The Columbia
University portion of the dual degree program is at least

48 credits.

Admissions Requirements
Applicants to the Childhood Special Education,/Dual
Degree with Columbia University School of Social Work

program must have New York Stafe initial certification af
the Childhood level. They must apply to and be accepted
info each degree program (at Bank Street and of

Columbia) individually.

Certification

Those with initial certification in Childhood General
Education will be qualified for New York State initial certi-
fication in Childhood Special Education, grades 1 through
0, leading to professional certification after completion of
all New York Stafe requirements. Completion of the two
New York State mandated workshops in Child Abuse
Identification and in School Violence Prevention is a
requirement of this program.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and

sequencing is planned in consultation with program director or advisor.

EDUC 505 Llanguage Acquisition and Lleaming in a Linguistically Diverse Society 2

EDUC 513 Social Studies as the Core of the Integrated Curriculum for Children with Special Needs (Crades 1 -6 3

EDUC 525 Infegrating Technology info the Curriculum to Support Student Learning and Inquiry 1

EDUC 542 Diagnosis of Learning Problems and Intervention Techniques for the Mathematics Educator 2

EDUC 576 Writing in Elementary Grades 2

or EDUC 868  Current Topics in Reading and Writing Difficulties in Multicultural Classrooms: Approaches to 2
Decoding [Prerequisite: EDUC 860]

or SPED 585N  The Essential Orton-Gillingham 2

EDUC 605 Designing and Managing Classroom Environments for Children and Youth with Special Needs 3
(Grades K and up)

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or 2
permission of insfructor]

EDUC 805 Developmental Variations II: Emotional and Behavioral Issues [Prerequisites: EDUC 500 or 2
EDUC 501 or EDUC 800; EDUC 803]

EDUC 807 Communication Disorders in School-Age Children [Prerequisites: EDUC 505; or EDUC 561 2
and EDUC 870]

EDUC 860 Reading and Writing Problems of Children and Youth with Special Needs 3
[Prerequisites: EDUC 505; EDUC 563 or EDUC 567 or EDUC 568]

EDUC 862 Formal Testing: Observation and Assessment [Prerequisite: EDUC 860] 3

EDUC 863 Collaborative Teaching and Differentiated Instruction for Children with learning Problems 3

[Prerequisites: EDUC 860 and Supervised Fieldwork/Student Teaching,/Advisement]

or EDUC 873 Summer Practicum in Clinical Teaching of Monolingual and Bilingual Children and Youth with learning 3
Disabilities and Reading Problems [Prerequisites: EDUC 803; EDUC 860: Supervised
Fieldwork/Student Teaching,/Advisement; pre- or corequisite: EDUC 862]

Elective credits as needed fo complete the requirements of the program 2
EDUC 971 Childhood Special Education Supervised Fieldwork/Student Teaching/Advisement 6
Infegrative Master's Project (see page 13 for full description) 0
TOTAL CREDITS 36



Middle School Education Programs

Overview

The Middle School Education programs are designed for
teachers and prospective teachers who wish to work with
children and young adolescents in grades 5 through 9.
These programs provide teachers of adolescents with an
understanding of the dynamics of early adolescent devel-
opment, an examination of the school sfructures that best
support cognifive and emotional growth, courses that are
rich in curriculum, and direct experience with young ado-
lescent studentfs.

All graduate students in the Middle School programs share
some common course work and focus on understanding
the developmental needs of young adolescents. Through
the course work, graduate students come to understand
appropriate and effective middle school curriculum in liter
acy, mathematics, science, and social studies. Students
use their understanding of developmental issues to inform
the curriculum they develop across all subject areas as
well as in their areas of specialization.

Students can choose to earn general education certifica-
fion, special and general education dual certification, or
special education certification (if they already hold general
education certification). Students can also choose to eamn
dual degrees in education and social work from Bank
Street College and Columbia University School of Social

Work, respectively. For details, see the program descrip-
tions on the following pages.

Supervised Fieldwork/Advisement

During one academic year (or, for single certification spe-
cial education programs, one semester), while students
toke courses, they gain teaching experience and intensive
advisory support through supervised field-
work/advisement. If they are nof currently working in @
middle school or junior high setting, they will do their stu-
dent teaching with placements both at the 5th or 6th
grade level and ot the 7th, 8th, or 9th grade level.
Working teachers and assistant teachers who stay with a
particular grade in the middle school age range may use
their own classroom as their primary site for college-super-
vised teaching, but they will also need additional college-
supervised field experiences with children of diverse popu-
lations and other ages within the certification range. This
requirement might be met, for example, through approved
afterschool or summer school experiences. See page 12
for a full description of supervised fieldwork/advisement.

Integrative Master’s Project

Graduates of all programs must complete an Integrative
Master's Project. See page 13 for a full descripfion of the
available options or visit the Web site:

www. bankstreet.edu/gs/infegrativemastersproject. himl
Defailed information is available to current students on
my.bankstreet.edu.

66 My favorite memory is the Mathematics for Teacher's class. Tables full of teachers, some of whom

were mathphobic as kids, pouring over algebraic expressions and illustrating their work with

graphs and pictures. To be a truly great teacher, one must also be a truly great learner. 99

Arden, Middle School General Education
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Middle School General Education

Sue Ruskin-Mayher, Director: 212-875-4780
45 Credits
Master of Science in Education (M.S.Ed.)

This program emphasizes understanding the dynamics of
adolescent development and the design of interdisciplinary
curricula. Applicants with and without classroom experi-
ence are eligible to apply. Please note the admissions
requirements, including undergraduate depth in a subject
taught at the middle school level.

Admissions Requirements

Applicants to the Middle School General Education pro-
gram need fo have a strong background in the liberal arts
and sciences and to have previously majored in a subject

that is taught at the middle school level: English, a foreign
language, mathematics, social studies (history), biology, or
earth science.

Certification

Graduates of the Middle School General Education pro-
gram will be eligible for New York State certification both
as generdlists qualified to teach all subjects in grades 5
and 6, and as specidlists for grades 5 through 9, fo teach
one of the following: English, social studies, a foreign lan-
guage, mathematics, biology, or earth science, as deter-
mined by their undergraduate major. Complefion of the
two New York State mandated workshops in Child Abuse
Identification and in School Viclence Prevention is a
requirement of this program.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and

sequencing is planned in consultation with program director or advisor.

EDUC 501 Child Development and Variations with a Focus on Middle Childhood (Grades 5 — 9) 3
EDUC 505 Llanguage Acquisition and Learning in a Linguistically Diverse Society 2
EDUC 506 Issues in the Physical Development of the Early Adolescent 1
EDUC 511 Curriculum Development through Social Studies (Elementary and Middle School) 3
EDUC 530 Foundations of Modern Education 3
EDUC 534 Infroduction to the Middle School 2
EDUC 541 Mathematics for Teachers in Diverse and Inclusive Educational Seftings: A Focus on the Upper 2
Elementary and Middle School Years
EDUC 552 Special Study: Infegrated Environment of the Hudson River 3
EDUC 565 Children’s Literature in a Balanced Reading Program (A Focus on Grades 3 — 8) 3
EDUC 567 Teaching Reading and Writing in the Content Areas for Elementary and Middle School Classrooms 3
EDUC 570 Writing Workshop for Middle Schools 1
EDUC 607 Group Processes in Early Adolescence 1
EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or 2
permission of insfructor]
EDUC 809 The Study of Children in Diverse and Inclusive Educational Settings through Observation and 3
Recording with a Focus on the Upper Elementary and Middle School Child [Prerequisite: EDUC 501
or EDUC 800 or permission of instructor]
Elective credits as needed to complefe the requirements of the program 0-1
EDUC 957 Middle School Education Supervised Fieldwork/Student Teaching/Advisement 12
EDUC 990 Extended Field Experiences with Diverse Learners (for students completing fieldwork as 0
student teachers)
or EDUC 991  Integrative Seminar in High Needs Educational Settings: Extended Field Experiences (for 1
students complefing fieldwork as working teachers, interns, or assistants [with some exceptions])
Infegrative Master's Project (see page 13 for full description) 0
TOTAL CREDITS 45



Middle School Special and General Education Dual Certification

Mimi Rosenberg, Director: 212-875-4544 mathematics, social studies (history), biclogy, or earth

55 Credits science.

Master of Science in Education (M.S.Ed.) >
Certification - B

This program prepares teachers and prospective teachers Graduates of the Middle School Special and General “g g.

to work with a wide range of learners in general, Education Dual Certification program will be eligible for Z

inclusion, or special education settings. An individual New York Stafe cerfification both as generalists, qualified z,': 5

enfering the program needs to have prior depth in @ fo teach all subjects in grades 5 and 6, and as specialists s I

subject taught af the middle school level. for grades 5 through 9, to teach one of the following: s
English, social studies, a foreign language, mathematics, -

Admissions Requirements biclogy, or earth science, as determined by their under

Applicants fo the Middle School Special and General graduate major. They will also be eligible for certification

Education Dual Certification program need to have a in middle school special education. Completion of the two

strong background in the liberal arts and sciences and New York Stafe mandated workshops in Child Abuse

fo have previously majored in a subject that is taught of Identification and in School Violence Prevention is a

the middle school level: English, a foreign language, requirement of this program.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and
sequencing is planned in consuliation with program director or advisor.

EDUC 501 Child Development and Variations with a Focus on Middle Childhood (Grades 5 - 9) 3
EDUC 505 language Acquisition and Leaming in a Linguistically Diverse Society 2
EDUC 506 Issues in the Physical Development of the Early Adolescent 1
EDUC 513 Social Studies as the Core of the Integrated Curriculum for Children with Special Needs (Grades 1 - 6] 3
EDUC 525 Infegrating Technology info the Curriculum to Support Student learning and Inquiry 1
EDUC 530 Foundations of Modern Education 3
EDUC 534 Infroduction to the Middle School 2
EDUC 541 Mathematics for Teachers in Diverse and Inclusive Educational Seffings: A Focus on the Upper 2
Elementary and Middle School Years
or EDUC 542 Diagnosis of learning Problems and Intervention Techniques for the Mathematics Educator 2
EDUC 552 Special Study: Integrated Environment of the Hudson River 3
EDUC 565 Children’s literature in a Balanced Reading Program (A Focus on Grades 3 — 8] 3
EDUC 567 Teaching Reading and Writing in the Content Areas for Elementary and Middle School Classrooms 3
EDUC 570 Writing Workshop for Middle Schools 1
EDUC 605 Designing and Managing Classroom Environments for Children and Youth with Special Needs 3

(Grades K and up)

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission 2
of instructor]

EDUC 805 Developmental Variations II: Emotional and Behavioral Issues [Prerequisite: EDUC 500 or EDUC 501 2
or EDUC 800; EDUC 803]

EDUC 860 Reading and Writing Problems of Children and Youth with Special Needs [Prerequisites: EDUC 505; 3
EDUC 563 or EDUC 567 or EDUC 568]

EDUC 862 Formal Testing: Observation and Assessment [Prerequisite: EDUC 860] 3

EDUC 863 Collaborative Teaching and Differentiated Instruction for Children with learning Problems 3
[Prerequisites: EDUC 860 and Supervised Fieldwork/Student Teaching/Advisement]

or EDUC 873  Summer Practicum in Clinical Teaching of Monolingual and Bilingual Children and Youth with 3

learning Disabilities and Reading Problems [Prerequisites: EDUC 803; EDUC 860;
Supervised Fieldwork/Student Teaching/Advisement; pre- or corequisite: EDUC 862]
EDUC 965 Middle School Special and General Education Supervised Fieldwork/Student Teaching/Advisement 12

Infegrative Master's Project (see page 13 for full description) 0

TOTAL CREDITS 55
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Middle School Special Education

Mimi Rosenberg, Director: 212-875-4544
36 Credits

Master of Science in Education (M.S.Ed.) or
Master of Education (Ed.M.)

This program in Middle School Special Education is
designed for individuals who currently hold New York
State initial certification in general education at the Middle
Childhood level. The program provides middle school
educators with the broad preparation they need to work
with adolescents, including those with special needs.

For those with a prior master's degree in education, this
program leads to the Ed.M. degree.

Admissions Requirements

Applicants to the Middle School Special Education pro-
gram must have New York Stafe initial general education
certification at the Middle Childhood level, grades 5
through 9.

Certification

Those with initial certification in Middle Childhood
General Education will be qualified for New York State
initial certification in Middle Childhood Special Education,
grades 5 through 9, leading to professional certification
after completion of all New York State requirements.
Completion of the two New York State mandated work-
shops in Child Abuse Identification and in School Violence
Prevention is a requirement of this program.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and

sequencing is planned in consultation with program director or advisor.

EDUC 505 language Acquisition and leamning in a linguistically Diverse Society 2

EDUC 506 Issues in the Physical Development of the Early Adolescent 1

EDUC 513 Social Studies as the Core of the Integrated Curriculum for Children with Special Needs (Grades 1 -6) 3

EDUC 525 Infegrating Technology info the Curriculum to Support Student Learning and Inquiry 1

EDUC 542 Diagnosis of learning Problems and Intervention Techniques for the Mathematics Educator 2

EDUC 570 Writing Workshop for Middle Schools 1

EDUC 605 Designing and Managing Classroom Environments for Children and Youth with Special Needs 3
(Grades K and up)

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission of 2
instructor]

EDUC 805 Developmental Variations II: Emotional and Behavioral Issues [Prerequisites: EDUC 500 or 2
EDUC 501 or EDUC 800; EDUC 803]

EDUC 807 Communication Disorders in School-Age Children [Prerequisites: EDUC 505; or EDUC 561 and 2
EDUC 870]

EDUC 860 Reading and Writing Problems of Children and Youth with Special Needs 3
[Prerequisites: EDUC 505; EDUC 563 or EDUC 567 or EDUC 568]

EDUC 862 Formal Testing: Observation and Assessment [Prerequisite: EDUC 860] 3

EDUC 863 Collaborative Teaching and Differentiated Instruction for Children with learning Problems 3

[Prerequisite: EDUC 860; Supervised Fieldwork/Student Teaching,/Advisement]

or EDUC 873 Summer Practicum in Clinical Teaching of Monolingual and Bilingual Children and Youth with leaming 3
Disabilities and Reading Problems [Prerequisites: EDUC 803; EDUC 860; Supervised Fieldwork/
Student Teaching/Advisement; pre- or corequisite: EDUC 862]

Elective credifs as needed to complefe the requirements of the program 2
EDUC 972 Middle School Special Education Supervised Fieldwork/Student Teaching,/Advisement 6
Infegrative Master's Project (see page 13 for full description) 0
TOTAL CREDITS 36



Middle School Special and General Education Dual Certification/Dual Degree with
Columbia University School of Social Work

Mimi Rosenberg, Director: 212-875-4544 or earth science. They must apply to and be accepted

47-50* Credits info each program (at Bank Street and at Columbia) >

Master of Science in Education (M.S.Ed.) individually. 7 §.

S BE

Studentfs in this unique program earn two degrees, a Certification g &l

Master of Science in Education (M.S.Ed.) and a Master of | Graduates of this program will be eligible for New York z,': 5

Social Work [M.S.W.). The Columbia University portion of | State certification both as generalists qualified to feach all s I

the dual degree program is af least 48 credits. subjects in grades 5 and 6, and as specidlists for grades s
5 through @, to teach one of the following: English, social =

Admissions Requirements studies, a foreign language, mathematics, biclogy, or

Applicants o the Middle School Special and General earth science, as determined by their undergraduate

Education Dual Certification/Dual Degree with Columbia major. They will also be eligible for certification in middle

University School of Social Work progrom need school special education. See the Columbia University

fo have a strong background in the liberal arts and School of Social Work catalogue for additional informa-

sciences and fo have previously majored in a subject that tion. Completion of the two New York State mandated

is taught af the middle school level: English, a foreign workshops in Child Abuse Idenfification and in School

language, mathematics, social studies (history), biology, Violence Prevention is a requirement of this program.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and
sequencing is planned in consultation with program director or advisor.

EDUC 501 Child Development and Variations with a Focus on Middle Childhood (Grades 5 — 9) 3
EDUC 505 language Acquisition and Learning in a Llinguistically Diverse Society 2
EDUC 506 Issues in the Physical Development of the Early Adolescent 1
EDUC 513 Social Studies as the Core of the Integrated Curriculum for Children with Special Needs (Grades 1-6) 3
EDUC 525 Infegrafing Technology info the Curriculum to Support Student learning and Inquiry 1
EDUC 530 Foundations of Modern Education 3
EDUC 534 Infroduction fo the Middle School 2
EDUC 541 Mathematics for Teachers in Diverse and Inclusive Educational Seffings: A Focus on the Upper 2
Elementary and Middle School Years
or EDUC 542 Diagnosis of learning Problems and Intervention Techniques for the Mathematics Educator 2
EDUC 552 Special Study: Integrated Environment of the Hudson River 3
EDUC 565 Children’s literature in a Balanced Reading Program (A Focus on Grades 3 — 8| 3
EDUC 567 Teaching Reading and Wiiting in the Content Areas for Elementary and Middle School Classrooms 3
EDUC 570 Writing Workshop for Middle Schools 1
EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission 2
of instructor]
EDUC 860 Reading and Writing Problems of Children and Youth with Special Needs 3
[Prerequisites: EDUC 505; EDUC 563 or EDUC 567 or EDUC 568]
EDUC 862 Formal Testing: Observation and Assessment [Prerequisite: EDUC 860] 3
EDUC 965 Middle School Special and General Education Supervised Fieldwork/Student Teaching/Advisement 12
EDUC 990* Extended Field Experiences with Diverse learners [for students completing fieldwork as student 0
teachers)*

or EDUC 873*  Summer Practicum in Clinical Teaching of Monolingual and Bilingual Children and Youth with Learning 3
Disabilities and Reading Problems (for students who complete fieldwork as head or assistant teachers)
[Prerequisites: EDUC 803, EDUC 860, and Supervised Fieldwork; pre- or corequisite: EDUC 862]*
Infegrative Master's Project [see page 13 for full description) 0

TOTAL CREDITS 47-50*

* The range of credits is due fo the need for working teachers to compete EDUC 873 (3 credlits) rather than EDUC 990 (O credlits).

37




38

Middle School Special Education/Dual Degree with Columbia University School of Social Work

Mimi Rosenberg, Director: 212-875-4544
36 Credits

Master of Science in Education (M.S.Ed.) or
Master of Education (Ed.M.)

Students in this unique program eam two degrees, a
Master of Science in Education (M.S.Ed.) or a Master of
Education (Ed.M.), and a Master of Social Work
[M.S.W.). (For those with a prior master’s degree in edu-
cation, this program leads fo the Ed.M.) The Columbia
University portion of the dual degree program is at least

48 credits.

Admissions Requirements
Applicants fo the Middle School Special Education/Dudl

Degree with Columbia University School of Social Work
program must have New York State initial general educa-
tion certification at the Middle Childhood level, grades 5
through 9. They must apply to and be accepted into each
program (at Bank Street and at Columbia) individually.

Certification

Those with inifial New York State certification in Middle
Childhood General Education will be qualified for New
York State initial cerfification in Middle Childhood Special
Education, grades 5 through 9, leading to professional
certification after complefion of all New York State require-
ments. Completion of the two New York Stafe mandated
workshops in Child Abuse Idenfification and in School
Violence Prevention is a requirement of this program.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and

sequencing is planned in consultation with program director or advisor.

EDUC 505 Llanguage Acquisition and learning in a linguistically Diverse Society 2

EDUC 513 Social Studies as the Core of the Integrated Curriculum for Children with Special Needs (Grades 1 - 6] 3

EDUC 525 Infegrating Technology info the Curriculum fo Support Student Learning and Inquiry 1

EDUC 542 Diagnosis of learning Problems and Intervention Techniques for the Mathematics Educator 2

EDUC 570 Writing Workshop for Middle Schools 1

EDUC 605 Designing and Managing Classroom Environments for Children and Youth with Special Needs 3
(Grades K and up)

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or 2
permission of insfructor]

EDUC 807 Communication Disorders in School-Age Children [Prerequisites: EDUC 505; or EDUC 561 2
and EDUC 870]

EDUC 860 Reading and Writing Problems of Children with Special Needs [Prerequisites: EDUC 505; 3
EDUC 563 or EDUC 567 or EDUC 568]

EDUC 862 Formal Testing: Observation and Assessment [Prerequisite: EDUC 860] 3

EDUC 863 Collaborative Teaching and Differentiated Instruction for Children with Learning Problems 3

[Prerequisite: EDUC 860; Supervised Fieldwork/ Student Teaching,/Advisement]

or EDUC 873  Summer Practicum in Clinical Teaching of Monolingual and Bilingual Children and Youth with 3
Lleaming Disabilities and Reading Problems [Prerequisites: EDUC 803; EDUC 860; Supervised
Fieldwork/Student Teaching,/Advisement; pre- or corequisite: EDUC 862]

Elective credits as needed to complete the requirements of the program 5
EDUC 972 Middle School Special Education Supervised Fieldwork/Student Teaching/Advisement 6
Infegrative Master's Project (see page 13 for full description) 0
TOTAL CREDITS 36



Dual Language/Bilingual
Education Programs

Overview

At Bank Street College, we believe that children whose pri-
mary language is not English need teachers who can speak
with them in their home language, who are well prepared
with a wide teaching repertoire, and who understand the
intellectual, linguistic, and emotional needs of this group of
children. The ability to communicate well in more than one
language is viewed as an invaluable skill that should be
encouraged and developed. The Dual language/Bilingual
Education programs are designed to prepare teachers to pro-
vide effective dual language immersion and traditional
bilingual education experiences for children.

The programs support the continued development of the
children’s ability in the home language and the opportunity
for them to become proficient in English. Respect for the
child’s nafive language franslates into an emphasis on the
cultural wealth that children bring to school. Bank Street
College is particularly inferested in preparing teachers to
work in bilingual or dual language programs, fo build
home-school connections with parents and the community,
and to act as advocates for the children they teach. In
addition, students will learn to support and assess children
as individuals with a range of leaming styles, back-
grounds, and aspirations, all valued in building a more
egalitarian society.

All students in the Dual Language/Bilingual programs
share some common course work that allows them tfo
focus directly on the particular needs of English-language
learners. Course work will explore the academic, social,
and polifical issues surrounding the education of children
for whom English is a new language. In fieldwork, stu-
dents will learn to implement the specific skills needed to
work effectively in dual language and traditional bilingual
seffings. Special attention will be paid fo learning fo work
in urban settings.

The programs require demonstrated competence in English
and in Spanish. Bilingual students can choose a master's

degree program that will allow them fo receive general
education certification, special education certification (if
they already hold general education certification), or dual
certification in special education and general education,
all with the bilingual extension, in one of three age
ranges: Early Childhood (birth through grade 2J,
Childhood (grades 1 through 6], or Middle School
(grades 5 through 9). Teachers who already have a mas-
ter's degree in education and New York State teacher cer-
tification can obtain the bilingual extension through our
certificate program. All applicants to Dual language/
Bilingual Education dual certification programs must have
a strong background in the liberal arts and sciences.

Supervised Fieldwork/Advisement

During one academic year (or, for single certification spe-
cial education programs, one semester), while students
take courses, they gain teaching experience and infensive
advisory support through supervised field-
work/advisement. If a student is not currently working in @
dual language/bilingual seffing, s/he can be placed as a
student teacher in various settings throughout the year, typi-
cally including some mixture of general education, special
education, and dual language/bilingual education.
Working teachers and assistant teachers in dual lan-
guage/bilingual classrooms who stay with a particular
grade in the appropriate age range may use their own
classroom as their primary site for college-supervised
teaching, but they will also need additional college-super-
vised field experiences with children of diverse populations
and other ages within their certification range. This
requirement will be met through approved summer school
experiences. See page 12 for a full description of super-
vised fieldwork/advisement.

Infegrative Master’s Project

Graduates of all programs (except the bilingual extension
sequence) must complete an Infegrative Master's Project.
See page 13 for a full description of the available options
or visit the VWeb site:

www. bankstreet.edu/gs/infegrativemastersproject. himl
Detailed information is available to current students on
my.bankstreet.edu.

@6 | became an educator because | wanted to lead our future generation fo greatness through the

Apnyg jo swipiBouy

>
a
o
o
[]
3
3
h
=
[}
«Q
-]
Q
3
3

development of critical thought. Seeing education as a movement of social change, | was compelled to
Bank Street's progressive approach fo inspire children to explore, question and challenge their world
around them in a meaningful way. Any educator who aspires to make significant change in this world
would be remiss not to attend this important institution. 99

Lilly, Dual Llanguage/Bilingual Childhood General Education
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Dual Language/Bilingual Early Childhood General Education

Francisco Néjera, Director: 212-875-4375 Spanish and English. They must also have a strong back

48 Credits

Master of Science in Education (M.S.Ed.)

ground in the liberal arts and sciences.

Certification
This program is designed for teachers and prospective Graduates are eligible for initial and professional New
teachers who are interested in working with young chil- York State cerfification in early childhood education, birth
dren (birth through grade 2) for whom Spanish is the through grade 2, with the bilingual extension. Completion
primary language. of the two New York State mandated workshops in Child

Abuse Identification and in School Violence Prevention is a

Admissions Requirements requirement of this program.

Applicants fo this program need to be fluent in both

Course Requirements Nofe: Courses marked with an asterisk (*) are common to all Dual language,/Bilingual programs.

EDUC 500 Child Development 3

EDUC 514 Curriculum in Early Childhood Education: Developing learning Environments and Experiences for 3
Children of Diverse Backgrounds and Abilities

EDUC 535 Science for Teachers (Grades N — 6) 2

EDUC 540 Mathematics for Teachers in Diverse and Inclusive Educational Settings (Grades N — 6) 2

EDUC 563 The Teaching of Reading, Writing, and language Arts (Grades K — 3) 3

EDUC 590 Arts Workshop for Teachers (Grades N — ¢) 2

or EDUC 591 Music and Movement: Multicultural and Developmental Approaches in Diverse and Inclusive 2
Settings (Grades N - 6)

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission 2
of instructor]

EDUC 808 The Study of Children in Diverse and Inclusive Educational Settings through Observation and 3
Recording [Prerequisite: EDUC 500 or EDUC 800 or permission of instructor]

EDUC 515* Curriculum Development and Sheltered Instruction in Dual Language/Bilingual Classrooms 3
[Prerequisites: EDUC 511 or EDUC 513 or EDUC 514; EDUC 601; or permission of insfructor]

EDUC 537* Foundations and Practice of Dual language/Bilingual Education 1

EDUC 560* Native Language Literacy for Spanish-Speaking Children 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]

EDUC 561* Linguistics: Implications for Teachers 1

EDUC 600* Comparative Migration Experiences and Cultural Perspectives of Immigrant Groups 1

EDUC 601* Special Education for Linguistically and Culturally Diverse Children [Corequisite: EDUC 602; 1
prerequisites: EDUC 560 and EDUC 870 or permission of instructor]

EDUC 602* Assessment in Bilingual Special Education [Corequisite: EDUC 601] 1

EDUC 660* The Development of Spanish through Writing in the Content Areas [Prerequisite: EDUC 560] 3

EDUC 870* The Teaching of English as a Second Llanguage 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]
Elective credifs as needed to complete the requirements of the program 0-1

EDUC 960 Dual language/Bilingual Early Childhood Education Supervised Fieldwork/Student 12
Teaching/Advisement

EDUC 990 Extended Field Experiences with Diverse learners (for students completing fieldwork as student teachers) 0

or EDUC 991  Integrative Seminar in High Needs Educational Settings: Extended Field Experiences (for 1
students complefing fieldwork as working teachers, interns, or assistants [with some exceptions])
Infegrative Master's Project (see page 13 for full description) 0
TOTAL CREDITS 48



Dual Language/Bilingual Childhood General Education

Francisco Néjera, Director: 212-875-4375 Spanish and English. They must also have a strong back-

45 Credits

Master of Science in Education (M.S.Ed.)

ground in the liberal arts and sciences.

Certification o
This program is designed for teachers and prospective Graduates are eligible for iniftial and professional New “g
feachers who are interested in working in elementary York State certification in Childhood General education, 2
classrooms [grades 1 through 6) with children for whom grades 1 through 6, with the bilingual extension. z,':
Spanish is the primary language. Completion of the two New York State mandated work- &

shops in Child Abuse Idenfification and in School Violence

Admissions Requirements Prevention is a requirement of this program.

Applicants fo this program need to be fluent in both

Course Requirements Note: Courses marked with an asterisk (*] are common fo all Dual language/Bilingual programs.

EDUC 500 Child Development 3

EDUC 535 Science for Teachers (Grades N — 6) 2

EDUC 540 Mathematics for Teachers in Diverse and Inclusive Educational Settings (Grades N — 6) 2

EDUC 563 The Teaching of Reading, Writing, and Language Arts (Grades K — 3] 3

or EDUC 568  Teaching literacy in the Elementary Grades (Grades 2 — 6] 3

EDUC 590 Arts Workshop for Teachers (Grades N — 6) 2

or EDUC 591 Music and Movement: Multicultural and Developmental Approaches in Diverse and Inclusive Seftings 2
(Grades N - 6)

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or 2
permission of instructor]

EDUC 808 The Study of Children in Diverse and Inclusive Educational Settings through Observation and Recording 3
[Prerequisite: EDUC 500 or EDUC 800 or permission of insfructor]

EDUC 515* Curriculum Development and Sheltered Insfruction in Dual Language/Bilingual Classrooms 3
[Prerequisites: EDUC 511 or EDUC 513 or EDUC 514; EDUC 601; or permission of insfructor]

EDUC 537* Foundations and Practice of Dual language/Bilingual Education 1

EDUC 560* Native Llanguage literacy for Spanish-Speaking Children 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]

EDUC 561* Linguistics: Implications for Teachers 1

EDUC 600* Comparative Migration Experiences and Cultural Perspectives of Immigrant Groups 1

EDUC 601* Special Education for Linguistically and Culturally Diverse Children [Corequisite: EDUC 602; 1
prerequisites: EDUC 560 and EDUC 870 or permission of instructor]

EDUC 602* Assessment in Bilingual Special Education [Corequisite: EDUC 601] 1

EDUC 660* The Development of Spanish through Writing in the Confent Areas  [Prerequisite: EDUC 560] 3

EDUC 870* The Teaching of English as a Second language 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of insfructor]
Elective credits as needed fo complefe the requirements of the program 0-1

EDUC 961 Dual language/Bilingual Childhood General Education Supervised Fieldwork/ Student 12
Teaching,/Advisement

EDUC 990 Extended Field Experiences with Diverse Learners (for students completing fieldwork as 0
student teachers)

or EDUC 991  Integrative Seminar in High Needs Educational Settings: Extended Field Experiences (for 1
students completing fieldwork as working teachers, interns, or assistants [with some exceptions])
Integrative Master's Project (see page 13 for full descriptfion) 0
TOTAL CREDITS 45
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Dual Language/Bilingual Middle School General Education

Francisco Néjera, Director: 212-8754375
52 Credits
Master of Science in Education (M.S.Ed.)

This program is designed for teachers and prospective
teachers who are interested in working in middle school
classrooms (grades 5 through 9) with children for whom
Spanish is the primary language.

Admissions Requirements

Applicants fo this program need to be fluent in both
Spanish and English. They must also have a strong back-
ground in the liberal arts and sciences and a previous
major in a subject taught at the middle school level:

English, a foreign language, mathematics, social studies
(history), biclogy, or earth science.

Certification

Craduates of this program will be eligible for inifial and pro-
fessional New York State certification both as generalists
qualified to teach all subjects in grades 5 and 6, and as
specialists for grades 5 through 9, fo teach one of the fol-
lowing: English, social studies, a foreign language, mathe-
matics, biology, or earth science, as defermined by their
undergraduate major. Graduates also earn the bilingual
extension. Complefion of the two New York State mandat
ed workshops in Child Abuse Identification and in School
Violence Prevention is a requirement of this program.

Course Requirements Note: Courses marked with an asterisk (*) are common to all Dual language,/Bilingual programs.

EDUC 501 Child Development and Variations with a Focus on Middle Childhood (Grades 5 - 9) 3
EDUC 506 Issues in the Physical Development of the Early Adolescent 1
EDUC 511 Curriculum Development through Social Studies (Elementary and Middle School) 3
EDUC 534 Infroduction to the Middle School 2
EDUC 541 Mathematics for Teachers in Diverse and Inclusive Settings: A Focus on the Upper Elementary and 2
Middle School Years
EDUC 552 Special Study: Infegrated Environment of the Hudson River 3
EDUC 567 Teaching Reading and Writing in the Content Areas for Elementary and Middle School Classrooms 3
EDUC 570 Writing Workshop for Middle Schools 1
EDUC 607 Group Processes in Early Adolescence 1
EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission of insfructor] 2
EDUC 809 The Study of Children in Diverse and Inclusive Educational Seftings through Observation and 3
Recording with a Focus on the Upper Elementary and Middle School Child [Prerequisite: EDUC 501
or EDUC 800 or permission of insfructor]
EDUC 515* Curriculum Development and Sheltered Instruction in Dual Language/Bilingual Classrooms 3
[Prerequisites: EDUC 511 or EDUC 513 or EDUC 514; EDUC 601; or permission of instructor]
EDUC 537* Foundations and Practice of Dual language/Bilingual Education 1
EDUC 560* Native language Literacy for Spanish-Speaking Children 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]
EDUC 561* Linguisfics: Implications for Teachers 1
EDUC 600*  Comparative Migration Experiences and Cultural Perspectives of Immigrant Groups 1
EDUC 601*  Special Education for Linguistically and Culturally Diverse Children [Corequisite: EDUC 602; 1
prerequisites: EDUC 560 and EDUC 870 or permission of instructor]
EDUC 602*  Assessment in Bilingual Special Education [Corequisite: EDUC 601] 1
EDUC 660* The Development of Spanish through Writing in the Content Areas  [Prerequisite: EDUC 560] 3
EDUC 870* The Teaching of English as a Second Llanguage 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]
Elective credits as needed fo complete the requirements of the program 0-1
EDUC 962 Dual language/Bilingual Middle School General Education Supervised Fieldwork/Student 12
Teaching/Advisement
EDUC 990 Extended Field Experiences with Diverse Learners (for students completing fieldwork as student teachers) 0
or EDUC 991  Integrative Seminar in High Needs Educational Seftings: Extended Field Experiences (for 1
students complefing fieldwork as working teachers, interns, or assistants [with some exceptions])
Infegrative Master's Project (see page 13 for full description) 0
TOTAL CREDITS 52



Dual Language/Bilingual Early Childhood Special and General Education Dual Certification

Francisco Néjera, Director: 212-875-4375 Spanish and English. They must also have a strong back-

58 Credits ground in the liberal arts and sciences.

Master of Science in Education (M.S.Ed.) >
Certification - B

This program is designed for teachers and prospective Graduates are eligible for initial and professional New “g 3

feachers who are interested in working with young children York State certification in both Early Childhood General e

(birth through grade 2) for whom Spanish is the primary lan- | education and early childhood special education, birth z,': 5

guage. Students will learn to teach in general education, through grade 2, with the bilingual extension. Completion & B

self-contained special education, and inclusion seffings. of the two New York State mandated workshops in Child s
Abuse Identification and in School Viclence Prevention is a =

Admissions Requirements requirement of this program.

Applicants fo this program need fo be fluent in both

Course Requirements Note: Courses marked with an asterisk (*) are common to all Dual language,/Bilingual programs.

EDUC 500 Child Development 3
EDUC 514 Curriculum in Early Childhood Education: Developing Learning Environments and Experiences for 3
Children of Diverse Backgrounds and Abilities
EDUC 535 Science for Teachers (Grades N - 6) 2
EDUC 540 Mathematics for Teachers in Diverse and Inclusive Educational Seftings (Grades N — 6] 2
or EDUC 542 Diagnosis of learning Problems and Intervention Techniques for the Mathematics Educator 2
EDUC 590 Arts Workshop for Teachers (Grades N — 6) 2
or EDUC 591 Music and Movement: Muliiculiural and Developmental Approaches in Diverse and Inclusive Seftings 2

(Grades N - ¢)
EDUC 618 Working with All Children and Families: An Infroduction 1
EDUC 629 Education of Children with Autism Spectrum Disorders: Assessment and Infervention 1
EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission of insfructor] 2
1
2

EDUC 823 Play Therapy [Prerequisite: EDUC 803]
EDUC 869 Early Language and Literacy in Sociocultural Contexts: Supporting Development and Adapting for
Disability [Prerequisite: EDUC 500 or 800; Pre- or corequisite: EDUC 505 (waived for this program]]

EDUC 880 Insights from Occupational Therapy: Understanding Children’s Sensory-Motor Development 1
[Pre- or corequisite: EDUC 892]
EDUC 892 Developmental Systems |: Connecting Research in Early Development fo Practice in Early 2

Childhood Education [Prerequisite: EDUC 500 or EDUC 800; corequisite EDUC 894]
EDUC 893 Developmental Systems ll: Approaches to Early Childhood Assessment [Prerequisite: EDUC 892 or EDUC 894]2

EDUC 894 Early Childhood Practicum I: Observing a Child through Family/Cultural Contexts 2
[Prerequisites: EDUC 500 or EDUC 800; EDUC 803; corequisite: EDUC 892]

EDUC 895 Early Childhood Practicum II: Collaboration with Families and Colleagues about the Cycle of 2
Assessment, Planning, and Instruction [Prerequisite: EDUC 894]

EDUC 515* Curriculum Development and Sheltered Instruction in Dual Llanguage/Bilingual Classrooms 3
[Prerequisites: EDUC 511 or EDUC 513 or EDUC 514; EDUC 601; or permission of instructor]

EDUC 537* Foundations and Practice of Dual language,/Bilingual Education 1

EDUC 560* Native Llanguage literacy for Spanish-Speaking Children 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]

EDUC 561* Linguistics: Implications for Teachers 1

EDUC 600*  Comparative Migration Experiences and Cultural Perspectives of Immigrant Groups 1

EDUC 601*  Special Education for Linguistically and Culturally Diverse Children [Corequisite: EDUC 602; 1

prerequisites: EDUC 560 and EDUC 870 or permission of insfructor]
EDUC 602* Assessment in Bilingual Special Education [Corequisite: EDUC 601] 1
EDUC 660* The Development of Spanish through Wrifing in the Confent Areas [Prerequisite: EDUC 560] 3
EDUC 870*  The Teaching of English as a Second language 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]

Elective credits as needed fo complete the requirements of the program 0-3
EDUC 966 Dual language/Bilingual Early Childhood Special and General Education 12
Education Supervised Fieldwork/Student Teaching,/Advisement
EDUC 990 Extended Field Experiences with Diverse Leamers (for students completing fieldwork as student teachers) 0
or EDUC 992 Summer Supervised Fieldwork/Advisement for ECSE Working Teachers and Assistant Teachers 3
Infegrafive Master’s Project (see page 13 for full descripfion) 0
TOTAL CREDITS 58
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Dual Language/Bilingual Childhood Special and General Education Dual Certification

Francisco Néjera, Director: 212-875-4375 Spanish and English. They must also have a strong back-

58 Credits

Master of Science in Education (M.S.Ed.)

ground in the liberal arts and sciences.

Certification

This program is designed for those who want fo work in Craduates are eligible for initial and professional New York
elementary classrooms (grades 1 through 6] with children State certification in both Childhood General education

for whom Spanish is the primary language. Students will and childhood special education, grades 1 through 6,
leam to teach in general education, self-contained special with the bilingual extension. Completion of the two New
education, and inclusion settings. York State mandated workshops in Child Abuse

Admissions Requirements
Applicants to this program need to be fluent in both

Identification and in School Viclence Prevention is a require-
ment of this program.

Course Requirements Note: Courses marked with an asterisk (*) are common to all Dual language/Bilingual programs.

EDUC 500 Child Development 3

EDUC 525 Integrating Technology info the Curriculum to Support Student Learning and Inquiry 1

EDUC 535 Science for Teachers (Grades N — 6] 2

EDUC 540 Mathematics for Teachers in Diverse and Inclusive Educational Settings (Grades N — 6) 2

or EDUC 542 Diagnosis of Llearning Problems and Infervention Techniques for the Mathematics Educator 2

EDUC 563 The Teaching of Reading, Writing, and language Arts (Grades K — 3) 3

or EDUC 568  Teaching literacy in the Elementary Grades (Grades 2 — 6) 3

EDUC 590 Arts Workshop for Teachers (Grades N — 6) 2

or EDUC 591 Music and Movement: Multicultural and Developmental Approaches in Diverse and Inclusive 2
Settings (Grades N - 6)

EDUC 605 Designing and Managing Classroom Environments for Children and Youth with Special Needs 3
(Grades K and up)

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission of insfructor] 2

EDUC 805 Developmental Variations |l: Emotional and Behavioral Issues [Prerequisites: EDUC 500 or 2
EDUC 501 or EDUC 800; EDUC 803]

EDUC 807 Communication Disorders in SchoolAge Children [Prerequisites: EDUC 505; or EDUC 561 and EDUC 870] 2

EDUC 860 Reading and Writing Problems of Children and Youth with Special Needs [Prerequisites: 3
EDUC 505; EDUC 563 or EDUC 567 or EDUC 568]

EDUC 862 Formal Testing: Observation and Assessment [Prerequisite: EDUC 860)] 3

EDUC 863 Collaborative Teaching and Differentiated Instruction for Children with learning Problems 3
[Prerequisites: EDUC 860; Supervised Fieldwork/Student Teaching/Advisement]

or EDUC 873 Summer Practicum in Clinical Teaching of Monolingual and Bilingual Children and Youth with 3
Llearning Disabilities and Reading Problems [Prerequisites: EDUC 803; EDUC 860;
Supervised Fieldwork/Student Teaching/Advisement; pre- or corequisite: EDUC 862]

EDUC 515*  Curriculum Development and Sheltered Instruction in Dual language,/Bilingual Classrooms 3
[Prerequisites: EDUC 511 or EDUC 513 or EDUC 514; EDUC 601; or permission of insfructor]

EDUC 537* Foundations and Practice of Dual Language/Bilingual Education 1

EDUC 560* Native Language Literacy for Spanish-Speaking Children 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]

EDUC 561* Linguisfics: Implications for Teachers 1

EDUC 600* Comparative Migration Experiences and Cultural Perspectives of Immigrant Groups 1

EDUC 601*  Special Education for Linguistically and Culturally Diverse Children [Corequisite: EDUC 602; 1
prerequisites: EDUC 560 and EDUC 870 or permission of instructor]

EDUC 602* Assessment in Bilingual Special Education [Corequisite: EDUC 601] 1

EDUC 660* The Development of Spanish through Writing in the Content Areas [Prerequisite: EDUC 560] 3

EDUC 870* The Teaching of English as a Second Language 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]

EDUC 967 Dual language/Bilingual Childhood Special and General Education Supervised Fieldwork/Student 12

Teaching/Advisement

Infegrative Master's Project (see page 13 for full description) 0

TOTAL CREDITS 58



Dual Language/Bilingual Middle School Special and General Education Dual Certification

Francisco Néjera, Director: 212-875-4375 language, mathematics, social studies (history), biclogy, or

59 Credits earth science.

Master of Science in Education (M.S.Ed.) >
Certification . 2

This program is designed for working and prospective This program leads fo initial and professional New York & ]

teachers who want to work in middle school classrooms State certification in middle Childhood General education s B

(grades 5 through 9) with children for whom Spanish is and special education, with the bilingual extension. Ny

the primary language. Students will learn fo feach in gen- Graduates of this program will be eligible for initial and g <§

eral education, self-contained special education, and professional New York State cerfification both as general- h g

inclusion settings. ists qualified fo teach all subjects in grades 5 and 6, and in
as specialists for grades 5 through 9, to teach English,

Admissions Requirements social studies, a foreign language, mathematics, biology,

Applicants to this program need to be fluent in both English or earth science, as defermined by their undergraduate

and Spanish. They must also have a strong background in major. Completion of the two New York State mandated

the liberal arts and sciences and a previous major in a sub workshops in Child Abuse Identification and in School

ject taught af the middle school level: English, a foreign Violence Prevention is a requirement of this program.

Course Requirements Note: Courses marked with an asterisk (*) are common o all Dual language/Bilingual programs.

EDUC 501 Child Development and Variations with a Focus on Middle Childhood (Grades 5 — 9) 3
EDUC 506 Issues in the Physical Development of the Early Adolescent 1
EDUC 525 Infegrating Technology info the Curriculum to Support Student learning and Inquiry 1
EDUC 534 Infroduction to the Middle School 2
EDUC 541 Mathematics for Teachers in Diverse and Inclusive Educational Seffings: A Focus on the Upper 2
Elementary and Middle School Years
or EDUC 542 Diagnosis of learning Problems and Intervention Techniques for the Mathematics Educator 2
EDUC 552 Special Study: Infegrated Environment of the Hudson River 3
EDUC 567 Teaching Reading and Writing in the Content Areas for Elementary and Middle School Classrooms 3
EDUC 570 Writing Workshop for Middle Schools 1
EDUC 605 Designing and Managing Classroom Environments for Children and Youth with Special Needs 3
EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission of instructor] 2
EDUC 805 Developmental Variations II: Emotional and Behavioral Issues [Prerequisites: EDUC 500 or 2
EDUC 501 or EDUC 800; EDUC 803]
EDUC 860 Reading and Writing Problems of Children and Youth with Special Needs 3
[Prerequisites: EDUC 505; EDUC 563 or EDUC 567 or EDUC 568]
EDUC 862 Formal Testing: Observation and Assessment [Prerequisite: EDUC 860] 3
EDUC 863 Collaborative Teaching and Differentiated Instruction for Children with learning Problems 3

[Prerequisites: EDUC 860; Supervised Fieldwork/Student Teaching/Advisement]

or EDUC 873 Summer Practicum in Clinical Teaching of Monolingual and Bilingual Children and Youth with 3
Llearning Disabiliies and Reading Problems [Prerequisites: EDUC 803; EDUC 860;
Supervised Fieldwork/Student Teaching/Advisement; pre- or corequisite: EDUC 862]

EDUC 515* Curriculum Development and Sheltered Instruction in Dual language/Bilingual Classrooms 3
[Prerequisites: EDUC 511 or EDUC 513 or EDUC 514; EDUC 601; or permission of instructor]

EDUC 537* Foundations and Practice of Dual Llanguage/Bilingual Education 1

EDUC 560* Native Llanguage Literacy for Spanish-Speaking Children 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of insfructor]

EDUC 561* Linguistics: Implications for Teachers 1

EDUC 600*  Comparative Migration Experiences and Cultural Perspectives of Immigrant Groups 1

EDUC 601*  Special Education for Linguistically and Culturally Diverse Children [Corequisite: EDUC 602; 1
prerequisites: EDUC 560 and EDUC 870 or permission of instructor]

EDUC 602*  Assessment in Bilingual Special Education [Corequisite: EDUC 601] 1

EDUC 660*  The Development of Spanish through Writing in the Content Areas [Prerequisite: EDUC 560] 3

EDUC 870*  The Teaching of English as a Second language 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]

EDUC 968 Dual language/Bilingual Middle School Special and General Education 12
Supervised Fieldwork/Student Teaching/Advisement
Infegrative Master's Project [see page 13 for full description) 0
TOTAL CREDITS 59
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Dual Language/Bilingual Early Childhood Special Education

Francisco Néjera, Director: 212-875-4375
43 Credits

Master of Science in Education (M.S.Ed.) or
Master of Education (Ed.M.)

This program in Dual language/Bilingual Early Childhood
Special Education is designed for bilingual teachers who
currently hold New York State certification in general edu-
cation at the Early Childhood level and who want to work
in special education or inclusion seftings with very young
children (ages birth through grade 2) for whom Spanish is
the primary language. For those with a prior master’s
degree in education, this program leads fo the Ed.M.
degree.

Admissions Requirements

Applicants fo the this program need to be fluent in both
Spanish and English and have New York State initial certi-
fication at the Early Childhood level.

Certification

Individuals with initial certification in Early Childhood
General Education will be qualified for New York State ini-
fial cerfification in Early Childhood Special Education, birth
through grade 2, with the bilingual extension, leading to
professional certification after completion of all New York
State requirements. Completion of the two New York State
mandated workshops in Child Abuse Idenfification and in
School Violence Prevention is a requirement of this program.

Course Requirements Note: Courses marked with an asterisk (*) are common to all Dual language,/Bilingual programs.

EDUC 514 Curriculum in Early Childhood Education: Developing Lleaming Environments and Experiences for 3
Children of Diverse Background and Abilities

EDUC 542 Diagnosis of learning Problems and Intervention Techniques for the Mathematics Educator 2

EDUC 603 Assistive Technology in the Early Childhood Classroom: Developing Visual Tools and Strategies, the 1
Boardmaker™ Example

EDUC 618 Working with All Children and Their Families: An Infroduction 1

EDUC 629 Education of Children with Autism Spectrum Disorders: Assessment and Infervention 1

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission of insfructor] 2

EDUC 823 Play Therapy [Prerequisite: EDUC 803] 1

EDUC 869 Early language and literacy in Sociocultural Confexts: Supporting Development and 2
Adapting for Disability [Prerequisite: EDUC 500 or EDUC 800; pre- or corequisite: EDUC 505]

EDUC 880 Insights from Occupational Therapy: Understanding Children’s Sensory-Motor Development 1
[Pre- or corequisite: EDUC 892]

EDUC 892 Developmental Systems |: Connecting Research in Early Development to Practice in 2
Early Childhood Education [Prerequisite: EDUC 500 or EDUC 800]

EDUC 893 Developmental Systems Il: Approaches to Early Childhood Assessment [Prerequisite: EDUC 892 2
or EDUC 894]

EDUC 894 Early Childhood Practicum I: Observing a Child through Family,/Culiural Contexts 2
[Prerequisites: EDUC 500 or EDUC 800; EDUC 803; corequisite: EDUC 892]

EDUC 895 Early Childhood Practicum II: Collaboration with Families and Colleagues about the Cycle of 2
Assessment, Planning, and Instruction [Prerequisite: EDUC 894]

EDUC 515* Curriculum Development and Sheltered Instruction in Dual language,/Bilingual Classrooms 3
[Prerequisites: EDUC 511 or EDUC 513 or EDUC 514; EDUC 601; or permission of insfructor]

EDUC 537* Foundations and Practice of Dual language/Bilingual Education 1

EDUC 560* Native Language literacy for Spanish-Speaking Children 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]

EDUC 561* Linguistics: Implications for Teachers 1

EDUC 600* Comparative Migration Experiences and Cultural Perspectives of Immigrant Groups 1

EDUC 601* Special Education for Linguistically and Culturally Diverse Children [Corequisite: EDUC 602; 1
prerequisites: EDUC 560 and EDUC 870 or permission of insfructor]

EDUC 602* Assessment in Bilingual Special Education [Corequisite: EDUC 601] 1

EDUC 660* The Development of Spanish through Writing in the Confent Areas  [Prerequisite: EDUC 560] 3

EDUC 870* The Teaching of English as a Second language 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]

EDUC 973 Dual language/Bilingual ECSE Supervised Fieldwork/Student Teaching,/Advisement 6
Infegrative Master's Project (see page 13 for full description) 0
TOTAL CREDITS 43



Dual Language/Bilingual Childhood Special Education

Francisco Ndjera, Director: 212-8754375
42 Credits

Master of Science in Education (M.S.Ed.) or
Master of Education (Ed.M.)

This program in Dual language,/Bilingual Childhood
Special Education is designed for bilingual teachers who
currently hold initial New York State certification in general
education at the Childhood level and who want to work
in special education and inclusion settings (grodes 1
through 6), with the option of teaching in bilingual class-
rooms.

For those with a prior master's degree in education, this
program leads to the Ed.M. degree.

Admissions Requirements

Applicants fo this program need fo be fluent in both
Spanish and English. They must also have valid New York
State initial general education certification at the

Childhood level.

Certification

Individuals with initial New York State certification in
Childhood General Education will be qualified for New
York State initial certification in Childhood Special Education,
grades 1 through 6, with the bilingual extension, leading to
professional certification after completion of all New York
State requirements. Completion of the two New York State
mandated workshops in Child Abuse Identification and in
School Violence Prevention is a requirement of this program.

Course Requirements Note: Courses marked with an asterisk (*) are common fo all Dual language,/Bilingual programs.

EDUC 525 Infegrating Technology info the Curriculum to Support Student Learning and Inquiry 1

EDUC 542 Diagnosis of Leaming Problems and Intervention Techniques for the Mathematics Educator 2

EDUC 576 Writing in Elementary Grades 2

or EDUC 868  Current Topics in Reading and Writing Difficulties in Multicultural Classrooms: Approaches to 2
Decoding [Prerequisite: EDUC 860]

or SPED 585N The Essential Orton-Gillingham 2

EDUC 605 Designing and Managing Classroom Environments for Children and Youth with Special Needs 3
[Grades K and up)

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or 2
permission of instructor]

EDUC 807 Communication Disorders in School-Age Children [Prerequisite: EDUC 505; or EDUC 561 and 870] 2

EDUC 860 Reading and Writing Problems of Children and Youth with Special Needs [Prerequisites: EDUC 505; 3
EDUC 563 or EDUC 567 or EDUC 568]

EDUC 862 Formal Testing: Observation and Assessment [Prerequisite: EDUC 860] 3

EDUC 863 Collaborative Teaching and Differentiated Instruction for Children with Learning Problems 3
[Prerequisites: EDUC 860; Supervised Fieldwork/Student Teaching/Advisement]

or EDUC 873 Summer Practicum in Clinical Teaching of Monolingual and Bilingual Children and Youth with 3
learning Disabilities and Reading Problems [Prerequisites: EDUC 803; EDUC 860;
Supervised Fieldwork/Student Teaching,/Advisement; pre- or corequisite: EDUC 862]

EDUC 515* Curriculum Development and Sheltered Insfruction in Dual language/Bilingual Classrooms 3
[Prerequisites: EDUC 511 or EDUC 513 or EDUC 514; EDUC 601; or permission of insfructor]

EDUC 537* Foundations and Practice of Dual language,/Bilingual Education 1

EDUC 560* Native language literacy for Spanish-Speaking Children 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]

EDUC 561* Linguistics: Implications for Teachers 1

EDUC 600* Comparative Migration Experiences and Cultural Perspectives of Immigrant Groups 1

EDUC 601* Special Education for Linguisfically and Culturally Diverse Children [Corequisite: EDUC 602; 1
prerequisites: EDUC 560 and EDUC 870 or permission of insfructor]

EDUC 602*  Assessment in Bilingual Special Education [Corequisite: EDUC 601] 1

EDUC 660* The Development of Spanish through Writing in the Confent Areas  [Prerequisite: EDUC 560] 3

EDUC 870*  The Teaching of English as a Second language 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]

EDUC 974 Dual Llanguage/Bilingual Childhood Special Education Supervised Fieldwork/Student 6
Teaching/Advisement
Infegrative Master's Project (see page 13 for full description) 0
TOTAL CREDITS 42
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Dual Language/Bilingual Middle School Special Education

Francisco Néjera, Director: 212-875-4375
41 Credits

Master of Science in Education (M.S.Ed.) or
Master of Education (Ed.M.)

This program in Dual language/Bilingual Middle School
Special Education is specifically designed for bilingual
teachers who currently hold initial New York State certifi-
cation in general education af the Middle Childhood level
and who wanf fo work in special education and inclusion
seffings (grades 5 through @), with the option of teaching
in bilingual classrooms.

For those with a prior master's degree in education, this
program leads fo the Ed.M. degree.

Admissions Requirements

Applicants fo the Dual language/Bilingual Middle School
program need fo be fluent in both Spanish and English.
They must also have New York State initial certification at

the Middle Childhood level, grades 5 through 9.

Certification

Individuals with initial cerfification in Middle Childhood
General Education will be qualified for New York State
initial certification in Middle Childhood Special Education,
grades 5 through @, with the bilingual extension, leading o
professional certification after completion of all New York
State requirements. Completion of the two New York State
mandated workshops in Child Abuse Idenfification and in
School Violence Prevention is a requirement of this program.

Course Requirements Note: Courses marked with an asterisk (*) are common to all Dual language,/Bilingual programs.

EDUC 525 Infegrating Technology info the Curriculum o Support Student Learning and Inquiry 1

EDUC 542 Diagnosis of Learning Problems and Intervention Techniques for the Mathematics Educator 2

EDUC 570 Writing Workshop for Middle Schools 1

EDUC 605 Designing and Managing Classroom Environments for Children and Youth with Special Needs 3
(Grades K and up)

EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or 2
permission of insfructor]

EDUC 807 Communication Disorders in SchoolAge Children [Prerequisite: EDUC 505; or EDUC 561 and 870] 2

EDUC 860 Reading and Writing Problems of Children and Youth with Speciol Needs [Prerequisites: EDUC 505; 3
and EDUC 563 or EDUC 567 or EDUC 568]

EDUC 862 Formal Testing: Observation and Assessment [Prerequisite: EDUC 860] 3

EDUC 863 Collaborative Teaching and Differentiated Instruction for Children with learning Problems 3
[Prerequisites: EDUC 860; Supervised Fieldwork/Student Teaching/Advisement]

or EDUC 873  Summer Practicum in Clinical Teaching of Monolingual and Bilingual Children and Youth with 3
Llearning Disabilities and Reading Problems [Prerequisites: EDUC 803; EDUC 860;
Supervised Fieldwork/Student Teaching/Advisement; pre- or corequisite: EDUC 862]

EDUC 515*  Curriculum Development and Sheltered Instruction in Dual language,/Bilingual Classrooms 3
[Prerequisites: EDUC 511 or EDUC 513 or EDUC 514; EDUC 601; or permission of instructors]

EDUC 537* Foundations and Practice of Dual language/Bilingual Education 1

EDUC 560* Native Language literacy for Spanish-Speaking Children 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]

EDUC 561* Linguistics: Implications for Teachers 1

EDUC 600* Comparative Migration Experiences and Cultural Perspectives of Immigrant Groups 1

EDUC 601*  Special Education for Linguistically and Culturally Diverse Children [Corequisite: EDUC 602; 1
Prerequisites: EDUC 560 and EDUC 870 or permission of instructor]

EDUC 602*  Assessment in Bilingual Special Education [Corequisite: EDUC 601] 1

EDUC 660*  The Development of Spanish through Writing in the Content Areas  [Prerequisite: EDUC 560] 3

EDUC 870*  The Teaching of English as a Second language 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]

EDUC 975 Dual Llanguage/Bilingual Middle School Special Education Supervised Fieldwork/Student 6
Teaching/Advisement
Infegrative Master's Project (see page 13 for full description) 0
TOTAL CREDITS 41



Bilingual Extension (nondegree)

Francisco Ndjera, Director: 212-875-4375 certification. Students who choose tfo take this course

15 Credits sequence need 1o be fluent in English and Spanish.

Certificate Program >
Certification - e

This sequence is designed for working teachers who are This sequence leads to the bilingual extension to New % s

interested in adding the bilingual extension to their New York State teaching certification. This sequence does not 2

York State certification. Supervised Fieldwork/Student lead to a master's degree; therefore, it will not provide = g

Teaching/Advisement is not required. graduates with professional certification in education. i <
Upon completion of this sequence, students must apply for g

Admissions Requirements the bilingual extension through Bank Street's Certification a

Applicants fo the Bilingual Extension sequence must Office.

already hold New York State professional teaching

Course Requirements Note: Courses marked with an asterisk (*) are common to all Dual Language/Bilingual programs.

EDUC 515* Curriculum Development and Sheltered Instruction in Dual Llanguage/Bilingual Classrooms 3
[Prerequisites: EDUC 511 or EDUC 513 or EDUC 514; EDUC 601; or permission of insfructor]

EDUC 537* Foundations and Practice of Dual language,/Bilingual Education 1

EDUC 560* Native Llanguage literacy for Spanish-Speaking Children 2
[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]

EDUC 561* Linguistics: Implications for Teachers 1

EDUC 600* Comparative Migration Experiences and Cultural Perspectives of Immigrant Groups 1

EDUC 601* Special Education for Linguistically and Culturally Diverse Children [Corequisite: EDUC 602; 1
Prerequisites: EDUC 560 and EDUC 870 or permission of instructor]

EDUC 602* Assessment in Bilingual Special Education [Corequisite: EDUC 601] 1

EDUC 660* The Development of Spanish through Writing in the Confent Areas  [Prerequisite: EDUC 560] 3

EDUC 870* The Teaching of English as a Second language 2

[Prerequisites: EDUC 537 and EDUC 561 or permission of instructor]

TOTAL CREDITS 15
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Museum Education Programs

Overview

The Museum Education programs prepare individuals fo
be museum educators and/or classroom teachers. The
programs emphasize the educational role and mission of

museums in a pluralistic society by providing a sound foun-

dation in human development, learning theories, develop-
ing school curricula, and museum policy and practice.
Faculty are drawn from both teaching and museum back-
grounds and include working museum professionals.

The programs take advantage of the city's rich cultural
resources. Core experiences include frequent visits to
museums, meetfings with museum staff, and the develop-
ment of museum-based projects. Aesthetic education expe-
riences in visual and performing arfs are planned collabo-
ratively with the Lincoln Center Institute as an infegral part
of museum education courses. Students learn to bring the
full richness of museum collections, programs, and
resources to children in their schools, with their families,
and within their communities. All courses stress a learner-
centered, integrated, experiential approach fo learning for
children of diverse backgrounds, abilities, and ages
[elementary through middle school). Special attention will
be paid to learning to work in urban settings and to
collaboration with fellow educators, parents, and commu-
nity-based organizations. In teacher education courses,
students learn about child development and its variations
and curriculum development in all subject areas.

Students choose from among three Museum Education
programs: a 42-credit noncertification program; a 47-
credit program that leads to cerfification in Childhood
General Education (grades 1 through 6); or a 50-to 53-
credit program that leads to certification in Middle School
Education (grades 5 through 9). See the defailed program
descriptions on the following pages.

Graduates currently work in museums of all kinds—art,
history, science, and children’s museums. Others teach in
elementary or middle school classrooms, coordinate
school/museum partnerships, and work in a wide variety
of related settings such as arts in education programs, col-
leges, theatres, arts councils, and museum consulting firms.

Supervised Fieldwork/Advisement

Supervised Fieldwork/Advisement, taken concurrently with
course work, exfends across one academic year, with
three full days required each week. In the fall, students are

placed in two confrasting school seftings, where they work
with two age groups, for nine weeks apiece. Part of the
student teaching work in these settings involves the
planning and implementation of a museum visit and its
integration into the classroom curriculum. The supervised
fieldwork setting for the spring semester is a museum,
where the student develops and teaches programs for a
variety of ages, and may also engage in a special proj-
ect. See page 12 for a full description of supervised field-
work/advisement.

Program Design

In each of the Museum Education programs, students can
take the Museum Education courses either before or during
their year of supervised fieldwork/advisement. These
courses are offered as a planned sequence during
September through May, and meet during the day to
accommodate numerous class visits to museums. General
feacher education courses are offered in the evenings dur-
ing the Fall, Spring and Summer 1 terms, and in the day
and evening during Summer 2.

Museum Education (noncertification) can be completed
in a minimum of one academic year and two summers,
beginning the summer preceding the year of supervised
fieldwork/advisement. Students are advised to take a
minimum of two courses preceding the year of supervised
fieldwork /advisement.

Museum Education: Childhood can be completed in a
minimum of two summers and three academic semesters.
Students should fake a minimum of two general teacher
education courses before their year of supervised
fieldwork /advisement.

Museum Education: Middle Childhood can be completed
in two summers and two academic years. Students can
complete their supervised fieldwork/advisement in the first
or second year of the program. Students should take @
minimum of two courses before their year of supervised
fieldwork /advisement.

Integrative Master’s Project

Graduates of all programs must complete an Integrafive
Master's Project. See page 13 for a full description of the
available options or visit the Web site:
www.bankstreet.edu/gs/ integrativemastersproject.himl
Detailed information is available fo current students on
my.bankstreet.edu.

6 The relationships that I've build with colleagues sustain me now! | remember

the beginnings of these friendships in Bank Street Classrooms. 99

David, Museum Education Childhood



Museum Education (noncertification)

Nina Jensen, Director: 212-875-4491

42 Credits

Master of Science in Education (M.S.Ed.)

This program is designed for individuals preparing for a
career in museum education but not seeking certification
as a classroom teacher.

Admissions Requirements

Through undergraduate training or work experience, most
applicants fo the Museum Education program have a
strong background in a museum discipline such as anthro-
pology, art history, fine arts, history, or science.

Certification
This program does not lead to certification.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and
sequencing is planned in consultation with program director or advisor.

Apnig jo swniBoug

EDUC 500 Child Development 3
or EDUC 501  Child Development and Variations with a Focus on Middle Childhood (Grades 5-9) 3
or EDUC 800  Social Worlds of Childhood [Prerequisite: EDUC 500 or EDUC 501 or permission of insfructor] 3
EDUC 505 language Acquisition and Leaming in a linguistically Diverse Society 2
EDUC 510 Curriculum in Early Childhood Education (Grades N — 3] 3
or EDUC 511 Curriculum Development through Social Studies (Elementary and Middle School) 3
or EDUC 513 Social Studies as the Core of the Infegrated Curriculum for Children 3
with Special Needs (Grades 1 = 6)
or EDUC 514 Curriculum in Early Childhood Education: Developing Llearning Environments 3
and Experiences for Children of Diverse Backgrounds and Abilities
or EDUC 517 Geography in the Social Studies Curriculum (Upper Elementary and Middle School Years) 3
EDUC 518 Museum/School Curriculum Development 3
EDUC 533 Seminar in Museum Education | 2
EDUC 535 Science for Teachers (Grades N — 6) 2
or EDUC 551 Science Inquiry for Children in the Natural Environment 3
or EDUC 552 Special Study: Infegrated Environment of the Hudson River 3
or EDUC 590  Arts Workshop for Teachers (Grades N — 6] 2
or EDUC 591  Music and Movement: Multicultural and Developmental Approaches in Diverse and Inclusive 2
Settings (Grades N - 6)
EDUC 614 Exhibition Development and Evaluation 2
EDUC 616 Infroduction to Research Practice in Museum Education 2
EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or 2
permission of instructor]
EDUC 808 The Study of Children in Diverse and Inclusive Educational Settings through Observation and 3
Recording [Prerequisites: EDUC 500 or EDUC 800 or permission of instructor]
or EDUC 809  The Study of Children in Diverse and Inclusive Educational Settings through Observation and 3
Recording with a Focus on the Upper Elementary Child [Prerequisite: EDUC 501 or EDUC 800
or permission of instructor]
EDUC 815 Seminar in Museum Education Il [Prerequisite: EDUC 533] 2
Elective credits as needed fo complete the requirements of the program 3-4
EDUC 982 Museum Education Supervised Fieldwork/Student Teaching/Museum Internship/Advisement 12
Infegrative Master's Project (see page 13 for full description) 0
TOTAL CREDITS 42
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Museum Education: Childhood

Nina Jensen, Director: 212-875-44%1
47 Credits
Master of Science in Education (M.S.Ed.)

This program prepares individuals for two professional
roles: that of a museum educator knowledgeable about
children and schools: and that of a classroom teacher in
grades 1 through 6, skilled in making effective use of
museum resources.

While doing supervised fieldwork/advisement/student

feaching, students in this program must be placed as stu-

dent teachers.

Admissions Requirements

Applicants to the Museum Education: Childhood program

must have a strong background in liberal arts and sci-

ences. Most applicants have majored in anthropology, art

history, fine arts, history, or science.

Certification

Craduates earmn initial and professional New York State
cerfification in Childhood General education (grades

1 through 6). Complefion of the two New York State
mandated workshops in Child Abuse Identification and
in School Violence Prevention is a requirement of this
program.

Course Requirements Nofe: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and

sequencing is planned in consultation with program director or advisor.

EDUC 500 Child Development 3
or EDUC 800  Social Worlds of Childhood [Prerequisite: EDUC 500 or EDUC 501 or permission of instructor] 3
EDUC 505 Llanguage Acquisition and Lleaming in a Linguistically Diverse Society 2
EDUC 510 Curriculum in Early Childhood Education (Grades N - 3) 3
or EDUC 511 Curriculum Development through Social Studies (Elementary and Middle School) 3
or EDUC 513 Social Studies as the Core of the Integrated Curriculum for Children 3
with Special Needs (Grades 1 - 6)
or EDUC 514 Curriculum in Early Childhood Education: Developing Learning Environments 3
and Experiences for Children of Diverse Backgrounds and Abilities
or EDUC 517  Geography in the Social Studies Curriculum (Upper Elementary and Middle School Years) 3
EDUC 518 Museum/ School Curriculum Development 3
EDUC 533 Seminar in Museum Education | 2
EDUC 535 Science for Teachers (Grades N — 6] 2
or EDUC 551  Science Inquiry for Children in the Natural Environment 3
or EDUC 590  Arts Workshop for Teachers (Grades N — 6) 2
or EDUC 591 Music and Movement: Multicultural and Developmental Approaches in Diverse and Inclusive 2
Settings (Grades N - 6)
EDUC 540 Mathematics for Teachers in Diverse and Inclusive Educational Settings (Grades N — 6) 2
EDUC 563 The Teaching of Reading, Writing, and language Arts (Grades K - 3) 3
or EDUC 568  Teaching literacy in the Elementary Grades (Grades 2 — 6) 3
EDUC 564 language, literature, and Emergent Literacy (A Focus on Grades N - 3) 3
or EDUC 565  Children’s literature in a Balanced Reading Program (A Focus on Grades 3 — 8) 3
EDUC 614 Exhibition Development and Evaluation 2
EDUC 616 Infroduction to Research Practice in Museum Education 2
EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission 2
of instructor]
EDUC 808 The Study of Children in Diverse and Inclusive Educational Seftings through Observation and 3
Recording [Prerequisite: EDUC 500 or EDUC 800 or permission of instructor]
EDUC 815 Seminar in Museum Education Il [Prerequisite: EDUC 533] 2
Elective credifs as needed to complete the requirements of the program 0-1
EDUC 980 Childhood General and Museum Education Supervised Fieldwork,/Student Teaching/ 12
Museum Infernship,/Advisement
EDUC 990 Extended Field Experiences with Diverse Llearers (for students completing fieldwork as student teachers) 0

Infegrative Master's Project (see page 13 for full description) 0

TOTAL CREDITS 47



Museum Education: Middle School

Nina Jensen, Director: 212-8754491 and sciences with a major in a subject taught af the mid-
50 — 53 Credits* dle school level: English, a foreign language, mathemat
Master of Science in Education (M.S.Ed.) ics, social studies (history), biclogy, or earth science. E
- s
This program prepares individuals for two professional roles: | Certification “g g.
that of @ museum educafor knowledgeable about children This program leads fo initial and professional New York 2 .
and schools; and that of a classroom teacher in grades 5 State certification for work with children in grades 5 z,': 5
through @, skilled in making effective use of museum resources. through 9. Graduates will be eligible for New York State & B
certification as generalists, qualified fo teach all subjects in s
While doing supervised fieldwork/advisement/student grades 5 and 6, and/or as specialists for grades 5 “
teaching, students in this program must be placed as stu- through 9, to teach one of the following: English, social
dent teachers. studies, a foreign language, mathematics, biology, or earth
science, as determined by their undergraduate major.
Admissions Requirements Completion of the two New York State mandated work-
Applicants fo the Museum Education: Middle School pro- shops in Child Abuse Idenfification and in School Viclence
gram need to have a strong background in the liberal arts Prevention is a requirement of this program.
Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and
sequencing is planned in consultation with program director or advisor.
EDUC 501 Child Development and Variations with a Focus on Middle Childhood (Grades 5 - 9) 3
or EDUC 800  Social Worlds of Childhood [Prerequisite: EDUC 500 or EDUC 501 or permission of insfructor] 3
EDUC 505 language Acquisition and Learning in a linguistically Diverse Society 2
EDUC 511 Curriculum Development through Social Studies (Elementary and Middle School) 3
or EDUC 517 Geography in the Social Studies Curriculum (Upper Elementary and Middle School Years) 3
EDUC 518 Museum,/ School Curriculum Development 3
EDUC 533 Seminar in Museum Education | 2
EDUC 534 Infroduction fo the Middle School 2
EDUC 541**  Mathematics for Teachers in Diverse and Inclusive Educational Seftings: A Focus on the Upper 2
Elementary and Middle School Years
EDUC 552**  Special Study: Infegrated Environment of the Hudson River 3
EDUC 565 Children’s Literature in a Balanced Reading Program (A Focus on Grades 3 — 8| 3
EDUC 567 Teaching Reading and Wiiting in the Content Areas for Elementary and Middle School Classrooms 3
EDUC 570**  Writing Workshop for Middle Schools 1
EDUC 590**  Arts Workshop for Teachers (Grades N — 6) 2
EDUC 607 Group Processes in Early Adolescence 1
EDUC 614 Exhibition Development and Evaluation 2
EDUC 616 Infroduction fo Research Practice in Museum Education 2
EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission 2
of the instructor]
EDUC 809 The Study of Children in Diverse and Inclusive Educational Seftings through Observation and 3
Recording with a Focus on the Upper Elementary and Middle School Child
[Prerequisite: EDUC 501 or EDUC 800 or permission of insfructor]
EDUC 815 Seminar in Museum Education Il [Prerequisite: EDUC 533] 2
EDUC 981 Middle School General and Museum Education Supervised Fieldwork/Student Teaching/ 12
Museum Internship/Advisement
EDUC 990 Extended Field Experiences with Diverse Leamers (for students completing fieldwork as student teachers) 0
Infegrative Master’s Project (see page 13 for full descripfion) 0
TOTAL CREDITS* 50 - 53*
* The number of credits needed depends on the type of certification earned: generalist and subject specialist, or just subject specialist.
** Students specializing in science or math do not take either EDUC 570 or EDUC 590. Students specializing in English or social studlies
choose between EDUC 541 or EDUC 552. Students earning both generalist and specialist Middle Childhood certification must take
both EDUC 54 1and EDUC 552, as well as EDUC 570 and EDUC 590.
53
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Headil’lg and Literacy Programs

Overview

The Reading and Literacy programs prepare individuals for
a range of educational roles, including classroom teachers
focusing on literacy development; reading specialists, serv-
ing as literacy leaders, working with other teachers and
with small groups of students in public and private
schools; clinicians in clinics and literacy centers; and read-
ing specialists and tutors in private practice.

Reading, writing, and language development are seen as
infegrative processes developed within a social context.
Students will address these processes in individual courses
and will work toward infegrating them in supervised field-
work/advisement and their professional practice.
Supervised fieldwork/advisement and courses are
designed to enable students fo:

e observe and participate in the reading, writing, and
language arts work of selected classrooms;

e apply knowledge to assess, design, and implement les-
sons that meet the needs of a variety of children;

® devise effective ways of recording ongoing observa-
fions that will be used to measure students’ progress
and plan future lessons;

® apply historical and current research relating to theory
and practice of literacy and language development
and difficulty;

® use a variety of materials and methods for individuals
and groups that reflect a wide range of ages and cul-
tural backgrounds and interests;

® respond thoughtfully to the diverse language and learn-
ing needs of students;

® describe their teaching practices so that other col-
leagues can understand their goals and objectives;

® participate in substantive conversations about feaching
which include a problem-solving process;

e engage actively in a reflective process which enables
them to share pedagogical questions and receive feed-
back;

e develop working relationships with parents, feachers,
and other professionals who are involved with the chil-
dren being seen for remediation; and

* apply knowledge of literacy in their work with children
in classrooms and clinics.

Literacy specialists can play a major role in helping teach-
ers develop sfrategies and methods for meeting the litera-
cy needs of all children in their classrooms. While there
are similarities across all five of our literacy programs, the
choices below offer a range of professional possibilifies,
certification options, and fieldwork situations:

Reading and Literacy: Clinical Practice — a 45-credit no
cerfification program that focuses on feaching literacy in a
clinical setting;

Teaching Literacy and Childhood General Education Dual
Cerlification — a 55-credit program that focuses on class-
room feaching (grades 1-6) and literacy specialization;

Teaching Literacy (birth through grade 6) with a Focus on
Classroom Teaching — a 45-credit program that focuses
on teaching literacy in a classroom sefting and leads to
Teaching literacy certification (birth through grade 6);

Teaching Literacy (birth through grade 6) with a Focus on
Clinical Teaching — a 45-credit program that focuses on
teaching literacy in a clinical sefting and leads to
Teaching literacy certification (birth through grade 6);

Advanced literacy Specialization — a 30- fo 33-credit pro-
gram that leads to am Ed.M. and to Teaching literacy cer-
fification [birth through grade 6] for those who already
have a master's degree in education.

Supervised Fieldwork/Advisement

All students are required to complete a year of supervised
fieldwork/advisement, which may take place in a variety
of seffings, including schools, clinics, and literacy centers.
The fieldwork component provides experience designing
and implementing individual, small group, and whole
class instruction. Students who are not currently teaching
will be placed and supervised in appropriate seftings
throughout the fieldwork year.

Teachers may use their own classrooms as one of their
fieldwork sites. In addition, a clinical fieldwork placement
will be arranged by the program director, which will
enable students to work with children at different grade
levels and from diverse cultural and language back-
grounds. During supervised fieldwork/advisement, two
school visits fo sifes that support students’ fieldwork will be
required. The time periods needed for supervised field-
work will be defermined by specific requirements of each
program and administered by the program director. See
page 12 for a full description of supervised field-
work/advisement.

Integrative Master’s Project

Graduates of all programs must complete an Integrafive
Master’s Project. See page 13 for a full description of the
available options or visit the VWeb site:
www.bankstreet.edu/gs/infegrativemastersproject. himl
Defailed information is available to current students on
my.bankstreet.edu.



Reading and Literacy: Clinical Practice (noncertification)

Peggy McNamara, Director: 212-875-4586 strengths and needs of diverse learers in order to design
45 Credits effective and individualized strategies for teaching.

Master of Science in Education (M.S.Ed.)
Admissions Requirements

This noncertification program sequence is especially Applicants fo the Reading and Literacy: Clinical Practice
designed for individuals who want to become literacy spe- | program must have a sfrong academic background.
cialists in private schools, clinics, private pracfice, or other

professional environments. Students will learn to use their Certification

knowledge of language and literacy theory to identify the This program does not lead to certification.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and
sequencing is planned in consultation with program director or advisor.

Apnig jo swniBoug

EDUC 500 Child Development 3

or EDUC 800  The Social Worlds of Childhood [Prerequisite: EDUC 500 or EDUC 501 or permission of instructor] 3

EDUC 505 language Acquisition and Learning in a Llinguistically Diverse Society 2

EDUC 536 Foundations: The Influence of Culture and Politics on Literacy Theory and Practice 2
1 or 2 of the following, to be selected in consultation with advisor:

EDUC 563 The Teaching of Reading, Writing, and Language Arts (Grades K — 3) 3

or EDUC 567  Teaching Reading and Writing in the Content Areas for Elementary and Middle School Classrooms 3

or EDUC 568  Teaching literacy in the Elementary Grades (Grades 2 — 6] 3

EDUC 564 language, literature, and Emergent Literacy (A Focus on Grades N — 3) 3

or EDUC 565  Children’s literature in a Balanced Reading Program (A Focus on Grades 3 — 8] 3

EDUC 576 Writing in the Elementary Grades 2

EDUC 807 Communication Disorders in School-Age Children [Prerequisites: EDUC 505; or EDUC 561 2
and EDUC 870]

EDUC 808 The Study of Children in Diverse and Inclusive Educational Settings through Observation and 3
Recording [Prerequisite: EDUC 500 or EDUC 800 or permission of insfructor]

EDUC 860 Reading and Writing Problems of Children and Youth with Special Needs 3
[Prerequisites: EDUC 505; EDUC 563 or EDUC 567 or EDUC 568]

EDUC 862 Formal Testing: Observation and Assessment [Prerequisite: EDUC 860] 3

EDUC 867 The Teacher’s Role in the Development of Reading Comprehension: Strategic Teaching (Grades K- 6] 1
[Prerequisite: EDUC 563 or EDUC 567 or EDUC 568 or permission of instructor]

EDUC 868 Current Topics in Reading and Writing Difficulties in Multicultural Classrooms: Approaches to 2
Decoding [Prerequisite: EDUC 860)]

EDUC 871 Writing Case/Progress Reports [Corequisite: EDUC 941 or EDUC 942] 1
Elective credits as needed fo complete the requirements of the program 0-3

EDUC 941 Teaching literacy Supervised Fieldwork/Student Teaching/Advisement 12
(2 semesters, concurrent with EDUC 871) [Pre- or corequisite: EDUC 860]
Infegrative Master's Project [see page 13 for full description) 0
TOTAL CREDITS 45
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56

Teaching Literacy and Childhood General Education Dual Certification

Peggy McNamara, Director: 212-875-4586
55 Credits
Master of Science in Education (M.S.Ed.)

This program is designed for individuals who do not have
teaching certification and who want to work with children
both as a classroom teacher and as a reading and litera-
cy specialist. The program looks at classroom teaching
through the filter of literacy.

Students will learn to develop age-appropriate curricula
that encourage children to explore the full range of subject
areas (reading, math, science, social studies, and the
arts), follow their own curiosity, and forge their own paths
of leaming. In addition, students will gain a deeper theo-
refical understanding of language development and the

reading and writing process; learn to recognize when chil-

dren are having difficulty with the normal processes of
learning to read and write; and learn fo develop instruc-

fion that meets children’s needs. Students will develop the
skills necessary to make links between assessment and
instruction and to work effectively with other professionals
and with parents.

Admissions Requirements

Applicants fo the Teaching literacy and Childhood
General Education Dual Cerfification program must have
a strong background in the liberal arts and sciences.

Certification

Graduates are eligible for initial and professional New
York State cerfification in both Childhood General educa-
fion (grades 1 through 6) and in teaching literacy (birth
through grade 6). Completion of the two New York
State mandated workshops in Child Abuse Identification
and in School Violence Prevention is a requirement of
this program.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and

sequencing is planned in consultation with program director or advisor.

EDUC 500 Child Development 3
or EDUC 800  The Social Worlds of Childhood [Prerequisite: EDUC 500 or EDUC 501 or permission of instructor] 3
EDUC 505 Llanguage Acquisition and learning in a linguistically Diverse Society 2
EDUC 510 Curriculum in Early Childhood Education (Grades N - 3) 3
or EDUC 511 Curriculum Development through Social Studies (Elementary and Middle School) 3
or EDUC 513 Socidl Studies as the Core of the Integrated Curriculum for Children with Special Needs (Grades 1 - 6) 3
or EDUC 514 Curriculum in Early Childhood Education: Developing Learning Environments 3
and Experiences for Children of Diverse Backgrounds and Abilities
EDUC 535 Science for Teachers (Grades N — 6] 2
or EDUC 551  Science Inquiry for Children in the Natural Environment 3
EDUC 536 Foundations: The Influence of Culture and Politics on Literacy Theory and Practice 2
EDUC 540 Mathematics for Teachers in Diverse and Inclusive Educational Settings (Grades N - 6) 2
1 or 2 of the following, to be selected in consultation with the advisor:
EDUC 563 The Teaching of Reading, Writing, and language Arts (Grades K — 3) 3
or EDUC 567  Teaching Reading and Writing in the Content Areas for Elementary and Middle School Classrooms 3
or EDUC 568  Teaching literacy in the Elementary Grades (Grades 2 — 6] 3
EDUC 564 language, literature, and Emergent Literacy (A Focus on Grades N — 3) 3
or EDUC 565  Children’s Literature in a Balanced Reading Program (A Focus on Grades 3 — 8) 3
EDUC 576 Writing in the Elementary Grades 2
EDUC 590 Arts Workshop for Teachers (Grades N — 6) 2
or EDUC 591 Music and Movement: Multicultural and Developmental Approaches in Diverse and Inclusive 2
Settings (Grades N - 6)
EDUC 803 Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or permission of instructor] 2
EDUC 808 The Study of Children in Diverse and Inclusive Educational Settings through Observation and 3

Recording [Prerequisite: EDUC 500 or EDUC 800 or permission of insfructor]

(continued on page 57)



Teaching Literacy and Childhood General Education Dual Certification (continued)

Course Requirements (continued)

EDUC 860 Reading and Writing Problems of Children and Youth with Special Needs 3 'E
[Prerequisite: EDUC 505; EDUC 563 or EDUC 567 or EDUC 568] 7 B
EDUC 862 Formal Testing: Observation and Assessment [Prerequisite: EDUC 860] 3 é ;
EDUC 867 The Teacher's Role in the Development of Reading Comprehension: Strategic Teaching (Grades K — 6] 1 o I
[Prerequisite: EDUC 563 or EDUC 567 or EDUC 568 or permission of instructor] <
EDUC 868 Current Topics in Reading and Writing Difficulties in Multicultural Classrooms: Approaches to 2 <
Decoding [Prerequisite: EDUC 860)] 5
EDUC 871 Writing Case,/Progress Reports [Corequisite: EDUC 941 or EDUC 942] 1
Elective credits as needed to complete the requirements of the program 0-4

EDUC 942 Childhood Education and Teaching literacy Supervised Fieldwork/Student Teaching,/Advisement 12
(2 semesters, concurrent with EDUC 871) [Pre- or corequisite: EDUC 860]

EDUC 990 Extended Field Experiences with Diverse learners (for students completing fieldwork 0
as student teachers)

or EDUC 991  Integrative Seminar in High Needs Educational Seftings: Extended Field Experiences (for 1
students completing fieldwork as working teachers, interns, or assistants [with some exceptions])
Infegrative Master's Project (see page 13 for full description) 0
TOTAL CREDITS 55
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Teaching Literacy (birth through grade 6): Focus on Classroom Teaching

Peggy McNamara, Director: 212-875-4586
45 Credits
Master of Science in Education (M.S.Ed.)

This program sequence is especially designed for individu-
als who are recent recipients of initial cerfification in early
childhood and/or childhood education and who are seek-
ing a master's degree in Teaching literacy. Most appli-
cants are currently teaching on the elementary level and
are hoping to deepen their understanding of the reading
and wrifing process. This specialization will help class-
room teachers identify and address children’s language
issues and difficulties in leaming fo read and write.

Admissions Requirements

Applicants to the Teaching Literacy (birth through grade 6):
Focus on Classroom Teaching program must have initial
New York State cerfification in classroom teaching.

Certification

Graduates are eligible for initial and professional New
York State certification in teaching literacy (birth through
grade 6). This master's degree will also lead to profession-
al certification in the area of the first certification eamed.
Completion of the two New York State mandated work-
shops in Child Abuse Identification and in School Violence
Prevention is a requirement of this program.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and

sequencing is planned in consultation with program director or advisor.

EDUC 500 Child Development 3

or EDUC 800  The Social Worlds of Childhood [Prerequisite: EDUC 500 or EDUC 501 or permission of instructor] 3

EDUC 505 Llanguage Acquisition and learning in a linguistically Diverse Society 2

EDUC 536 Foundations: The Influence of Culture and Politics on Literacy Theory and Practice 2
1 or 2 of the following, to be selected in consultation with advisor:

EDUC 563 The Teaching of Reading, Writing, and language Arts (Grades K — 3) 3

or EDUC 567  Teaching Reading and Writing in the Content Areas for Elementary and Middle School Classrooms 3

or EDUC 568  Teaching literacy in the Elementary Grades (Grades 2 — 6) 3

EDUC 564 Llanguage, literature, and Emergent Literacy [A Focus on Grades N — 3) 3

or EDUC 565  Children’s literature in a Balanced Reading Program (A Focus on Grades 3 — 8) 3

EDUC 576 Writing in the Elementary Grades 2

EDUC 807 Communication Disorders in School-Age Children [Prerequisites: EDUC 505; or EDUC 561 2
and EDUC 870]

EDUC 808 The Study of Children in Diverse and Inclusive Educational Settings through Observation and 3
Recording [Prerequisite: EDUC 500 or EDUC 800 or permission of instructor]

EDUC 860 Reading and Writing Problems of Children and Youth with Special Needs [Prerequisites: EDUC 505; 3
EDUC 563 or EDUC 567 or EDUC 568]

EDUC 862 Formal Testing: Observation and Assessment [Prerequisite: EDUC 860] 3

EDUC 867 The Teacher's Role in the Development of Reading Comprehension: Strategic Teaching (Grades K- 6] 1
[Prerequisite: EDUC 563 or EDUC 567 or EDUC 568 or permission of instructor]

EDUC 868 Current Topics in Reading and Writing Difficulties in Multicultural Classrooms: Approaches to 2
Decoding [Prerequisite: EDUC 860]

EDUC 871 Wiriting Case/Progress Reports [Corequisite: EDUC 941 or EDUC 942] 1
Elective credifs as needed to complefe the requirements of the program 0-3

EDUC 941 Teaching literacy Supervised Fieldwork/Student Teaching/Advisement 12
(2 semesters, concurrent with EDUC 871) [Pre- or corequisite: EDUC 860)]
Infegrative Master's Project (see page 13 for full description) 0
TOTAL CREDITS 45
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Teaching Literacy (birth through grade 6): Focus on Clinical Teaching

Peggy McNamara, Director: 212-8754586 Admissions Requirements
45 Credits Applicants to the Teaching Literacy (birth through grade 6): >
Master of Science in Education (M.S.Ed.) Focus on Clinical Teaching program must have initial New 8
York State certification in classroom feaching, plus af least § &
This program sequence is especially designed for individu- two years' classroom experience. g ;
als who have had at least two years of classroom experi- o IR
ence and who want fo become literacy specialists in Certification ¢ g
schools, clinics, private practice, or other professional Graduates are eligible for initial and professional New < BN
environments. Students will learn fo use their knowledge of York State certification in teaching literacy (birth through 3
language and literacy theory fo identify strengths and grade 6). This master's degree will also lead to profession-
needs of diverse learners in order to design effective and al certification in the area of the first cerfification earned.
individualized strafegies for teaching. This focus requires a Completion of the two New York State mandated work-
clinical placement over the summer. shops in Child Abuse Identfification and in School Viclence
Prevention is a requirement of this program.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and
sequencing is planned in consultation with program director or advisor.

EDUC 500 Child Development 3

or EDUC 800  The Social Worlds of Childhood [Prerequisite: EDUC 500 or EDUC 501 or permission of instructor] 3

EDUC 505 language Acquisition and Leaming in a linguistically Diverse Society 2

EDUC 536 Foundations: The Influence of Culture and Politics on Literacy Theory and Practice 2
1 or 2 of the following, to be selected in consultation with advisor:

EDUC 563 The Teaching of Reading, Writing, and language Arts (Grades K — 3) 3

or EDUC 567  Teaching Reading and Wiiting in the Content Areas for Elementary and Middle School Classrooms 3

or EDUC 568  Teaching literacy in the Elementary Grades (Grades 2 — 6) 3

EDUC 564 Llanguage, Literature, and Emergent Literacy (A Focus on Grades N - 3) 3

or EDUC 565  Children’s Literature in a Balanced Reading Program (A Focus on Grades 3 — 8| 3

EDUC 576 Writing in the Elementary Grades 2

EDUC 807 Communication Disorders in School-Age Children [Prerequisites: EDUC 505; or EDUC 561 2
and EDUC 870]

EDUC 808 The Study of Children in Diverse and Inclusive Educational Seftings through Observation and 3
Recording [Prerequisite: EDUC 500 or EDUC 800 or permission of insfructor]

EDUC 860 Reading and Writing Problems of Children and Youth with Special Needs 3
[Prerequisites: EDUC 505; EDUC 563 or EDUC 567 or EDUC 568]

EDUC 862 Formal Testing: Observation and Assessment [Prerequisite: EDUC 860] 3

EDUC 867 The Teacher's Role in the Development of Reading Comprehension: Strategic Teaching (Grades K- 6) 1
[Prerequisite: EDUC 563 or EDUC 567 or EDUC 568 or permission of instructor]

EDUC 868 Current Topics in Reading and Writing Difficulties in Multicultural Classrooms: Approaches to 2
Decoding [Prerequisite: EDUC 860)]

EDUC 871 Writing Case/Progress Reports [Corequisite: EDUC 941 or EDUC 942] 1
Elective credits as needed to complete the requirements of the program 0-3

EDUC 941 Teaching literacy Supervised Fieldwork/Student Teaching/Advisement 12
(2 semesters, concurrent with EDUC 871) [Pre- or corequisite: EDUC 860]
Infegrative Mastfer’s Project (see page 13 for full description) 0
TOTAL CREDITS 45
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Advanced Literacy Specialization

Peggy McNamara, Director: 212-875-4586
30-33 Credits*
Master of Education (Ed.M.)

This program sequence is especially designed for those
who hold a master's degree in education and who wish to
become literacy specialists in schools, clinics, private prac-
fice, or other professional seftings and to take on leadership
positions. The curriculum has been designed to develop stu-
dents’ insfructional and leadership strategies and an under
standing of the academic, infellectual, and emotional needs
of children. Students will deepen their theorefical and practi-
cal knowledge of language and literacy theory so that they
are able fo identify strengths and needs of diverse learners.

Admissions Requirements

Applicants fo the Advanced literacy Specialization pro-
gram must have a master’s degree in education and New
York State certification in classroom teaching.

Certification

Craduates are eligible for initial and professional New
York State cerfification in teaching literacy (birth through
grade 6). Completion of the two New York State mandat-
ed workshops in Child Abuse Identification and in School
Violence Prevention is a requirement of this program.

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and

sequencing is planned in consultation with program director or advisor.

EDUC 536 Foundations: The Influence of Culture and Politics on Literacy Theory and Practice 2

EDUC 807 Communication Disorders in School-Age Children [Prerequisites: EDUC 505; or EDUC 561 2
and EDUC 870]

EDUC 860 Reading and Writing Problems of Children and Youth with Special Needs [Prerequisites: EDUC 505; 3
EDUC 563 or EDUC 567 or EDUC 568]

EDUC 862 Formal Testing: Observation and Assessment [Prerequisite: EDUC 860] 3

EDUC 867 The Teacher’s Role in the Development of Reading Comprehension: Strategic Teaching (Grades K= 6) 1
[Prerequisite: EDUC 563 or EDUC 567 or EDUC 568 or permission of instructor]

EDUC 868 Current Topics in Reading and Writing Difficulties in Multicultural Classrooms: Approaches to 2
Decoding [Prerequisite: EDUC 860]

EDUC 871 Wiriting Case/Progress Reports [Corequisite: EDUC 941 or EDUC 942] 1

LEAD 560 literacy and leadership 3

LEAD 561 Supervising and Supporting literacy Instruction in Diverse Seftings 1
Elective credits as needed to complete the requirements of the program 0-3*

EDUC 941 Teaching Lliteracy Supervised Fieldwork/Student Teaching/Advisement 12
(2 semesters, concurrent with EDUC 871 [Pre- or corequisite: EDUC 860]
Infegrative Master's Project (see page 13 for full description) 0
TOTAL CREDITS 30 - 33*

* A 30<credit program assumes prerequisites in Child Development, language Acquisition, and the Teaching of Literacy have already

been met prior to admission.

@6 Bank Street is a small community that is deeply committed to educating children. At Bank Street, the

professors have many years of valuable experience that they share with the graduate students. In all

courses, the focus is on how to best meet the needs of the children you teach; children are seen as

individuals. Bank Street courses strike the perfect balance between theory and practice, so you leave the

college feeling prepared fo teach. Bank Street is a place filled with reflective, caring people who want

the best for our children. 99

Kathryn, Advanced Literacy Specialization



Teacher Leader in Mathematics
Education

Barbara Dubitsky, Director: 212-875-4712
40 credits
Master of Science in Education (M.S.Ed.)

This program is designed for elementary and middle
school teachers who wish to prepare for leadership roles
in their schools while bolstering their own capacity fo “do
mathematics” knowledgeably and confidently. It is appro-
priate for those who want to continue classroom tfeaching
or for those who wish fo become math coaches or sfaff
developers in their schools. Candidates grapple together
with the big ideas of mathematics, exploring how diverse
children and adults leamn this confent and how to provide
professional development for teachers and adminisfrators.
They delve deeply info math pedagogy, explore mathe-
matics curricula, and experience the use of action
research o improve mathematics practice.

Candidates enroll in three consecutive Summer 2 (July) ses-
sions, faking infensive course work in mathematics and
mathematics leadership. During the intervening two school
years, candidates engage in supervised fieldwork in their
own schools, continuing their feaching responsibilities
while assuming a range of leadership tasks related to peer
support and collaboration, coaching, professional devel-
opment, and curriculum development.

Because the courses are offered in three consecutive
Summer 2 terms, the program is open both to people in
the New York metropolitan area and to those who live at
a disfance.

Course Requirements

Admissions Requirements

No specialized preparation in mathematics is required for
this program. Applicants typically have at least one full
year of teaching experience, but strong applicants in their
first year of teaching will be considered. Prerequisite: All
candidates must have completed a course in Child
Development before graduating from this program.

Supervised Fieldwork/Advisement

This component of the program is complefed during the
two infervening academic years between the three summer
ferms of course work. Through supervised fieldwork,/
advisement, candidates synthesize theory and practice,
enhance their classroom teaching, and explore new
approaches to mathematics pedagogy. Af the same time,
they explore the possibilities of the teacher leader role.
Candidates are visited in their seftings twice a semester
each year if they are close to the New York mefropolitan
areq; otherwise, advisement is facilitated by means of
videotape as well as regular email and phone contact.

Certification

This program is designed for teachers who have inifial
New York Stafe teacher certification and wish to earn pro-
fessional classroom certification. With permission of the
program direcfor, candidates may fransfer info the
Lleadership in Mathematics Education program (see page
74) after beginning the program, or may pursue School
Building Lleader (SBL) certification at a later time, but will
be required fo complefe the additional course work and
fieldwork experiences required by that program..

EDUC 525 Infegrating Technology info the Curriculum to Support Student learning and Inquiry 1
EDUC 540 Mathematics for Teachers in Diverse and Inclusive Educational Sefings (Grades N — 6] 2
or EDUC 541  Mathematics for Teachers in Diverse and Inclusive Educational Settings: A Focus on the Upper 2
Elementary and Middle School Years
EDUC 542 Diagnosis of learning Problems and Intervention Techniques for the Mathematics Educator 2
EDUC 567 Teaching Reading and Writing in the Content Areas for Elementary and Middle School Classrooms 3
LEAD 514 Curriculum Development for Mathematics Leaders 3
LEAD 611 Professional Development for Mathematics Leaders 3
LEAD 661 Research for Mathematics Leaders | 1
LEAD 662 Research for Mathematics Lleaders |l 1
LEAD 840 Practicum in Mathematics Leadership | 3
LEAD 841 Practicum in Mathematics Leadership I 3
LEAD 842 Practicum in Mathematics Leadership Il 0
MATH 541 Infegrated Mathematics | 4
MATH 542 Integrated Mathematics Il [Prerequisite: MATH 541] 4
MATH 543 Infegrated Mathematics lll [Prerequisite: MATH 542] 4
LEAD 940 Mathematics Leadership Supervised Fieldwork/Advisement (2 semesters) 6
Integrative Master's Project (see page 13 for full description) 0
TOTAL CREDITS 40
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Curriculum and Instruction

Nancy Gropper, Codirector: 212-8754477
Adrianne Kamsler, Codirector: 212-875-4571
32 credits

Master of Science in Education (M.S.Ed.)

The program in Curriculum and Instruction is designed for

individuals who currently hold initial New York State certifica-

tion in General Education or General and Special Education
af the Early Childhood level (birth through grade 2) or at the
childhood level (grade 1 through grade 6). It provides sfu-
dents with opportunities to explore and deepen their under
standing of curriculum in child-centered classrooms.

Admissions Requirements
Applicants to the Curriculum and Insfruction program must

have New York State cerfification in either Early Childhood
General Education or Childhood General Education.

Certification*

Those with New York State initial cerfification in General
Education or in General and Special Education at the Early
Childhood or Childhood level will be eligible for the respec-
five professional certificate after completing all New York
State requirements.

Integrative Master’s Project

Graduates must complefe an Infegrative Masfer’s Project.

See page 13 for a full description of the available options or
visit the Web site: www.bankstreet.edu/gs/
infegrativemastersproject.himl. Detailed information is avail
able to current students on my.bankstreet.edu.

*Pending approval from the New York State Department of Education

Course Requirements Note: These courses are listed in numerical order only and do not indicate a suggested sequence. Course selection and

sequencing is planned in consultation with program director or advisor.

FOUNDATIONAL COURSES: minimum of 5 credits

EDUC 500 Child Development 3
EDUC 505 Llanguage Acquisition and Learning in a linguistically Diverse Society 2
EDUC 604 Family, Child, and Teacher Interaction in Diverse and Inclusive Educational Seffings 2
EDUC 800 Social Worlds of Childhood [Prerequisite: EDUC 500 or EDUC 501 or permission of instructor] 3
EDUC 808 The Study of Children in Diverse and Inclusive Educational Settings through Observation and 3
Recording [Prerequisite: EDUC 500 or EDUC 800 or permission of instructor]
REQUIRED CURRICULUM COURSES: minimum of 3 credits from each area for a total of 12 credits
Social Studies Curriculum (3-6 credits)
EDUC 510 Curriculum in Early Childhood Education (Grades N — 3) 3
EDUC 514 Curriculum in Early Childhood Education: Developing Learning Environments and Experiences 3
for Children of Diverse Backgrounds and Abilities
EDUC 511 Curriculum Development through Social Studies (Elementary and Middle School) 3
EDUC 513 Social Studies as the Core of the Integrated Curriculum for Children 3
with Special Needs (Grades 1 - 6)
Science, Math, and Technology Curriculum (3-6 credits)
SCIE 510 Explorations of Nature 2
EDUC 551 Science Inquiry for Children in the Natural Environment 3
EDUC 542 Diagnosis of Learning Problems and Intervention Techniques for the Mathematics Educator 2
NSCI 500 Topics in Science 3
EDUC 525 Integrating Technology info the Curriculum to Support Student Learning and Inquiry 1
English Language Arts (3-6 credits)
EDUC 564 Llanguage, literature, and Emergent Literacy [A Focus on Grades N — 3) 3
EDUC 565 Children’s Literature in a Balanced Reading Program (a Focus on Grades 3 — 8) 3
Elective credits as needed to complete the requirements of the program 3
EDUC 946 Curriculum and Instruction Supervised Fieldwork/Advisement (2 semesters) 12
TOTAL CREDITS 32
Suggested Electives
EDUC 535 Science for Teachers (Grades N — 6] 2
EDUC 540 Mathematics for Teachers in Diverse and Inclusive Educational Settings (Grades N — 6) 2
EDUC 573 Storytelling for Children 1
EDUC 574 Folklore in Education 1
EDUC 590 Arts Workshop for Teachers (Grades N — 6) 2
EDUC 591 Music and Movement: Multicultural and Developmental Approaches in Diverse and Inclusive Settings 2
EDUC 606 Block Building and Dramatic Play as an Integral Part of the Early Childhood Curriculum 1
EDUC 865 Children’s Literature for Grades 3 — 6 1
EDUC 866 A Developmental Inferaction Approach to Teaching Geography in the Upper Elementary Grades 1




Studies in Education Program

lia Gelb, Director: 212-875-4489
42 Credits: Master of Science in Education (M.S.Ed.)
36 Credits: Master of Education (Ed.M.)

Overview

This program is designed for students who wish fo pursue
an individualized course of study across the programmatic
spectrum or in some area of concentration. It prepares
professionals for nontraditional educational roles and does
not lead fo cerfification.

Together, the student and the program director will plan an
appropriate course of study based on the student’s stated
goals. This program may include transfer credits and,/or
individual study. During the year of Supervised Fieldwork/
Advisement, the student works closely with an advisor,
who may call on other faculty with expertise in the field of
the student’s special inferest.

Prospective students are invited fo discuss their inferest in
this program with Lia Gelb to explore individual areas of
concentration.

Supervised Fieldwork/Advisement

During one academic year, while students take courses, they

Course Requirements (M.S.Ed.)

goin appropriate experience and intensive advisory support
through supervised fieldwork/advisement. Typically, the
student will have three placements over an academic year.
One placement will be in a school classroom; the other two
will be selected with the student’s special focus in mind. For
students already working in an appropriate setting, this may
become the major site for supervision. See page 12 for a
full description of supervised fieldwork/advisement.

Admissions Requirements

Applicants fo the Studies in Education programs need fo
have a bachelor’s degree and a strong inferest in studying
children, the way they leamn, and the adults who provide
materials and leadership for them. To qualify for the Ed.M.
track, applicants must hold a prior master's degree.

Integrative Master’s Project

Graduates must complete an Integrative Master's Project.
See page 13 for a full description of the available options
or visit the Web site:

www. bankstreet.edu/gs/infegrativemastersproject. himl
Defailed information is available to current students on
my.bankstreet.edu.

Certification
This program does not lead to certification.

All students, regardless of special inferest or concentration, are required fo take at least one 30

course in each of the following areas: development, philosophy of education, curriculum
development, and the social context. Other courses are selected according to the student’s interest.
Course selections must be approved by advisor or program director.

GSTD 960 Studies in Education Supervised Fieldwork,/Advisement 12
Infegrative Master’s Project (see page 13 for full description) 0
TOTAL CREDITS 42

Course Requirements (Ed.M.)

All students, regardless of special inferest or concentration, are required fo take at least one 24

course in each of the following areas: development, philosophy of education, curriculum
development, and the social confext. Other courses are selected according fo the student’s interest.
Course selections must be approved by advisor or program director.

GSTD 960 Studies in Education Supervised Fieldwork/Advisement 12
Infegrative Master’s Project (see page 13 for full description) 0
TOTAL CREDITS 36
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Child Life Program

Troy Pinkney-Ragsdale, Director: 212-875-4473
43 Credits
Master of Science (M.S.)

Overview

The Child Life Program prepares students for careers as
Child Life Specialists in both hospital and community
healthcare environments. Students develop the skills neces-
sary o promote family-centered care and learn how to
work with children and their families who are |iving with
the realities of chronic or terminal illness, surgery, trauma,
injuries, and disabilifies.

Students leamn developmentally appropriate ways of working
in hospifo|s and other healthcare seftings. Through the pro-
gram they will gain an understanding of medical issues cou-
pled with a firm grounding in practice. This combination of
theory and practice serves as an excellent support for Child
Life Specio|ists who work with chi\dren, youfh, Fomi|ies, and
medical sfaff. Students learn to advocate for children and
their families, prepare children for medical procedures, mini-
mize stress and anxiety for children and their fomihes, create
opportunities that sirengthen selfesteem and independence,
provide nonpharmacological techniques to comfort children,
teach children about their illness, and provide normal life
experiences that promote optimal growth and development.

Clinical Experience and Supervised Fieldwork/Advisement
This component provides a full year of concentrated field-
work that is jointly supervised by Bank Streef faculty and
certified Child Llife Specialists in healthcare seffings. Child

Course Requirements

Life students will also participate in conference groups.
See page 12 for a full description of Supervised
Fieldwork/Advisement.

Admissions Requirements

Applicants to the Child Life program need to have com-
pleted a bachelor's degree and to demonstrate experience
working with children with health care needs. Volunteer
experience in a Child life program is preferred. Students
are required to complete 100 hours of volunteer work in a
Child Life setting before the Spring semester prior to com-
mencing supervised fieldwork/advisement at Bank Street
College.

Certification

Child life professional certification is granted by the Child
life Council. Upon completion of this Child Life master's
degree, graduates will have satisfied the course require-
ments, will have completed the mandated 480-hour intern-
ship in Child Life seftings directed by Certified Child Life
professionals, and will be prepared to take the certification
examination given by the Child Life Council. The Child Life
Certification Exam is given twice a year (spring and fall) at
selected locations. For more information, contact the Child

life Council at (301) 881-7090 or http:/ /wwaw.childlife.org.

Integrative Master’s Project

Graduates of this programs must complete an Integrative
Master's Project. See page 13 for a full description of the
available options or visit the Web site:
www.bankstreet.edu/gs/integrativemastersproject.html
Defailed information is available to current students on
my.bankstreet.edu.

Note: Students in the Child Life program follow a cohort model, taking courses in a prescribed sequence and timeline.

EDUC 500 1st Fall or previous Spring: Child Development 3

EDUC 821 1st Fall: Child Life in the Healthcare Setting: A Family-Centered Care Approach 3
[Pre- or corequisite: EDUC 500]

EDUC 826 1st Fall: Medical Aspects of lliness: A Child Life Perspective [Pre- or corequisite: EDUC 500] 3

EDUC 803 1st Spring: Developmental Variations [Prerequisite: EDUC 500 or EDUC 501 or EDUC 800 or 2

permission of insfructor]

EDUC 822 1st Spring: Children with Special Healthcare Needs: In the Hospital, af Home, and in School 3

[Prerequisite: EDUC 500]

EDUC 828 1st Spring: Loss in Children’s lives: Implications for Schools, Hospitals, and Home [Prerequisite: EDUC 500]

EDUC 820 1st Summer 2: Group Processes for Child Life Specialists [Prerequisite: EDUC 500]

3
EDUC 621 1st Summer 1: Introduction to Child Life Documentation 1
1
3

EDUC 827 2nd Fall: \Weaving Creative Arts Modalities info Child Life Practice

[Prerequisites: EDUC 821 and EDUC 822]

EDUC 829 2nd Fall: Therapeutic Play Techniques for Child Life Specialists [Prerequisite: EDUC 500] 3
LEAD 825 2nd Spring: Child Life Program Development and Adminisiration [Prerequisite: EDUC 822; 3
corequisite: EDUC 950]
Identification and Reporting of Child Abuse and Maltreatment 0
Elective credits as needed to complete the requirements of the program 3
EDUC 950 2nd Fall and 2nd Spring: Clinical Experience and Supervised Fieldwork | and II: 12

Children in Healthcare Seftings (600 hours)

Infegrative Master's Project (see page 13 for full description) 0

TOTAL CREDITS



Educational Leadership Programs
Rima Shore, Department Chair: 212-875-4478

Overview

The Educational Lleadership Department seeks fo enhance
learning in early childhood and N-12 programs as well
as museum seffings by preparing leaders who have the
knowledge, skills, and commitment needed to engage
learners, strengthen professional practice, and guide con-
finuous organizational improvement.

The department views leadership as fransformative,
humane, collaborative, and personal. It expects candi-
dates fo bring insight info child development fo their stud-
ies and to gain a wide range of conceptual understand-
ings and skills needed to succeed as school leaders,
including those related to adult development; the sociocul-
tural, historical, and political foundations of school leader-
ship; organizational development; leadership in curriculum
and instruction; and the school change process.

Drawing heavily upon the philosophy of progressivism
elaborated by Bank Streef's founders, our approach chal-
lenges leaders to attend fo the unique qualities and
potential each learer brings to the classroom and to the
educator’s role in creating a more caring, just society.

Our programs enable candidates to explore the complexi-

ties and dynamics of transformational educational
change. Candidates consider the sociopolitical realities
that frame the work of schools, the ethical and moral
dimensions of leadership, the role of leader as
researcher, and the practices of school administration.

Programs of study include Lleadership for Educational
Change; Principals Institute; Future School leaders
Academy; Early Childhood Leadership; leadership in
Technology and the Arts (in collaboration with Parsons The
New School for Design and Sarah lawrence College);
leadership in Mathematics Education; leadership in
Museum Education; leadership in Community-Based
learning; Bilingual /ESL Teacher Lleadership Academy
(BETLA); and School District Leadership.

The Department offers the Master of Science in Education
[M.S.Ed.) and the Master of Education (Ed.M.] degrees.
The M.S.Ed. requires from 30 to 42 credits ([depending
on the program). The Ed.M., an advanced degree pro-
gram for candidates who already have o master’s degree
in education, requires 30-36 credits of study at Bank
Street.

Educational Leadership programs — with the exception of
leadership in Museum Education, leadership in
Community-Based Llearning, and BETLA — fulfill the educa-
fional requirements for New York State School Building
leader cerfification.

Integrative Master’s Project

Graduates of all programs must complete an Infegrafive
Master’s Project. Integrative Masters Project options include
leadership Portfolio OR a Leadership Professional Seminar
OR an Independent Study OR a Mentored Directed Essay.
Some exceptions exist. See page 13 for a full description
of the available options, or visit the VWeb site:
www.bankstreet.edu/gs/integrativemastersproject. himl
Defailed information is available to current students on
my.bankstreet.edu.

@6 | enjoyed everything about my experience at Bank Street—the people, the classes,

assignments, readings. | feel that | was stretched and challenged, and that my classmates

were as inferested as | was in grappling with substantive issues in education...The teachers

are skilled, knowledgeable, and compassionate; it's a vibrant community. 99

Edward, Leadership for Educational Change
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Leadership for Educational Change

Gil Schmerler, Director: 212-875-4709
39 credits: Master of Science in Education (M.S.Ed.)
30 — 36 credits: Master of Education (Ed.M.)

The Lleadership for Educational Change program prepares
flexible, creative, and responsive leaders for a wide range
of leadership positions within educational insfitutions. The
program is based on the premise that leaders must under-

stand the everchanging human, organizational, and socie-

tal confexts of education, and use change in the service of
more effective and humane schooling for children.
Candidates are teachers and practicing leaders in public
and independent schools (preschool through high school) in
New York City and the surrounding districts. Graduates are
school principals, district leaders, curriculum and profession-
al developers, and teacher leaders throughout the country.

There are two primary master's degree options for those
studying leadership for Educational Change: a 39-credit
M.S.Ed. for those who do not yet hold a master’s degree
and a 30-36-credit Ed.M. for those who already hold @
master’s degree in education or leadership. These pro-
grams are described below in detail.

Supervised Fieldwork/Advisement

During one academic year, candidates practice leadership
in their work seftings or in supervised placements with expert
leaders, with considerable on-site support from both their
Bank Street advisor and their site supervisor. During super-
vised fieldwork/advisement, candidates work closely with
their advisor and peers in integrating theory and practice.

Leadership for Educational Change

Admissions Requirements

Applicants fo the Leadership for Educational Change pro-
gram typically have at least two years’ teaching or pupil
personnel experience [N-12) and have demonstrated lead-
ership capacity in their work.

Leadership in Special Education Option

Candidates in leadership for Educational Change who want
fo focus on special education may use their elective credifs
fo fake a sixcredit sequence (two courses) in Leadership in
Special Education (see list of suggested electives, next page).
Candidates who pursue this option will integrate special
education issues and experiences info their supervised
fieldwork/advisement and Integrative Master's Project.

Certification

The program leads fo New York State School Building
leader (SBL) certification. To be eligible for certification,
candidates must have successfully complefed three years of
feaching or pupil personnel service work in N-12 seffings.

Dual Certification (SBL and SDL) Option

Qualified candidates may take five additional credits in
school district leadership [SDL) beyond the requirements for
School Building leader (SBL) cerfification and be eligible for
both SBL and SDL certifications (see SDL course requirements
on page /8). These five one-credit courses may be taken as
electives within the basic Leadership for Educational Change
program, or may be faken over and above SBL program
requirements. To qualify for each cerfificate, candidates
must pass the corresponding state assessment.

M.S.Ed. Degree: 39 Credits
Course Requirements

LEAD 503 Adult Development: Implications for Educational Leadership 3
LEAD 510 leadership in Curriculum and Instruction 3
LEAD 530 Education Policy, Advocacy, and Law 3
LEAD 615 Processes of Supervision and Professional Development 3
LEAD 660 Research for Educational Change 3
LEAD 770 leadership Professional Seminar (satisfies the Integrative Master's Project requirement; see page 13) 3

Elective credits as needed to complete the requirements of the program [see next page) 9
LEAD 900 Leadership for Educational Change Supervised Fieldwork/Advisement 12

Lleadership Skills Seminar: VWriting and Speaking 0

TOTAL CREDITS 39

(continued on page 67)



Leadership for Educational Change (continued)
Ed.M. Degree: 30-36 Credits*

Course Requirements ) g
LEAD 503 Adult Development: Implications for Educational Leadership 3 c-g ]
LEAD 510 leadership in Curriculum and Instruction 3 2 '-_;
LEAD 530 Education Policy, Advocacy, and law 3 <
LEAD 615 Processes of Supervision and Professional Development 3 & %
LEAD 660 Research for Educational Change 3 ]
LEAD 770 leadership Professional Seminar (satisfies the Integrative Master's Project requirement; see page 13) 3

Elective credits as needed to complefe the requirements of the program (see below) 0-6
LEAD 900 leadership for Educational Change Supervised Fieldwork/Advisement 12

Lleadership Skills Seminar: Writing and Speaking 0

TOTAL CREDITS 30-36*

* Based upon application and franscript review at time of admission, the chair may, in exceptional circumstances, waive up fo six

credits of course work for Ed.M. candidates.

Suggested Electives
To be taken as needed fo fulfill the program requirements and the number of credlits required for degree. Select in consultation with and with approval of
advisor.

EDUC 604 Family, Child, and Teacher Interaction in Diverse and Inclusive Educational Seftings 2
LEAD 560 Literacy and Leadership 3
LEAD 561 Supervising and Supporting Literacy Insfruction in Diverse Seftings 1
LEAD 601 Team Building and Collaborative Decision Making: Practices of Democratic Schooling 3
LEAD 603 School Change: The Transformational leader 3
LEAD 620 Finance and Fundraising for Educational leaders 1
LEAD 621 Fiscal Management for Educational leaders 1
LEAD 630 law for School leaders 3
LEAD 650 leadership Individual Study 1/2/3
LEAD 832 Policy Issues in the Design of Children's Services 1
LEAD 861 leading a School District | 1
LEAD 862 leading a School District I 1
LEAD 863 leading a Schoal District Il 1
LEAD 864 leading a School District IV 1
LEAD 870 Special Education Leadership: The District Perspective 1
LEAD 871 Special Education leadership I: Implementation of IDEA 3
LEAD 872 Special Education Leadership II: Leading Inclusive Communities of Learners 3
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Principals Institute

Kenneth Grover, Director: 212-961-3360
39 credits: Master of Science in Education (M.S.Ed.)
36 credits: Master of Education (Ed.M.)

Established in 1989, the Principals Institute is committed
to increasing the number of women and minorities in
positions of leadership in New York City public schools,
and offers tuition subsidies to qualified applicants. A
cohort program enrolling groups of 20-25 New York City
public school professionals, the program leads to a
Master of Science in Education, or for applicants with a
prior master’s degree - a Master of Education degree, with
a concenfration in school leadership, and New York State
certification as a School Building leader. The program is
generally completed in 18 months, including one summer.

Supervised Fieldwork/Advisement

Fieldwork is integrated throughout the program, beginning
with the first semester’s Introduction to Fieldwork,/
Advisement. During the second and third semesters, the
field experience is intensified through a schoolbased
internship and supervised fieldwork/advisement. The
Summer Internship provides opportunities for candidates to

Principals Institute

experience alternate school placements. Candidates are
supported by a Bank Street advisor in a variety of activi-
ties including a schoolbased internship, conference
groups, and on-site meetings. Throughout Supervised
Fieldwork, Bank Street advisors work with mentor princi-
pals fo ensure that the individual needs of each candidate
are mef, and work with candidates fo process the intern-
ship experience and gauge progress. The mentor principal
supports the candidate through a developmental leaming
experience.

Admissions Requirements

Applicants to the Principals Institute typically have at least
three years of teaching experience (N — 12) before begin-
ning their course work.

Certification

The program leads to New York State School Building
leader certification. To be eligible for certification, candi-
dates must have successfully completed three years of
teaching or pupil personnel service work in N-12 seftings.
Candidates are also required to pass the New York State
School Building Leader assessment.

M.S.Ed. Degree: 39 Credits

Course Requirements (M.S.Ed.)

LEAD 500 Adult Development and Organizational Foundations of Educational leadership 6
LEAD 510 Lleadership in Curriculum and Instruction 3
LEAD 600 Leadership Communication Seminar 1
LEAD 603 School Change: The Transformational Leader 3
LEAD 604 Development of Educational Policy 1
LEAD 615 Processes of Supervision and Professional Development 3
LEAD 621 Fiscal Management for Educational Leaders 1
LEAD 630 Law for School Lleaders 3
LEAD 660 Research for Educational Change 3
LEAD 875 Effective Management in an Educational Context 3
LEAD 901 Seminar in School Leadership 3
LEAD 902 Infroduction to Lleadership Supervised Fieldwork/Advisement 1
LEAD 903 leadership Supervised Fieldwork/Advisement 4
LEAD 904 Lleadership Supervised Fieldwork/Advisement (Summer Internship) 1

Elective credits as needed fo complete the requirements of the program 3

TOTAL CREDITS 39



Principals Institute (continued)

Ed.M. Degree: 36 Credits

Course Requirements

LEAD 500 Adult Development and Organizational Foundations of Educational Leadership 6
LEAD 510 Lleadership in Curriculum and Instruction 3
LEAD 600 Lleadership Communication Seminar 1
LEAD 603 School Change: The Transformational Leader 3
LEAD 604 Development of Educational Policy 1
LEAD 615 Processes of Supervision and Professional Development 3
LEAD 621 Fiscal Management for Educational Lleaders 1
LEAD 630 Law for School leaders 3
LEAD 660 Research for Educational Change 3
LEAD 875 Effective Management in an Educational Context 3
LEAD 901 Seminar in School Leadership 3
LEAD 902 Infroduction to Lleadership Supervised Fieldwork/Advisement 1
LEAD 903 leadership Supervised Fieldwork/Advisement 4
LEAD 904 leadership Supervised Fieldwork/Advisement [Summer Internship) 1

TOTAL CREDITS 36
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Future School Leaders Academy

Terry Ori, Director: 212-8754546
30 credits
Master of Education (Ed.M.)

The Future School Leaders Academy (FSLA) aims fo
increase the size, quality, and diversity of the pool of can-
didates for educational leadership positions in the public
schools and districts of Puthnam and VWestchester counties,
and fo enable these individuals to address leadership
challenges and the region’s unique conditions and priori-
fies. The program uses a collaborative, hands-on
approach to leadership preparation, and is offered in
partnership with Putnam,/Northern Westchester BOCES

and participating school districts.

FSLA is designed to develop candidates’ ability to lead
and manage schools and districts as purposeful, effective,
humane organizations, in order fo achieve continuous
growth, equity, and excellence. It seeks to broaden and
deepen candidates’ understanding of values, frends, and
issues that affect learning and feaching, schools, and their
communities. There is a specific focus on the challenges of
developing learning communities and improving achieve-
ment in increasingly diverse districts and schools, and on
how to develop a culture of innovation, risk taking, and
reflective practice to foster good teaching and learning.

To successfully complete the program, candidates must
complete the 30-credit course of study; a culminating
project and standards-based portfolio; and a 600-hour
building and district leadership internship. The course of

Course Requirements

study is over two academic years and the infervening sum-
mer, and is organized around four core themes: leading
learning; leading a learning organization; using a leamer-
cenfered approach fo managing resources and policies;
and leading improvement through inquiry and action.

Admissions Requirements

Candidates are nominated by a participating school dis-
frict or BOCES. Before beginning the program, they must
have an inifial master’s degree in education and af least
three years of N-12 experience as a teacher or provider
of pupil personnel services; they must also show promise
of leadership ability in an educational setting, including a
commitment to working with diverse populations and
implementing strategies to close the achievement gap.

Supervised Fieldwork/Advisement

With the aim of helping candidates synthesize theory and
practice, supervised fieldwork/advisement extends over
the two years of the program. Candidates complefe a
building and district leadership internship encompassing a
wide range of acfiviies in their schools, guided by their
on-site supervisors and their Bank Street advisors. They
participate in conference groups on a regular basis.

Certification

FSLA leads to an advanced master’s degree (Ed.M.) and
New York State K-12 cerfification as a School Building
leader (SBL) and a School District leader (SDL). To qualify
for each certificate, candidates must pass the correspon-
ding state assessment.

LEAD 510 Leadership in Curriculum and Insfruction 3
LEAD 532 Foundations of Educational Leadership: Ethics and Philosophy 1
LEAD 534 Foundations of Educational leadership: Adult Development 1
LEAD 535 Foundations of Educational leadership: Organizational Development 1
LEAD 603 School Change: The Transformational leader 3
LEAD 604 Development of Educational Policy 1
LEAD 615 Processes of Supervision and Professional Development 3
LEAD 630 Law for School leaders 3
LEAD 660 Research for Educational Change 3
LEAD 861 leading a School District | 1
LEAD 862 leading a School District I 1
LEAD 863 leading a School District Il 1
LEAD 864 leading a School District IV 1
LEAD 870 Special Education leadership: The District Perspective 1
LEAD 906 Future School leaders Academy Supervised Fieldwork /Advisement 6

TOTAL CREDITS 30



Early Childhood Leadership

Denise Prince, Director: 212-875-4585 fies in their work seftings and, with guidance, develop the
38 credits ability to synthesize theory and practice. If candidates live
Master of Science in Education (M.S.Ed.) in close proximity to the College, advisors may make on- 2
site visits; otherwise, advisement is facilitated by means of 7 §.
This program is designed for individuals interested in leader | videotape, email, and phone correspondence. <
ship positions in early childhood settings. Because the cours- 2
es are offered in three consecutive Summer 2 (July) terms, Certification z,': 5
the program is open fo persons in the New York metropoli- | The program leads to New York State School Building & I
fan area and to those who live at a distance. During the leader certification. To be eligible for certification, candi- s
third summer of the program, candidates are required fo dates must have successfully completed three years of -
work together in policy internships and related course work. teaching or pupil personnel service work in N = 12 sef-
tings.
Admissions Requirements
Applicants to the Early Childhood leadership program Dual Certification (School Building Leader and School
typically have worked in an early childhood setting for at District Leader) Option
least three years. By taking an additional five credits of course work in
School District Leadership (see SDL course requirements on
Supervised Fieldwork/Advisement page 78), qualified candidates may also be recommend-
This component of the program is completed during the ed for New York State School District leader (SDL) cerfifi-
fwo infervening academic years between the three summer | cation. For each certification, candidates must pass the
ferms of course work. Through supervised field- corresponding sfate assessment.

work/advisement, candidates practice leadership activi-

Course Requirements

EDUC 500 Child Development 3
EDUC 564 language, literature, and Emergent Literacy 3
LEAD 510 leadership in Curriculum and Instruction 3
LEAD 533 Foundations of Educational leadership: Law, History, and Economics 1
LEAD 534 Foundations of Educational leadership: Adult Development 1
LEAD 535 Foundations of Educational leadership: Organizational Development 1
LEAD 615 Processes of Supervision and Professional Development 3
LEAD 620 Finance and Fundraising for Educational leaders 1
LEAD 621 Fiscal Management for Educational Lleaders 1
LEAD 660 Research for Educational Change 3
LEAD 830 Early Childhood Leadership Practicum in Clinical Supervision [Prerequisite: LEAD 615] 3
LEAD 831 Early Childhood Leadership Practicum in Organizational Development [Prerequisite: LEAD 535] 3
LEAD 832 Policy Issues in the Design of Children’s Services [Corequisite: LEAD 833] 1
LEAD 833 Policy Internship [Corequisite: LEAD 832] 3
LEAD 930 Early Childhood Supervised Fieldwork/Advisement (2 semesters) 8

Infegrative Master’s Project (see page 13 for full descripfion) 0

TOTAL CREDITS 38
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Leadership in Technology and the Arts

(with Parsons The New School for Design and Sarah Lawrence College)

Cathleen Wiggins, Director: 212-875-4529
Email: cathleenh@bankstreet.edu
This program offers three tracks:
e A Focus in Creative Writing: 42 credits

(with 15 from Sarah Lawrence College)
e A Focus in the Visual Arts: 42 credits

(with 15 from Parsons The New School for Design)
® A Focus in Digital Media: 42 credits

(with 15 from Parsons The New School for Design)
Master of Science in Education (M.S.Ed.)
[Candidates also receive a certificate from Parsons The
New School for Design or Sarah Lawrence College. ]

Through this program, educators with an inferest in cre-
afive writing, visual arts, or digital media prepare for inno-
vative, responsive educational leadership. At Bank Street,
all leadership in Technology and the Arts candidates fake
courses together in educational leadership. In the Creative
Writing track, candidates expand their skills and knowl-
edge in creative writing at Sarah Lawrence. In the Visual
Arts and Digital Media tracks, candidates refine and
expand their art or fechnology skills and knowledge
through studio courses at Parsons. All explore the power of
creativity in leaming and leading.

Graduates are prepared for positions as public and inde-
pendent school principals, regional art or language arfs
supervisors, fechnology coordinators, and college teach-
ers. Some continue as teachers and extend that role to
leadership activities within their schools.

In the Creative Writing and Visual Arts tracks, the courses
are offered in three consecutive Summer 2 (July) terms, and
the program is open fo those who live either in the New
York area or at a distance. In the Digital Media Track, all
Bank Street academic courses meet during the month of
July for three summers, and courses at Parsons The New
School for Design meet during the academic year.

Admissions Requirements

Applicants fo the Visual Arts track generally have at least two
years of experience working in art education or in a related
field. Applicants to the Creative Writing track are generally
experienced elementary, English, or language arts teachers.
Preference is given to applicants fo the Digital Media track
who have been teaching for at least two years. The priority
deadline for the program is April 1. After that date, applica-
fions are considered for that year only if space is available.

Supervised Fieldwork/Advisement

During the two infervening academic years between the
three summer ferms of course work, candidates engage in
guided field assignments at their home sites. Through
supervised fieldwork/advisement, candidates

practice leadership activities in their work or other suitable
seftings and, with guidance, develop the ability to synthe-
size theory and practice. Advisement continues throughout
the academic year, either in person or by means of video-
fape, email, and phone correspondence.

Certification*

The program leads to New York State School Building
Lleader (SBL) certification for those who have successfully
completed three years of teaching or pupil personnel serv-
ices work and have demonstrated leadership potential. For
candidates who hold New York State initial feaching or
art education cerfification, the program also leads to New
York State professional cerfification.

Dual Certification (SBL and SDL) Option*

By adding an additional five credits of course work in
School District Leadership [see SDL course requirements on
page /8), qualified candidates may also be recommend-
ed for New York State School District Leader (SDL) certifi-
cation. For each certification, candidates must pass the
corresponding state assessment.

*Pending approval by New York State Education
Department.

Course Requirements for candidates in all tracks:  Note: For more details about course scheduling and answers o frequently asked ques-
tions, please visit the Web site at hitp://www.bankstreet.edu/gs/ed_leadership.html.

LEAD 510 Lleadership in Curriculum and Instruction 3
LEAD 532 Foundations of Educational leadership: Ethics and Philosophy 1
LEAD 533 Foundations of Educational leadership: Law, History, and Economics 1
LEAD 534 Foundations of Educational leadership: Adult Development 1
LEAD 535 Foundations of Educational leadership: Organizational Development 1
LEAD 536 Foundations of Educational leadership: Culture and Society 1
LEAD 615 Processes of Supervision and Professional Development 3
LEAD 620 Finance and Fundraising for Educational leaders 1
LEAD 660 Research for Educational Change 3
LEAD 810 Lleadership in the Arts Practicum in Clinical Supervision [Prerequisite: LEAD 615] 3
LEAD 910 Lleadership in Technology and the Arts Supervised Fieldwork,/Advisement (3 semesters) 9

0

Infegrative Master’s Project (see page 13 for full description)

(continued on page 73)



Leadership in Technology and the Arts (continued)

Course Requirements (continued) .

Creative Writing track courses at Sarah Lawrence College: 15 Credits

SRIW 7780  Creative Writing Studio |: Storytelling in Several Forms 5
SRIW 7781 Creative Writing Studio II: Poetry Workshop and Creative Nonfiction Workshop 5
SRIW 7782 Creative Writing Studio lll: Fiction Workshop and Final Project Tutorial 5
Visual Arts track courses at Parsons The New School for Design: 15 Credits

PARS 7780 Drawing Concepts 5
PARS 7781 Printmaking: Relief and Infaglio Studio Workshop 5
PARS 7782 Painting and Theory 5

Digital Media courses at Parsons The New School for Design: 15 Credits in ONE area of focus

FALL |

SPRING |

FALL 2

Game design focus:
PARS 7764 Intro to Web Design

PARS 7765 Flash |
PARS 7770 Game Design |

PARS 7771 Game Design |l

SPRING 2 PARS 7779 Collaboration Studio

TOTAL CREDITS

Narrative focus:

PARS 7764 Intro to Web Design

PARS 7765 Flash |
PARS 7774 Narrative |

PARS 7775 Narrative |l

PARS 7779 Collaboration Studio

Technical focus:

PARS 7764 Intro to Web Design

PARS 7765 Flash |
PARS 7766 Flash I

PARS 7778 Mobile Media

PARS 7779 Collaboration Studio

42
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Leadership In Mathematics Education

Barbara Dubitsky, Director: 212-875-4712
42 credits
Master of Science in Education (M.S.Ed.)

This program is designed for elementary or middle school
teachers, coaches, or administrators who want to become
mathematics leaders and eamn New York State School
Building Leader certification. It is a unique program in that
it combines opportunities for candidates to leamn more
mathematics; enhance mathematics pedagogy; delve
deeply info professional development issues; and learn
other essential leadership skills. *

Candidates enroll in three consecutive Summer 2 (July) ses-

sions, taking intensive course work in mathematics, mathe-
matics leadership, and general educational leadership.
During the intervening two school years, candidates
engage in supervised fieldwork in their own schools, con-
finuing their tfeaching or administrative responsibilities while
assuming a range of additional leadership tasks with an
emphasis on professional development in mathematics.

Because the courses are offered in three consecutive
Summer 2 (July) terms, the program is open fo those who

live either in the New York area or at a distance.

Admissions Requirements

Applicants to the Leadership in Mathematics Education pro-
gram typically have at least three years of teaching experi-

ence. Prerequisite: All candidates must have completed a
course in Child Development before graduating from this
program.

Course Requirements

Supervised Fieldwork/Advisement

This component of the program is complefed during the
fwo intervening academic years between the three sum-
mer terms of course work. Through supervised field-
work/advisement, candidates practice leadership activi-
fies in their work settings and, with guidance, develop the
ability to synthesize theory and practice. Candidates are
visited in their seftings twice a semester each year if they
are close fo the New York mefropolitan area; otherwise,
advisement is facilitated by means of videotape, email,
and phone correspondence.

Certification

The program leads to New York State School Building
leader (SBL) certification. It also offers professional teach-
ing certification fo those who hold NYS initial certification.
To be eligible for SBL certification, candidates must have
successfully complefed three years of teaching or pupil
personnel service work in N = 12 seffings.

Dual Certification (SBL and SDL) Option

By adding an additional five credits of course work in
School District Lleadership (see SDL course requirements on
page 78), qualified candidates may also be recommend-
ed for New York State School District Leader (SDL) certifi-
cation. For each certification, candidates must pass the
corresponding stafe assessment.

*See also the Professional Program for Teacher Leaders
in Mathematics Education (page 61). In that program,
candidates who have initial certification earn professional
certification as classroom teachers while learning innova-
tive ways to bring mathematics to their classrooms and to
their schools.

EDUC 525 Infegrating Technology info the Curriculum o Support Student Learning and Inquiry 1
EDUC 540 Mathematics for Teachers in Diverse and Inclusive Educational Settings (Grades N — 6) 2
or EDUC 541 Mathematics for Teachers in Diverse and Inclusive Educational Settings: A Focus on the Upper 2
Elementary and Middle School Years
EDUC 542 Diagnosis of learning Problems and Intervention Techniques for the Mathematics Educator 2
LEAD 510 leadership in Curriculum and Instruction 3
LEAD 514 Curriculum Development for Mathematics Leaders 3
LEAD 534 Foundations of Educational leadership: Adult Development 1
LEAD 535 Foundations of Educational leadership: Organizational Development 1
LEAD 611 Professional Development for Mathematics Leaders 3
LEAD 661 Research for Mathematics leaders | 1
LEAD 662 Research for Mathematics Leaders I 1
LEAD 840 Practicum in Mathematics Leadership | 3
LEAD 841 Practicum in Mathematics Leadership I 3
LEAD 842 Practicum in Mathematics Leadership Il 0
MATH 541 Infegrated Mathematics | 4
MATH 542 Infegrated Mathematics Il [Prerequisite: MATH 541] 4
MATH 543 Infegrated Mathematics III [Prerequisite: MATH 542] 4
LEAD 940 Mathematics leadership Supervised Fieldwork/Advisement (2 semesters) 6
Infegrative Master’s Project (see page 13 for full description) 0
TOTAL CREDITS 42



Leadership in Museum Education

leslie Bedford, Director: 212-875-4704 over two years in monthly sessions from Sepfember through
40 credits May, and for one full week in June. Weekend class ses-
Master of Science in Education (M.S.Ed.) sions are from 5:00 to 9:00 pm on Fridays and 9:00 am ®
to 5:00 pm on Saturdays. This schedule allows participa- 7 §.
This program is designed for professionals who work in or fion from persons in the New York metropolitan area as S M
for museums or similar insfitutions and who are committed fo well as many who live at a considerable distance. 2
furthering their institutions’ educational and civic agendas. z,': 5
The program provides a strong theoretical and practical Admissions Requirements & ‘3
foundation in the areas of leaming theory, program design, Applicants fo the Lleadership in Museum Education pro- 3
organizational development, and personal leadership gram typically have several years of experience working -
fraining. It prepares educators for positions of leadership. in a museum or other cultural institution.
The course of study includes one year in human develop- Supervised Fieldwork/Advisement
ment and program planning with an emphasis on creating The program integrates course work with the candidates’
visitor-cenfered programming. The second year includes ongoing professional commitments. Each student is
sessions in staff development, marketing, financial plan- assigned an advisor with many years of experience in
ning, and other leadership concems. Contemporary issues both education and senior management. Each student
in the field, including the participants’ ongoing profession- meets monthly with his or her advisor (who will also visit
al work, are analyzed through monthly seminars, small the home institution on occasion) and also with the small
group discussions, individual advisement, and visits to cul- group of people who share the same advisor.
fural institutions.
Certification
Program credit requirements are completed at Bank Street The program does not lead fo certification.
Course Requirements
LEAD 501 Human Development |: Programming for Young Audiences 4
LEAD 502 Human Development II: Adolescents and Adults as Visitors and Volunteers 3
LEAD 511 Exhibition Development for Museum Leaders 2
LEAD 512 School Collaborations for Museum Leaders 2
LEAD 513 Museum Programming for Diverse Audiences 1
LEAD 616 Museum Management |: Organizational Development 2
LEAD 617 Museum Management II: Marketing and Audience Development 1
LEAD 618 Museum Management IlI: Professional Development 1
LEAD 619 Museum Management IV: Fundraising and Proposal Development 2
LEAD 622 Museum Management V: Shaping a Vision 2
LEAD 623 Organizational Theory 2
LEAD 663 Research in Museum Seffings 2
LEAD 850 Museum leadership Institute | 2
LEAD 851 Museum Leadership Institute I 2
LEAD 951 Museum Leadership Seminar I: Theories and Issues in Museum Learning 1
LEAD 952 Museum leadership Seminar II: Current Ideas in Interpretation and Education 1
LEAD 953 Museum leadership Seminar Ill: History and Philosophy of American Museums 1
LEAD 954 Museum leadership Seminar IV: Selected Topics in Community, Culture, and Policy 1
LEAD 950 Museum leadership Supervised Fieldwork/Advisement (4 semesters) 8
Integrative Master's Project (see page 13 for full description) 0
TOTAL CREDITS 40
75
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Leadership in Community-Based Learning

Rima Shore, Director: 212-875-4478
30 credits
Master of Science in Education (M.S.Ed.)

The Leadership in Community-Based Leaming program pre-

pares flexible, creative, and responsive leaders for a wide
range of leadership positions within community-based
learning organizations, including before- and after-school,
summer, Saturday, and other similar programs designed to
enrich and expand leaming opportunities for children and
youth.

This program may also be appropriate for international
candidates and those who do not need sfafe certification
and are seeking a flexible leadership program.

Through this program, candidates gain depfh in under-

sfonding human deve|opment, orgonizcﬁiono| \eodership,
the social context, and curriculum. They also benefit from
direct supervision and advisement in their own work set-

fing.

New York State Department of Education approval is
pending.

Admissions Requirements
Applicants are typically those who have experience in

afterschool or youth development programs, or in other
community-based organizations.

Supervised Fieldwork/Advisement

Studenfs in advisement participate in regular small-group
conferences with their advisor. These seminars include the
exchange and analysis of ongoing professional experi-
ences and provide a forum for integrating theory and
practice. Throughout the fieldwork term, the advisor will
visit each student in his or her seffing monthly.

Integrative Master’s Project

Candidates must complete an Independent Study (mastfer's
thesis), seminar-based integrative master’s project, Directed
Essay or Portfolio.  That choice will depend on each stu-
denf's own goals and learning style. This project allows
each student fo pursue an area of particular inferest fo
you, or fo weave fogether the threads and understandings
of the Bank Street graduate experience. See page 13 for
a full description of the available options or visit the Web
site:

www. bankstreet.edu/gs/ infegrativemastersproject. himl
Detailed information is available to current students on
my.bankstreet.edu.

Certification
This program does not lead to certification

Course Requirements Note: Consult program director or advisor for information about specific courses fo fulfll the course requirements. .

All students in this program are required to complete a minimum number of credits in the following

categories:
Introductory Seminar: Community, Culture, and Organizational leadership 0
Human Development category: a minimum of 3 credits 3
Leadership category: a minimum of 6 credits, including

LEAD 615 Processes of Supervision and Professional Development (3 credits) 6
Social Confext category: a minimum of 1 credits 1

Curriculum Studies category: 3 credifs including af least one of the following courses:
LEAD 510 Lleadership in Curriculum and Instruction (3 credits)

or LEAD 560 literacy and leadership (3 credits) 3
Elective credits from among courses in the four categories listed above as needed to complefe the
degree requirements 10

Community-Based Leadership Seminar Series: A series of four presentations annually focusing on present

fations by leaders in community-based organizations and in the youth development field. 1
LEAD 985 Community-Based Lleadership Supervised Fieldwork,/Advisement 6
Infegrative Master's Project (see page 13 for a full description) 0
TOTAL CREDITS 30



Bilingual /ESL Teacher Leadership Academy (BETLA) (nondegree)

Candido Delesus, Director: 212-961-336/
15 credits

The Bilingual /ESL Teacher leader Academy was created
fo instill leadership skills in exemplary teachers, who then
work in their schools to support fellow teachers of English
Llanguage Learners (ELLs). The program is a collaborative
effort with the New York Stafe Education Department.
BETLA Teacher leaders refine their own classroom practice
as they collaborate with other teachers fo support high
achievement for ELL students. In addition, BETLA Teacher
leaders esfablish model classrooms that are used as lab
sites for bilingual and ESL instruction. All BETLA partici-
pants attend a comprehensive summer academy over a
two-week period. Candidates take 15 graduate credits, a
number of which can be applied toward the Bank Street
College leadership programs leading to New York State
School Building Leader certification.

Course Requirements

Admissions Requirements

Applicants fo the BETLA program must have New York
State Bilingual or English as a Second language Teacher
Certification, as well as a master's degree and at least
three years of feaching experience.

Supervised Fieldwork/Advisement
Fieldwork is integrated throughout the program with a
strong emphasis on ELL advocacy. Candidates in advise-

ment parficipate in small-group conferences with their advi-

sors twice a month. These seminars include the exchange

and analysis of ongoing professional experiences and pro-

vide a forum for integrating theory and practice. BETLA
advisors visit each candidate’s work site monthly through-
out the advisement process.

Certification
This sequence does not lead to cerfificaiton. However,
candidates who successfully complefe the BETLA program

are issued a Bank Street College Teacher leader Certificate.

LEAD 510 Lleadership in Curriculum and Instruction 3
LEAD 514 Curriculum Development for Mathematics Leaders 3
LEAD 560 Literacy and Leadership 3
LEAD 610 Staff Development and the Consuliation Process 3
LEAD 905 leadership Supervised Fieldwork,/Advisement 3

TOTAL CREDITS 15

6 Bank Street's leadership programs will make you a critical thinker about your current work setting and

schools in general, and you'll find yourself wanting to change everything, all at once. It's hard to hold

back! 99

Jessica, Lleadership for Educational Change
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School District Leadership (nondegree)

Carol Choye, Director: 212-875-4438
11 credits

Please note that candidates who are currently enrolled in
a qualifying Bank Street leadership program may be rec-
ommended for SDL certification after completing a five-
credit SDL sequence. This option is also available to
graduates of a qualifying Bank Street leadership program
who apply for this option within eight years of gradua-
tion. For further information, see the page devoted to
each leadership program.

The School District Leadership nondegree program pre-
pares candidates fo be sfrong, responsive instructional
leaders in a district or regional context. It addresses such
issues as developing a district vision; analyzing relafion-
ships among key consfituencies; leading districtwide
reform efforts; understanding accountability from a district
perspecfive; and making sound decisions in such spheres
as instructional policy, planning, fiscal and human
resources, facilities, legal and equity issues, and external
relationships. Course work and field experiences move
through this wide range of topics with the needs of diverse
students, families, and communities as a steady north star.

The program prepares candidates for a range of posi-
fions, including superintendent, assistant superintendent,
staff developer, curriculum coordinator, early childhood
coordinator, and coordinator of services for special popu-
lations (such as children in special education or dual lan-
guage leamers).

The program requires five credits of course work and six
credits of supervised fieldwork. Candidates who need
additional course work to reach the 60 graduate credits
required for SDL certification may fake, in addition, elec-
fives that do not duplicate prior course work.

This program leads fo School District Leader [SDL) certifico-
tion, but does not lead to a master's degree. It is infended
primarily for those who already have complefed a master’s

Course Requirements

or doctorate in educational leadership at an accredited
graduate institution and hold a school building leader cer-

tificate (SAS or SBL).

The program’s formats are geared both to candidates who
reside within the NYC metropolitan area, as well as those
who live af some distance. Classes offered at Bank Street
have a weekend format, allowing candidates to complete
the course work and participate in conference groups dur-
ing infensive sessions at the College. Altfernatively, candi-
dates may enroll in the SDL sequence at Putnam/Northern
Westchester BOCES in Yorktown Heights, NY, where
classes fake place on weekday afternoons. In either case,
candidates underfake the required supervised fieldwork in
the weeks or months between class sessions.

Admissions Requirements

Applicants typically have a master's degree in educational
leadership and have previously qualified for SAS or SBL
cerfification.

Supervised Fieldwork/Advisement

During one academic year, candidates practice leader-
ship in their work seftings or in supervised disfrict place-
menfs, with considerable support from both their Bank
Street advisor and their site supervisor. Some field activities
are also infegrated info the program course work. During
supervised fieldwork/advisement, candidates work closely
with their advisor and peers in infegrafing theory and
practice.

Certification

The program leads fo New York State School District
leader certification. To be eligible for certification, candi-
dates must have successfully completed 60 credits at the
graduate level, and three years of classroom teaching
service and/or pupil personnel service and,/or education-
al leadership service in public or nonpublic N-12 schools.
They must also pass the corresponding state assessment
for School District leader certification.

LEAD 861 leading a School District | 1
LEAD 862 leading a School District I 1
LEAD 863 leading a School District lll 1
LEAD 864 leading a School District IV 1
LEAD 870 Special Education Lleadership: The District Perspective 1
LEAD 908 School District Leadership Supervised Fieldwork/Advisement (Nof required for Bank Street students 6

in a qualifying leadership program.)

TOTAL CREDITS 11

Suggested Electives (o be taken as needed fo fulfill the required 60 graduate credits)

See electives listed for leadership for Educational Change on page 66. With the approval of their advisors, candidates
may also fake appropriate courses for credit from Bank Street’s Continuing Professional Studies (see page 109). Many of
the Continuing Professional Studies courses have weekend formats.
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Course Descriptions

COURSES ARE LISTED AS FOLLOWS:
Course Title
Course Number: # of credits (Term[s] course is offered)
Description
Prerequisites/ Corequisites

KEY FOR TERMS OFFERED*:
(A) All terms (Fall, Spring, Summer 1, Summer 2)
(F) Fall term
(S) Spring term
(Jan)  January term
(S1)  Summer 1 term
(S2)  Summer 2 term
(S1-S2) Across Summer 1 and Summer 2 terms
(2/S)  Every other Spring term
(2/F)  Every other Fall term
(2/S2) Every other Summer 2 term
(3/S2) Every third Summer 2 term

*Every effort is made to offer courses as listed.
Offerings are subject to change. When no term is
noted, please see your advisor.

Education Courses

Child Development

EDUC 500 : 3 credits (A)

In this course we will examine the interactions among the
cognitive, social, emotional, linguistic, and physical devel-
opment of children from infancy info adolescence. VWe will
pay close affention fo children as makers of meaning in
the contexts of their development, including family, school,
socioeconomic class, and culture. Through reading classic
and current literature, we will attend to some of the larger
questions about development, such as the relationship
between nature and nurture, the role of developmental theo-
ry, and the tension between the search for developmental
universals and the reality of individual differences. The goal
is fo make developmental theory vibrant and meaningful
so that the generalized theoretical child comes to enhance
and inform how one understands individual children.

Child Development and Variations with

a Focus on Middle Childhood (Grades 5 - 9)

EDUC 501 : 3 credits (F)

This course focuses on understanding, teaching, and meet-
ing the needs of children in upper elementary grades and
the middle school years. The interaction of physical growth
and social, emotional, and cognitive development will be
an organizing focus in the course. Different developmental
theories will be examined and related to graduate students’
own backgrounds and current teaching situations. A range
of learning and behavioral variations will be explored in the
context of family, school lives, and community. Issues related
fo race, class, gender, sexudlity, power, ability, and disabili-
ty will be recurring themes. Specific topics will include
emerging concepts of self and others, dependence and

aufonomy, and the social and educational implications of
the wide range of developmental differences among chil
dren during the upper elementary and middle school years.
Topics and issues will be addressed and explored through @
combination of readings, projects, case studies, and discus-
sions. The course gives an overview of the beginning of life
through infancy and early childhood, ultimately focusing on
the development of children in grades 5 through 9.

Language Acquisition and Learning in a Linguistically
Diverse Society

EDUC 505 : 2 credits (A)

Based on the belief that language is an essential foundo-
tion for the learning that takes place in formal and infor-
mal education, this course will look at the typical stages of
language acquisition in monolingual and multilingual chil
dren. Participants will examine the various theories about
language acquisition and diversity, and about the role that
caregivers and teachers play in the child’s development of
language. In addition, they will analyze the political, edu-
cational, social, and emotional aspects that defermine the
stratification of languages and dialects. A significant part
of the course will deal with the ways in which students
learn English as a second language and the strategies that
teachers can use to both help them learn the language
and fully integrate English language Learners info general
and special education classrooms.

Issues in Physical Development of the Early Adolescent
EDUC 506 : 1 credit (S)

The changes in physical growth and development leading
up to and including the early adolescent years are the
focus of this course. Students will also examine aftitudes
toward sexuality, cultural differences, and the impact these
changes have on the child's school funcfioning. Movement,
exercise, sports, and games will be looked at for their
appropriateness for this age group.

Curriculum in Early Childhood Education (Grades N — 3)
EDUC 510 : 3 credits (F, S, S2)

This course assists students in setting a framework for plan-
ning and developing curriculum based on the principles of
growth and development, areas of knowledge, and their
own values. Using this framework for decision making, stu-
dents examine issues and questions that emerge when creat-
ing the physical and social leaming environment.
Opportunities offered by particular materials, activities, and
disciplines are explored. Emphasis is given to social studies,
viewed as the core of an integrated curriculum. It is also the
cafalyst for cultivation of democrafic values and

practices and the principal means by which the curriculum is
connected to the diversity of the children’s worlds: family,
culture, neighborhood, and extended environment.
Curriculum as a primary means of motivation, communica-
fion, and classroom management is examined. Theory and
practice are interwoven as sfudents plan, develop, and
reflect on a variety of curricular experiences that meet the
diverse needs of children from nursery through third grade.



Curriculum Development through Social Studies
(Elementary and Middle School)

EDUC 511 : 3 credits (F, S)

Students work on individual and group assignments to pro-
duce thematic curricula in social studies for children in the
middle grades. Specific aftention is paid fo working with
children of diverse cultural backgrounds, leaming styles
and abiliies, and language abilities. Students study the
content, structure, and methods of responsive social studies
curricula within the context of the developing adolescent.
Workshoprstyle sessions include such topics as mapping,
frips, and the use of artifacts; the infusion of technology
and the arts; authentic assessment; the role of state stan-
dards; and curriculum integration.

Social Studies as the Core of the Integrated Curriculum
for Children with Special Needs (Grades 1 - ¢)

EDUC 513 : 3 credits (F, S, S2)

This course provides the opportunity for students fo analyze
and develop integrated curricula in social studies from a
variety of hisforical and current perspectives, within the con-
fext of professional, sfate, and local standards. Students inte-
grate knowledge from the six disciplines of social studies
(history, anthropology, sociclogy, political science, geogra-
phy, and economics) info the design of a consfructivist,
inquirybased social studies curriculum. The course explores
ways children come fo learn about themselves and others.
There is an emphasis on meeting the needs of all children,
including affention to diverse linguistic and cultural back-
grounds and fo different learning abilities and styles.

Curriculum in Early Childhood Education: Developing
Learning Environments and Experiences for Children of
Diverse Backgrounds and Abilities

EDUC 514 : 3 credits (F, S, S2)

This course assists students in setting a framework for
developing curriculum in early childhood seffings that will
encompass muliple learning situations and broad varia-
fions in students’ needs. The curricular framework emerges
from principles of child development, with a focus on cul-
tural and linguistic diversity, confent area knowledge, and
awareness of one's own values. Using social studies as
the core of an integrated curriculum, students will explore
the opportunities offered by curricular areas and materials,
and will examine the questions and issues that arise in cre-
afing social and learning environments. Students use the
curricular framework to make decisions as they plan, eval-
uate, reflect on, and adapt curriculum experiences,
combining approaches from special education and early
childhood education to build successful learning environ-
ments for all children.

Curriculum Development and Sheltered Instruction in
Dual Language/Bilingual Classrooms

EDUC 515 : 3 credits (F)

This course is designed fo acquaint feachers with current
curriculum mandates and methods of implementation in @
dual language classroom. Emphasis will be placed on

social studies as the core in a dual language sefting,
including language planning and models of authentic
assessment. Participants will have the opportunity to plan
and develop curricula based on principles of child devel-
opment, confent knowledge, and the culture and values of
the community of teachers and learners. Students will
develop curricula both in English and in the native lan-
guage. Attention will be given to the classroom environ-
ment, the selection of materials, literature, art and mixed
media, and trips and community resources. Teacherfamily
partnerships will also be discussed.

Prerequisites: EDUC 511 or EDUC 513 or EDUC 514,
and EDUC 601 or permission of the instructor.

Geography in the Social Studies Curriculum (Upper
Elementary and Middle School Years)

EDUC 517 : 3 credits (S)

This course presents upper elementary and middle school
teachers with a framework for incorporating geographic
knowledge and thinking info the social studies curriculum.
The inferrelationship of physical geography and human
culture is stressed, with a major portion of the course
devoted fo the study of a particular civilization (e.g., the
Incas) as a model. Other topics include map making and
map reading, frips, developing students’ research skills,
games and simulations, earth science and earth history,
and current events. Through the course, the cognitive and
social development of the child, the philosophic principles
of progressive education, and their implications for social
studies are studied through examination and discussion of
our own work and through discussion of readings from
Lucy Sprague Mifchell, Dorothy Cohen, Jean Piaget,
Lawrence Kohlberg, and others. Students develop a piece
of social studies curriculum, grounded in geographic
knowledge and relevant fo their teaching, for presentation
as a final project.

Museum/School Curriculum Development

EDUC 518 : 3 credits (F)

In this course, students learn how to develop and teach
programs that are integrated with elementary or middle
school classroom curricula in the areas of science, lan-
guage arfs, social studies, and art. Students develop
inquiry-based teaching techniques through which children
can explore and interpret the information, concepts, and
cultural values that an object or a collection communi-
cates. With a strong emphasis on conceptually orienfed,
developmentally appropriate program and curriculum
design, this course allows students fo explore active learn-
ing techniques including activities in the natural environ-
ment, the analysis of objects, creative writing, movement,
drama, and perception games. Students are exposed fo
many teaching approaches in museums throughout the
metropolitan area, and put theory into practice by design-
ing their own curricula. Another emphasis is the nature of
children with disabilities and special healthcare needs and
the effect of those disabilities and needs on learning
behavior in museums.
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Educating Infants and Toddlers: Environments

EDUC 519 : 3 credits (2/F)

In this course students examine, define, and expand the
varied meanings of the environment as it applies fo the
early care and education of children under three and their
families. The integrating principles are socioeconomic
influences as well as developmental theory. Typically
developing infants and toddlers as well as those with spe-
cial needs are considered in planning environments. Issues
surrounding diversity and anfi-bias care are addressed
throughout in order to increase the awareness and sensitiv-
ity of caregivers. Students gain experience in designing,
sefting up, and mainfaining nurturing environments.
Principles of design and material selection are grounded
in developmental theory about the needs of all children.
Topics include the relation of physical space to learning
and development, scheduling the child’s day, stoff rela-
tions, care of the family, and issues in caregiving such as
separation, health, safety, and the nature of care. The
broad focus includes seftings in centers, family childcare
homes, and hospitals. Students keep a journal of children’s
lived experience in care, visit and report on a care set-
fing, and write a final paper on an aspect of environment.

Educating Infants and Toddlers: Programs and Activities
and Emergent Literacy

EDUC 520 : 3 credits (2/F)

This course offers students the opportunity to choose and
examine critically the parameters of a program for typical-
ly developing infants and toddlers as well as those with
special needs. In addition, each student will read about
and critique an exemplary program. In order fo concretize
realife issues, the course will include a presentation of
current local programs, including early intervention pro-
grams that serve diverse populations. Students will explore
varied aspects of the infant/toddler program such as lan-
guage and books, music, art, blocks, sand, waterplay,
and cooking. A special session on understanding early
infervention law is included. A major focus of the course is
on understanding infant/toddler play and the adult's role
in supporting and fosfering it. The study of play culminates
in a toy-making workshop.

Integrating Technology into the Curriculum to Support
Student Learning and Inquiry

EDUC 525 : 1 credit (F, S, S1, 2/S2)

This course examines the impact of technology on teach-
ing and learning. Participants will explore how new fech-
nologies can be integrated with curriculum to create
access fo learing for a range of learners including stu-
dents with disabilities. Through readings, class discussion,
and hands-on, projectbased learning experiences students
will be infroduced to various technological tools.

Emphasis will be placed on encouraging students to reflect
on their experiences in the course, both as a leamer and
as a teacher, in order to understand the role of new tech-
nologies in education.

Foundations of Modern Education

EDUC 530 : 3 credits (A)

This course examines the hisforical, philosophical, and cul-
tural roots of contemporary education, including Bank
Street's history and philosophy, the contributions of major
educational leaders, and current practices and innovations
in education. The course is designed to help teachers
expand and deepen their understanding of the social,
political, and economic forces that influence the work of
educators and children and their families.

Principles and Problems in Elementary and Early
Childhood Education

EDUC 531 : 3 credits (F)

This course is designed fo enable teachers to expand and
deepen their undersianding of the social, political, and eco-
nomic forces that influence the work of educators and the
lives of children and their families in this country. The course
includes a historical overview of the aims and purposes of
early childhood and elementary education in the United
States, the presentation of selected social policy issues, and
visits fo various schools fo examine the relationship between
theory and practice and differing approaches to education.
Course confent, readings, assignments, school visits, and
class discussions help teachers to critically consider their
own values and to approach decision making, an integrol
part of teaching, with greater clarity and confidence.

Seminar in Museum Education |

EDUC 533 : 2 credits (F)

This foundation course examines the history and philoso-
phy of museums and museum education, emphasizing the
role of museums in a pluralistic society. A key focus is on
learning theories and on the relationship of leaming in
museums to learning in schools. Students examine the pro-
gressive educational philosophy of John Dewey and con-
sider issues such as cultural diversity, interprefation from
multiple perspectives, and museum-school parinerships (on-
site and virtual). Through readings, discussions, visits to
museums, talks with museum professionals, and written
and fechnology-based assignments, students develop a
theoretical framework for learning in museums and
schools. For matriculated Museum Education students or
by permission of program direcior.

Introduction to the Middle School

EDUC 534 : 2 credits (F)

Students will develop familiarity with the history, philoso-
phy, structure, and practice of middle schools. The growth
of the middle school movement will be traced fo its pro-
gressive roofs. The course examines middle schools as
sites of complex and changing cultures which are shaped
by students’ sociocultural backgrounds and chronological
behavioral stages, as well as current trends and approach-
es to middle school education. Changing cultures and
contexts of middle schools will serve as the basis for an
exploration into creating schools that are safe for children’s



learning and socialemotional development through analy-
sis of the Peaceable Schools community building,/conflict
resolution model.

Science for Teachers (Grades N - 6)

EDUC 535 : 2 credifs (A)

In this workshop course, students explore basic science
through discussion and hands-on experience with materials
such as snails, plants, clay, boats, batteries, and bulbs.
Students are helped fo choose appropriate topics that may
be infegrated info a core curriculum. A methodology of
exploration and discovery is used as a paradigm for work-
ing with children in the science curriculum.

Foundations: The Influence of Culture and Politics on
Literacy Theory and Practice

EDUC 536 : 2 credits (S, S1, S2)

This course examines the ways in which historical, philo-
sophical, cultural, and polifical trends have impacted
research and pedagogy in the field of literacy (reading,
writing, and language arts). Students explore how literacy
theory and practice have been influenced by changing
visions of teaching and leaming; standards and assess-
ment; the roles of special education and the education of
English language learners; the appropriate nature of
home, school, and community relationships; and the needs
of the workforce. Students will be expected fo use various
forms of media and fransitional research to deepen their
understanding of these issues and become crifical readers
of research studies and popular reporfs.

Foundations and Practice of Dual Language/Bilingual
Education

EDUC 537 : 1 credit (F)

This course presents the basic principles and theories of
bilingual education, its hisfory in the United States and
around the world, and the variety of bilingual programs
available, with special emphasis on dual language
education. This course will also examine the socio-
linguistic and psycholinguisfic aspects of bilingualism. As
part of this course, guests from dual language schools will
be invited fo the class so that students can interview the key
stakeholders: teachers, students, administration personnel,
and parents. This experience will make evident the essen-
tial elements that a dual language school needs to have in
place fo be successful in its goals of graduating bilingual,
bicultural, and biliterate children with high academic
achievement. This course is taught in English and Spanish.

Mathematics for Teachers in Diverse and Inclusive
Educational Seftings (Grades N - 6)

EDUC 540 : 2 credits (A)

This course provides the student with an overview

of mathematics learning for children from nursery school
through grade six. Theories of development are used as a
basis for designing age-appropriate curriculum. Students
experience approaches and methods for feaching con-

cepfs and skills through the use of materials and tools such
as Cuisenaire Rods, Dienes Blocks, Unifix Cubes, calculo-
tors, and computers. Emphasis is on developing concepts
by discovery, by observing patterns and relationships, and
through supporting spatial, numerical, and logical reason-
ing. Students examine the multiple factors that confribute to
an individual's level of comfort in learning mathematics:
degree of conceptual understanding, previous experience
with mathematics, leaming style, pace, preferred modality,
ability to memorize, and specific learning disabilities.
Students explore the range of alternate strategies used by
learners to compensate for learning disabiliies, and study
successful child-invented approaches to solving mathemati-
cal problems. Students review formal and informal diag-
nostic tools and discuss practical classroom management
techniques for grouping and individualizing instruction.

Mathematics for Teachers in Diverse and Inclusive
Educational Settings: A Focus on the Upper Elementary
and Middle School Years

EDUC 541 : 2 credits (S1)

In this course, students examine ways to take 9- fo
13-year-old children from using concrefe materials to the
abstract thinking necessary for higher forms of mathemar-
ics. Using the perspective of developmental theory and
recent research in the area of brain development, students
gain new understanding of leaming strafegies and specific
techniques fo balance a middle-years mathematics pro-
gram among manipulative materials, [including the calcu-
lator and the computer), conceptual thinking, and basic
skills. Students explore the range of alternative strategies
used by children (including those with learning disabilities)
that reflect differing learning styles and compensation for
learning disabilities. Formal and informal diagnostic tools
are reviewed and classroom management fechniques for
grouping and individualizing fo meet the needs of main-
streamed children are discussed.

Diagnosis of Learning Problems and Intervention
Techniques for the Mathematics Educator

EDUC 542 : 2 credits (S, 2/52)

This course has been designed to convey the process

of clinical teaching. Through focus on an individual child,
students will be concerned with the practical and theorefi-
cal aspects of leaming style, language as a learning foal,
perceptual abilities and disabilities, dyscalculia, and spe-
cific arithmetic disability. Students will learn o analyze
children’s strengths and weaknesses and to describe and
clearly communicate specific recommendations for the
child's parents and classroom teacher.

Science Inquiry for Children in the Natural Environment
EDUC 551 : 3 credits (2/F)

Students investigate the natural environment, at Bank Street
and the Tiorati Workshop for Environmental learning in
Bear Mountain Stafe Park, fo focus on the theory and
practice of natural science. Students conduct inquiries
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under the principle that teachers should leamn significant
science concepts in ways that they are expected fo teach.
Students investigate materials, science concepts, and
feaching strategies that are appropriate for preschool and
elementary school learners. Class sessions include field
explorations at the Tiorati Workshop.

Special Study: Integrated Environment of the Hudson River
EDUC 552 : 3 credits (S2)

Hudson VWatch Institute encourages hands-on scientific dis-
covery and cultivates a pedagogy of inquiry science.
Participants engage in field investigations of the watershed
of a tributary of the Hudson River as a model of the scien-
fific enterprise. In the past, participants have invesfigated
topography, stream chemisiry, stream biota, mushrooms,
mammal fracking, and decomposition. Participants evalu-
afe the processes that engage them as learners, reflect on
the implications for curriculum, and prepare a unit of study.
They also consider how fo introduce hands-on scientific and
environmental investigations, making use of cooperafive
learning groups and incorporating assessment strafegies.

Native Language Literacy for Spanish-Speaking Children
EDUC 560 : 2 credits (S)

Through this course students explore the acquisition of liter-
acy skills in the child’s first language—in this case, Spanish.
The course will focus on four areas: oral language devel
opment through storytelling, songs, poems, games, efc.; li+
eracy development; the use of literature and of feacher-
and studentmade materials; and grammar and spelling.
Students will analyze ways of using children’s literature
and children’s wrifing in a reading program and will
explore ways fo teach reading and writing in the content
areas. Participants will also assess commercially available
materials for teaching reading and writing in Spanish, as
well as original and translated Spanish children’s literature.
Teacher and studentmade materials will be examined and
developed, particularly in the context of children’s varied
learning styles. Graduate students will also review the rules
of Spanish grammar and orthography. This course is
taught in Spanish. Prerequisites: EDUC 537 and EDUC

561 or permission of instructor.

Linguistics: Implications for Teachers

EDUC 561 : 1 credit (F)

The purpose of this course is to present the theorefical
foundations of language and its implications for the class-
room. It is an infroduction fo the systematic study of lan-
guage and the way language works. The focus is on five
basic linguistic areas: phonetics and phonology (sounds
and sound patterning], morphology (form of words), syntax
[arrangement of words), semantics (meaning)—with special
emphasis on the English language—and pragmatics (the
use of language). By breaking language into its compo-
nenfs, the processes that take place in language acquisi-
fion and languoge leaming will become clearer. Concrete
examples will portray what linguists and children acquiring
a language ("litfle linguists”) do, emphasizing the complex-

ity, variety, and regularity of language. Other related lin-
guistic areas (language universals, body language, and

discourse analysis) will also be addressed. As part of this
course, working as a linguist in the field will be required.

The Teaching of Reading, Writing, and Language Arts
(Grades K - 3)

EDUC 563 : 3 credits (F, S, S1 -52)

This course examines the processes through which speak-
ing, listening, reading, and writing are acquired by young
children. Through course readings, discussion, and hands-
on experiences, students will develop an understanding of
the ways in which theory and research in the fields of lan-
guage development, linguistic diversity, sociocultural per-
spectives, and special education form an essential basis
for effective literacy teaching. Each student will observe
and work with an individual child, trying out methods and
materials in order o develop firsthand awareness of the
reading and writing process and the roles of the feacher
and child in that process. Through this infegration of theo-
ry and practice, students will develop an understanding of
the ways in which (1) literacy acquisition draws upon the
personal, cultural, and linguistic experiences of all learn-
ers; (2) literacy acquisition can be facilitated through tech-
nology; (3) teachers can and should be the constructors of
literacy curriculum that meets the needs of diverse learners;
(4) assessment and instruction are ongoing and integrated
processes; and (5] effective literacy education is the out
come of the collaboration of home, school, and community.

Language, Literature, and Emergent Literacy (A Focus on
Grades N - 3)

EDUC 564 : 3 credits (A)

This course examines the role of literature in the life of the
developing child. Students gain an understanding of
monolingual and bilingual language development and the
relationship between aspects of young children’s language
and what they relish in stories. Students examine ways fo
cultivate children’s ability to express experiences, ideas,
and feelings in poetry, illustrated stories, nonfiction
accounts, and oral discussion. Using developmental, multi-
cultural, nonsexist, and aesthefic perspectives, students
develop criteria for selecting fiction, nonfiction, poetry,
and folklore for children of specific ages. Ways fo use it
erature effectively are examined, leading to the student’s
undersfanding the functions of a variety of techniques with-
in the young child's classroom: telling stories; reading
aloud; stimulating children’s participation in a sfory; and
selecting stories to extend children’s understandings of
social studies and science.

Children’s Literature in a Balanced Reading Program

(A Focus on Grades 3 - 8)

EDUC 565 : 3 credits (A)

The concept of “story” in oral tradition and written litera-
fure is the focus of this course. Through storytelling, discus-
sion, and workshop activities, students use their own
responses, criteria from the field of literary criticism, and



principles of child and adolescent development to analyze
and evaluate the literary and curricular merits of childhood
and middle childhood fictional materials. Some organizing
concepts are the importance of the oral fradition fo literary
development; the nature of literary structure; the recogni-
fion of style in literature; the presence of archetypal themes
across cultures; and the uniqueness and purpose of literary
language, including its relevance to second-language
learners. Issues of diversity are discussed through the use
of a wide range of fictional material used to construct criti-
cal reading skills.

Teaching Reading and Writing in the Content Areas for
Elementary and Middle School Classrooms

EDUC 567 : 3 credits (F)

Designed as a reading course for feachers in grades four
through nine, this course provides a framework for under-
standing how language, cognition, and social develop-
ment interact with middle school children’s literacy and
content learning. Students learn approaches to assessing
children’s literacy needs. They also learn ways to analyze
fext forms, both print and electronic, in terms of the kind of
responses they call for from children and the support they
offer to children’s conceptual understanding. Students also
develop their reperfoire of strategies for supporting the
ability of all children to comprehend and create nonfiction
fext in diverse classroom settings. Special attention is given
fo the needs of children who are English language
learners and of children who are struggling readers.

Teaching Literacy in the Elementary Grades

(Grades 2 - 6)

EDUC 568 : 3 credits (F, S, S1 - 52)

This course addresses the ways in which language,
cognition, and the emotional development of children
shape and are shaped by effective reading, writing, and
language arts instruction. Employing a social constructivist
perspective, it prepares teachers fo meet the needs of chil-
dren from diverse cultural and linguistic backgrounds.
Participants will work with individual children, plan for
small and large groups, and create classroom environments
that support a balanced approach to literacy. Particular
emphasis will be paid fo the ways in which linking assess-
ment and instruction enables teachers to meet the develop-
ing needs of individuals and groups. Opportunities will be
provided for exploring the relationship between technology
and literacy development. Through the experiences in this
course, participants will gain a deeper understanding of
the reading process and the roles of the teacher, the fami-
ly, and the child in that process.

Writing Workshop for Middle Schools

EDUC 570 : 1 credit (S)

This module will focus on the skills which teachers need in
order to implement a writing workshop in their own class-
rooms. Topics covered in this course will include develop-
ing relevant mini-lessons, the role of grammar in writing,
working with peer response, and implementing writing
conferences. Special attention will be paid to working

with children who have diverse leaming styles and abili-
ties and who are English language Learners. Students will
work on their own writing as a vehicle for understanding
the writing workshop structure. Each participant is required
fo bring a piece of writing that they want to develop to
the first class.

Storytelling for Children

EDUC 573 : 1 credit (F, S)

The purpose of this course is to enable students fo develop
their skills and resources in the art of storytelling for and
with children. The course will provide opportunities to
study as well as practice reperfoire and techniques from
world folklore for a variety of age groups and professional
seffings. Story learning from oral and written sources, and
curriculum applications and strategies for encouraging
group participation, are emphasized. Bibliographies and
resource packets will be provided.

Folklore in Education

EDUC 574 : 1 credit (S, S2)

This is an infroduction to folklore as a professional
resource and field of study with theorefical and practical
applications in schools, museums, and Child Life and com-
munity programs (K-8). Multilingual children’s” games, folk
narratives, and material lore from a range of cultural tradi-
tions will be presented in relationship fo literacy and lan-
guage development, curriculum infegration, family-school
partnerships, and cultural competence. Print and media
resources, as well as information on local, regional, and
infernational folklore organizations are included to enable
further research. This course is also relevant to students
and practitioners in special education, ESL/bilingual, edu-
cational leadership, and dualdegree social work pro-
grams. For additional information see FEAST: Folklore
Education and Storytelling for Teachers

(hitp: / / streetcat.bnkst.edu,/html /examples.html).

Teacher-Made Materials for Reading and Writing
EDUC 575 : 1 credit (S2)

Two sessions of this fivessession course deal with theory,
practice, rafionale, and the demonstration of games for
preschool and elementary classrooms. The others deal
with planning, producing, and critiquing the materials
designed by students.

Writing in the Elementary Grades

EDUC 576 : 2 credits (F, S)

The purpose of this course is to help teachers gain an
understanding of the full complexity of wrifing in the ele-
mentary grades. Topics include genre and style, fopic,
revision, grammar and spelling, language and culture,
and the social and cultural issues surrounding writing.
Students will share and reflect on their own writing in small
groups, as well as study recent thinking and current
research on the various pedagogical approaches fo teach-
ing writing. Appropriafe books and other stimuli fo spark
good writing will be reviewed as well.
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Community-Based Action Research: Theory and Inquiry
Methods for Community Educators

EDUC 581 : 3 credifs

This course, with its central focus on community-based
action research, is designed for educators in social agen-
cies, afterschool, and other outof-school and informall
learning initiatives. The central aim is fo deepen and
extend participants” understanding of their own and others’
worksites as they jointly seek ways fo improve community-
education practices. Inquiry projects conducted over fime in
these educators’ community sites will be discussed in class,
affording shared opportunities to learn from and with one
another in the broader terrain of outofschool learning.
Drawing on multiple data sources and ongoing analysis af
their worksites, crifical readings, class discussions, relevant
videos, and exchanges with guest speakers, participants
will discover new ways fo improve and sustain community
program offerings and outcomes. Emphasizing a guided
use of anthropological methods, this course will afford par-
ficipants new tools and strategies for program inquiry,
assessment, and improvement. An infroduction fo participa-
fory action research and a qualitative approach fo pro-
gram evaluation will be included in the course.

Arts Workshop for Teachers (Grades N - 6)

EDUC 590 : 2 credits (F, S, S2)

This studio course stresses the relafionship of expression in
arts and crafts fo aspects of teaching and leaming in other
areas. Students develop approaches for discovering the
use and origins of materials as well as their role in the cur-
riculum. The course helps teachers develop a basic art
program in their classrooms. Studio experiences include
painting, collage, clay work, prinfmaking, and such crafts
as puppet making, dyeing, and weaving. Reading and
class discussion deal with the development of art curricula
using child development as a base. Students study chil-
dren’s art through slides and children’s actual work.

Music and Movement: Multicultural and

Developmental Approaches in Diverse and Inclusive
Settings (Grades N — 6)

EDUC 591 : 2 credits (A)

This course is designed to infroduce key elements of music
and movement, such as rhythm, melody, and spatial
awareness, in a confext of learning theory, cross-cultural
perspecfives, and widely used methodologies including
Dalcroze, Orff/Kodaly, and Llaban. Students learn to
make and use musical instruments; explore the use of
materials such as hoops and climbing equipment; and
infegrate skills and reperfoire with ongoing classroom cur
riculum. Songs, rhythms, poetry, and games from a range
of folk traditions are included to address children’s diverse
cultural and linguistic backgrounds. Applications and
strategies for children with special needs are incorporated
through readings, discussion, and guided acfivities. Also
covered are the selection and use of music and movement
in relafion to art forms such as storytelling, visual media,
and dance-drama. Music, athlefic, or dance background
are not required.

Singing in the Early Childhood Classroom

EDUC 592 : 1 credit (ST)

Singing bonds together the voices of children along with
their thoughts and feelings about family, friends, and their
personal worlds. In the early childhood classroom, singing
can be a daily occurrence in the circle time; consequently,
teachers have many choices in designing how songs and
singing games complement their social studies curriculum.
In addition, there are techniques for piggybacking songs
and the words of children to enhance literacy, mathemat-
ics, and science concepts. In this course, we investigate
the above issues, sharing multicultural materials and read-
ings and brainstorming. (Guitars, dulcimers, autoharps,
and fape recorders welcomed.)

Comparative Migration Experiences and Cultural
Perspectives of Immigrant Groups

EDUC 600 : 1 credit (Jan)

Designed to make students more aware of and sensitive fo
ethnic groups in the United States, this course focuses on
the history and culture of the people from the areas of the
world most represented in our schools. This course will pro-
vide our students with a multicultural perspective in educa-
tion. The course discusses the topic of immigration and its
impact on the education of culturally diverse children in
urban settings and their future employment opportunities, as
well as the ways in which immigrant groups are perceived
in our society. Participants will survey the student population
in schools located where there is a high percentage of
immigrant families and visit the schools in the respective
area fo see how the school serves this population.

Special Education for Linguistically and Culturally
Diverse Children

EDUC 601 : 1 credit (S1)

This course helps students develop the insights and skills
needed to work with children with special needs who are
linguistically and culturally diverse. Topics covered include
legislation and litigation affecting secondHanguage learn-
ers; mainstreaming psychoeducational assessment; defini-
tions and classifications; instruction models; and funding for
the exceptional child. Prerequisites: EDUC 560 and EDUC
870 or permission of instructor. Corequisite: EDUC 602.

Assessment in Bilingual Special Education

EDUC 602 : 1 credit (S1)

This course will introduce and explore informal and formal
assessment practices for children who are English
Llanguage Learners. Students will learn about various ways
of observing, collecting, documenting, and analyzing chil-
dren’s work and leaming experiences as part of the infor-
mal assessment process. Students will also become famil-
iar with formal assessment procedures and terminology,
standardized testing, and strafegies for test selection fo
ensure results that are valid and unbiased. Students will be
given practical experience in the preparation and adminis-
fration of different forms of assessment, including the con-
struction of simple performance assessments. Careful atten-



fion will be given to careful interprefation and ufilization of
assessment data in developing meaningful curriculum and
educational plans for children who are English Language
Learners. Culturally responsive approaches fo involving the
family with the assessment process will also be addressed.
Students will conduct assessments keeping in mind the
legal, ethical, culturally responsive, and professional con-
siderations that assessment entails, including confidentiality
and local, state, and federal monitoring and evaluation

requirements. Corequisite: EDUC 601

Assistive Technology in the Early Childhood Classroom:
Developing Visual Tools and Strategies, the
Boardmaker™ Example

EDUC 603 : 1 credit (S, S1)

This course is designed fo prepare graduate students

fo respond fo the needs of diverse leamers in early child-
hood classrooms by using technology to create visual tools
that promote communication, improve classroom organizo-
fion and management, and expand literacy opportunities.
Many children with developmental disabilities experience
difficulty attending to and understanding auditory input,
yet have relafive sfrengths in visual skills. Graduate stu-
denfs will have hands-on experiences using the computer
fo create a variefy of visual tools that they can incorporate
info their teaching practices to support all children.
Students will work independently and collaboratively using
Boardmaker™, a simple drawing program and graphics
database, to learn how to create leaming tools (cus-
fomized schedules, songboards, adapted books and sto-
ries, placemats, signs, games, and charts) and to devise
strategies for implementation. Videos will be used to
demonstrate situations in which visual tools enable children
fo communicate and actively participate in classroom
acfivities and routines.

Family, Child, and Teacher Interaction in Diverse and
Inclusive Educational Settings

EDUC 604 : 2 credits (A)

Students examine the role of the teacher in the classroom
in order fo develop insight info their own professional and
personal styles. The culiure of the school and its influence
on teachers and families is explored. The course also
examines the implications of working with a mulficultural
community and differing family structures. Students develop
skills and procedures in parent conferencing, as well as
an understanding of the concerns of parents of children
with special needs. The regulafions and implications of the
Individuals with Disabilities Education Act (IDEA) are also
studied. The course includes the recognition of indications
of child abuse and a review of the legal and moral
responsibilifies of classroom feachers.

Designing and Managing Classroom Environments for
Children and Youth with Special Needs (Grades K and up)
EDUC 605 : 3 credits (F, S1)

This course is designed fo help teachers create classroom

environments that will meet the needs of all children,
including those with learning and/or behavioral problems.
Addressing the concerns of both general and special edu-
cation teachers, it incorporates presentations, role-playing,
discussions, analyses of filmstrips and videotapes, and
informal diagnostic procedures. Teachers examine the
complexities of their day-fo-day responsibilities and con-
cerns, including classroom management, styles of disci-
pline, and the interplay between curricula, rules, routines,
expectations, and children’s behavior.

Block Building and Dramatic Play as an Integral Part of
the Early Childhood Curriculum

EDUC 606 : 1 credit (Jan, ST)

This course infroduces block building and dramatic play
as experiences that are central to learning in the early
childhood curriculum. We will explore the ways block
building supports children’s physical, social, emotional,
and cognitive development. Participants will think about
how children explore the physical properties of blocks,
explore blocks fo represent and learn about the world
around them, and create symbolic stories related fo their
structures. Participants will build with blocks and consider
questions related fo setting up a block area, developmen-
tal expectations, the role of blocks in curriculum planning,
as well as gender and inclusion considerations.

Group Processes in the Middle School

EDUC 607 : 1 credit (S)

Using this class as an experiential demonstration model,
participants will explore the functioning of small and large
groups in middle school classrooms. VWe will also exam-
ine the role of cooperative learning on individuals and
individuals on the group, group formation and stages,
group roles, patterns of interaction, and the role of the
teacher as a group leader. In-depth discussion of a series
of case sfudies involving middle school students provides
additional insight into the complexity of group work.
Additional readings explore theory and practical applica-
tion. Course assignments integrate computer fechnology
and involve both individual and small group tasks.

Classroom Management and Discipline in a Supportive
Environment

EDUC 609 : 1 credit (F, S)

This course will examine the dayto-day aspects of class-
room management. |t will address, among other things,
such concerns as seffing up the physical environment;
planning for the first day; establishing routines; and rules,
fransitions, approaches fo assessment, and sysfems of
record keeping. It will include discussions of various
approaches to discipline and use of participants’ class-
room observation and experiences as resources for discus-
sion of this issue. It will also consider how to include fami-
lies and other adults in the classroom in working with chil-
dren who may have behavioral issues.
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Infancy Institute: Infants, Toddlers, Families: Supporting
Their Growth

EDUC 612: 1 credit (ST)

This three-day Insfitute held during the month of June con-
sisfs of workshops, guest presentations, and site visits.
Topics vary each summer.

Understanding and Working with Families of Young
Normal and Exceptional Children

EDUC 613 : 2 credits (F)

This course helps students understand the psychological
underpinnings of parenting across a range of families and
contexts. A multilevel framework utilizes the concepts of
containment and holding as a way to understand what
parents must provide for their children and what adults
must also provide for themselves in order fo work effective-
ly with families. Stages of parenting are looked af within @
wider lens that incorporates the incredible variety not on|y
among parents, but also within the same parent at differ-
enf fimes. Students continue fo develop a selfreflective
ability that helps them think deeply about their responses
to families and learn when and how to provide develop-
mental guidance, through practice with their own case
material and readings on basic counseling techniques.

Exhibition Development and Evaluation

EDUC 614 : 2 credits (F)

This course focuses on the development of interprefive exhi-
bitions, with emphasis on participatory exhibitions for chil-
dren and families. The exhibition is viewed and analyzed
as a learning environment that conveys cultural values.
Students study the process of creating an exhibition from
inception to installation and examine the roles of educator,
designer, curator, and evaluator in a team approach fo
exhibition development with focus on the role of the educa-
tor. Through class sessions and assignments, students meet
with exhibition designers, observe visitor behavior, critique
and evaluate exhibifions, and engage in problem-solving
activities related to exhibition development. Throughout the
course, students work in small groups fo develop exhibition
projects that are informed by theories about leaming and
curriculum development. At each stage of the exhibition
development process, students informally assess exhibition
components with children and revise their projects based
on these assessmenfs. The course also addresses the role of
fechnology in exhibitions. Throughout the semester, students
engage in online conversations and use Internet resources
related fo course ideas. For matriculated Museum
Education students or by permission of program director.

Introduction to Research Practice in Museum Education
EDUC 616 : 2 credits (S)

This course responds fo increased emphasis in the museum
field on researching the visitor experience. The course pre-
pares museum educators fo understand and use education-
al research to strengthen inferprefive programming and the
visitor experience. Students are infroduced to appropriate
research tools through readings, discussions, and critical

inquiry info the research process. VWorking in small groups,
students conduct a small research study in @ museum or
school environment. For matriculated Museum Education
students or by permission of program director.

Working with All Children and Families: An Introduction
EDUC 618 : 1 credit (Jan, S)

This shortformat course infroduces students to the confent
of the Early Childhood Special and General Education
program. Central fo the program are a number of con-
cepfs including progressive and special education, family-
centered practice, child-centered curriculum, and cultural
and linguistic diversity. Students will be exposed to the
idea of play as the young child’s way of knowing and
being in the world. They will also be introduced to obser-
vation, culturally responsive assessment, and curriculum
and instruction as a dynamic cycle supporting educational
practice with young children of varied backgrounds and
developmental needs. Through readings, case studies, pre-
sentations, and discussion, students cultivate the habits of
mind and collaborative learning relationships necessary for
responsive practice with young children and their families.

Introduction to Child Life Documentation

EDUC 621 : 1 credit (S1)

The Infroduction to Child Life Documentation course is
designed to prepare students for various types of clinical
writing and documentation pertaining to Child Life
Services. The five-session course will provide students with
the opportunity to learn and develop new skills in medical
chart writing, progress nofes, student journals, and case
studies. Students will be instructed to apply Child Life theo-
ry in all writing assignments fo further advance profession-
al growth as developing practitioners. Course benefits and
outcomes will provide students with an infroductory prepa-
rafion experience for clinical writing documentation before
entering a supervised internship placement.

Process Pedagogy: The Teaching Methods of the National
Dance Institute and the Implications for the Teaching/
Learning Process

EDUC 625 : 1 credit (S2)

This innovative graduate course is offered in collaboration
with the National Dance Insfitute (NDI), an exemplary arts
education program founded by Jacques d'Amboise, former
principal dancer with the New York City Ballet. The term
process pedagogy was conceived by Dr. Nancy
Rambusch, nofed early childhood educator and founder of
the American Montessori movement, to characterize the
methodology employed by NDI. In its yearlong program
in public schools throughout New York City and elsewhere
in the country, NDI serves children from diverse back-
grounds and with a wide range of learning needs.
Drawing upon NDI's yearlong program, this course is a
one-week summer institute in which dance is used as an
experiential fext that preservice and inservice teachers can
use fo reflect on pedagogical practices. The course has
two infegrated components: a dance program, where



adult participants prepare for an ensemble performance
along with children ages 9 o 12; and a pedagogical
component in which the adult participants study the
methodology of NDI in order to consider its implications
for teaching in their own contexts and fo reflect on the
value of arts education in children’s lives. The course offers
a unique opportunity for general and special education
teachers, teacher leaders, arts educators, and feaching
artists to explore the connections between arts education
and pedagogical practice across grade levels and curricu-
lum areas. A background in dance is nof required.

Education of Children with Autism Spectrum Disorders:
Assessment and Educational Infervention

EDUC 629 : 1 credit (S, S1)

This short course will help students consider the significance
of educational infervention as the primary effective freatment
of children with autism spectrum disorders. This course will
help graduate students recognize and develop a broad
understanding of the unique pattern of characteristics of
learning and development affributed 1o people with autism,
while encouraging participants o consider the importance
of providing young children who are on the autisfic spec-
frum with an educational program that is responsive o each
child’s personal pattern of relative strengths and vulnerabili-
fies. Graduate students will be asked to consider some of
the issues raised by a variety of currently used educational
inferventions and methods of assessment. The “characteris-
fics of effective interventions,” as outlined by the National
Research Council (2001), will be used as a guide fo this
exploration of interventions. There will be a primary focus
on the importance of structured teaching, with specific refer-
ences fo the TEACCH approach, for promoting independ-
ence, improving adaptability, identifying and working from
relative strengths, and accepting disabilities. Students will
have an opportunity o explore this methodology in some
detail and fo work collaboratively to create an insfructional
plan that demonstrates understanding of the structured teach-
ing approach to working with children. Observation of
children with autism will take place by use of videos. The
use of assistive fechnology will be explored as a tool for
supporting student learning, communication, and inde-
pendence. Issues concerned with cultural differences as
they relate to how families respond to the needs of a child
with autism will be considered.

Individual Study

EDUC 650 : 1/2/3 credits (A)

This course provides an opportunity fo invesfigate an edu-
cational problem, area, or interest under the supervision of
a faculty member. Permission of the student’s advisor is
required.

Special Study

EDUC 651 : 1/2/3 credits (A)

A group of students is provided with an opportunity fo study
an area of interest related to education under the supervi-
sion of a faculty advisor. Offered by special arrangement.

Special Study: Current Issues in Urban Education

EDUC 651 : 3 credits (F, S)

This course looks af educational issues that have an
impact on the feaching and learning in urban public
schools with a special emphasis on the New York City
public schools. The class looks at topics through multiple
lenses while considering the legal implications and court
decisions surrounding those issues. Students idenfify an
issue on which they do intensive research. These studies
are presented at the end of the course.

Special Study: Distinguished Speaker Series

EDUC 651 : 1 credit (S)

This three-evening series, held each spring, consists of guest
presentations and selected readings from noted profession-
als in the field of special education. Topics vary from year
to year.

Special Study: Learning Practice and Theory: Making the
Connection
EDUC 651 : 6 credits (F, S)

This course presents an overview of currently practiced the-

ories of education and the blending and application of
related strafegies in foday’s urban public classrooms. The
course connects the practical experiences of the students
in their placements with the issues being studied. The
course also examines the philosophy of schools, adminis-
frative structures, and staff supports as a way of under-
standing the connection between theory and practice in
urban public schools, and develops an understanding of
teaching as a response to ongoing assessment. Hands-on
experiences will be provided in the contfent areas. Tesfing
and assessment practices will also be studied. For Urban
Education Semester students only.

Special Study: Strategies for Language and Concept
Development

EDUC 651 : 1 credit (S)

This series of meefings promotes an in-depth discussion
about dual language principles and methodology, with a
focus on issues of language development and assessment
in the dual language classroom. The series takes place
annually and consists of three Saturday sessions.

The Development of Spanish through Writing in the
Content Areas

EDUC 660 : 3 credits

This course explores theories and methods for feaching and
assessing writing in Spanish and its connections fo listen-
ing, speaking, and reading as part of the Spanish class-
room in dual language and bilingual seffings and across
the content areas in the elementary and middle school.
Candidates will develop an awareness of themselves as

writers, and as teachers of wrifing, as they explore authen-

fic purposes for writing and develop their craft in two
basic genres (personal and academic). The teaching of
Spanish grammar and the importance of nurfuring individ-
ual strengths and inferests in an inclusive sefting are an
integral part of the course. Prerequisite: EDUC 560
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The Social Worlds of Childhood

EDUC 800 : 3 credits (F)

This course is designed as a forum for thinking about what
it means to care for children at the beginning of the 21st
century. Consideration will be given fo how issues such as
poverty, changing family sfructures, substance abuse, com-
munity violence, and HIV/AIDS affect children, teachers,
and the curriculum. Students will critically examine the tra-
ditional knowledge base of childhood education and child
development—and explore aliernative lenses for viewing
children. Histor\/, literature, phi|osophy, and feminist Theor\/
will be used to reflect upon taken-for-granted assumptions
about childhood. Students will learn how reading, writing,
and inferprefing narrative can become an invaluable
source for understanding themselves and the children

in their care. Prerequisite: EDUC 500 or EDUC 501

or permission of instructor.

The World of the Infant: The First Year of Life

EDUC 801 : 3 credits (F)

This course is about infants, families, and the first year

of life. The primary goal of the course is for students fo infer-
nalize a solid and accessible grasp of infant development
across individual differences and contexts. There will be a
strong emphasis on using theory to facilitate one’s under-
standing and development and fo articulate a point of view
about these extraordinary first months. Research, theory, and
our own observations of infants both during and outside of
class will be brought together to understand the cognitive,
perceptuo|, sensorimotor movement, and social-emotional
changes which occur through inferaction with the world.
We attend fo the specific contributions of familial and cultur-
al contexts, as well as the contributions of infants them-
selves, as we strive fo achieve a fair balance between the
"expected” global shiffs in development and the profound
individual differences that each human being presents. This
is not a "how fo" course. Rather, the course provides
knowledge of the basic developmental systems that can be
seen in developing children with a range of abilities and
disabilities. Students work on articulating their knowledge
of development and of new findings in the field, and they
practice communicating such knowledge clearly o fami-
lies. The course is organized around a semesterlong study
of an individual infant in o family. This study, along with
ongoing electronic journal discussions, provides an oppor-
tunity for a rich integration of deve|opmemo| Theory with

real babies. Prerequisite: EDUC 500 or EDUC 800.

The World of Toddlers and Twos: The Second and

Third Years of Life

EDUC 802 : 3 credits (S)

This course offers o developmental inferactional view of tod-
dlers, two-yearolds, and their families. The primary goal
of the course is for students to internalize a solid and
accessible grasp of development in the second and third
years of life, and across individual differences and contexts.
Students examine how separation-individuation, attachment,

and mutual recognition are achieved, through a focus on
the inferactive affective and cognitive contributions of tod-
dlers and caregivers. Research, theory, and student obser-
vations will be utilized 1o better understand the foddler's
developing symbolization and language; changes in motor
and movement patterns; and socialemotional aspects of
development, such as play, peer relationships, and the
range of toddler conflicts and fears. The class members
aftempt fo reconceptualize traditional theories in light of the
real issues faced by foddlers today in the confext of the
wide range of family structures, group care settings, and
cultures, subcultures, and degrees of ability/disability. A
great deal of affention is paid fo the specific contributions
of familial and cultural contexts as well as the contributions
of toddlers themselves. Students strive to achieve a fair bal-
ance between the “expected” global shifts in development
and the profound individual differences that each human
being presents. The course is organized around a devel
opmental history of a toddler or a two-year old in the con-
fext of his or her family and often a group setting. This
study, along with ongoing electronic journal discussions,
provides rich opportunities for students fo integrate their
knowledge of developmental theory with real toddlers and
twos and fo practice articulating their knowledge with peers

and families. Prerequisite: EDUC 500 or EDUC 800.

Developmental Variations

EDUC 803 : 2 credits (A)

This course is designed fo increase participants” aware-
ness and understanding of the educational, social, cultur-
al, and developmental implications of disability. A range
of specific disabilities will be discussed, with an emphasis
on their impact on typical developmental expectations and
educational progress. One of the main objectives of the
course is fo prepare all teachers to recognize, compre-
hend, accept, and meet the needs of students with disabil-
ities who are in their classrooms. Within this context, they
will examine their legal and ethical responsibilities and the
ways in which educators need fo collaborate in inclusive
and regular settings to maximize the learning of all chil
dren. Prerequisite: EDUC 500 or EDUC 501 or

EDUC 800 or permission of instructor.

Developmental Variations II: Emotional and

Behavioral Issues

EDUC 805 : 2 credits (S)

This course focuses on understanding, teaching, and meet-
ing the needs of children with severe leaming and behav-
ioral disorders in a variety of public and private school sef-
fings. Principles of child development and differing con-
cepts of emotional disturbance are applied fo increase
understanding and improve educational planning for indi-
vidual students in general or special education classrooms
and community settings. The course is practically focused
and includes observation and analysis of children’s behav-
ior, practice in carrying out the functional behavioral
assessment and behavior infervention plan, and exploration



of a wide range of infervention and support strategies.
Students have an opportunity fo focus an in-depth study in
an area of inferest related to meeting needs of children
with emotional and behavioral disorders. Prerequisites:

EDUC 500 or EDUC 501 or EDUC 800; EDUC 803.

Communication Disorders in School-Age Children

EDUC 807 : 2 credits (F, S, S2)

This course is designed fo deepen graduate students’
understanding of language development, diversity, and
disorders, and to examine aspects of atypical language
acquisition and development in monolingual and muliilin-
gual children. Using current brain research, this course will
explore neurological development and ifs relationship to
language functioning. Parficipants will explore the impact
of language delay and disorder on academic perform-
ance and social and emotional interactions. In addition,
students will learn to use the information gathered from for
mal and informal assessments to develop insfruction that
enhances leamers’ strengths and supports their needs.
Throughout the course, students will consider how collabo-
rations with other professionals can support leamers with
language,/communication disorders. Prerequisifes:

EDUC 505; or EDUC 561 and EDUC 870.

The Study of Children in Diverse and Inclusive
Educational Settings through Observation and Recording
EDUC 808 : 3 credits (F, S)

Students learn 1o use a variety of observational approach-
es and recording fechniques as basic assessment fools fo
increase their understanding of and skill in planning for
children who are developing normally, as well as children
with disabilities and special needs. Through observing
cognitive functioning (sfage and style), socialemotional
behaviors, motor ability, and the interplay between the
individual child and the group, as well as between the
individual child and adults, students become aware of
how specific behaviors yield insight into the overall life of
the child. Students will use their observations to reflect on
possible curriculum and classroom adaptations that would
allow the children to build on their strengths and better
meet their challenges. An additional goal is to help stu-
denfs, as participant observers, to develop greater sensifiv-
ity fo their own feelings and interactions with children, and
to consider how these affect the selection, omission, and
interpretation of observable data. Emphasis is placed on a
growing sensitivity fo what is “subjective” and what
affempts fo be “objective” observation. Each student con-
ducts an in-depth study of a child. Prerequisite:

EDUC 500 or EDUC 800 or permission of instructor.

The Study of Children in Diverse and Inclusive
Educational Settings through Observation and
Recording with a Focus on the Upper Elementary and
Middle School Child

EDUC 809 : 3 credits (F)

This course aims fo increase students’ awareness of indi-

vidual differences, the meaning of specific and long-term
behavior, and implications for learning. Observations of
children focus on cognitive styles, socialemotional behav-
iors, gender identification, cultural variation, and position
in the group. Children with special needs and disabilities
in mainstreamed groups or in special classes are also
examined. As participantobservers, students develop
greater sensitivity fo their feelings about and inferactions
with typical and children with special needs. Prerequisite:

EDUC 501 or EDUC 800 or permission of instructor.

Seminar in Museum Education Il

EDUC 815 : 2 credifs (S)

This course is a confinuation of Seminar in Museum
Education I. Students study the people who comprise
museums: the staff, audiences, and communities. Through
readings, visits to museums, discussions with staff, and
invesfigations in their museum infemship settings, students
consider the mission, organizational structure, and staff
roles in museums and explore current museum-related
issues including collections, governance, funding, profes-
sionalism, and technology. Emphasis is placed on working
more sensifively with, and broadening, museum audi-
ences, with attention fo issues of culture, language, socio-
economic status, and educational level. Students study the
characteristics and needs of particular audiences: adoles:
cents, adults, families, and visitors with a range of disabili-
fies. To develop their professional skills, students prepare
an audience study project and write a grant proposal.
Throughout the semester students engage in online conver-
sations and use Internet resources related to course issues.
Prerequisite: EDUC 533. For matriculated Museum

Education students or by permission of program director.

Group Processes for Child Life Students

EDUC 820 : 1 credit (S2)

The purpose of this course is fo increase students” appreci-
afion of, knowledge about, and skill in using groupwork
as a psychosocial modality. This course introduces Child
Life specialists fo the theoretical concepts and fundamental
skills that form the foundations of groupwork as an aca-
demic field and a psychosocial practice. Prerequisite:

EDUC 500.

Child Life in the Healthcare Setting: A Family-Centered
Care Approach

EDUC 821 : 3 credits (F)

When facing acute and chronic illness, today’s infants,
children, and adolescents pose a unique challenge o
healthcare professionals. This course provides an overview
of the theory, practice, and programming of the Child Life
profession with an emphasis on family-centered care. This
course is designed for, but not limited to, students interest-
ed in a career as a Child Life specialist. A developmental
perspecfive is used to examine the child’s perception and
understanding of hospitalization and related healthcare
experiences within the context of diverse culfures. Through
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carefully sequenced didactic and clinical components,
case studies, small group discussions, guest speakers, clin-
ical observations, and assignments, students are exposed
fo the competencies of the Child Life specialist as devel-
oped by the Child Life Council. Appropriate inferventions
and practical strategies designed to mitigate the painful,
invasive, and frightening aspects of medical treatment are

covered. Prerequisite: EDUC 500.

Children with Special Healthcare Needs: In the Hospital,
at Home, and in School

EDUC 822 : 3 credits (S)

This course will explore the personal, educational, social,
and familial dimensions of childhood health conditions,
including a focus on the educational law and how it
applies to children with special healthcare needs.
Children with severe or chronic illnesses often spend more
fime in school and af home than in the hospital. We will
address the impact of these fransitions on cognitive,
social, and emotional development. This course will
address the ways in which workers in healthcare, school,
and community seffings can help the children themselves,
their siblings, and their peers adapt successfully to the
stressors they all encounter. Prerequisite: EDUC 821.

Play Therapy

EDUC 823 : | credit (F, S)

Students explore the use of play in therapy with children of
different ages and degrees of pathology, clarifying the
role of the therapist in collaboration with the teacher.
Students consider the different meanings of play, including
play as communication, as a means of mastery, and as a
symbolic process. Students analyze play sequences and
their implications for understanding interpsychic processes.

Prerequisite: EDUC 803.

Medical Aspects of lllness: A Child Life Perspective

EDUC 826 : 3 credits (F)

This course provides students with an understanding of the
development of a wide range of medical conditions which
most frequently affect children and youth. Fundamental to
understanding disability and illness is the necessity of hav-
ing knowledge about the physical, neurclogical, and
chemical roots of medical conditions which are alternately
congenital, acquired, or genetic in their origin. Studenfs
will be infroduced to research findings and standard prac-
fices of medical interventions and preparations for condi-

tions highlighted in the course. Prerequisite: EDUC 500.

Weaving Creative Arts Modalities into Child Life Practice
EDUC 827 : 3 credits (F)

The therapeutic uses of play and creative arts modalifies
are at the heart of Child life practice. In this course, stu-
dents explore the use of a wide range of specific arts and
play modadlities to address the psychosocial needs of chil
dren, adolescents, and families in healthcare environments.
Students engage actively in experiential processes, lectures,
and clinical case discussions fo develop skills and knowl-

edge related to developmentally grounded creative arts

inferventions. Prerequisites: EDUC 821 and EDUC 822.

Loss in Children’s Lives: Implications for Schools,
Hospitals, and Home

EDUC 828 : 3 credits (S)

A developmental perspective is utilized to examine the
child’s perception and understanding of levels of loss out-
side the walls of a healthcare setting. Topics to be
addressed include separation and divorce, adoption,
foster care, hospitalization and/or death of a parent, and
domestic and media-induced violence. The essential roles
of the Child life specialist, healthcare provider, and family
members will be discussed, underscoring the transdiscipli-
nary collaboration which must exist between these care-

givers. Prerequisite: EDUC 500.

Therapeutic Play Techniques for Child Life Specialists
EDUC 829 : 3 credits (F)

Students will explore the meanings and purposes of play
and how play develops as a child develops. Various theo-
ries of play therapy will be infroduced and the roles of
Child life specialist and play therapist will be delineated.
Students will learn how Child Life specialists can create the
optimal environment to encourage leaming, development,
and healing through play in hospitals and other healthcare
seftings. The course also covers directive and nondirective
therapeutic play techniques for use in playrooms, clinical
seffings, and at the bedside, both with the individual child
and with groups. Prerequisife: EDUC 500.

The Neonatal Intensive Care Unit (NICU): An Introduction
to Supporting Infants and Families and Working with the
Healthcare Team

EDUC 831 : 1 credit (S1)

The NICU is a specialized care nursery for premature and
fulerm babies who are sick. The staff's goal is to help the
babies grow and become healthy enough to go home.
This course will infroduce students to understanding this cul-
turally diverse setting and how to respectfully engage in a
hierarchical medical community. Gelting acquainted with
the equipment, the environment, and the medical terminol-
ogy will be included. Lleaming about the physical, devel-
opmental, and neurological growth of these infants and
how to support their development will be primary foci of
the course. During the course we will discuss how
research has proven that by providing developmentally
supportive, family-centered care, and encouraging parents
fo become actively involved with their babies, the NICU
will promote better medical outcomes for these tiny new-
borns. We will also explore collaboration with the health-
care feam and the various cultures within the NICU: an
introduction to drug and alcohol prenatal exposure; and
other variables that impact the growth of the newbom. A
greater understanding of how parents feel when they
experience deep loss, and how to approach parents dur-
ing very difficult times, will be addressed, as well as
bereavement issues during and after the death of an



infant. Child Life services such as how fo involve parents
in the care of their newborns; sibling visitation and sup-
port; the use of creative arts; the development of child-
friendly spaces for siblings, family-riendly waiting areas,
parent support groups, bereavement interventions, and
family resource centers; and the creation of family adviso-

ry boards will be discussed. Prerequisite: EDUC 500 or

permission of insiructor or program direcior.

Practicum in Teaching Science |

EDUC 850 : 3 credits (F)

This Kerlin Science Institute course is the first of a three-part
practicum in teaching science, which builds on the content
knowledge developed in NSCI 500: Topics in Science.
Teachers are coached fo introduce and improve their sci-
ence teaching. Seminar sessions cultivate an “extended
inquiries” model of teaching science that encourages
learners fo construct meaning of phenomena. Prerequisite:

NSCI 500. For Kerlin Science Institute fellows only.

Practicum in Teaching Science I

EDUC 851 : 3 credits (S)

This Kerlin Science Insfitute course is the second of a three-
part practicum in feaching science. Teachers are coached
fo infroduce and improve their science teaching. Seminar

sessions culfivate an “"extended inquiries” model of teach-

ing science that encourages learners fo construct meaning
of phenomena. Prerequisites: NSCI 500 and EDUC 850.

For Kerlin Science Institute fellows only.

Practicum in Teaching Science |l

EDUC 852 : 3 credits (S1)

This Kerlin Science Insfitute course is the third of a three-
part practicum in feaching science. Teachers are coached
fo infroduce and improve their science teaching. Seminar
sessions culfivate an “"extended inquiries” model of teach-
ing science that encourages learners to construct meaning
of phenomena. Prerequisifes: NSCI 500, EDUC 850,
and EDUC 851. For Kerlin Science Institute fellows only.

Reading and Writing Problems of Children and Youth
with Special Needs

EDUC 860 : 3 credits (F, S)

This course presents theorefical and practical information
for teachers working with children with reading, wrifing,
and language problems. Students learn about the read-
ing/writing process within a developmental framework
and apply the diagnostic and remedial techniques present-
ed in class to the central assignment of the course: clinical
feaching in onefoone inferactions with a child or youth for

12 to 15 sessions. Prerequisites: EDUC 505, EDUC 563
or EDUC 567 or EDUC 568.

Formal Testing: Observation and Assessment

EDUC 862 : 3 credits (F, S1, S2)

The main goal of this course is to familiarize teachers with
the process of formal educational and psychoeducational
assessment of children with reading, language, and leamn-

ing difficulties. Students will develop an understanding of the
appropriate use, value, and limitations of monolingual and
bilingual formal tests, and they will leamn to evaluate testing
instruments and inferpret different types of scores. Students
will broaden their abilities to incorporate information from
diagnostic reports info their feaching. legal and ethical con-
siderations and the history of intelligence testing will be
explored. Confroversies surrounding formal tesfing, including
questions related fo multicultural assessment, will be

oddressed throughout the course. Prerequisite: EDUC 860.

Collaborative Teaching and Differentiated Instruction for
Children with Learning Problems

EDUC 863 : 3 credifs (F, S)

This advanced course combines theory and practice
through supervised, infensive work with groups and indi-
vidual children from diverse cultural and linguistic back-
grounds who have learning problems. The course will also
provide opportunities fo develop and apply sirategies for
collaborative team teaching. Emphasis is on the integra-
fion of knowledge of child development, developmental
variations, and cultural and linguistic diversity as a basis
for the assessment, planning, and implementation of differ-
enfiated instruction.

Students who fulfill their supervised fieldwork experience
through student teaching must take this course. Those sfu-
dents who already hold general education certification
and who fulfilled their supervised fieldwork experience in
a special education seffing must also take this course. All
other students must take EDUC 873 during the summer
term to fulfill additional fieldwork requirements and are not
eligible to take this course. Prerequisites: EDUC 860 and
Supervised Fieldwork,/Student Teaching/Advisement..

Children’s Literature for Grades 3 - 6

EDUC 865 : 1 credit (Jan)

This course serves as an infroduction o some of the impor-
tant ideas involved in selecting and using literature appro-
priate fo children in grades 3 — 6. The funcfion and mean-
ing of “story” and/or "narrative” in oral tradition and wrir
fen literature are organizing concepts in this course.
Students will participate in discussion and workshop activi-
fies and use their own responses, criteria from the field of
literary criticism, and principles of child development to
discuss ways of deepening children’s connections with lit-

erature. Prerequisite: EDUC 564.

A Developmental Interaction Approach to Teaching
Geography in the Upper-Elementary Grades

EDUC 866 : 1 credit (S)

This course will focus on the role of language and experi-
ence in learning geography and how geography and
map skills support social studies. Through acfive learning
experiences, students will come o a deeper understanding
of the underlying geographic concepts and vocabulary
that are central fo the course. Specific reference will be
made fo how the active and concrete feaching techniques
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used in the course, many of which were first developed by
Lucy Sprague Mifchell, can foster learning among a wide
range of learners. Dialogues that incorporate the vocabu-
lary of geography will occur as students actively engage
in ferrain building and map making; specific reference will
also be made to the value of such experiences in promot-
ing both conceptual and vocabulary development among
students who are English Language learners. Prerequisite:

EDUC 510 or EDUC 514.

The Teacher’s Role in the Development of Reading
Comprehension: Strategic Teaching (Grades K — 6)

EDUC 867 : 1 credit (S1, S2)

This course will enable teachers to extend their theoretical
and practical understanding of the ways to support chil
dren’s reading comprehension in kindergarten through
grade 6. Using theoretical frameworks, students will inves-
figate comprehension skills and strategies by identifying
and mafching the demands of text with the multiple needs
of emergent to fluent readers. Students will develop com-
petencies in current literacy practices such as Inferactive
Read Aloud, Think Aloud, Guided Reading, and
Questioning the Author. In addition, they will analyze the
ways in which teaching reading comprehension strafegies
empowers children fo be independent readers. Teachers will
be able to use the sirategies demonstrated in this course
with all leamers, including English Language learners and
children with special needs. Prerequisite: EDUC 563 or
EDUC 567 or EDUC 568 or permission of instructor.

Current Topics in Reading and Writing Difficulties in
Multicultural Classrooms: Approaches to Decoding

EDUC 868 : 2 credits (F, S)

This is an advanced course for students interested in
expanding their knowledge of current issues in the field of
reading. The course deals with confent that is current in

the field. Prerequisite: EDUC 860.

Early Language and Literacy in Sociocultural Contexts:
Supporting Development and Adapting for Disability
EDUC 869 : 2 credits (F, S)

This course examines communication, language, and liter-
acy as they emerge in infancy through early childhood
[birth = 8). Special attention will be given fo the infegrated
nature of learning in these early years, encompassing
social, physical, emotional, and cognitive growth.
Language socialization, communicative competence, and
literacy are seen as expressions of sociocultural learning.
Students will learn about similarities and variations in the
linguistic and discourse traditions of different cultural
groups, as well as the developmental pathway for children
learning two or more languages. Throughout the course
students will be infroduced to communication disorders
and other disabiliies of the early years that affect lan-
guage and literacy leaming. Students will assess language
and literacy development and plan activities appropriate
for different early childhood settings. Specific practices will
be identified to enhance the experience of young children

who are English language leamers. Modifications and
adaptations fo support the learing of children with dis-
abilities will be explored. Prerequisite: EDUC 500 or
EDUC 800; pre- or corequisite: EDUC 505.

The Teaching of English as a Second Language

EDUC 870 : 2 credits (S)

After a review of second language acquisition theories, this
course will address the teaching of reading, writing, and
confent areas through a second language. Students will
examine how children leam fo read and write in the first lan-
guage and what the differences and similarities are when
they read and write in a second language. The focus will
be on the methodology of feaching a second language,
appropriate second language materials, effective class
organization for a second-language classroom, and lesson
planning that involves all of these components, including
assessment. One of the requirements of this course is individ-
ual work with secondlanguage learners. Prerequisites:

EDUC 537 and EDUC 561 or permission of instructor.

Writing Case/Progress Reports

EDUC 871 : 1 credit (F, S)

This course, faken during the year of supervised fieldwork,
prepares studenfs to interpret case studies written by
experts in diverse fields; systematically assess and record
children’s behaviors using formal and informal assessment
fools; develop educational case studies of individual chil-
dren with whom they are working; identify a range of
developmental variations in the development of reading,
writing, and language acquisition; develop pedagogically
sound literacy curriculum that meets the needs identified in
these case studies; and share findings recorded in these
case studies with parents, colleagues, administrators, and

children. Corequisite: EDUC 941 or EDUC 942.

Summer Practicum in Clinical Teaching of Monolingual
and Bilingual Children and Youth with Learning
Disabilities and Reading Problems

EDUC 873 : 3 credits (S2)

This practicum is designed for students in the Childhood and
Middle School Special Education programs who are work-
ing feachers or assistant teachers and have already partici-
pated in supervised fieldwork but need this summer experi-
ence fo fulfill odditional fieldwork requirements. This course
meets twice a week and infegrates theory and practice
through direct, supervised infensive work with a diverse
group of leamers, including those at risk of failure in general
or special education programs. The practicum emphasizes
review and application of theorefical materials and current
research in the design and implementation of differentiated
insfruction based on individual leaming profiles. In addition
fo class time, participants in this practicum will work five full
days a week for the month of July in a classroom with stu-
dents exhibiting varying leaming siyles. Prerequisites:

EDUC 803; EDUC 860; Supervised Fieldwork,/ Student
Teaching,/Advisement; pre- or corequisite: EDUC 862.



Insights from Occupational Therapy:

Understanding Children’s Sensory-Motor Development
EDUC 880 : 1 credit (F, S)

This course will infroduce students to several neurobiologi-
cal frames of reference, including sensory integration.
Emphasis will be on learning principles that can guide
daily care and infervention for young children. The course
will, in five sessions, go from neurobiclogical theory, to
processing theory, to sensory integration theory, fo analysis
of behavior and activity, to practical applications of the
above. It will include concepts of sensory folerance, self-
regulafion, behavioral organization, and motor planning.
Students will be assisted in developing skills in task and
behavioral analysis to support young children’s neurobio-
logical development. Pre- or corequisite: EDUC 892.

Practicum in Developmental Assessment of Infants

and Toddlers

EDUC 891 : 3 credits (S)

This practicum prepares students fo assess and support fam-
lies with very young children across a wide developmental
range, including those with developmental delays. Taking @
relationship-based developmental approach to the observa-
tion and assessment of infant/toddler behavior, students
will use the assessment process o provide a close look af
development within each of the developmental domains.
Students will be frained in a collaborative approach with
families, leaming to support families throughout the assess-
ment process, focusing on the srengths and challenges o
the child’s development. Students come to undersfand the
young child within the socioculiural context of his/her fami-
ly. Families with a range of cultural, economic, and racial
backgrounds participate in the assessment process of the
course. The course requires students to make a play-based
developmental assessment, including observations of the
child and dialogue with families in the child’s home. In
class, students leam to administer The Bayley Scales of
Development. They also meet with the family to discuss the
assessment process. Various video, audio, and computer-
based technologies enhance the student's learning.
Prerequisites: EDUC 801 and EDUC 802.

Developmental Systems I: Connecting Research in Early
Development to Practice in Early Childhood Education
EDUC 892 : 2 credits (F)

This course is designed to deepen a student's undersfanding
of the processes of development and developmental varia-
fions in infancy and early childhood. By considering current
research from neuroscience, psychology, and the social sci-
ences, students will develop an appreciafion of the complex
inferactions between early brain development and the social
environment. Students will identify forces that impact typical
development and the range and variety of developmental
pathways within different cultural and environmental con-
fexts. Students will develop their understanding of the char-
acferisfics, efiology, and developmental variations of specific
disabilities that occur in young children and the implica-
fions of these differences for development and leaming.

Students will consider and crifically analyze the theoretical,
practical, and research foundations of different intervention
approaches in early childhood education. Prerequisite:

EDUC 500 or EDUC 800; corequisite EDUC 894

Developmental Systems II: Approaches

to Early Childhood Assessment

EDUC 893 : 2 credifs (S)

This course infroduces and explores informal and formal
assessment practices for young children. Students will leamn
about various ways of observing, collecting, documenting,
and analyzing children’s’ work and leaming experiences in
a variety of setfings. Students will also become familiar with
formal and informal assessment procedures and ferminolo-
gy, sfandardized festing, and strategies for fest selection,
fo ensure results that are valid and unbiased. Students will
also examine legal, ethical, culturally responsive, and pro-
fessional considerations of assessment. Students will be
given practical experience in the preparation and adminis-
fration of different forms of assessment, including the con-
struction of simple performance assessments. Critical atten-
tion will be given fo careful interprefation and utilization of
assessment data in developing meaningful curriculum and
educational plans for individual children. Culturally respon-
sive approaches fo assessment and involving the family
with the assessment process will also be addressed.

Prerequisites: EDUC 892 or EDUC 894.

Early Childhood Practicum I: Observing a Child through
Family/Cultural Contexts

EDUC 894 : 2 credits (F)

Early Childhood Practicum | and Il is a yearlong course
that provides graduate students in the Early Childhood
Special and General Education programs the opportunity
fo integrate theorefical knowledge with guided practical
experience as they work individually with a child and the
child’s family. Early Childhood Practicum | addresses two
areas of study that are fundamental for early childhood
professionals: 1) observation as the basis of early child-
hood assessment and 2] culturally responsive, family-based
practice. The overarching goal of the course is that stu-
dents become reflective feacher/practitioners, developing
a deeper awareness of themselves and of the life experi-
ence of the children and families with whom they work.
During Early Childhood Practicum |, students leam tfo
observe and record children’s behavior in a variety of set-
fings: home, school, and community. Through regular inter-
actions with a child, students consfruct a full, respeciful
and increasingly complex understanding of the child, as
he/she exists in his/her family, culture, and community,
with special emphasis on the strengths of the child and
his/her social environment. Based on analysis and synthe-
sis of their observations, students will develop and present
a thorough, defailed, and respeciful study of a child that
will inform their work with the child during the second
semester. Through discussion, course readings, and analy-
sis of observations, students develop greater awareness of
their own perspectives and beliefs and the ways their per
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sonal experiences affect what they notice and how they
inferpret their observations of children and families.
Students will also begin to integrate information on adult
development, family systems theory, and cultural /linguistic
diversity as a basis for developing relationships with the
child’s family. Prerequisites: EDUC 500 or EDUC 800,
EDUC 803; corequisite: EDUC 892 (with the exception of

students in the Infancy programs).

Early Childhood Practicum II: Collaboration with Families
and Colleagues about the Cycle of Assessment, Planning,
and Instruction

EDUC 895 : 2 credits (S)

This course completes a yearlong sequence of work with a
child and the child's family. The focus in the second semes-
fer is twofold: 1) developing a responsive collaboration
with the family about the child’s learing and development
and 2) analyzing the graduate student’s own interactions
and instructional strategies with the child. Through conver
sations with the family, students will learn about the family’s
view of the child. Students will engage in a variety of infor-
mal assessment practices designed for the needs of their
study child. Based on their growing understanding of the
child and the child's inferests and developmental needs, stu-
dents will design and implement interactions, activities, or
instructional sfrategies during scheduled meetings with the
child. Students will develop their ability to record and moni-
for the child’s learning in short weekly progress notes, and
will plan their future work through reflections on their own
actions and the responses of the child. Students will leamn
fo analyze the environment, fask, child's characteristics and
inferests, instructional approaches, and their own responses
in order to more fully support the child’s development and
learning. Students will work with families fo joinfly plan
IEP/IFSP or other goals. Prerequisite: EDUC 894.

Teaching Literacy Supervised Fieldwork/Student
Teaching/Advisement

EDUC 941 : 12 credits/6 credits per semester (F, S)
Fieldwork in an appropriate seffing with supervision and
advisement. Students in advisement participate in weekly
small-group conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice. Pre- or corequisite: EDUC 860.

Childhood General Education and Teaching Literacy
Supervised Fieldwork/Student Teaching/Advisement
EDUC 942 : 12 credits/6 credits per semester (F, S)
Fieldwork in an appropriate seffing with supervision and
advisement. Students in advisement participate in weekly
small-group conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice. Pre- or corequisite: EDUC 860.

Curriculum and Instruction Supervised Fieldwork/Student
Teaching/Advisement

EDUC 946 : 12 credits/é per semester (F, S)

Fieldwork in an appropriate setting with supervision and
advisement. Students in advisement participate in weekly
small-group conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and pracfice.

Clinical Experiences and Supervised Fieldwork | and II:
Children in Healthcare Settings

EDUC 950 : 12 credits/6 credits per semester (F, S)
Fieldwork in an appropriate setting with supervision and
advisement (600 hours). Students in advisement partici-
pate in weekly smallgroup conferences with their advisor.
These seminars include the exchange and analysis of
ongoing professional experiences and provide a forum for
infegrating theory and practice.

Infant and Family Development and Early Intervention
and Early Childhood Special Education Supervised
Fieldwork/Student Teaching/Advisement

EDUC 953 : 6 credits/1 semester (F, S)

Fieldwork in an appropriate seffing with supervision and
advisement. Students in advisement participate in weekly
small-group conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and pracfice.

Infant and Family Development and Early Intervention
Supervised Fieldwork/Student Teaching/Advisement
EDUC 954 : 12 credits/é credits per semester (F, S)
Fieldwork in an appropriate seffing with supervision and
advisement. Students in advisement participate in weekly
smallgroup conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and pracfice.

Early Childhood General Education Supervised
Fieldwork/Student Teaching/Advisement

EDUC 955 : 12 credits/6 credits per semester (F, S)
Fieldwork in an appropriate seffing with supervision and
advisement. Students in advisement participate in weekly
small-group conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and pracfice.

Childhood General Education Supervised Fieldwork/
Student Teaching/Advisement

EDUC 956 : 12 credits/é credits per semester (F, S)
Fieldwork in an appropriate setting with supervision and
advisement. Students in advisement participate in weekly
small-group conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-



al experiences and provide a forum for integrating theory
and practice.

Middle School General Education Supervised Fieldwork/
Student Teaching/Advisement

EDUC 957 : 12 credits/6 credits per semester (F, S)
Fieldwork in an appropriate sefting with supervision and
advisement. Students in advisement participate in weekly
smallgroup conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

Early Childhood and Childhood General Education
Supervised Fieldwork/Student Teaching/Advisement
EDUC 958 : 12 credits/6 credits per semester (F, S)
Fieldwork in an appropriate sefting with supervision and
advisement. Students in advisement participate in weekly
smallgroup conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

Dual Language/Bilingual Early Childhood General
Education Supervised Fieldwork/Student Teaching/
Advisement

EDUC 960 : 12 credits/6 credits per semester (F, S)
Fieldwork in an appropriate sefting with supervision and
advisement. Students in advisement participate in weekly
smallgroup conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

Dual Language/Bilingual Childhood General Education
Supervised Fieldwork/Student Teaching/Advisement
EDUC 961 : 12 credits/6 credits per semester (F, S)
Fieldwork in an appropriate sefting with supervision and
advisement. Students in advisement participate in weekly
smallgroup conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

Dual Language/Bilingual Middle School General
Education Supervised Fieldwork/Student Teaching/
Advisement

EDUC 962 : 12 credits/6 credits per semester (F, S)
Fieldwork in an appropriate sefting with supervision and
advisement. Students in advisement participate in weekly
smallgroup conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrafing theory
and practice.

Early Childhood Special and General Education
Supervised Fieldwork/Student Teaching/Advisement
EDUC 963 : 12 credits/6 credits per semester (F, S)

Fieldwork in an appropriate seffing with supervision and
advisement. Students in advisement participate in weekly
smallgroup conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

Childhood Special and General Education Supervised
Fieldwork/Student Teaching/Advisement

EDUC 964 : 12 credits/6 credits per semester (F, S)
Fieldwork in an appropriate sefting with supervision and
advisement. Students in advisement participate in weekly
smallgroup conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

Middle School Special and General Education Supervised
Fieldwork/Student Teaching/Advisement

EDUC 965 : 12 credits/6 credits per semester (F, S)
Fieldwork in an appropriate sefting with supervision and
advisement. Students in advisement participate in weekly
small-group conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

Dual Language/Bilingual Early Childhood Special and
General Education Supervised Fieldwork/Student
Teaching/Advisement

EDUC 966 : 12 credits/6 credits per semester (F, S)
Fieldwork in an appropriate sefting with supervision and
advisement. Students in advisement participate in weekly
small-group conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

Dual Language/Bilingual Childhood Special and General
Education Supervised Fieldwork/Student Teaching/
Advisement

EDUC 967 : 12 credits/6 credits per semester (F, S)
Fieldwork in an appropriate sefting with supervision and
advisement. Students in advisement participate in weekly
smallgroup conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

Dual Language/Bilingual Middle School Special and
General Education Supervised Fieldwork/Student
Teaching/Advisement

EDUC 968 : 12 credits/6 credits per semester (F, S)
Fieldwork in an appropriate sefting with supervision and
advisement. Students in advisement participate in weekly small
group conferences with their advisor. These seminars include
the exchange and analysis of ongoing professional experi-
ences and provide a forum for infegrating theory and practice.
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Early Childhood Special Education Supervised Fieldwork/
Student Teaching/Advisement

EDUC 970 : 6 credits/1 semester (F, S)

Fieldwork in an appropriate seffing with supervision and
advisement. Students in advisement participate in weekly
small-group conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

Childhood Special Education Supervised Fieldwork/
Student Teaching/Advisement

EDUC 971 : 6 credits/1 semester (F, S)

Fieldwork in an appropriate seffing with supervision and
advisement. Students in advisement participate in weekly
small-group conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

Middle School Special Education Supervised Fieldwork/
Student Teaching/Advisement

EDUC 972 : 6 credits/1 semester (F, S)

Fieldwork in an appropriate seffing with supervision and
advisement. Students in advisement participate in weekly
small-group conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

Dual Language/Bilingual Early Childhood Special Education
Supervised Fieldwork/Student Teaching/Advisement
EDUC 973 : 6 credits/1 semester (F, S)

Fieldwork in an appropriate seffing with supervision and
advisement. Students in advisement participate in weekly
small-group conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

Dual Language/Bilingual Childhood Special Education
Supervised Fieldwork/Student Teaching/Advisement
EDUC 974 : 6 credits/ 1 semester (F, S)

Fieldwork in an appropriate seffing with supervision and
advisement. Students in advisement participate in weekly
small-group conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

Dual Language/Bilingual Middle School Special
Education Supervised Fieldwork/Student Teaching/
Advisement

EDUC 975 : 6 credits/1 semester (F, S)

Fieldwork in an appropriate seffing with supervision and
advisement. Students in advisement parficipate in weekly small
group conferences with their advisor. These seminars include
the exchange and analysis of ongoing professional experi-
ences and provide a forum for infegrating theory and practice.

Childhood General and Museum Education Supervised
Fieldwork/Student Teaching/Museum Internship/
Advisement

EDUC 980 : 12 credits/6 credits per semester (F, S)
Fieldwork in an appropriate sefting with supervision and
advisement. Students in advisement participate in weekly
small-group conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

Middle School General and Museum Education
Supervised Fieldwork/Student Teaching/Museum
Internship/Advisement

EDUC 981 : 12 credits/6 credits per semester (F, S)
Fieldwork in an appropriate seffing with supervision and
advisement. Students in advisement participate in weekly
small-group conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

Museum Education Supervised Fieldwork/Student
Teaching/Museum Internship/Advisement

EDUC 982 : 12 credits/6 credits per semester (F, S)
Fieldwork in an appropriate seffing with supervision and
advisement. Students in advisement participate in weekly
small-group conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

Extended Field Experiences with Diverse Learners

(for students completing fieldwork as student teachers)
EDUC 990 : O credits (F, S)

Taken during the supervised fieldwork/advisement year.

Integrative Seminar in High Needs Educational Settings:
Extended Field Experiences (for students completing field-
work as working teachers, interns, or assistants)

EDUC 991 : 1 credit (S, ST, S2)

This course provides working teachers, inferns, and assis-
fant teachers the opporfunity to meef the New York State
regulations for certification affer they have completed
supervised fieldwork in one or more grade levels.
Depending on the age-band level of their cerfification, stu-
denfs must also work directly with children with disabilities
and English language leamers in another grade level in
an urban public school sefting. Through this course, stu-
dents will be placed in appropriate educational seftings
(usually in the momings) and participate in a series of five
affernoon seminars about their classroom experiences.

Summer Supervised Fieldwork/Advisement for Early
Childhood Special Education Working Teachers and
Assistant Teachers

EDUC 992 : 3 credits (S2)

This course is designed for students in the Early Childhood



Special Education certification programs who are working
feachers or assistant teachers. lts purpose is to give sfu-
denfs a supervised teaching experience within the range
of ages, seffings, and student characteristics required by
New York State that cannot be met through their full-ime
feaching positions. During July, students are placed in an
appropriate site for four weeks, five days per week.
Advisors visit them in their sites and meef with students
individually. There are weekly conference groups with stu-
dents and advisors that will include the exchange and
analysis of ongoing professional experiences and provide
a forum for infegrating theory and practice.

Studies in Education Supervised Fieldwork/Student
Teaching/Advisement

GSTD 960 : 12 credits/é per semester (F, S)

Fieldwork in an appropriate sefting with supervision and
advisement. Students in advisement participate in weekly
smallgroup conferences with their advisor. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice.

American Sign Language: Module One

LANG 760 : 1 credit (S2)

This course offers an infroductory immersion approach to
American Sign language in communication with deaf per-
sons. ASL may also be explored as an alternate means of
communication with hearing children with language disor-
ders who may be delayed in acquiring spoken English.
Sessions will focus on aspects of deaf culture and the vital-
ity and rich potential of American Sign language commu-
nication. ASL lab practice opportunities will be built into
the schedule.

American Sign Language: Module Two

LANG 761 : 1 credit (S2)

This course offers an immersion approach to American
Sign language in communication with deaf persons. The
course builds on Module One and is designed to provide
students with an essential fundamental knowledge of the
language, ifs culiure, and its grammatical principles.
Prerequisite: LANG 760 or permission of instrucior.

American Sign Language: Module Three

LANG 762 : 1 credit (S2)

This course is the third and most advanced module of the
American Sign language series. Sessions led by an edu-
cator who is herself deaf continue the immersion approach
fo American Sign language. The course builds on the skills
and abilities developed in the first two modules, further
extending knowledge of the language, its culture, gram-
matical principles, and skill in communication. Prerequisite:
LANG 761 or permission of instructor.

Topics in Mathematics

MATH 495 : 2 credits (F)

Through a process of supportive exploration, students will
develop familiarity with a variety of mathematical fields,
as well as competence in the processes of mathematical
thinking and doing. Topics for investigation will include his-
torical mathematics, number theory, analytic geometry, cal-
culus, non-Euclidean geometry, and linear algebra. The
course will infegrate a review of algebra, geometry, and
frigonometry. On-site math experience, manipulative mate-
rials and models, and cooperative learning groups, as
well as computer software, will all be part of the investiga-
five process in this course. No previous college-level study
of math is required.

Topics in Science

NSCI 500 : 3 credits (S2)

This course is a college-level course, with an emphasis on
content, which will help teachers gain a depth of under-
standing of subject matter and an awareness of the devel
opment of skills essential to the scientific process. The
course focuses on a different topic each year, using hands-
on laboratory activities fo help students discover the rules
that govern behavior of materials in the domain of science
under sfudy. Students construct a knowledge base and
develop an understanding and appreciation of methods of
scientific discovery. The course helps students fo develop
scientific habifs of mind and serves as a foundation for
designing science curricula.

Explorations of Nature

SCIE 510 : 2 credits (S1)

This course is designed to provide students with an infro-
duction fo the scientific exploration of the natural world
through a review of the fundamental discoveries and prin-
ciples of physical sciences, life sciences, and earth and
space sciences. The course is organized around common
principles of scientific inquiry, such as observation and
experiment. As we discuss various concepts in the physical
and life sciences, we will frame our work by issues such
as what types of questions can be answered through sci-
entific investigation, how such an investigation is
designed, and the insights and limitations offered by
experimental data. Once students understand the nafure of
science and its practice, we will explore some of the over
arching themes that appear throughout the scientific disci-
plines, such as systems, models, constancy and change,
time and space scales, evidence, and explanation. This
course extends the traditional classroom lecture /discussion
structure by requiring an experiential component fo
engage students in scientific investigations. It is our belief
that through readings, activities, and discussions, students
will consider science in its proper light as a unique way of
nowing and understanding the natural world.
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Educational Leadership Courses

COURSES ARE LISTED AS FOLLOWS:
Course Title
Course Number: # of credits (Term[s] course is offered)
Description
Prerequisites/ Corequisites

KEY FOR TERMS OFFERED*:
(A) All terms (Fall, Spring, Summer 1, Summer 2)
(F) Fall term
(S) Spring ferm
(Jan)  January term
(S1)  Summer 1 term
(S2)  Summer 2 term
(S1-S2) Across Summer 1 and Summer 2 ferms
(2/S)  Every other Spring term
(2/F)  Every other Fall term
(2/S2) Every other Summer 2 term
(3/S2) Every third Summer 2 term

*Every effort is made to offer courses as listed.
Offerin%s are subject to change. When no term is
notes, please see your advisor.

Please note: Some courses are offered only to students
in specific programs.

Diagnosis of Learning Problems and Intervention
Techniques for the Mathematics Educator

EDUC 542 : 2 credits (S, S2)

See descripfion on page 83.

Adult Development and Organizational Foundations of
Educational Administration

LEAD 500 : 6 credifs

This course explores the nature of the adult as learner and
theories and processes of administrative and organization-
al development. Selected theories of administration and
recenf administrafive practices are analyzed with respect
fo creating learning environments that are responsive fo
the multicultural constituencies of schools.

Human Development I: Programming for Young Audiences
LEAD 501 : 4 credits

In this course students will examine the interactions among
the cognifive, social, emotional, linguistic, and physical
development of children, with a particular focus on the ele-
menfary school years. They will explore core developmen-
fal theories and relate them fo how young children function
in museums and other outof-school seffings. Course work
includes visits to museums and experiences with storytelling
and other age-appropriate educational and programmatic
strategies. For Museum Leadership students only.

Human Development II: Adolescents and Adults as
Visitors and Volunteers

LEAD 502 : 3 credits

This course assists museum educators in understanding
adolescents and adults from two perspectives—as core
audiences for their institutions and also as volunteers and

salaried sfaff. Readings in adolescent development are
supplemented by work with organizations experienced in
working effectively with young people. Course work on
the characterisfics of the adult learner includes strategies
for creating a sustainable volunteer program. For Museum
leadership students only.

Adult Development: Implications for Educational Leadership
LEAD 503 : 3 credits (F)

Students will examine the developmental periods of
young, middle, and later years in the human life cycle,
with a broad multicultural approach to leaming and devel
opment. Studies and research are reviewed. Emphasis is
given fo developmental characteristics that have implica-
fions for professional growth and development.

Leadership in Curriculum and Instruction

LEAD 510 : 3 credits (F, S2)

This course focuses on the roles and functions of the
school leader in the spheres of curriculum and instruction.
It covers the principles and processes that inform curricu-
lum development. At the same time, in keeping with the
realifies faced by today’s school building leaders, it focus-
es intensively on the knowledge and tools needed to be
discerning consumers and negotfiators of curriculum.
Finally, the course explores leadership in curriculum and
instruction as a means of inspiring, guiding, and effecting
school change.

Exhibition Development for Museum Leaders

LEAD 511 : 2 credifs

The course offers insight info exhibitions as learning envi-
ronments, with an emphasis on how fo create meaningful
experiences for intergenerational audiences. Course work
includes readings in the growing field of museum learing
and analysis of different models of development and
design, including the team approach. For Museum
Lleadership students only.

School Collaborations for Museum Leaders

LEAD 512 : 2 credifs

Because schools continue o be core audiences for muse-
ums, it is critical for museum leaders to appreciate fully the
differences between the two culiures. The course begins
with the history of museum/school collaborations. It
emphasizes how fo create engaging school programming,
including curriculum development and feacher workshops,
in collaboration with school faculty and leaders. The
course includes a visit to an area museum. For Museum
leadership students only.

Museum Programming for Diverse Audiences

LEAD 513 : | credit

This course offers the contextual and developmental per
spectives needed fo engage diverse visitors and learners,
including (but not limited to) those with special needs and
those whose first language is not English. It explores strate-



gies leaders can use to ensure that every aspect of the
museum'’s environment and programming supports the
needs and leaming styles of each visitor. For Museum
leadership students only.

Curriculum Development for Mathematics Leaders

LEAD 514 : 3 credits (2/S2)

The goal of this course is fo examine the complex factors
that go info creating, selecting, and implementing mathe-
matics curricula. The focus of the course is the study of
NSFfunded, NCTMbased curricula. Students unearth the
inferplay among teacher knowledge of mathematics, con-
structivistoriented pedagogy, performance assessment,
and professional development supports embedded in the
curriculum. Students also explore mathematics teaching
methodologies of selected historical periods and confrast
them with today's accepted principles.

Education Policy, Advocacy, and Law

LEAD 530 : 3 credits (S)

Education policy is examined in the context of hisforical,
philosophical, economic, sociocultural, political, and
legal perspectives. leadership theory and practices that
create leaming environments responsive to the mulficultur
al constituencies of schools, as well as the laws that sus-
fain them, are analyzed.

Foundations of Educational Leadership:

Ethics and Philosophy

LEAD 532 : 1 credit (3/52)

This course examines a range of educational philoso-
phies as the foundation for understanding the attitudes,
behaviors, and vision of leaders. The relationship
between philosophical frameworks and effective leader-
ship styles is analyzed for implications for schools as plu-
ralistic, democratic environments.

Foundations of Educational Leadership:

Law, History, and Economics

LEAD 533 : 1 credit (S2)

Current administrative thought and pracfice are examined
in the context of their historical and economic roots. The
frends, themes, assumptions, and prominent leaders of
the various periods of United States educational hisfory
are discussed. The course also focuses on the various
ways the economic themes of liberty, equality, and effi-
ciency were treated in these historical periods. An under-
standing of these historical and economic roofs supports
the development of appropriate administrative strategies
fo make schools more responsive learning environments.

Foundations of Educational Leadership: Adult
Development

LEAD 534 : 1 credit (S2)

This course surveys the nature of adult learners, examin-
ing patterns of development and the influences upon their
own development. As students study materials and share
their experiences, they acquire theoretical tools that will

aid in their organizational interactions with adults and
increase their understanding of their own development.

Foundations of Educational Leadership:

Organizational Development

LEAD 535 : 1 credit (2/F, S2)

This course examines theory, research, and practice con-
cerning organizational development. The course provides
opportunities for students to integrate theory and research
with administrative practice through the use of such meth-
ods as simulation experiences, readings, observations,
and interviews.

Foundations of Educational Leadership: Culture and Society
LEAD 536 : 1 credit (3/S2)

This course explores the social norms, values, and prac-
fices that affect schooling in the United States foday.
Students will develop an expanded analytical perspective
and be able fo relate this perspective to confemporary
issues in school reform and cultural analysis.

Literacy and Leadership

LEAD 560 : 3 credits (S1)

This course is designed to support teachers’ and adminis-
frafors” understanding of literacy development as a holistic
process. It explores the kinds of instructional sfrategies and
policies that support this process with diverse and inclusive
populations of students throughout the grades. A critical
dimension of the course will be fo identify ways in which
feachers can play leadership roles in assessing, design-
ing, implementing, and promoting effective literacy insfruc-
tion throughout a school. The format of the course includes
class and smallgroup discussions, short lectures, viewing
of videotapes depicting “"exemplary” literacy practices,
and examination of curriculum and assessment materials.
All participants will be expected fo observe a series of les-
sons involving literacy instruction in their schools, conduct
a series of inferviews around the topic of literacy develop-
ment, and develop a piece of literacy curriculum or a pro-
fessional development project informed by insights that
emerge in these observations and interviews.

Supervising and Supporting Literacy Instruction in
Diverse Settings

LEAD 561 : 1 credit (S)

This course prepares participants to work with student
leaders, new teachers, and colleagues as they plan
effective literacy practices. Using a peer coach-
ing/mentor model, participants work with a feacher who
would like to learn or refine a literacy practice. Through
observation, modeling, coteaching, and preparatory and
debriefing conversations, partficipants observe, record,
and analyze the content and processes involved in
coaching inferactions. These experiences will allow par-
ficipants fo work more effectively with colleagues through
regular conversations, discussions, and consultations
about leamers, literacy theory and practice, assessment,
and insfruction.
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Leadership Communications Seminar

LEAD 600 : 1 credit

In this course, students explore and practice the writing
and speaking skills that will enhance their effectiveness as
leaders. Skills covered include communicating effectively
with parents, staff, and community organizations; writing
vision and mission statements; writing memos; and commu-
nicating with central and district administrations.

Team Building and Collaborative Decision-Making:
Practices of Democratic Schooling

LEAD 601 : 3 credits

This course is designed for principals, teachers, parents,
and other school leaders who are interested in practical
hands-on experiences in team building, shared decision
making, and other collaborative processes relating to
effective schooling. This course provides opportunities for
examining the political and ethical underpinnings of demo-
cratic practices in schools. Particular emphasis is placed
upon developing leaders for small schools and the rela-
fionship between leadership and schooal size, student and
staff recruitment and selection, curriculum, and budget.

School Change: The Transformational Leader

LEAD 603 : 3 credits (2/S2)

Current school reform efforts emphasize vision, shared
decision making, professional autonomy, positive school
structure, and restructuring. How are these concepts being
realized in current practice® What choices and constraints
accompany the processes of change and sfaff empower-
ment? In this course, students examine the concepts which
face principals in enhancing the effectiveness of schools,
as well as the competencies of planning, joint decision
making, problem solving, and negotiation. Course work
complements and is failored to the Principals Institute
internship experience.

Development of Educational Policy

LEAD 604 : 1 credit (2/F)

This course is designed fo provide students with an under-
standing of policy making at the local, state, and federal
levels. Current issues and frends in education as they per
fain fo policy making are addressed. Students examine the
forces that influence policy formulation and implementation
at these three levels.

Staff Development and the Consultation Process

LEAD 610 : 3 credits

Participants study and practice the concepts of staff devel-
opment, with initial focus on the processes of growth and
change in the adult. The way of enabling individuals to
gain professional competencies is seen as a counseling
relationship in group and individual inferaction situations.
New approaches fo and models of staff training and
development and group fraining are explored and used.

Professional Development for Mathematics Leaders

LEAD 611 : 3 credits (2/S2)

This course focuses on theories of professional development
and school change. A goal of the course is to enable stu-
denfs to use tools that support school change. Students will
come to understand how to shift mathematics teaching from
fransmission-based pedagogy fo creating communities of
mathematics learners where students and their teachers
engage in deep mathematical discourse. In class, students
recreate and participate in professional development work
sessions, ulilize a rubric for evaluating professional devel-
opment, and design a guidebook of professional develop-
ment tools for their future use in schools.

Processes of Supervision and Professional Development
LEAD 615 : 3 credifs (S, S2)

Designed for students who are preparing for supervisory
roles or who are actively engaged in such roles, this course
focuses on the objectives, functions, and evaluation of the
supervisory experience within multicultural educational insfitu-
tions. Organizational, cultural, and human variables that
may facilitate or impede effective supervision are identified,
and strategies to maximize or minimize their impact are gen-
erated. Supervisory attitudes and skills aimed at increasing
professional growth in individual and group supervision
are synthesized from a variety of supervisory models with
particular attention given to the clinical supervision model.

Museum Management I: Organizational Development
LEAD 616 : 2 credifs

Students look at the inferrelationship of a museum'’s mis-
sion, sfrategic planning, and the responsibilities of the
board of directors. They learn about the fundamentals of
nonprofit management and examine their own insfitutions
in light of best practice. Readings include case studies in
institutional change. For Museum Leadership students only.

Museum Management II: Marketing and

Audience Development

LEAD 617 : | credit

This course provides an overview of audience develop-
ment through the lens of marketing. Students learn fo rec-
ognize common misconceptions about markefing and fo
understand and apply strategic concepts in marketing for
nonprofits. They receive an overview of the marketing
planning process and an infroduction fo the essentials of a
markefing plan. These insights are then applied fo their
own insfitutions. For Museum Leadership students only.

Museum Management llI: Professional Development

LEAD 618 : | credit

This course covers many of the human resource challenges
faced by museum leaders, such as recruitment and hiring,
ongoing professional development, team building, conflict
resolution, and infernal communications. It will also address
theories of leadership and approaches to developing a per-
sonal leadership style. For Museum Leadership students only.



Museum Management IV: Fundraising and

Proposal Development

LEAD 619 : 2 credits

Through readings, group discussion, case study analysis,
and topical presentations, students explore the theory and
practical applications needed to develop a solid financial
base for nonprofit arts and cultural institutions. Course
work includes developing a realistic grant proposal
(including budget) and research info funding possibilities
and guidelines. For Museum Leadership students only.

Finance and Fundraising for Educational Leaders

LEAD 620 : 1 credit (S2)

This course provides teachers and administrators with the
basic information and techniques necessary for obtaining
granfs. Processes for conceptualization and development
of programs, identification of funding sources and
resources, and the development of strong proposals relat-
ed fo the programmatic needs of the insfitution are exam-
ined and discussed. Students parficipate in actual propos-
al writing and review sessions.

Fiscal Management for Educational Leaders

LEAD 621 : 1 credit (S2)

This infroductory course in basic budgeting and expense
management will focus on selected topics that help students
better understand budget planning processes and prepara-
tion, the local impact of the federal education budget, and
how budgets may be viewed as a statement of educational
priorities. Course acfivifies include practice in preparing
operational budgets for a particular school and analyzing
a system-wide budget for educational implications.

Museum Management V: Shaping a Vision

LEAD 622 : 2 credits

This course examines the challenges contemporary museums
face in sfriving to grow and maintain attendance, meet the
expectations of funders, and serve the pressing needs of
diverse communities. Students will analyze where their own
institutions are situated within the current cultural landscape
and acquire some fools and concepts for faking them in
new directions. For Museum leadership students only.

Organizational Theory

LEAD 623 : 2 credits

Today's organizations require more from their leaders and
members than hard work and attention fo the bottom line.
A key challenge is to communicate well in the confext of
valued priorifies, feams, culturally diverse seffings, and mul-
fiple constituencies. This course helps students o see the
"big picture” through readings in organizational theory
and change. It also focuses on the skills needed to articu-
late, analyze, and work collaborafively to solve problems.
For Museum leadership siudents only.

Law for School Leaders

LEAD 630 : 3 credits (2/S2)

The aim of this course is to familiarize both practicing and
prospective administrafors, supervisors, and school leader-
ship personnel with the basic legal principles governing
the structure and operation of school settings and the legal
problems encountered in the day-to-day operation of
schools. The broad general principles of school governance
as defermined by statute and case law are emphasized.

Leadership Individual Study

LEAD 650 : 1/2/3 credits (A)

This course provides an opportunity to invesfigate a prob-
lem or area of inferest related to educational leadership
under the supervision of a faculty member. Permission of
the student’s advisor is required.

Leadership Special Study

LEAD 651 : 1/2/3 credits (A)

A group of students is provided with an opportunity fo
study an area of interest related fo educational leadership
under the supervision of a faculty advisor. Offered by spe-
cial arrangement.

Research for Educational Change

LEAD 660 : 3 credits (F, S, S2)

This course is designed to enable leaders, teachers, spe-
cial educators, and others to be effective consumers of
research, as well as to plan and carry out research in
response to specific educational questions. Stages of the
research process are discussed. Students analyze and
evaluate research in the areas of leadership, school effec-
fiveness, administration and supervision, feaching, and
curriculum reform, and apply the findings to their everyday
roles as educational leaders. It is expected that this course
will be valuable for those matriculated students who are
initiating projects fo safisfy the Independent Study require-
ment. The format consists of lectures and discussions of the
stages of the research process. Class members participate
in a project involving research design, data collection,
and analysis.

Research for Mathematics Leaders |

LEAD 661 : 1 credit (S2)

This course is designed fo increase students’ understanding
of qualitative research. The course helps students to devel-
op and implement qualitative research projects. In addi-
tion, it will enable students to increase their understanding
of the principles of qualitative research, and to read and
understand arficles reporting research studies.

Research for Mathematics Leaders II
LEAD 662 : 1 credit (S2)
This course builds upon LEAD 661, furthering students’

understanding of qualitative research.
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Research in Museum Settings

LEAD 663 : 2 credifs

This course infroduces students to the concepts and tools
needed fo arficulate and measure visitor-centered program
goals and objectives. Students become acquainted with a
variety of research methodologies that can be used for this
purpose. Course work includes experience conducting visitor
research in the field. For Museum Leadership students only.

Using Data in your School and Classroom: Building
Evidence-Based Learning Communities

LEAD 665 : 2 credits

This course will engage future school leaders in using evi-
dence fo improve teaching and leaming within their
schools and to meet the precise needs of individual stu-
dents. Participants will explore a wide array of evidence
and become familiar with different kinds of data, their pur-
poses, and their uses.

Leadership Professional Seminar

LEAD 770 : 3 credits (S)

This seminar is designed to develop competencies in
research and communication. Parficipants will be guided
in the preparation of a major paper for class presentation
and critique. The paper will focus on a policy issue in
education and the role of the school or disfrict administra-
for in relation to that issue. The seminar combines formal
class sessions and individual conferences.

Leadership in Technology and the Arts Practicum in
Clinical Supervision

LEAD 810 : 3 credits

This practicum provides an opportunity fo explore further the
model of clinical supervision through careful evaluation of an
ongoing supervisory relationship. Prerequisite: LEAD 615.

Child Life Program Development and Administration
LEAD 825 : 3 credits (S)

This course will introduce students fo the skills needed to
develop, direct, and manage Child Life programs in
healthcare setfings. Emphasis will be placed on developing
a philosophy of leadership that fosters team collaboration
and staff participation. Program planning will be
addressed within the confext of child development and
Child Life principles. Topics covered will include staff
development and supervision, continuous quality improve-
ment, proposal writing, program development, and
departmental management skills. Prerequisite: EDUC 822;
corequisite: EDUC 950.

Early Childhood Leadership Practicum in

Clinical Supervision

LEAD 830 : 3 credits

This practicum provides an opportunity to explore further the
model of clinical supervision through careful evaluation of
an ongoing supervisory relationship. Prerequisite: LEAD 615.

Early Childhood Leadership Practicum in
Organizational Development

LEAD 831 : 3 credifs

This practicum continues the work begun in LEAD 830.
Each student implements his or her plan for change while
confinuing fo document and evaluate the process of
change. Prerequisite: LEAD 535.

Policy Issues in the Design of Children’s Services

LEAD 832 : 1 credit (S2)

This seminar is designed for childcare advocates who
wish to p|oy a more effective role in the formation of po\i-
cies regarding childcare services. Conceptions of social
policy and the policy formation process are explored in
order fo provide a context for the consideration of specific
policy issues. The current sfatus of and projected changes
in the American family structure are examined in relafion to
fundamental family needs for childcare. Students engage
in the critical examination of current knowledge regarding
American childcare. Corequisite: LEAD 833.

Early Childhood Leadership Policy Internship

LEAD 833 : 3 credits (S2)

As a necessary companion experience to LEAD 832, stu-
dents are placed in infemships in institutions, agencies, and
organizations which affect childcare policy on the sfate
and federal levels, either indirectly through advocacy or
directly through implementation. Corequisite: LEAD 832.

Practicum in Mathematics Leadership |

LEAD 840 : 3 credits (S2)

This seminar consists of a small group of studenfs who
meet with a member of the faculty. The focus is on stu-
dents’ current fieldwork and the related leadership issues.
Students are responsible for assigned readings, papers,
and discussions dealing with sftaff development, adult
development, the school change process, and the role of
the leader in designing curriculum.

Practicum in Mathematics Leadership I

LEAD 841 : 3 credits (S2)

This seminar consists of a small group of studenfs who
meet with a member of the faculty. The focus is on
students’ current fieldwork and the related leadership
issues. Students are responsible for assigned readings,
papers, and discussions dealing with staff development,
adult development, the school change process, and the
role of the leader in designing curriculum.

Practicum in Mathematics Leadership Il

LEAD 842 : O credits (S2)

This seminar consists of a small group of studenfs who
meet with a member of the faculty. The focus is on
students’ current fieldwork and the related leadership
issues. Students are responsible for assigned readings,
papers, and discussions dealing with sfaff development,
adult development, the school change process, and the
role of the leader in designing curriculum.



Museum Leadership Institutes | and I

LEAD 850 and LEAD 851 : 2 credits each

These intensive one-week institutes during each academic
year of the program include class sessions on conceptions
of leadership and analysis of contemporary issues in muse-
um education through site visits to the participants’ institu-
tions. For Museum leadership students only.

Leading a School District |

LEAD 861 : 1 credit (2/F)

This course focuses on the key consfituencies in a district
and the different relationships that exist among them. It
includes understanding the district’s vision, how it was
developed, and how it is sustained. The course also
examines a district's demographic and achievement data.

Leading a School District I

LEAD 862 : 1 credit (2/S)

This course looks af the varied roles and responsibilities of
the superintendent/district leader and fies them fo the chal-
lenges of creating and sustaining dynamic, humane, effec-
five learning communities. It emphasizes the ways that dis-
frict leaders’ decisions—in such spheres as insfructional poli-
cy, planning, fiscal and human resources, facilities, legal
and equity issues, accountability, and external relation-
ships—affect—schools” capacity fo engage students and
strengthen achievement.

Leading a School District I

LEAD 863 : 1 credit (2/F)

This course focuses on how human and financial resources
are allocated in a district to support the instructional pro-
gram and the goals of the superintendent and school

board.

Leading a School District IV

LEAD 864 : 1 credit (2/9)

This course focuses on examining a district’s budget from
multiple points of view: theoretical, conceptual, and practi-
cal. Parficipants will become familiar with all phases of
the budget process, from ifs inception fo its implementation
throughout a district. Content will be closely aligned,
whenever possible, with the “real world” budgets currently
in place in districts.

Special Education Leadership: The District Perspective
LEAD 870 : 1 credit (2/F)

Strong leadership at the district level is essential if schools
are fo become positive and successful learning environ-
ments for diverse leamers, including children with disabili-
ties and those af risk of failure. This course covers issues
that enhance or create obsfacles for inclusive schools and
communities. Issues of equity are evident in most school
districts and challenge educators fo transform educational
environments and processes fo meet diverse needs. The
course will address the issue of “achievement gaps” as
well as links between social class and achievement in
schools.

Special Education Leadership I: Implementation of IDEA
LEAD 871 : 3 credits (F)

This course provides an overview of IDEA and ifs implico-
tions for leading, teaching, and learning in schools and
districts. Students will explore leadership challenges in cre-
afing and sustaining learning environments that support
progress foward less restrictive educational alternatives
and access to the general education curriculum for linguis-
fically and culturally diverse students with disabilities.
Topics include: special education law and advocacy,
study of the continuum of services and models of inclusion,
accountability, databased decision making, and implica-
fions for curricular design and adaptation and professional
development.

Special Education Leadership II: Leading Inclusive
Communities of Learners

LEAD 872 : 3 credits

This course focuses on systemic issues of special education
leadership. Students will explore program management and
service delivery with a view foward creating inclusive learn-
ing communities. Topics include curriculum planning and
insfruction; literacy and numeracy skills development; policies
and procedures related to behavioral issues; management
of resources and facilities; and professional development.

Effective Management in an Educational Context

LEAD 875 : 3 credits

This course is designed for students in educational leader-
ship programs. It examines various management fopics
applicable fo school and district leadership. Some of the
fopics discussed are: globalization, marketfing, labor rela-
fions, coaching, power, influence, communication, and
other practical skills. It aims to give students an under-
standing of these topics, provide opportunities to practice
relevant skills, and develop habits of good leadership and
management. Students will be exposed fo the theories and
practices proposed by wellknown authors in the field of
leadership and management. Students will have opportuni-
fies to practice what they leam in class through realisfic
assignments and classroom activities. These will include
the use of various profocols including case studies.

Leadership for Educational Change Supervised
Fieldwork/Advisement

LEAD 900 : 12 credits/6 credits per semester (F, S)
Studenfs exercise and,/or pracfice leadership in their own
school settings or in supervised placements with expert
leaders, with considerable on-site support from both their
Bank Street advisor and their site supervisor. Promoting col-
laboration among colleagues, supporting effective curricu-
lum and instructional practice, and fostering constructive
school change are emphasized in the infernship. Students
work closely with their advisor and conference group
peers in infegrafing theory and pracfice.
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Seminar in School Leadership

LEAD 901 : 3 credits

Students in advisement participate in weekly small-group
conferences with their advisor. These seminars include the
exchange and analysis of ongoing professional experi-
ences and provide a forum for integrating theory and
practice. Corequisite: LEAD 900 (for Teacher leader stu-
dents) or LEAD Q03 (for Principals Institute students).

Introduction to Leadership Supervised
Fieldwork/Advisement

LEAD 902 : | credit

Students in the Principals Institute will continue to engage
in focused leadership experiences in their own schools
and/or offsite. Students will refine their work in the areas
of vision and mission, culture and climate, leadership,
diversity, dafa collection, ufilization of dafa for short- and
long-term planning, curriculum and instruction, and collab-
oration. The student presents a comprehensive portfolio of
the work experiences at the end of this course.

Leadership Supervised Fieldwork/Advisement

LEAD 903 : 4 credits

The supervised infemnship is designed to integrate theory
with practice. This course combines field placement and
continued advisement. The overall aim is the infern’s person-
al transformation from teacher to leader. Students are given
substantial school-based responsibilities that increase over
fime in amount and complexity and involve direct inferac-
fion and involvement with staff, students, parents, and com-
munity leaders. At the forefront are transformative skills such
as how tfo sustain change, develop a positive school cul-
ture, and enlist collaboration. The supervised internship
presenfs opportunities fo observe and practice communica-
fion and group decision making, proactive approaches,
data analysis, action research, and other competencies.
The infernship requires resilience and self-reflection.

Leadership Supervised Fieldwork/Advisement (Summer
Internship)

LEAD 904 : 1 credit

This course, for Principals Institute students, is designed to
meet New York State certification requirements that stu-
dents serve in a different educational level or in a site with
varied student demographics from the normal work site.
Students, with the support of the advisors, will select
appropriate sites fo meet this requirement. In this course,
the student will submit a précis for the anticipated summer
infernship. Students will concentrate on unexplored areas
from their spring infernship and participate in this summer
experience as an apprentice to the summer school build-
ing leader. Students will document the competencies for
independent leadership facilitated by the work completed.

Leadership Supervised Fieldwork/Advisement
LEAD 905 : 1/2/3 credits
Students in advisement participate in small-group confer-

ences with their advisors twice a month. These seminars
include the exchange and analysis of ongoing profession-
al experiences and provide a forum for integrating theory
and practice. For BETIA students only.

Future School Leaders Academy Supervised Fieldwork/
Advisement

LEAD 906 : 6 credits/1.5 credits per semester (F, S)

This course, for Future School leaders Academy students,
is designed to meet New York State certification require-
mentfs for building and disfrict leadership internship experi-
ences. Students develop infernship program plans each
semester, linked to each semester’s theme and national
leadership preparation standards. Students are supervised
onsite by their internship supervisor/mentor and advisor;
they also participate in learning walks to other schools
each semester. Three times a semester, students meet with
their advisors in conference groups. Students document
and reflect on their leadership development experiences
by preparing a comprehensive portfolio, presented af the
end of the two-year program.

Teacher Leader Supervised Fieldwork/Advisement
LEAD 907 : 3 credifs

Fieldwork in an appropriate setting with supervision and
advisement.

School District Leadership Supervised Fieldwork/
Advisement

LEAD 908 : 6 credifs

Fieldwork in an appropriate setting with supervision and
advisement.

Leadership in Technology and the Arts Supervised
Fieldwork/Advisement (3 semesters)

LEAD 910 : 9 credits/3 credits per semester (F, S)
Fieldwork in an appropriate setting with supervision and
advisement.

Early Childhood Leadership Supervised
Fieldwork/Advisement

LEAD 930 : 8 credits/4 credits per semester (F, S)
Students explore a variety of theories and methods of analy-
sis as applied fo organizations and their members. Each stu-
dent prepares an in-depth analysis of his or her work set-
fing, focusing on organizational structure and behavior.

Mathematics Leadership Supervised Fieldwork/
Advisement

LEAD 940 : 6 credits/3 credits per semester (F, S)
Fieldwork in an appropriate setting with supervision and
advisement.

Museum Leadership Supervised Fieldwork/Advisement
LEAD 950 : 8 credits/2 credits per semester (F, S)
Fieldwork in an appropriate setting with supervision and
advisement.



Museum Leadership Seminar I: Theories and Issues in
Museum Learning

LEAD 951 : 1 credit

This initial leadership seminar provides an overview of the
key themes of the program’s first year. It asks students to
draw upon both current research in the field and their own
experiences as museum visitors in order to construct and
articulate their own philosophies of museum learning. In
the process, students examine their own assumptions about
learning and teaching. The insights offered in this course
are infended fo provide a conceptual framework for stu-
denfs’ program participation and ongoing professional
growth. For Museum leadership siudents only.

Museum Leadership Seminar II: Current Ideas in
Interpretation and Education

LEAD 952 : 1 credit

This seminar is usually faken in the second semester of the
first year of study. This is an experiential course that typi-
cally takes place outside of the classroom, in NYC cultural
institutions. The particular experiences reflect the most inno-
vafive offerings and approaches, as well as students’ inter-
ests and preferences. Most recently, the course has incorpo-
rated workshops and performances af the Lincoln Center
Institute for the Arts in Education and the Metropolitan
Museum of Art. For Museum Leadership students only.

Museum Leadership Seminar lll: History and Philosophy
of American Museums

LEAD 953 : 1 credit

This seminar looks at the history of museums and other cul-
tural organizations, including the ideas of early innovators
such as John Cotfon Dana, confemporary commentators
such as Stephen Weil, and many others. For Museum
leadership students only.

Museum Leadership Seminar IV: Selected Topics in
Community, Culture, and Policy

LEAD 954 : 1 credit

This seminar uses case studies and other materials to ana-
lyze frends in the field, in particular issues related to com-
munity, civic engagement, and diversity. It looks af the
national and local policy contexts in which these frends
emerge. For Museum leadership students only.

Integrated Mathematics |

MATH 541 : 4 credits (S2)

This course (along with MATH 542 and MATH 543)
involves students in the process of infegrating mathematics.
This process enables teachers fo deepen their understand-
ing of the relationship among the various mathematical
disciplines, thereby making this insight available for chil-
dren and other teachers. Using concrefe materials and
examples, the following basic topics are dealt with: ele-
mentary number theory, algebra, groups, and transforma-
fional geometry.

Integrated Mathematics I

MATH 542 : 4 credits (S2)

This course deals with a variety of funcfions and their
graphs, including the use of graphs in discrete mathemar-
ics, and examines the concepts of continuity and limis.
The course includes combinatorics, probability and stafis-
fics, and non-Euclidean geometry. Prerequisite:

MATH 5417.

Integrated Mathematics Ill

MATH 543 : 4 credits (S2)

This course confinues the work with graphing begun

in MATH 542. It uses the material in MATH 541 and
MATH 542 to consider topics in analysis and discrete
mathematics, and confrasts these ways of approaching
mathematics and the applications of each. Prerequisite:
MATH 542.

Courses offered at Parsons The New School for Design

Drawing Concepts

PARS 7780 : 5 Credits (52)

Approximately one half of our class will be utilized draw-
ing from the figure, costumed and nude. A variety of pose
lengths will be explored, stressing the entire figure and the
ability to see the entire picture plane. In addition, we will
draw furniture, cityscapes, stilHlifes, and interiors fo experi-
ence and examine how 3-D space is delineated and rep-
resented on a 2-D surface. Art hisforical approaches, pre-
Renaissance, a bit of perspective, and modern examples
will be looked at o see how drawing describes and
defines the picture plane. Everything we look at in this
class, we will draw. We will experience drawing as a
tool for understanding and problem solving. Skefchbooks
will be required. For leadership in Technology and the
Arts (with Parsons The New School for Design) students
only.

Printmaking: Relief and Intaglio Studio Workshop

PARS 7781 : 5 credits (S2)

This course is an infroduction to printmaking, which will be
explored through the making of cardboard, linoleum, and
wood relief prints. The course will assist in the investiga-
tion of drawing, platemaking, transfer methods, inking
(both black and white and color), and printing by means
of a press and by hand. Students will complefe a portfolio
of prints reflecting their artistic concemns and development.
Prior prinfmaking experience is not a prerequisite. In coor
dination with the studio part of this course, visits will be
made fo a museum print collection, printshop/artist studio,
and galleries. For leadership in Technology and the Arts
(with Parsons The New School for Design) students only.

Painting and Theory

PARS 7782 : 5 credits (S2)

This course is designed to inform and raise visual acuity
and to develop students’ ability to demonstrate this variety
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of comprehension in painting. Attention to individual devel

opment is provided in a confext that is balanced by atten-
fion to aesthetic quality, art history, and the notion of stan-
dards. Work in this course is made in acrylic and oil, with
an imporfant emphasis on the use of oil paint. This studio
course also addresses issues of art education and teach-
ing. For leadership in Technology and the Aris (with
Parsons The New School for Design) students only.

Introduction to Web Design

PARS 7764 : 3 credits (F)

Infroduction to Web Design is a prerequisite for all other
courses in the Design & Technology Department of Parsons
the New School for Design. The course provides a basic
understanding of how a web page is constructed. HTML,
inferactivity, information architecture and navigational struc-
tures will be explored, as well as usability and web
design strategies. Projects will include the completion of @
portfolio web sife.

Flash |

PARS 7765 : 3 credits (S)

This course infroduces Flash as the primary web design
tool. The in-class workshops will cover the mechanics of
image preparation, the simple construction of a web
page, the incorporation of bitmap and vector graphics
and sounds, animation techniques, cinematic effects, and
interactivity. Students design and implement a Web site.
Focus is on the creative and artisfic use of this particular

program. Prerequisite: PARS //64.

Flash I

PARS 7766 : 3 credits (S)

Flash ActionScript allows advanced inferactivity. This class
will explore hands-on production fechniques for incorporat-
ing ActionScript into websites, games, applications, and
more. Students will learn how fo approach their projects
programmatically, how fo construct code, and how to
debug/optimize code.

Digital Imaging

PARS 7767 : 3 credits (2)

Students leamn fo use Adobe Photoshop, the premier digifal
image manipulation software application, in this fast-
paced class. They learn fo get the results they want by tak-
ing advantage of the tools and fechniques used in graphic
design, photography, multimedia, and the Web. Students
learn to control the drawing fools, customize the palettes,
make and confrol layers, treak scans, master selections,
create masks, and manipulate with filters. Topics include
antialiasing, scanning, color correction, resolution, import
ing and exporting different file formats.

Game Design |

PARS 7770 : 3 credits (S)

This course infroduces students fo the principles and
processes of game design. It focuses on prototyping and
concept development.

Game Design I

PARS 7771 : 3 credits (F)

Game Design Il continues the study of game design that
began in Game Design |. While the first game design
course focused on prototyping and concept development,
Game Design Il focuses on the practice of level design.
The course looks closely at the process by which an estab-
lished core mechanic is polished and made fun through
the balance of the game elements. Students also study
gome tesfing. To accomplish these goals, students are
asked fo examine and analyze a number of examples of
good level design in preexisting games. They are also
asked to design levels for a number of different games,
including one of their own creation. The goal of the
course is fo provide a working knowledge of what a level
is and how good level design can be the critical differ-
ence between a good game and a bad one.

Narrative I*

PARS 7774 : 3 credits (S)

Story is made up of character, history, and language. In
this course, narrafive is viewed as a methodology, an
evaluative tool, and a foundation for art and design-mak-
ing. Through explorations in print, motion picture, sound,
and inferactive projects, students use the sfory fo create
and define their work.

Narrative II*

PARS 7775 : 3 credits (F)

This course takes a close look at the mechanics of story-
telling within dynamic media, exploring connections
among new media, fechnology, and narrative experience.
The course will examine examples ranging from the design
of live Action Role Playing Games fo massively multi-play-
er virtual worlds, from pop-up books o tarot cards, from
smart mobs to flash mobs.

Mobile Media

PARS 7778 : 3 credits (F)

In this course, students will design and build mobile media
learning the Flash Lite platform in the process of discover-
ing the unique issues and considerations for media on cell
phones. The course will explore how to apply existing
knowledge of Flash development towards mobile confext,
highlighting the differences between the userinterface,
form factor and social confexts of mobile versus deskiop
experiences. Students will take advantage of Flash's rapid
profotyping capabilities and iterate concepts directly in
both emulators and actual Flash Lite supported devices.
Both single- and multi-player experiences will be consid-
ered. This course is ideal for students interested in game
design, inferactive multimedia, ubiquitous computing, and
mobile applications.

Collaboration Studio*

PARS 7779 : 3 credits (S)

This courses emphasizes collaboration and team dynamics
in the design of digital media. It pairs teams of students



with partners in the field of educational technologies to
undertake realworld projects. Design documents, fime-
lines, production schedules, and designerclient interface
are addressed.

*Course description pending approval.

Courses offered at Sarah Lawrence College

Creative Writing Studio I: Storytelling in Several Forms
SRLW 7780 : 5 Credits (S2)

This is the infroductory course of the three-course Creative
Writing Studio sequence. It sefs the scene for the course
sequence, beginning with the expecfations and conven-
fions of a writers’ workshop, and explores a variety of
forms. The focus is on how poems and stories work, and
how writers convey an authentic sense of self or creafe an
emotional connection within the bounds of formal conven-
fions. Participants will be challenged to reflect upon the
role of models and the nature of inspiration. While the
emphasis will be on participants’ own writing, links will be
made with their role as classroom teachers and aspiring
school leaders. For leadership in Technology and the Arts
(with Sarah lawrence College) siudents only.

Creative Writing Studio II: Poetry Workshop and Creative
Nonfiction Workshop

SRLW 7781 : 5 credits (S2)

This course has two parts: a six-session poetry workshop
and a sixsession workshop in creafive nonfiction. A differ-
ent instructor will teach each workshop. Through selected
readings and participants’ own writing, the Poetry
Workshop considers the writing and reading of poetry as
a way fo access the deepest levels of what it means to be
human and examines the technical particulars of how this
is achieved. The Creative Nonfiction Workshop explores
the nature and significance of “fact,” the imporfance of
style in nonfiction literature, and the writer's competing
obligations to art and to the people he or she wrifes
about. During both workshops, participants will also con-
sider the implications of course confent and processes for
classroom and school practice. For leadership in
Technology and the Arts (with Sarah lawrence College)
students only.

Creative Writing Studio llI: Fiction Workshop and Final
Project Tutorial

SRLW 7782 : 5 credits (S2)

This course has two parts: a six-session fiction workshop
and a sixsession final project tutorial. A different instructor
will teach each workshop. The Fiction VWorkshop explores
the process by which life is transformed info fiction. It
examines the craft of fiction through close reading of
selected stories and participants’ own writing. The course
considers the question of authorial infentionality and
explores a variety of narrative strafegies. The Final
Project/Tutorial challenges students to develop further one

piece of writing done during the three years of the pro-
gram, or assemble several pieces of work info a coherent
whole. For leadership in Technology and the Arts (with
Sarah lawrence College) students only.

Continuing Professional Studies

Short-Format Graduate Courses

Continuing Professional Studies courses are designed for
teachers, administrators, artists-in-residence in the schools,
childcare staff, parents, and others working with children
and youth. These courses (1 day — 4 days) explore an
array of topics in Early Childhood, Childhood, and
Middle School Education; Special Education; and
Educational leadership. Each year, Continuing
Professional Studies serves more than 1,400 students.

Courses are offered in a weekend format during the
school year, and in a weekday format during the summer.
New courses start each week. Open, continuing registra-
fion is held on a space-available basis by mail or fax, or
in person in the Continuing Professional Studies office.
Courses can be taken for graduate credit or for continuing
education units (CEUs). Students registered for credit can
earn one graduate credit in a weekend or two credifs in
two weekends. Readings and a paper are required for
credit. Graduate school tuition is charged ($1,120 per
credit for the 2009-2010 school year).

Confinuing Professional Studies courses may be used fo
meet a wide variety of degree, licensing, and certification

goals. Call 212-875-4649 for more information.

Those students who wish to apply for admission to Bank
Street degree programs should do so by the time they have
complefed three credits. Students already matriculated in
degree programs must have written permission from their
advisors prior fo registration in a Continuing Professional
Studies course.

The following is a list of courses given recently. Not

all courses are given every semester. A cafalogue with
descriptions and schedules of courses is published three
fimes a year. For a copy of the current cafalogue, call

212-875-4649 or visit www.bankstreet.edu/cps.

Reading and Writing

Bibliotherapy in the Early Childhood Setting
SETE 513N : | credit (52)

The Essential Orton-Gillingham
SPED 595N : 1 credit (F, S, S2)

Finding Diversity in Excellent Children’s Literature
TEED 629N : | credit (S2)

The Good Mini-Lesson
TEED 197N : 1 credit (S2)
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The Power of Connection in the Reading/Writing Curriculum
TEED 546N : 1 credit (S2)

Reaching Young Children Who Need More Time to
Master the Reagin Process (K-3)
TEED 565N : 1 credit (S, S2)

Selecting and Evaluating Recently Published Children’s
Books (pre K-4)
TEED 505N : 1 credit (S2)

Supporting Emergent Literacy in the Classroom
TEED 630N : | credit (S, S2)

Teochin& Reading Comprehension to Struggling
Intermediate-Level Readers
TEED 566N : 1 credif (S2)

Teaching Writing fo Learning-Disabled Children: The
Writing Workshop Approach in Special Education Settings
SPED 518N : 1 credit (52)

Words That Move Us: Teaching Language Arts
Kinesthetically
TEED 593N : 1 credit (S)

Writing Across the Year: How to Plan and Sustain a
Standards-Based Writing Curriculum
TEED 594N : 1 credit (S2)

Writing Process in the Primary Classroom: How to Keep
the Momentum Goin
TEED 637N : 1 credit ?S)

Early Childhood and Childhood Education

Art with Young Children
TEED 501N : 1 credit (S)

Cultural Explorations in Morocco: Implications for
Educators in Multicultural Settings
TEED 651N : 1 or 2 credits (Study Abroad, S)

Developing a Family Curriculum in the Early Childhood
Classroom
TEED 548N : 1 credit (S2)

Designing Activities for Infants, Toddlers, and
Two-Year-Olds
INFP 518N : 1 credit (S, S2)

Early Childhood Assessment
TEED 595N : 1 credit (S, S2)

Helping Children and Parents Make a Smooth Adjustment
to School
INFP 517N : 1 credit (S2)

How Young Children Learn through Play
TEED 595N : 2 credifs (S2)

Peace Education within a Prescribed Curriculum
TEED 562N : 1 credit (S)

Setting Up Learning Centers

TEED 587N : 1 credif (S2)

Supporting Emergent Literacy in the Classroom
TEED 630N : 1 credit (S, S2)

Plant-Based Leaming: Gardening Projects in the Classroom
TEED 649N : 1 credit (S, S2)

Words That Move Us: Teaching Language Arts
Kinestheticall
TEED 593N : 1 credit (S)

Special Education

Art for Children with Special Needs
SPED 521N : 2 or 3 credits (S2)

Applied Behavior Andlysis: Teaching the Disordered Learner
SPED 562N : | credit (S, 52)

Behavior Management Strategies for the Classroom Teacher
SETE 508N : 1 credit (F, S2)

Bibliotherapy in the Early Childhood Setting

SETE 513N : 1 credit (S2)

The Essential Orton-Gillingham

SPED 585N : 2 credits (F, S, 52)

Integrating Movement for Children with Special Needs
SPED 504N : | credit (S2)

Play as a Tool of Early Intervention

SPED 550N : 1 credit (S2)

Teaching Writing to Learning-Disabled Children: The
Writing Workshop Approach in Special Education Settings
SPED 518N : | credit (52)

Using the Supportive Play Model: Individual Infervention
in Early Childhood Practice
SETE 511N : 1 credit (S)

Middle School Education

Conflict Resolution in the Upper Grades
TEED 584N : 1 credit (S2)

Differentiated Math Instruction
SETE 516N : 1 credit (S)

Project-Based Learning: Teaching Earth Science in
Middle School
TEED 569N : 1 credit (S2)

Research Skills: A Classroom Approach
TEED 554N : 1 credit (S)

Methods and Management

Behavior Management Strategies for the Classroom Teacher
SETE 508N : 1 credit (F, S2)

Conflict Resolution in the Upper Grades
TEED 584N : | credit (S2)

Education Law for Teachers and Administrators
TELE 501N : 1 credit (S2)

Exploring the Art of Teaching: Learning, Reflecting, and
Collaborating in Ugandan Classrooms
TEED 653N : 2 or 3 credits (Study Abroad, S2)

Peace Education within a Prescribed Curriculum
TEED 562N : 1 credit (S)

Art and Science

Art for Children with Special Needs
SPED 521N : 2 or 3 credits (S2)

Art with Young Children
TEED 501N : | credit ()

Bookmaking: A Workshop
TEED 576N : 2 or 3 credits (S, S2)

The Delicate Connection of People and the Biology of the
Rainforest
TEED 648N : 2 or 3 credits (Study Abroad, S2)

Experiments in Art: The Arfistic Process
ARTS 500N : 2 credits (S)

Multicultural Education Through the Arts
TEED 578N : 2 or 3 credits (52)



Patchwork Quilt-Making: A Practical Art Form that
Provides an Opportunity to Explore Historical, Cultural,
and Ethnic Roots

TEED 599N : 1 credit (S2)

Project-Based Learning: Teaching Earth Science in
Middle School
TEED 569N : 1 credit (S2)

Plant-Based Leaming: Gardening Projects in the Classroom
TEED 649N : | credit (S, S2)

Woodworking in the Classroom
TEED 547N : 1 credit (F)

Social Studies and Geography

The Delicate Connection of People and the Biology of the
Rainforest
TEED 648N : 2 or 3 credits (Study Abroad, S2)

Multicultural Education Through the Arts
TEED 578N : 2 or 3 credits (F)

Patchwork Quilt Making: A Practical Art Form that
Provides an Opportunity to Explore Historical, Cultural,
and Ethnic Roots

TEED 599N : 1 credit (S2)

Research Skills
TEED 554N : 1 credit (S)

Music and Movement

Creative Movement in the Early Childhood Curriculum
TEED 561N : | credit (S)

Integrating Movement for Children with Special Needs
SPED 504N : 1 credit (S2)

Integrating Music into the Curriculum for Young Children
INFP 507N : 1 credit (S)

Mathematics

Building Computational Fluency: Multiplication and
Division

TEED 346N : 1 credit (S2)

Differentiated Math Instruction

SETE 516N : 1 credit (S)

Early Numbers, Addition, and Subtraction
TEED 346N : 1 credit (S2)

Fractions, Decimals, and Percents: Looking at Models, Big
Ideas, Strategies, and Contexts
TEED 652N : | credit (S2)

Leadership

Education Law for Teachers and Administrators

TELE 501N : 1 credit (S2)

Mentoring: A New and Promising Form of Professional
Development

LEAD 530N : 1 credit (F)

Staff Development in Early Childhood Settings

LEAD 528N : | credit (S2)

Staff Development: Working with Teachers as Learners
in Schools
LEAD 514N : 2 or 3 credits (S)

The Teacher-Leader: Team and Program Development
LEAD 536N : 1 credit (S2)

Writing Winning Grant Proposals
LEAD 529N : 1 credit (S, S2)

Study Abroad

Cultural Explorations in Morocco: Implications for
Educators in Mulficultural Settings
TEED 651N : 1 or 2 credits (Study Abroad, S)

The Delicate Connection of People and the Biology of the
Rainforest
TEED 648N : 2 or 3 credifs (Study Abroad, $2)

Exploring the Art of Teaching: Learning, Reflecting, and
Collaborating in Ugandan Classrooms
TEED 653N : 2 or 3 credits (Study Abroad, S2)
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Admissions

Ann Morgan, Direcfor

Ann Worth, Associate Director
Alayne Birnhak, Associate Director
LaVerne Pratt, Senior Office Assistant

Office of Graduate Admissions: 212-875-4404
gradcourses@bankstreet.edu
located on the first floor on the east side of the lobby

Diana Pondt, International Student Advisor and Senior Office Assistant

The Graduate School welcomes applications from individ-
uals who have sfrong academic records and who have
experience and inferest in education or related fields. We
believe that professions in education require intelligent,

reflective, flexible, and creative individuals with strong ethi-

cal standards.

Those inferested in applying are encouraged to visit the
College. Prospective students can learn about Bank Street
at one of the Open Houses held periodically throughout
the year, as well as through individual appointments with
admissions counselors or program directors. Admissions
and financial aid materials are available by mail, on our
Web site (www.bankstreet.edu/gs), or in the Office of
Graduate Admissions.

Criteria For Admissions

The criteria described here apply to applicants for all
graduate degree programs. Applicants should consult spe-
cific program descriptions in this catalogue for additional
requirements and prerequisites.

e Bank Street College seeks applicants with a GPA of
3.0 (B average] or higher who demonstrate the
preparation needed for successfully completing
graduate courses and a culminating master’s degree
project, and for making positive contributions in their
professional lives.

® e seek applicants who demonsirate sensitivity fo
others, flexibility, selfF-awareness, and a willingness
and capacity to engage in selfreflection.

*  We seek applicants who demonstrate clear evidence
of positive interpersonal skills and relationships with

both children and adults.

e  We seek applicants who demonstrate evidence of
healthy motivation and commitment to learing and to
children.

Applicants for a Master of Science in Education degree or
for @ Master of Science degree must have a bachelor’s
degree from a regionally or nationally accredited college
or university. Undergraduates who are in the process of
completing degrees are welcome to apply for admission
fo these programs, but full acceptance info a masfer’s
degree program will be confingent upon completion of @
baccalaureate degree.

Many of our programs leading fo an initial New York
State certification require that the applicants meet require-
ments for breadth and depth distribution in the liberal arts
and sciences. In addition to having breadth across the lib-
eral arts curriculum, applicants are expected to have an
undergraduate concentration (ten courses or thirty credits)
in one of the liberal arts or sciences. Applicants to pro-
grams in Middle School Education must have a concentra-
tion that is taught in middle schools (English, a foreign lan-
guage, math, social studies (history), biology or earth sci-
encel). A few programs require that applicants have a
prior certification in a related classroom certification area
[see the section on New York State certification on page

127).

Students missing an undergraduate course requirement
must successfully complete any undergraduate or graduate
level course in the subject(s) required, as outlined in the
acceptance letter, prior fo graduation from Bank Street.
See page 123 for defails about potential transfer of these
credifs, provided they are taken at the graduate level.

Applicants for the advanced Master of Education (Ed. M.
in Special Education, Teaching Literacy, Studies in
Education, or leadership for Educational Change must
have a prior master's degree in education. See specific
program descriptions for more information.

Applicants should send completed application forms and
all supporting materials to:

The Office of Graduate Admissions
Bank Street College

610 West 112th Street

New York, NY 10025



The Application Process

Application Requirements and Deadlines
Admissions applications may be submitted at any time,
and are evaluated in the order in which they are
completed. An application is considered complefe upon
receipt of the following:
e the completed application form;
* the nonrefundable application fee ($50), payable to
Bank Street College;
o three letters of reference;
e reflective essays and autobiography; and
e official transcripts of all prior work in
higher education.

Although we evaluate applications throughout the year,
there are two priority deadlines:
For summer or fall 2010 enroliment:
Submit the application and supporting materials by
March 1, 2010.

For spring 2010 enrollment:
Submit the application and supporting materials by
November 2, 2009.

Financial Aid deadline:
By April 15, applicants for financial aid must submit the
completed FAFSA (Free Application for Federal Student
Aid) form to the Federal Processor (see page 116).

If, after initial review of the application, the Admissions
Committee wishes to proceed in considering an applicant,
a faculty member from the appropriate program will con-
fact the applicant to schedule an admissions interview.
Applicants are also asked to come to the College o
respond to essay questions asked by each program. This
program essay, usually written at the College, must be
completed before the admissions interview. Occasionally,
at the discrefion of the program, applicants who live at a
distance from the College may be able to arrange to have
an interview by phone instead of in person. Arrangements
will similarly be made for completing the program essay.

Admissions Decisions

Admissions decisions are made throughout the year. Generally,
applicants are notified about the admissions decision with-
in four to eight weeks after the application is complete.
For those applicants who meet the priority deadlines, the
Office of Graduate Admissions will reach an admissions
decision prior fo registration for the next academic term.

Provisional Acceptance

Occasionally, applicants are admitted to Bank Street

on a provisional basis. This means that the applicant is
accepted to a degree program, but with the proviso that
he or she meet specific conditions as indicated in the letter
of acceptance.

Application Requirements for International Students
Students from counfries other than the United States are
welcome af Bank Street. International students must meet
the admissions criteria listed above; they must also provide
translations of franscripts and records and validate that
they have completed the equivalent of a United States
undergraduate degree from a regionally or nationally
accredifed institution. All documents in languages other
than English must be accompanied by certified English
franslafions. International students must also complete an
"Application for Form 1-20." This document, which can be
obtained from the Office of Graduate Admissions, affirms
that a student has the financial resources fo atfend Bank
Street. Unfortunately, financial aid is unavailable to our
international students.

suoIssIWpy

All students whose first language is not English or who
have taken their prior education in a non-English-speaking
university must demonstrate proficiency in English by affain-
ing a score of at least 100 on the TOEFL Infernetbased
test (iBT), 600 on the TOEFL paper-based fest (pBT), 250
on the TOEFL computerbased fest (cBT) or 7.0 on the
IELTS. For more information, prospective students should
visit the TOEFL Web site at www.efs.org/toefl.

Students without permanent residency status or work
authorization in the United States are generally not
eligible for permanent/ professional teacher certification in
New York State, though they may be eligible for time-limit
ed cerfifications such as initial teacher cerfification.

(7
o
b
s
0
(1]
("]
Q
=]
o
v
o
g
(1]
("]

113



114

Financial Aid

lou Palefsky, Director

Adrienne King, Assistant Director

Kaisha Lopez, Financial Aid Counselor
Christopher Ballantine, Senior Office Assistant

The Office of Financial Aid understands that graduate stu-
dents are investing in their careers and their future goals.
Our financial aid professionals provide applicants and stu-
dents with information and counseling about how they can
finance the next steps in their education. Financial aid
awards may take the form of scholarships (not to be
repaid), federal loans (to be repaid), and/or federal work-
study opportunities. Bank Street participates in the William
D. Ford Federal Direct Loan Program which enables our
students to borrow directly from the U.S. Department of
Education, rather than from a lending institution such as a

bank.

Eligibility for Financial Aid

All students, continuing and prospective, apply for finan-
cial aid by complefing and filing the Free Application for
Federal Student Aid [FAFSA) in order to be considered for
all forms of financial aid (scholarships, loans, and/or
work-study). Eligibility for most of our scholarships is based
on need as determined by federal guidelines. If and when
any scholarships that are not need-based become avail-
able, applications are posted on the VWeb site. A student
must be admitted info a degree-granting program in order
fo receive any type of financial aid.

Timeline

All students, continuing and prospective, are encouraged
to begin the financial aid application process early each
year, preferably as soon as federal taxes are completed.
To be considered for Bank Street College scholarships, the
FAFSA must be completed and submitted to the federal
processor by April 15 prior fo the fiscal year {July through
the following June) for which the student is seeking support.

New Graduate School candidates who missed the priority
deadline should complete and file the FAFSA as soon as
possible o be considered for possible aid.

The financial aid application process must be repeated for
each academic year. Both parttime and fulime students
are eligible to apply for financial aid.

New Students

We urge prospective students who think they might seek
financial aid fo file the FAFSA early in their process of
applying to a Graduate School program af Bank Street;
applicants should follow the priority timeline given above,
if possible. New students will be considered for financial
aid once they have received formal admission to the

Office of Financial Aid: 212-875-4408
finaid@bankstreet.edu
located on the sixth floor in Room 639

College. Applicants who begin their application process
after the priority timeline will be eligible for loans, and
may be eligible for scholarships pending the availability of
funds.

All financial aid materials and information are available in
the Office of Financial Aid (Room 639) or may be found
using links provided on our Web site. VWWhen applying for
aid using the FAFSA form, you will be asked for the Title
IV Code, which for Bank Street College is GO2669.

Receiving Financial Aid

The Office of Financial Aid sends an Estimated Financial
Aid Award Nofice fo eligible students who have been
accepted into graduate programs. An Award Notice indi-
cates the combination of scholarshipl(s), subsi-
dized/unsubsidized loans, and all other awards for which
the student is eligible. In addition, a Disclosure Statement
is sent to the student from the U.S. Department of
Education Loan Origination Center, confirming the
amounts of subsidized,/unsubsidized loans requested by
the student for the relevant fiscal year [e.g., Summer 2

2009 — Summer 1 2010).

Financial aid awards from scholarships, grants, and loans
are applied first fo institutional charges (tuition and fees).
Any excess funds are refunded fo students to meet other
educational expenses.

Firstime borrowers at Bank Street College must complete
online Entrance Counseling for Borrowers in order fo be
eligible to receive loan funds, Students applying fo receive
aid in subsequent years must demonstrate continued finan-
cial need, and good academic standing, including satis-
factory progress toward their degree.

All students should remain in contact with the Office of
Financial Aid in order to receive the most current informa-
tion about financial aid awards.

Scholarships/Fellowships/ Stipends

All applications for financial aid are reviewed for eligibili-
ty for the funds, and separate applications are not
required for these awards. The exceptions fo this policy
are the Bank Street Incentive Scholarship, the Wallace
Foundation Scholarship, the Neuberger Scholarship, the
Spiegler Scholarship, and the Cathy Bose Math
Lleadership Scholarship, which require a separate applica-
fion through the Office of Admissions.



In general, applications for financial aid are reviewed for
eligibility using the general criferia of:

e Enrollment as a matriculated student;

o At least halftime enrollment; and

¢ Demonstrafion of need as indicated through the FAFSA
processing.

Subject to annual funding, the following financial aid
awards are provided through the generosity of the many
supporters of Bank Street College and may be based
upon criferia designated by the donor:

African-American Scholarship

This scholarship is available fo students who are U.S. citi-
zens or eligible noncitizens, and who identify themselves
on the admissions application and the financial aid ques-
fionnaire as being African-American and thus @ member of
a federally recognized U.S. ethnic minority group.

Alumni Opportunity Fund Scholarship

This scholarship is available to students who are U.S. citi-
zens or eligible noncitizens, and who identify themselves
on the admissions application and the financial aid ques-
fionnaire as being a member of a federally recognized
U.S. ethnic minority group. The scholarship is made possi-
ble by the generosity of Bank Street College alumni.

Bank Street College Scholarship

This scholarship is available to students who meet the gen-
eral eligibility criferia stated above. Bank Street
Scholarships are applied fo tuition only; students should
expect to provide additional funds for tuition/fee bal-
ances. Students who accept a Bank Street Scholarship are
also required to accept a minimum of $8,500 in the sub-
sidized portion of the William D. Ford Federal Direct Loan
Program.

Bank Street Incentive Scholarship

This scholarship is available to highly promising applicants
fo Bank Street College who demonstrate an exceptional
commitment fo children and to education. Applicants must
demonstrate academic accomplishment, commitment o
service, and a vision for working with children. This schol-
arship is intended to encourage students from underrepre-
sented racial and ethnic groups to become outstanding
educators.

Cathy Bose Maih leadership Scholarship
This scholarship is available to students in the Leadership
in Mathematics Education program.

Lucy Burrows Scholarship
This scholarship is available fo students who meet the gen-
eral eligibility criferia stated above.

Ruth Saltzman Deutsch Scholarship
This scholarship is available to students in the Early

Childhood Special Education program and who are doing
supervised fieldwork in a New York City public school.

Diversity Fund

This scholarship is available to students who are U.S. cit-
zens or eligible noncitizens, and who identify themselves
on the admissions application and the financial aid ques-
tionnaire as being a member of a federally recognized
U.S. ethnic minority group.

Harry Doehla Scholarship
This scholarship is available to students who meet the gen-
eral eligibility criteria stated above.

Myra Ferguson Scholarship
This scholarship is available to students in either a Special
Education or Child Life program.

Glickenhaus Foundation Scholarship
This scholarship is available to students who meet the gen-
eral eligibility criteria stated above.

Coldberg-Ruberman Scholarship
This scholarship is available to students who meet the gen-
eral eligibility criteria stated above.

Hearst Minority Scholarship

This scholarship is available to students who are U.S. cit-
zens or eligible noncitizens, and who identify themselves
on the admissions application and the financial aid ques-
fionnaire as being a member of a federally recognized
U.S. ethnic minority group, and who plan to reside in the
U.S. after graduation.

Iscol Scholarship

This scholarship is available fo students who have a com-
mitment to public schools through teaching or related activ-
ities and who will continue that commitment in city schools
after graduation.

Augusta Kappner Scholarship

This scholarship is available to students who are U.S. cit-
zens or eligible noncitizens, and who identify themselves
on the admissions application and the financial aid ques-
tionnaire as being a member of a federally recognized
U.S. ethnic minority group, and who plan to reside in the
U.S. after graduation.

Elaine Katz Memorial Fund Scholarship

This scholarship is available to mature women who are
career changers and also meet the general eligibility crite-
ria stated above and are in an Early Childhood Education
program.

H. Thomas Langbert Scholarship
This scholarship is available to students in a Museum
Education program.
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Minority Assistant Fellowship,/Bank Street School for
Children

This scholarship is available to students who are U.S. cit-
zens or eligible noncitizens, and who identify themselves
on the admissions application and the financial aid ques-
fionnaire as being a member of a federally recognized
U.S. ethnic minority group, and who are accepted fo
infern af the Bank Street School for Children.

Minority Education Scholarship

This scholarship is available to students who are U.S. cit-
zens or eligible noncitizens, and who identify themselves
on the admissions application and the financial aid ques-
fionnaire as being a member of a federally recognized
U.S. ethnic minority group.

Neuberger Scholarship
This scholarship is available fo students in the leadership
in Mathematics Education program.

Charlotte W. Newcombe Foundation Scholarship
This scholarship is available to mature women who are
career changers.

Priscilla E. Pemberton Memorial Scholarship

This scholarship is available to students who are U.S. cit-
zens or eligible noncitizens, and who identify themselves
on the admissions application and the financial aid ques-
fionnaire as being African-American and thus a member of
a federally recognized U.S. ethnic minority group.

Elsbeth Pfeiffer Scholarship

This scholarship is available fo students in the Child Life
program who also meet the general eligibility criteria stat-
ed above.

Russ Rosenfield literacy Scholarship

This scholarship is available to students who are specializ-
ing in literacy or in the teaching of reading. The award is
to be applied exclusively to the purchase of textbooks.

Joan Shapiro Scholar's Initiative

This scholarship is available to students who are U.S. cit-
zens or eligible noncitizens, and who identify themselves
on the admissions application and the financial aid ques-
fionnaire as being a member of a federally recognized
U.S. ethnic minority group.

Spiegler Scholarship
This scholarship is available fo students in the leadership
in Mathematics Education program.

Starr Foundation Scholarship

This scholarship is available to students who are U.S. cit-
zens or eligible noncitizens, and who identify themselves
on the admissions application and the financial aid ques-
fionnaire as being a member of a federally recognized
U.S. ethnic minority group.

Stone Foundation Scholarship
This scholarship is available to students who meet the gen-
eral eligibility criteria stated above.

Straus Infancy Scholarship

This scholarship is available to students who are in an
Infant and Family Development and Early Intervention pro-
gram.

Tree Scholarship

This scholarship is available fo students who are U.S. citi-
zens or eligible noncitizens, and who identify themselves
on the admissions application and the financial aid ques-
fionnaire as being a member of a federally recognized
U.S. ethnic minority group, and will have a commitment to
city schools after graduation.

Wallace Foundation Scholarship

This scholarship is available to students who are U.S. citi-
zens or eligible noncitizens, and who identify themselves
on the admissions application and the financial aid ques-
fionnaire as being a member of a federally recognized
U.S. ethnic minority group. Recipients must demonstrate a
clear commitment to teach in a New York City public
school and must be accepted info a program leading to
cerfification fo teach. Recipients must sign @ commitment to
teach in urban schools for three years following gradua-
fion from Bank Street College.

Charlotte Winsor Public School Intern Program

This fund supports students who are enrolled in Supervised
Fieldwork/Student Teaching/Advisement as interns, and
who are selected to work in a public school setting.

Yellow Ribbon Program

Bank Street College is participating in The Yellow Ribbon
Gl Education Enhancement Program (Yellow Ribbon
Program). This program is a provision of the Post - 9/11
Veterans Educational Assistance Act of 2008. This pro-
gram allows insfitutions of higher education [degree-
granting institutions| in the United Stafes to voluntarily enfer
info an agreement with the VA 1o fund tuition expenses that
exceed the highest publicin-sate undergraduate tuition rate
(currently $940 per credit). Bank Street will contribute up
to 50% of those tuition expenses that exceed the above
rate and the VA will match the same amount as the institu-
tion. For additional information visit,
www.gibill.va.gov/school_info/yellow_ribbon

Federal Loans

Federal educational loans play an important role in each
student’s financial aid package. As Bank Street College
scholarships are first applied fo tuition, students should
expect fo provide additional funds for tuition/fee balances
and living expenses, usually by borrowing funds through
the William D. Ford Federal Direct Loan Program. The
Office of Financial Aid reviews each student's eligibility for
the William D. Ford Federal Direct Loan Program, which



consists of the Subsidized Lloan and the Unsubsidized Loan.
Students may borrow funds to offset the fotal cost of their
education, which includes tuition, fees, books, and living
expenses.

Students must be registered for a halftime minimum of 5
credits (or the equivalent) during the Fall or Spring semester
fo be eligible fo receive a Direct Loan for that semester.
Students enrolling in either the Summer 1 or Summer 2
ferms must be registered for a halfHime minimum of 2 cred-
its to be eligible to receive a Direct loan.

As with all financial aid programs, students requesting
loans must be in good academic standing, including mak-
ing satisfacfory progress toward their degree. As with other
financial aid, students must complete and file the Free
Application for Federal Student Aid (FAFSA). Students may
apply for a Direct Loan throughout the year; the April 15
deadline does not apply fo the Federal Direct Loan
Program.

There are two types of Direct Loans—subsidized and unsub-
sidized. For both types, repayment of the principal is
deferred unfil six months after a student ceases fo be
enrolled at least halftime (5 credits or the equivalent in the
Fall or Spring; 2 credits in Summer 1 or Summer 2).

A subsidized loan does not accrue inferest while the stu-
dent continues to be enrolled af least halffime. An unsubsi-
dized loan begins to accrue inferest as soon as the funds
are disbursed fo the student’s account at Bank Street
College. The FAFSA information and the number of credits
taken each semesfer determine eligibility. Each student is
usually eligible for a combination of subsidized and unsub-
sidized loan funds.

The maximum amount a student may borrow from the
Direct Loan Program is $20,500 per fiscal year (or the stu-
dent’s individual cost of education, whichever is less). Up fo
$8,500 per year of this amount may be subsidized. The
inferest rate, identical for both subsidized and unsubsidized
loans, is fixed. A 2% processing fee is withheld from the
loan proceeds prior to disbursement fo the student.

An Exit Inferview is required of all borrowers prior to gradu-
afion or when the student falls below halfHime status.
Students not able to complete Entrance Interviews online
should contact the Office of Financial Aid.

Other Loan Options

Students who need to borrow funds fo bridge the gap
between the financial aid awarded and their cost of atten-
dance can choose the Federal Direct Graduate PLUS

(Grad PLUS) Loan.

Federal Direct Graduate PLUS (Grad PLUS) loans
Matriculated graduate students may be eligible to borrow
funds from the Federal Direct Grad PLUS Loan Program.
The Grad PLUS loan has a fixed interest rate and all of the

federal student loan benefits of the William D. Ford Federal
Direct loan Program during the life of the loan. Unlike the
Direct Loan, the Grad PLUS loan requires a credit
approval and charges a 4% origination fee. This loan is
available for students who meet the following criteria:

e Student is a matriculated student at the Graduate School;
e Student is at least halftime in aftendance; and

e Student has a financial aid package/award that does
not meet the full cost of attendance for the semester(s) for
which the student is/will be enrolled.

The Grad PLUS loan may be borrowed in lieu of an alter-
nafive/private educational loan. For more detailed infor-
mation please refer to our Web site at:
www.bankstreet.edu/gs/alternativeloans. html

TEACH Grant

The Teacher Education Assistance for College and Higher
Education (TEACH) Grant is a meritbased Federal Title IV
program designed to encourage highly qualified teachers
to serve in low-income schools in high-need fields. The
TEACH Grant Program will provide up to $4,000.00 per
year [for up to $8,000.00 fotal for graduate studies) in
granfs fo students who plan fo teach a high-need subject
area fulHime in schools that serve students from low-income
families. Students who are enrolled in their second postbac-
calaureate program are not eligible for the TEACH Grant.

Crant recipients agree fo teach for at least four years with-
in eight years of finishing their teacher preparation pro-
gram. If the student does not complete the fouryear teach-
ing obligation, the grant will convert to an unsubsidized
loan, which the student will have 1o repay with inferest cal-
culated back to the date the funds were disbursed. The
field the student teaches in must be a high need field in the
state where the student feaches in order fo satisfy the serv-
ice requirement.

As with all financial aid programs, students applying for the
TEACH Grant must be in good academic standing, includ-
ing making safisfactory progress toward their degree.
Students must also maintain af least a 3.25 cumulative
GPA. (For firstyear graduate students, their undergraduate
cumulative GPA will be used.)

Students must complete and file (as with other financial aid)
the Free Application for Federal Student Aid [FAFSA); be
enrolled in course work, or plan to complete course work,
toward a career in teaching in a high-need subject areg;
complete TEACH Grant counseling; and sign a TEACH
Crant Agreement to serve each year he or she receives a
TEACH Grant. Students should submit the application for
the TEACH Grant (which can be downloaded from the
Web site below) to the Office of Financial Aid.

For more detailed information, please refer to our Web site
at: www.banksfreet.edu/gs/teachgrant. himl
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Federal Work-Study Program

The Federal Work-Study (FWS) program enables students
fo meet part of their educational expenses by working in
various posifions on campus and in community service
locations approved by the College. Matriculated students
who are enrolled at least halftime (5 credits in the Fall or
Spring semesters, or 2 credits in either Summer 1 or
Summer 2) and are interested in FWS positions must sub-
mit a written request for consideration to the Office of
Financial Aid. The current compensation for FWS positions
is $20.00 per hour. After the FWS award has been
received, students should contact the Office of Human
Resources [Room 705) for available FWS assignments.

Tuition Assistance Program (TAP)

Matriculated students who are legal residents of New York
State and who will be registered for at least 12 credits (or
the equivalent] per academic semester are urged fo apply
for the New York State Tuition Assistance Program (TAP).
TAP is a grant program with awards ranging from approxi-
mately $75 to $550 per year; the amount is based on
the student/spouse’s taxable income as reported on the
New York Stafe tax return of the previous calendar year.
Applications are automatically mailed fo all New York
State residents upon processing of the FAFSA.

Other Aid Sources

In order to support the maximum number of students with
financial need, the Office of Financial Aid encourages
matriculated students to explore other financial aid oppor
tunities. To this end, the Office of Financial Aid maintains
a small library of external financial aid resources, both
prinfed and electronic. A listing of electronic sources of
financial aid information can also be found on the Bank
Street College Web site:

http:/ /www.bankstreet.edu/gs/ otheraid

Students may be employed as research/project assistants
or in other offices within the College. Students who are
inferested in parttime employment are encouraged fo
review job announcements in the Office of Human
Resources (Room 705).

Private tutoring position listings are available to matriculat-
ed students in the Office of Career Services [Room 108).

International Students

International students are not eligible for financial aid at
Bank Street College. However, they may be eligible for
alternative/private loans or external sources of financial
aid, as described above.




Registration

Sandra Sclafani, Registrar

Ann Cox, Associate Registrar/Certification Officer
Meghan Chvirko, Assistant Registrar

Bettina Tillman, Senior Office Assistant

Matriculated students register for classes via the College'’s
Web Registration system during the official VWeb
Registration period prior fo each term. Matriculated stu-
dents will be nofified via email and lefter of their specific
appointment fime fo register within the VWeb Regisfration
period. Web appointments are generated by proximity to
graduation—those students closest to graduating receive
the earliest appointments.

Students must be given academic clearance on the Web
by their advisor or program direcfor in order to register for
a new ferm. Any outstanding debts to the College or
books/fines owed to the Library must also be cleared
before students are permitted to register for new classes.

Matriculated students should consult the full Web
Registration Policies and Instructions, available on the
Registrar's page of the College’s general Web site,
www. bankstreet.edu/gs/reg_procedures.htiml, and also
on the Web site where Web Regisfration takes place,
my.banksfreet.edu.

New sfudents, who have yet fo matriculate and are regis-
fering for the first ime, must register in person at the
College at one of the In-Person Registration times sched-
uled prior fo each ferm. These times are available on the
web and are published each term in the Semester Bullefin.
New students are also sent letter invitations with their spe-
cific appointment fimes to regisfer on the day of In-Person
Registration.

Nonmatriculated students must also register at one of the
college’s In-Person Registration days, scheduled prior fo
each term. Faculty and staff will be available to discuss
course opfions suited fo individuals” inferesfs and needs.

All students should consult the Academic Calendar and the
Course Schedule for schedule and calendar updates, both
of which are available on the Academic Programs page

of the bankstreet.edu/gs/VWeb site.

A deferred payment plan is available for the fall and
spring semesters, and financial aid may be used toward
payment for any ferm.

Registrar's Office: 212-875-4406
registrar@bankstreet.edu

located on the first floor at the end of the corridor fo the
west of the Lobby.

Tuition and Fees
Tuition and fees are subject to change during the
academic year.

Application fee (nonrefundable) $ 65

Tuition for each course credit $1,120
Tuition for Supervised Fieldwork/

Advisement per credit $1,120
Deposit fto be applied to Supervised

Fieldwork/ Student Teaching/

Advisement, nonrefundable) $250
Registration fees per term [nonrefundable):

3 credits or fewer $ 50

4 credits or more $100
late registration fee $ 25
Transcript request $ 7
Each copy added to request $ 2
Add/Drop fee $ 15
Infegrative Master's Project fee* $600
Independent Study extension fee $100

(Students who do not complete the
Independent Study within one year
will be charged an additional $100.)
Technical Assistance fee for selected $150
Independent Studies and Portfolios
[Optional, see Guide fo Integrative
Master’s Project.)
New York State Internship Certification $100
fee per semester |if enrolled in SFW/A)
New York Stafe Internship Certification $500
fee per semester (if not enrolled in SFW/A|
Removal of grade of Incomplete $
ID card replacement fee $
Diploma replacement fee $
Returned check fee $

*Fee is charged each time a student enrolls in this activity.

Payment of Tuition and Fees
Students may pay tuition and fees by any of the methods
described below.

Fall and Spring Semesters

Full Payment. Tuition and fees may be paid in full af the time
of registration with cash, check, money order, VISA or
MasterCard, evidence of financial aid, or valid courtesy
course voucher.
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Deferred Payment Plan. Total tuition and fees may be paid
in four equal installments as indicated on the Payment
Agreement form completed at registration. Deferred pay-
ments are only allowed for fall and spring semesters. There
is no finance charge when payments are received in the
College’s Business Office according to the following sched-
ule, but there is a $20 processing fee each term.

Due Fall Semester 2009  Spring Semester 2010

25% At registration At registration

25%  October 2 February 1
25%  October 30 March 5
25% November 23 April 5

A finance charge of 1.33% per month (16% annual rate)
will be imposed on any payment, or portion thereof, not
received in the College’s Business Office [Room 712) by
the due date. A $20 fee will be assessed on all returned
checks. Invoices that include details of all charges will be
mailed regularly by the College. When student accounts
become past due, they are referred to a collection agency
and students are then billed for the cost of the collection
service. In addition, delinquent accounts are routinely
reported fo the credit bureau.

Summer Sessions

Full Payment. A student pays the full amount of tuition
and fees at registration with cash, check, money order,
VISA or MasterCard, evidence of financial aid, or valid
courtesy course voucher.

There is no deferred payment plan available for summer ses-

sions. (An exception to this is made for the summer degree
programs for which a deferred payment plan is available.
Contact the appropriate program director for details.

Estimated Expenses

Tuition costs vary according fo the fime and number of
credits required for program completion. During the 2009-
2010 fiscal year, tuition is $1,120 per credit or
$50,400 for a typical 45-credit program. Since Bank

Street College does not provide room and board, it is sug-

gested that students moving to New York City allow them-
selves ample time and funds for finding housing (see
Housing, page 129). Living expenses (including room,
board, transportation, and medical care) will be different
for each student. Bank Streef's Financial Aid budget indi-
cates that the following costs can be expected for the
2009-2010 nine-month academic period:

Tuition (18 credits) $20,160
Books and Fees $ 1,100
Living Expenses $13,500

Late Registration, Add/Drop, and Withdrawal from
Courses

The academic calendar specifies the dates for Late
Registration, Add/Drop periods, and deadlines to with-

draw from courses each ferm. Students who wish to add a
course, or change from one section fo another of the same
course, must do so before the second class session. It is the
policy of the College that any class must be officially
dropped through the Regisfrar’s Office prior fo ifs second
meeting in order for a full tuition refund to apply.

After the Add/Drop period, students can no longer drop a
course from their records. However, up until the midpoint of
each term (see Academic Calendar for specific dates), they
may request a grade of Withdrawal from a course or
courses. This option refains the course on the student’s fran-
script and records a grade of Withdrawal [WD. The form
fo be filed for course withdrawal is available in the
Registrar’s Office.

After a student has registered and made payment arrange-
ments, he or she has committed to a place in the coursel(s)
and/or Supervised Fieldwork/Advisement indicated on the
student’s confirmation. Students are accountable for the
complefion of this work unless a request to drop or with-
draw from the course(s) is submitted to the Registrar’s Office
in writing, using the appropriate form. Students who have
registered for a course, and then sfop attending it without
either formally dropping it or requesting a grade of
Withdrawal, will receive a failing grade of No Pass [NP),
and will be held responsible for the full cost of the course.

Refund Policy/Liability for Tuition and Fees

Upon registering, students become liable for the full cost of
the courses and supervised fieldwork for which they have
registered. When students drop or withdraw from courses,
requests for tuition refunds are considered according fo the
date that the request is received in the Registrar’s Office.
Students should note that they remain fully liable for any
portion of the cost of courses and supervised fieldwork
that is not refunded, and that registration fees are nonre-
fundable. Liability is the same for students who opt for the
deferred payment plan as it is for those who pay in full o
registration.

In the fall and spring semesters, refunds will be made
according fo the following schedule:

Date of Drop Refund Remaining Liability

or Withdrawal

Prior to the 100% of tuition  Registration fees
2nd session

Prior to the 50% of tuition 50% of tuition plus
3rd session Registration fees
Prior to the 25% of tition 75% of tuition plus
4th session Registration fees
After the No Refund 100% of tuition plus
4th session Registration fees



In the summer terms, a modified refund schedule, which is
specified in the Summer Bullefin, is implemented. In each

term, refunds for those courses that meet in unusual calen-
dar configurations will be handled individually.

Title IV recipients attending Bank Street College may be
eligible to receive a refund amount calculated according
fo the following formula: the portion of the period complet-
ed divided by the length of the payment period [if greater
than 60% assume 100%) multiplied by Title IV Aid dis-
bursed including the amount of awarded Title IV Aid that
could have been disbursed if the student established eligi-
bility for the funds prior to withdrawing. Uneamed
amounts allocable to Title IV HEA programs will be
refurned in the following order: William D. Ford Federal
Direct Unsubsidized Loans, William D. Ford Federal Direct

Subsidized Loans, and Perkins Loans.

Course Cancellation

The College reserves the right fo cancel a course for which
there is insufficient registration. Tuition and registration fees
will be refunded in full to any student who has registered
and paid for a course that is subsequently canceled.

Graduate School Policies

Matriculated Enrollment at Bank Street

Confirming Enrollment/Beginning Matriculation

When sfudents are admitted into a program, they receive
an acceptance letter in which they are asked to pay a
nonrefundable deposit of $250. This deposit is applied
toward tuition costs at the time the student registers for
supervised fieldwork/advisement.

Accepted students become matriculated students by regis-
fering for courses. Once a sfudent matriculates, he or she
has five years to complete the program. For leave of
absence information, see page 122.

Deferring Enrollment

Individuals who have been accepted info a program, but
who wish fo postpone their enrollment, may contact the
Office of Graduate Admissions and their program director
fo request a deferment of up to one year. It is also impor-
fant to notify the Office of Graduate Admissions and your
program director if you plan to change the year in which
you expect fo do supervised fieldwork/advisement. The
College cannot guarantee a place in supervised field-
work/advisement for any student who has not kept the
Office of Graduate Admissions informed of changes in
plans. The College will assume that accepted students who
do not register for classes and who have not asked for a
deferment are not going to pursue their programs, and
they will be removed from our active files.

Status Changes for Matriculated Students

Withdrawal and Readmission

If matriculated students choose to withdraw formally from
their graduate program before completing a degree, they
should fill out a Withdrawal from College form available in
the Registrar's Office. They are then no longer considered
active matriculated students. In those instances when stu-
dents have withdrawn and subsequently wish to return to
their program, they must contact the Office of Graduate
Admissions and complete a process of readmission. They
may be asked to provide updated material to the Office
of Graduate Admissions and/or the chair of the depart-
ment. They may also be required to take more credits than
are normally required for the completion of their program.
Readmission is not guaranteed.

Matriculated students who need fo interrupt their studies,
but who expect to resume their work foward the degree,
should contact the Registrar’s Office and follow procedures
fo fake a leave of absence [see page 122).

Transferring between Programs

On occasion, students wish to fransfer from one program
to another within the College. Students who wish to
change their degree program must obtain a Change of
Degree Program Application from the Office of Graduate
Admissions. The change must be approved both by the
director of the original program and by the director of the
program the student wishes fo enfer. In most cases,
changes of degree program can only occur prior fo the
year of supervised fieldwork/advisement.

Students transferring from one program to another may
also need to take additional course work to fulfill all the
requirements for the degree in the program to which they
have transferred.

Upon admission, students declare their intention regarding
their supervised fieldwork setting. If, prior to fieldwork
enrollment, a student's fieldwork role changes [e.g., from
student teacher fo assistant teacher), he or she must nofify
the Office of Graduate Admissions and the faculty contoct
person identified in the admissions letter.

Enrollment for Nondegree Graduate Study

Individuals holding bachelor's degrees from regionally or
nationally accredited colleges and universities are wel-
come fo regisfer as nonmatriculated students at Open
Registration. Students who wish to apply to graduate
degree programs are encouraged to do so by the time
they have completed six credits. Following this guideline
helps ensure that students planning fo enter a degree pro-
gram are taking appropriate courses for the anficipated
degree. The College reserves the right fo withhold regisfra-
tion privileges from students who are attempting more than
nine credits without enfering a degree program.
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Al students, including those not enrolled in degree programs,
are required fo remain in good academic and professional
standing in order fo continue taking courses. Students hoping
fo enter degree programs must follow the admissions proce-
dures. For those applicants who have taken courses af Bank
Street, course grades and instructor evaluations will be taken
info consideration as part of the admissions process. Credifs
earned as a nonmatriculated student will only be counted
toward a degree if they have been taken within eight
years prior fo the dafe of matriculation. Enrollment in cours-
es does not guarantee admission fo a graduate program.

Medical Requirement for Enrollment: Matriculated and
Nonmatriculated Students

All students (nonmatriculated as well as matriculated) who
enroll for six (6) or more credifs in any term are required
to comply with New York State immunization requirements.
These requirements specify that prior fo attending class,
students must provide proof of immunity to measles,
mumps, and rubella, and also to meningitis. (Those stu-
dents born prior to January 1, 1957, need only provide
meningitis information.) To document their immunity, students
must submif the Bank Street Student Immunization Report or
equivalent documentation fo the Registrar’s Office.

Attendance

Once enrolled, students are expected fo attend all classes,
fieldwork placements, and conference groups. Participation
is viewed as an essential aspect of a student's course work.
If @ student is absent due fo illness or other emergency, the
student must inform the instructor and,/or advisor, who will
determine how the student can complete missed work. If a
student is in Supervised Fieldwork, the school or agency
must also be nofified of any absences. The College
respects individuals’ observances of religious holidays.
When students anficipate absences for religious reasons,
they are responsible for informing insfructors and advisors
of this at the beginning of the term. They are also responsi-
ble for working with faculty to develop alternative means of
fulfilling missed course and field assignments.

Enrollment Status/Timetable for Completing

Degree Requirements

Once a student is matriculated, continuous enrollment is
expected. Students may study on a fulime (nine credits or
more| or partime basis, affer consulting with an advisor or
program director regarding appropriate course load. The
length of fime students take to complete their degrees varies
depending on individual circumstances; however, all students
are expected o complete the degree requirements for the
M.S., M.S.Ed., or Ed.M. within five years of matriculation.
After five years, if a student has not completed the require-
ments, he or she must apply to the Commitiee on Academic
Standing for permission fo continue working foward @
degree. The Committee defermines whether or not addition-
al fime will be granted. Additional course work may be
required o ensure that a student’s study is sufficiently current
to warrant the awarding of a degree. In some instances,the

Committee may require that student reactivate his or her
record by applying for readmission.

Interruptions in Study

Leave of Absence

Sometimes it becomes necessary for students to inferrupt
their study. In these instances, students should request a for-
mal leave of absence by complefing a leave of Absence
form, available from the Registrar’s Office. As discussed
above, normally students have five years to complete all
degree requirements. A leave of absence extends this
matriculation period by the length of time for which the
leave is granted. It is therefore in the student’s interest to
apply for a leave of absence when s/he will not be in
affendance for a semester or for a year.

Each request for a leave of absence is reviewed by the
Registrar’s Office, and the student is then notified in writing
of the approval or denial of the leave. Writlen approval
from the student’s program director is part of the process.
leaves of absence may be granted for up to one year. If a
leave is granted, a date for the student's anticipated return
fo the program must be established and recorded.  Students
who find that they need more than the one-year maximum
leave of absence, and who therefore do not retumn to the
College dfter that year, will be contacted by the College
and granted a sixmonth grace period to decide whether to
resume their studies or withdraw from the College. Students
who do not respond to the College'’s inquiries as 1o their
status will at this point be automatically withdrawn from the
College. If, at a later time, a student who has withdrawn
[or been withdrawn) wishes fo refurn, he or she must apply
through the Office of Graduate Admissions for readmission
fo the College. When students resume mafriculation, they
may be required to complete more course work than is
normally required for the completion of their program.

Medical Leave of Absence

Students who are unable to confinue courses and/or super-
vised fieldwork for medical reasons should write directly to
the Registrar requesting a medical leave of absence.
Cenerally, students are required to apply for a medical leave
during the term in which the illness begins. The student’s letter
should be accompanied (or followed) by a letter that pro-
vides supporting documentation of the illness from the attend-
ing health practitioner. The Registrar’s Office will review the
request and nofify the student in writing of the approval or
denial of the medical leave. The Registrar will also inform the
student’s department chair, program director, and advisor.
The Registrar will also process a withdrawal from affected
course and/or fieldwork currently in progress, and refund
applicable tuition paid for the term (not registration fees).

If granted, the medical leave of absence extends the stu-

denf's matriculation period by the length of time for which
the leave is in effect. VWhen students are ready and able

fo resume matriculation, they should confact the Registrar’s
Office. They may be required to complete more course



work than is normally required for their program, depend-
ing on the durafion of the medical leave.

Transfer Credit from Other Graduate Study
Matriculated students may file a request to transfer in up to
six (6) graduate credits, provided they meet the following
requirements:
e coursels) were taken at an accredited academic institution;
e grade of B or better was awarded;
e credifs have not been applied fo any prior degree; and
e credits were completed within eight years prior to
student’s matriculation at Bank Street.
It is the responsibility of the student fo initiate any request for
fransfer credit, which should occur during the first semester the
student is matriculated. To be granted transfer credit, a student
must secure written approval from an advisor or program
director and from the depariment chairperson, indicating that
the coursels) is (are) acceptable substitutes for Bank Street
College offerings toward the degree. Courses being trans-
ferred in lieu of a required course must also be approved
by a Bank Streef instructor in that discipline. A Transfer
Credit Request form is available from the Registrar’s Office

If o student takes a graduate course at another institution in
order fo satisfy an undergraduate deficiency (see page 112),
he or she may also transfer in those graduate credits as elec-
five credits foward his or her Bank Street degree. The transfer
of such credit will be subject to the usual review for approval
by the appropriate academic department at Bank Street, as
well as to the general policies of the College for transfer credit.
Undergraduate courses are never accepted as transfer credit.

Waiving a Course Requirement

Occasionally, a student comes to Bank Street with suffi-
cient depth of formal academic study in an area that
would warrant the College fo consider waiving one or
more course requirements. Students should request a
Course Waiver form from the Registrar's Office and follow
the procedures outlined on the form.

Graduation Policies and Practices

As candidates work to complete their degrees, they should
be mindful of—and adhere to—the Timeline for Review of
Degree Completion Requirements, printed in the Fall and
Spring Bulletins. Candidates for graduation must file a
Craduation Application in order fo initiate the review of their
records. Forms and Timeline are available from the Registrar.

The month in which a student complefes his or her degree
requirements is the month indicafed on the student's official
franscript and diploma as that student’s “date of gradua-
fion.” All financial obligations must be fulfilled before a
degree is conferred or a diploma or cerfificate is issued,
and diplomas and franscripts will be withheld from any stu-
dent who is in default on a loan. Degrees are conferred by
the President of the College at an annual ceremony in May.

Professional and Academic Standards

Bank Street endeavors to hold its students to high academ-
ic and professional standards and fo prepare them fo be
effective, highly skilled practitioners. The course and field-
work experiences are designed to challenge students’ intel-
lectual and creative abilities and fo encourage students’
personal and professional growth. Students are expected
fo meet the requirements specified for each course and to
work closely with their advisor fo establish and meet goals
set for supervised fieldwork/advisement.

The evaluation process is designed to enable each student to
become aware of his or her development as a profession-
al in the field of education, as well as to provide an assess-
ment of his or her academic and supervised fieldwork. As a
result, communication between faculty and students is essen-
fial and encouraged. The evaluations are designed to reflect
students’ academic and professional understanding, behav-
ior, and competencies. Faculty may confer about students
they share, and may review student records af any fime.

In order to maintain good professional standing, students
are expected to observe the College’'s Code of Conduct,
which is outlined in the Student Handbook, and to demon-
strate the academic and/or personal qualities necessary
for completion of graduate studies leading to degrees in
teaching, Child life, and/or educational leadership, or for
study on a nonmatriculated basis.

Occasionally, a facully member may defermine that a stu-
dent lacks one or more of these qualities, and may there-
fore counsel the student to leave the program. Problems
may involve suspected plagiarism, excessive absences,
inappropriate classroom behavior, the student’s inability to
work productively with children or adults, or other ques-
tions regarding a student's professional conduct and/or
capacity. Students who contest such a determination may
request that the Dean convene an Individual Review
Committee to review the situation. Should the Dean of the
Graduate School convene an Individual Review
Committee, he or she seeks the Committee’s advice and
recommendations, and fogether they implement a course
of action, which might include the student’s dismissal from
the Graduate School. The student is encouraged to pres-
ent any pertinent information fo this committee.

Academic Integrity

Students af Bank Street are expected to adhere to high
standards of academic integrity. Students should be aware
of the definition of plagiarism (see below); all violations
will be taken seriously, and may result in consequences as
serious as expulsion.

Plagiarism is the use of another person'’s ideas, words, or
theories as one's own—or without citation—in an academ-
ic submission.

What does this mean?
o All work submitted must be original.
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® Any reference to another person’s work (including ideas,
theories, or concepts| must be cited explicitly. See APA
Citation Guidelines (below).

® Work presented as actual experience cannot be invent-
ed or fabricated.

APA Citation Guidelines:

e All sources cited in a paper must be included in the ref-
erence list at the end. Conversely, only sources cited in the
paper should be included in the reference list.

® When a direct quotation is cited within the body of a
paper, quotation marks must be used, and the author's
name, year of publication, and page number must be
included.

® When paraphrasing another’s work, one must cite the
original source, giving credit to the original author. When
paraphrasing, page numbers are not necessary, but the
author’s name and year of publication are required.

e Electronic resources must be cited as well. Material found
on the Internet is subject to copyright laws. See The Writer's
Handbook for examples of citations of electronic resources.

Satisfactory Academic Achievement

There are three academic standards to which every student

must adhere in order to remain in good academic standing:

e Studenfs must achieve and maintain a minimum of a
B (3.0) cumulative grade point average.

e Students must comply with the Graduate School's
standard of safisfactory academic progress. This
means that students must progress toward their
degrees at a pace sufficient to complete all degree
requirements within a five-year time frame.

e Studenfs must maintain safisfactory work in the super
vised fieldwork setting, as assessed by the advisor.

Students who do not remain in good academic standing

may be placed on probation and/or be subject to aca-

demic dismissal.

Grade Point Average
After each grading period the Registrar’s Office reviews stu-
dents’ records to defermine academic standing. Any student
whose cumulative grade point average falls below 3.0 will
be placed on probation and will be required to meet with
the program director to develop a written plan fo restore
good academic standing. The plan must be signed by the
student and the program director and filed in the Regisfrar’s
Office. Minimally, the plan must meet the following criferia:
® In the next term the student enrolls {following place-
ment on probation] he or she must complete all cours-
es in progress (i.e., receive no grades of Incomplete)
and achieve at least a B (3.0) average for that term.
Due to the timing of the grading periods, students
may already be registered for the next ferm when
they are notified that they are being placed on pro-
bation. Consequently, their plans fo restore good aca-
demic standing may require that students make adjust-
ments fo their course loads, including dropping or
withdrawing from courses for which they have

already enrolled. The College’s standard policy on
refunds will apply.

e At the completion of the probationary term, the chair-
person of the student's department will review the out-
comes of the plan with the program director. If the stu-
dent has successfully addressed the points in the plan,
he or she may be permitted to continue fo enroll with
a subsequent written and signed plan in place each
ferm until the cumulative grade point average of 3.0 is
achieved. During this period, the student must achieve
af least a 3.0 average each ferm and complete all
courses in progress [i.e., receive no grades of
Incomplete). Once a cumulative grade point average
of 3.0 has been achieved the student must maintain
it. If the plan has not been followed successfully in the
initial or subsequent terms of probation, or if a cumu-
lative 3.0 average is not maintained once restored,
the student is subject to academic dismissal.

e Students who have been academically dismissed may
appeal to the Committee on Academic Standing for
consideration regarding reinstatement. The decision
of that committee is final.

Satisfactory Academic Progress toward the Degree (SAP)
Students must make satisfactory progress toward their
degree in order fo be considered in good academic
standing and fo mainfain eligibility for financial aid pro-
grams. Students must earn a minimum number of credits
per year af a pace sufficient to complete all degree
requirements within five years. To be making safisfactory
academic progress, students must earn credits toward their
degree according to the following standards:

30- to 46-Credit Programs [minimum credits earned)

Year: 1* 2 3 4 5
Credits: 4 13 25 35 3646
47- to 58-Credit Programs (minimum credits earned)
Year: 1* 2 3 4 5
Credits: 4 13 25 46 47-58

*Because the year is measured July 1 through June 30, a
student who first takes a class as a matriculated student in
either Spring or Summer 1 would only be required to com-
plete one credit rather than four credits.

A student’s complete academic record will be reviewed
annually (generally in July) to see if he/she is meeting each
of the above standards of progress. All courses successfully
completed count foward progress, and all terms are count-
ed regardless of whether financial aid was received.

If students are not making sufficient progress, they may be
asked fo provide documentation about extenuating circum-
stances and/or may be placed on probation. See the
Student Handbook for additional specific information and
guidelines for the appeal process.



Satisfactory Work in Supervised Fieldwork/Student
Teaching/Advisement

The College reserves the right to defermine when (and
whether] a student may begin Supervised Fieldwork/
Student Teaching/Advisement. For most programs,
students begin fieldwork in the fall, and normally

receive the grade of IP (In Progress) for the first semester of
Supervised Fieldwork/Student Teaching/Advisement; af
the end of the next semester, the grade for both semesters
of Supervised Fieldwork/Student Teaching/Advisement is
converted to P (Pass) or NP (No Pass). If, however, the stu-
dent does not achieve satisfactory work in the Supervised
Fieldwork/Student Teaching/Advisement sefting in the first
term, the advisor may award a grade of NP. Whenever a
grade of NP is awarded for supervised fieldwork, the stu-
dent is academically dismissed.

The College also reserves the right to end a student’s field-
work experience during a term if, in the advisor's assess:
ment, the student's performance is deemed inadequate
and/or inappropriate in the seffing. In some instances,
affer two semesters of fieldwork, it is the assessment of the
advisor that additional fieldwork is required. Credit for
completion of the fieldwork year may be withheld unfil the
additional term of fieldwork is successfully completed.
Additional information about expectations for successful
performance in supervised fieldwork are specified in the

Student Handbook.

Grading Policy
Grades are defined as follows [NV denotes Neutral Value):

Value in Calculation of
Grade Point Average

A Excellent (no A+ may be awarded) 4.0
A- Very Good 3.8
B+  Good 3.5
B Acceptable achievement; minimum 3.0
grade for good academic standing
B-  Below minimum for good academic 2.8
standing
C+  Fair 2.5
C Poor 2.0
C- Very poor 1.8
NP No Pass 0.0
ENR  Currently Enrolled (appears prior fo NV

grade eniry for the term)

P Pass: awarded (only) for Supervised NV
Fieldwork/Student Teaching/Advisement;
selected seminars and pracfica; museum
leadership courses; and selected
one-credit courses

IN Incomplete (An IN can become an NC
[No Credit]; see below)

IA IMP Attempted: IMP work attempted, but has not
been sufficiently complefed.

P In Progress: recorded at the end of the NV
first semester of selected full-year courses

and for yearlong Supervised
Fieldwork/Student Teaching/Advisement.
The IP grade is changed after completion
of the full year's work to a Pass or No Pass

NC  No Credit: If Incomplete work is not NV
submitted by the required due date, the
Incomplefe grade is converted to a No
Credit grade

TR Transfer Credit: Credit earned af another NV
institution and applied to Bank Street
College degree

WD Withdrawal: This grade must be NV
requested by the student and the request
must be submitted by a specific deadline
which is no lafer than the mid-point of
each term [see Academic Calendar for
pertinent dates)

WV Waived: indicates that student does not NV
have fo fake the designated course to
meet degree requirements

AT Attended: awarded (only) for Continuing NV
Professional Studies courses taken notforcredit
and for the NYS internship

NT  Not Attended: awarded (only) for NV
Confinuing Professional Studies courses
taken notfor-credit and for the NYS internship

Z No grade submitted by the instructor. (This is a
temporary indicator only. It is replaced by an
actual grade when grades are submitted.)

Auditing courses is not permitted, and there is no grade of

Audit offered by the Graduate School.

Students are expected to complete the work for a course
by the end of the term in which it is taken. If, however, a
student finds that he or she is unable to finish assignments
within the term, he or she may request a grade of
Incomplete (IN) and additional fime to complefe the course
work. Incompletes are granted at the discretion of the
instructor and are only considered if the student has done
satisfactory work up to that point. If granted, the student
and instructor must agree on a final due date for submis-
sion of the outstanding work, and complete an Incomplete
Grade Request form. To receive credit for the course, the
student must complete all requirements by the date set.
Extensions are limited to June 1st of the following year for
a foll semester course, or January st for a spring or sum-
mer course. If the work is not completed by the due date,
the grade is changed to NC (No Credit]. In exceptional
circumstances, a student may petition the Committee on
Academic Standing for additional time to make up incom-
plete work. The Committee, in consultation with the specific
course instructor, will decide whether any additional fime,
not to exceed the subsequent semester, will be granted.
Students should bear in mind that excessive incomplefes
may interfere with satisfactory progress toward their degree
and jeopardize their academic standing [see Satisfactory
Academic Progress toward the Degree, above.
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Grade Reports/Transcripts

Student grades are posted on my.bankstreet.edu approxi-
mately one month after the end of each semester. Requests
for official or student copies of transcripts are generally
processed within three fo five working days after receipt of
a written request, which must include an original signa-
ture. There is a $7.00 fee for each transcript requested. If
students request more than one copy af a time, the charge
is $7.00 for the first copy and $2.00 for each additional
copy. The cost is the same for official and student copies.
Transcript requests may take slightly longer to fulfill during
registration periods. For full instructions on how to order a
franscript, visit www.bankstreet.edu/gs/ ordertranscript or
call 212-875-4406.

Release of Transcripts/Access fo Students’ Records

Bank Street complies with the Family Educational Rights
and Privacy Act of 1974 (FERPA), as amended, also
known as the Buckley Amendment. The act is designed to
profect the privacy of education records, to establish the
right of students to inspect and review their education
records, and to provide guidelines for the correction of
inaccurate or misleading data through informal and formal
hearings. Students also have the right fo file complaints
with the Family Educational Rights and Privacy Act Office
conceming alleged failures by the insfitution to comply
with the Act. The policy and procedures used by the insti-
fution to comply with the provisions of the Act are avail-
able in the Registrar’s Office. The Registrar's Office also
mainfains a Directory of Records that lists all education
records maintained on students by this insfitution.
Questions concerning the Family Educational Rights and
Privacy Act may be referred fo the Registrar’s Office. For
additional information conceming FERPA, please see
Appendix, page 143.

Institutional Test Score Annual Report for the

Academic Year 2007 - 2008

Insfitutional pass rates are a key measure of the performance
of teacher preparation programs in Tifle Il (of the Higher
Education Act). Insfitutions must report pass rates on feacher
assessments for all graduates of their teacher certification
programs. Program completers include all students who are
documented as having met the requirements of the program.

Bank Street College of Education reported that the tofal
number of eligible program completers was 210 students
for the 2007-2008 year (7/07-6,/08). Out of the 210
students, 165 registered for and took the Liberal Arts and
Sciences Test [LAST] and 163 students were reported as
having passed, for a (higher than] 99% pass rate. 162
students registered for and took the Assessment of
Teaching Skills-Written [ATS-W). 162 students passed, for
a 100% pass rate.

Academic Grievance Procedures
Faculty members in the Graduate School work very closely
and effectively with their students. Occasionally, differ-

ences occur between graduate student and advisor or
course instructor about course grades or evaluation of
supervised fieldwork/advisement. Students are encour-
aged fo resolve such problems directly with the individual
advisor or instructor.

If the difficulty cannot be resolved in this way, the follow-

ing formal grievance procedure should be followed:

e The student discusses the problem with the program
direcfor or chair of the department (if discussed with the
program director, the program director informs the chair).

®  The program director or chair discusses the issue with
the involved facully member (and the student’s advi-
sor, it appropriate). The director or chair prepares
documentation and nofifies the student in writing of
his or her recommendation.

e |f the student deems the problem sfill unresolved, the
student may write a report and submit it fo the chair
of the Committee on Academic Standing.

e The Committee on Academic Standing reviews the
report and the issue with the student (and an outside
person if desired) and, either together or separately,
with the faculty member.

e The Committee on Academic Standing makes a deci-
sion and shares it with the student, the faculty mem-
ber, the program director, the department chair, and
the dean. The decision of the Committee on
Academic Standing s final.

Other Grievances
Information about procedures for other grievances, includ-
ing bias crimes and sexual offenses, can be found in the

Student Handbook.

Student Handbook

A Handbook for all students is available from the Graduate
School Cffice, the Registrar's Office, or faculty advisors.
Designed fo complement the catalogue, it contains additional
details about the academic programs, student services,

and student life, and information regarding due process, the
code of conduct, and grievance procedures. It is the
responsibility of every student to obtain a copy of the
Student Handbook and to be knowledgeable about its
contents.

Campus Drug and Alcohol Policy

In accordance with the federal legislation known as the
"Drug Free Schools and Communities Act Amendments of
1989,” Bank Street College of Education established the

following policy:

Bank Street College prohibits the unlawful manufacture,
distribution, dispensation, possession, or use of illegal
drugs and/or alcohol by employees and students on
School property or while conducting College business.
This policy includes School activities taking place on or off
Bank Street property, including driving fo and from
College-related activities.



Alcoholic beverages may be served at Bank Street
College events/activities on or off School premises, but
are not fo be served to anyone under twenty-one (21)
years of age. A security guard is on duty during all
campus events.

Campus Security

Lesly Pierre, Director of Security

212-8754633

The College publishes and disfributes an annual security
report, which contains safety fips, emergency procedures,
and campus crime sfatistics. This publication is available
from the Director of Security, the Registrar’s Office, and the
Graduate Suite [Room 603); it is also excerpted in this
catologue [page 142). The Advisory Committee on
Campus Safety will provide upon request all campus
crime statistics as reported fo the United States Department
of Education. General information about campus crime
statistics may be found on the United States Department of

Education’s Web site: http://ope.ed.gov/security/ .

New York State Certification

Many of Bank Streef's degree-granting programs are
registered with the New York State Department of
Education as programs that enable graduates to qualify
for New York State initial and/or professional certification
in teaching or in school building leadership. When a stu-
dent graduates from a Bank Street certification program

and applies for New York certification, the College recom-

mends that student for State certification and, in effect,
vouches for the student’s having met the State’s academic
requirements.

Infernational students or permanent residents (holders of
Green Cards) should check the New York State
Department of Education’s VWeb site for detailed, updated
information regarding citizenship requirements for certifico-
fion: www.nysed.gov.

Students certified in Canada or in sfates listed under the
Interstate Agreement of Qualification of Educational
Personnel may qualify for Enhanced Reciprocity.

Students accepted info New York State Certification pro-
grams should begin the process of working toward certifi-
cation early in their master's degree program. This process
includes the following requirements:
1. Testing:
®  successful completion of the New York State
Certification Exams (www.nysfce.nesinc.com)
2. Training (available through Continuing Professional
Studies for free to matriculated students):
e successful complefion of two clock hours of
fraining in the identification and reporting of
suspected child abuse or maltreatment

®  successful complefion of two clock hours in
school violence infervention and prevention
3. Fingerprint Clearance
e Visit hitp://www.bankstreet.edu/gs/cert.himl

Bank Street College offers the New York State Infernship
Certification Credential. This is an opportunity for gradu-
afe students who are seeking teaching positions to obtain
New York Stafe certification prior to graduation if they
meet the eligibility requirements set for them by the State.

Visit www.bankstreet.edu/cert for details on the require-
ments and procedures for New York Stafe cerfification.

Career Services

Susan levine, Director

Career Services Office: 212-875-4657
slevine@bankstreet.edu

located in the Office of Admissions on the
first floor on the east side of the Llobby.

The Career Services Office serves as a resource and infor-

mation center. Career Services are provided to alumni
and fo sfudents mafriculated in degree programs. Students

are encouraged fo fake advantage of the variety of servic-

es the Office has fo offer at the beginning of their matricu-
lation at the College. Services include listings of current
job openings, a reference book library, a collection of
sample résumés, and school directories. Résumé and inter-
view skills workshops are offered individually and in small
groups throughout the year. Students are encouraged to
meet with the Director fo discuss strategies to be used dur-
ing the job search process, such as how fo organize a
job search, networking, and researching schools, institu-
tions, and agencies.

In an effort to assist students and graduates in finding
jobs, the Career Services Office produces a Job Bulletin
listing current employment opportunities, made available
through the Bank Street Web site. Beginning in the spring
semester of supervised fieldwork/advisement, students are
given a password that gives them access to current and
past bulletins online. PostSFW /A students and alumni are
also eligible for this service. If interested, please email the
Career Services Office.

All eligible students are encouraged to register with the
Career Services Office and to maintain an updated
reference file fo be sent to prospective employers when
applying for a position. In addition, the Career Services
Office hosts the following annual events: a Job Search
Support Day, providing information on the job search
process; and a Job Fair, with representatives from the
New York City public, charter, and local independent
schools.
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Bank Street graduates are innovative professional feachers
and leaders who make wonderful contributions fo the schools
within which they work. Our alumni are in demand, and
are the reason Bank Street has the fine reputation it does.

College Services

Office for Students with Disabilities

Olga Romero, Coordinator

212-8754468

Bank Street College encourages students with visible or
hidden disabilities to selfidentify and provide us with fur-
ther information as soon as possible after admission fo the
College so that they may receive the accommodations fo
which they are entitled.

Nonmatriculated students who need accommodations
should identify themselves as soon as they confemplate
taking a course.

Bank Street College does not discriminate against quali-
fied individuals with disabilities in the recruitment and
admission of graduate students, as a matter of policy and
as specified by applicable laws and regulations.

Library

Kristin Freda, Director

212-8754458

The Bank Street Library contains a wide range of materials
that support instruction and independent research: books,
journals, online databases, Graduate School theses and
portfolios, ERIC microfiche, video and audio recordings,
and more. Copies of required textbooks, arranged by call
number, as well as files of reserved readings arranged by
name of course instructor, are available at the Circulation
Desk for use in the Library.

Librarians help students and faculty identify and locate per-
tinent information, teaching them to conduct searches
using the online catalogue and dotabases. Librarians also
offer orientations for students, which include a Library tour
and infroduction to searching the ERIC, WilsonSelectPlus,
and Academic Search Premier databases. Librarians can
obtain materials from other libraries through inferlibrary
loan or provide passes to other libraries. In addition to the
mandatory orienfation sessions for new students (a sched-
ule of these can be found on the Library’s Web site: street-
cat.bankstreet.edu), small groups may schedule additional
sessions af their convenience.

The Library houses several PC and Macintosh computer
workstations, which are available for word processing,
email, and Internet access. Ethernet and wireless connec-
tions are also available.

In the Children’s Collection, picture books, easy-foread
books, juvenile fiction, nonfiction, biographies, and young
adult fiction are available, as are a selection of books on
tape and videos. The Children’s librarian provides instruc-
tion to School for Children classes and is available to
assist children and adults with research or book selection.

Current subjectthemed bibliographies and instructional
brochures may be picked up at the Reference Desk. The
circulation policy and schedule of fines for overdue materi-
als are available af the Circulation Desk. Library hours
and special events are posted throughout the building. Al
of this information is also available on the Library's Web
site: streetcat.bankstreet.edu.

Council of Students (COS)

Nicole Le Blanc, COS Advisor

212-875-4442; nleblanc2@bankstreet.edu

COS [pronounced cuz) is the Bank Street College gradu-
afe sfudent organization. Members meet regularly to work
on issues perfaining fo the quality of student life at Bank
Street. The primary goal is fo participate in and promote
productive dialogues among the student body, within the
Bank Street community, and beyond.

COS sponsors and organizes educational and profession-
al development activities for students, as well as social
events. COS's annual survey to students seeks to better
understand and respond fo student needs, while providing
students with an additional voice.

The COS Web page lists upcoming events and happen-
ings: http://www.bankstreet.edu/gs/cos.himl. Additional
information can be found on this page about getting
involved and contacting a COS representative.

Student Associate Trustee

One graduate student each year is selected to serve as the
Student Associate Trustee, and is expected fo attend the
quarterly meefings of the Bank Street College of Education
Board of Trusfees. She/he will provide a student perspec-
five when pertinent issues are in front of the Board. The sfu-
dent trustee also gathers and shares information from and
for the graduate student body by reporting to and hearing
from students. In addition, she/he will work with the
Council of Students [COS), Executive Administrative
Coordinator, and Dean of the Graduate School.

The student frustee is appointed by the board of frustees o
a one-year ferm. Nominations are solicited in the spring
for the following academic year. Qualifications:
Applicants must be in good standing, with a minimum of
one vyear of study remaining af Bank Streef. She/he
should be inferested in issues of governance and in advo-
cacy on behalf of fellow students. Excellent speaking and
organizational skills are essential. Applicants cannof be in
staff positions af Bank Street.



Bookstore

Beth Puffer, Manager

212-875-4550

The Bank Street Bookstore, located at the corner of
Broadway and 112th Street, offers two floors of books,
games, DVDs, CDs, and toys for children, families, and
educators. Professional books are on the second floor. All
books required in courses may be ordered online at
hito:/ /bankstreet.textbookx.com.

The Bookstore is open Monday through Thursday from
11:00 am to 7:00 p.m.; Friday and Saturday from
10:00 am to 6:00 p.m.; and Sunday from noon to :00
pm (call for summer and holiday hours). The Bookstore's
address is 2879 Broadway, New York, NY 10025; the
telephone number is

212-678-1654/1olHree 800-724-1486. Visit the

Bookstore's Web site: www.bankstreetbooks.com.

Housing

Bank Street College does not maintain dormitory facilities.
Notice of available apartments to rent or share is distrib-
uted by the Office of Graduate Admissions. Information
may also be posted on several College bullefin boards.
Other resources for obtaining housing are local realtors,
web pages, newspapers, and various “Y" organizations.
For further information and a detailed list of these
resources, call the Office of Graduate Admissions at 212-

875-4404.

Application for housing may be made fo International
House, a graduate student residence facility within walk-
ing distance of the College at 500 Riverside Drive, New
York, New York, 10027-3916. Contracts run from
September through mid-May and may be renewed for the
summer. For more information and/or an application, call
212-316-8400, or visit www.ihouse-nyc.org.

Students enrolling for summer courses may also pursue
housing options at Infernational House.

Computer Center

Arlen Rauschkolb, Director
212-875-4642

The CIS Department provides computing, audiovisual,
telecommunications (telephone and voice mail), and nef
working support for the College’s academic and adminis-
trative communities. The main CIS office is located in
Room 703 of the main building. A general-purpose
Computer Lab, a Multimedia Llab, a Computer Cluster in
the Library, mobile labs, wireless network access, and
computerized “Smart Classrooms” are available fo stu-
dents and faculty. Principal applications for these systems

include search engines for the BSC library catalogue, peri-

odical subscriptions, remote information sources, and the
Infernef, as well as email, Listserv, database, spreadsheet,
graphics, video/audio editing, and word processing soft-
ware. Also available are color printers, laser printers,
Smart Boards, image scanning, and optical character
recognition resources.

Help Desk and Lab support staff are available for consulto-
fion and assistance Monday through Friday, 9:00 am fo
5:00 pm Web-based email accounts and wireless net-
work access are available o all matriculated students.

Help Desk

Help Desk staff is available for consultation and assistance
Monday through Friday from 9:00 am to 5:00 pm for
technical inquiries regarding the computer sysfems and
services at the College, including telephone and A/V. The
Help Desk also offers training workshops for students in
various applications. Email and wireless access requests

can be made through the Help Desk: 212-875-4642.

A/V and Multimedia Services

A variety of A/V and multimedia resources used in sup-
port of the academic and administrative programs are pro-
vided, including video and digifal video recording, edit-
ing, and projection; digital photography; 16mm film pro-
jection; filmstrip projection; and audio recording and
amplification. Faculty and students may arrange informal,
one-on-one instruction for audiovisual equipment used in
individual research projects.

Computer Access

CIS maintains a generalpurpose Computer Lab, a
Multimedia Editing Lab, and a Computer Clusfer in the
Library. The labs are typically open from 9:00 am to
10:00 pm Monday through Thursday; 9:00 am to 4:00
pm Friday; and 9:00 am to 5:00 pm on Saturday. The
Library Computer Cluster is open 9:00 am to 9:50 pm
Monday through Thursday; 9:00 am to 5:00 pm Friday;
and 11:00 am to 6:00 pm on Saturday.

Computer Lab

The generalpurpose Computer Lab is located on the C-
level of the main building. The lab provides students
access fo Mac computers and a wide variety of software
applications on both the Mac and Windows operating
systems. "Appropriate use” guidelines must be followed
when using any Bank Street computing resources. The lab
is frequently scheduled for classes, so check the calendar
for drop-in hours.

Multimedia Lab

The Muliimedia Lab in Room 701 is available for develop-
ing mulimedia course-related projects. The MM lab hours
are listed above. The Lab is reserved for droprin student use
Monday through Friday, 3:00-5:00 pm Priority for using this

resource is given to those working on multimedia projects.
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Library Computer Cluster

The Library Cluster provides students access to both Mac
and PC computers and hosts a wide variety of software

applications.  The Library Cluster hours are listed above.

Networking

The College's high-speed fiber opticbased network, used
for local- and wide-area data communications, provides

campus computers with email, Listserv, file sharing, print-

ing, Infranet, and Infernet services.

Wireless Network Access

Wireless network access is available throughout the
College, and allows users fo connect to the College-wide
network, check their email, and browse the Internet from a
laptop computer without physically plugging into the net-
work. The process for annual laptop registration for use of
wireless access is simple, takes less than fen minutes, and
requires users fo have upto-date virus protection installed.
Inferested users should contact the Help Desk at 212-875-
4642 1o schedule an appointment to bring their laptop to
Room 703 for registration.

Website(s)
The Bank Street College VWeb site (bankstreet.edu) pro-

vides program descriptions, links o the Booksfore and spe-

cial programs, and a calendar of events, announcements,
etc. The College's Web Portal (my.bankstreet.edu) pro-
vides students, faculty, and staff with a customizable infer
face for obtaining information about the College, includ-
ing online registration and billing, MS (online leaming),
announcements, discussion groups, efc.

Cafeteria

The Bank Street Cafeferia is located on the C-level of the
main building and is open to the public as well as the
College community. The cafeteria offers a wide selection of
wholesome foods, including a salad bar and assorted
sandwiches, wraps, and paninis. Enfrees and homemade
soups are prepared daily. Students can also find an assort-
ment of lowfat muffins, croissants, danishes, brownies, and
cookies. The Cafeteria is open from 7:30 am to 7:00
p.m., Monday through Thursday, and from 7:30 am fo
3:00 pm on Friday. Catering services are also available.

Business Office Services

Versha Indira Mookhram, Student Accounts Administrator
212-875-4620

Jie Ying long, Jr. Accountant

212-875-4471

Mattie Campbell, Secretary

212-875-4624

The Business Office is located on the 7th floor in Room
712 It is the responsibility of the College’s Business
Office to collect tuition and fees and to maintain students’
financial accounts. In addition, Business Office staff work
with the Office of Financial Aid and the Registrar's Office

in the administration of student loans and scholarships.

Health Insurance

Information about enrolling in healthcare policies is avail
able in the Office of Graduate Admissions. We offer sup-
plemental emergency health insurance coverage only.
Outside options for uninsured students interested in more
extensive coverage include Healthy New York, a federal
program designed for uninsured working individuals. Visit
the Healthy New York \Web site af
www.ins.state.ny.us/website2 /hny/english /hny.him

for specific information regarding eligibility and fees.

Institutional Collaborations

5-Step

Llia Gelb, Director

212-8754489

This is a collaborative program between Bank Street and
a number of undergraduate liberal arts colleges [Albion
College, Bennington College, Carleton College, Earlham
College, Eugene Lang College of the New Schoal for Social
Research, Kenyon College, Oberlin College, and the
University of Delaware Honors Program). Upon admission,
students begin their professional studies at Bank Street dur-
ing the summer between their junior and senior years.
Students must be recommended by their college and meet
all Bank Street admissions requirements.

Urban Education Semester

Margaret Martinez-Deluca, Director

212-8754699

The Urban Education Semester program is a collaborative
project of Bank Street College and Brown University.
Liberal arts undergraduates from parter colleges and uni-
versities are engaged for one semester in the formal study
of education in an urban sefting.

The Urban Education Semester program offers an opporiu-
nity for liberal arts undergraduates, usually juniors, to com-
bine fieldwork in a variety of public school seffings (in
Manhattan, the Bronx, Brooklyn, and Queens), group visits
to alternative educational sites, and related course work
that may include: Foundations of Modem Education, Child
Development, and Principles and Problems in Elementary
and Early Childhood Education. The required course,
learning Practice and Theory: Making the Connection,
along with Supervised Fieldwork/Student Teaching/
Advisement and individual conferences, help students inte-
grate theory and practice in ways that relate to their aca-
demic programs and career aspirations. Students design @
curriculum project that meets an identified need in the
classroom. Students in the program earn 15 graduate
credifs, which are applied fo their undergraduate transcripts.



Bank Street College/Lincoln Center
Institute Collaborative

Harriet Lenk, Director

212-875-4580

The Bank Street College/Lincoln Centfer Institute
Collaborative is designed fo enhance the learning of all
children through an exploration of ways fo use the arfs in
the preparation of new feachers. The Partnership connects
the Lincoln Center Insfitute with the graduate faculty of
Bank Street College through a series of experiential work-
shops and performances of music, dance, opera, and the
visual arts. These experiences are extended to graduate
students through a wide range of courses at the College.
The goal is to help future teachers understand how experi-
enfial investigations of the arts can engage children in
learning about the arts and support their development of a
wide range of critical, analytic, and expressive skills.

This collaboration has enabled us to pair “teaching-artists-
in-residence” with various faculty members and groups of
Bank Street students. Integration of the arfs into the
teacher’s reperfoire supports learning across the disci-
plines. Together we explore selected performances of the-
atre, dance, and music; visit museums; and consider how
fo use the insights gained and sustain the enthusiasm and
depth of understanding for both students and teachers.

This project is based on the belief that the infusion of the
arts into teacher education programs yields professionals
capable of important shifts in perception and creafivity. In
effect, drawing on the arts affords greater variety in curric-
ula and learning. This integrative perspective on teaching
and learning follows Bank Street's “core curriculum”
approach, in which a topic of study is selected and
explored in depth from different perspectives; projects are

used to engage children in authentic tasks that involve skill

building as scientists, hisforians, artists, and writers.

Early Childhood Four-College Consortium

Andrea (Penny) Spencer, Liaison

2128754602

The Early Childhood Four-College Consortium, which
includes Bank Street College, Erikson Institute in Chicago,
Wheelock College in Boston, and Pacific Oaks College
in Pasadena, was created in the fall of 1993. Each of the
four institutions in the consortium has a history of respond-
ing in varying ways and through various programs to the
societal needs of young children and their families. In
addition, each institution supports a critical mass of faculty
focusing on the wide specfrum of early care and educa-
tion. The study of child development, the developmental
approach to learning, reflective practice, and the focus on
preparing leaders are the connecting links among the insti-
tutions in their work with children and their approach to
adult learning. Faculty of the four instfitutions have collabo-

rated on publishing and presentations at national meet-
ings. Matriculated graduate students have the opportunity
to register in selected graduate courses in the other three
institutions. Students who have not previously transferred
six credifs info a Bank Streef degree may transfer up fo six
graduate credits from these selected courses; prior
approval from the chair of their department is required,
and the sfandard procedures for transferring in credits

should be followed.

For a fuller description of relevant programs and courses,
please consult each institution's VWeb site:

Erikson Insfitute: http://www.erikson.edu
Pacific Oaks College: http://www.pacificoaks.edu
Wheelock College: hitp://www.wheelock .edu

Teach For America

Adrianne Kamsler, Coordinator

2128754571

Bank Street College has developed a partership with the
Teach For America (TFA| office in New York City, through
which TFA/NYC corps members can eamn their masfer's
degrees af Bank Streef at a reduced tuition rate. Corps
members typically apply over the summer during their TFA
summer fraining.

Centers, Institutes, and
Special Initiatives

The Graduate School funds several projects. Many faculty
work as staff developers, consultants, evaluafors, and
researchers on these and other projects.

Adelaide Weismann Center for
Innovative Leadership in Education

Rima Shore, Director

212-8754478

The Graduate School houses an endowment-funded
Center for Innovative leadership in Education. Named for
an alumna of the Graduate School, the Center’s primary
goals are to support the enrichment of Bank Street's current
activities in educational leadership, develop new pro-
grams to meet pressing educational needs, and develop a
body of documentation and research that will support the
renewal of Bank Street's programs as well as the field of
educational leadership.

Bilingual /ESL Teacher Leadership Academy (BETLA)

Candido Delesus, Director

212961-3367

The Bilingual /ESL Teacher Lleader Academy was created
to insfill leadership skills in exemplary teachers, who then
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work in their schools to support fellow feachers of English
Llanguage Learners (ELLs). The program is a collaborative
effort with the New York State Education Department.
BETLA Teacher leaders refine their own classroom practice
as they collaborate with other teachers o support high
achievement for ELL students. In addition, BETLA Teacher
leaders establish model classrooms that are used as lab
sites for bilingual and ESL insfruction.

Infancy Institute
Infants, Toddlers, Families: Supporting Their Growth

Nancy McKeever, Director

2128754582

Designed to meet the needs of those who work in

varied seftings with infants, toddlers, and families, the
three-day Infancy Insfitute, usually offered in late June, pro-
vides a high-quality, individualized experience. Past pro-
grams have included o nationally known keynote speaker,
a visit fo an infant/toddler program, choices among
numerous workshops, and seminars on such topics as
affachment, infant/toddler development, activities for tod-
dlers, sensory integration, early intervention, staff develop-
ment, working with families, and Child Life services in the
neonafal infensive care unit.

Kerlin Science Institute

For information, please confact Michael Cook.
212-8754449

The goal of the Kerlin Science Institute is to strengthen the
feaching of natural and environmental sciences by helping
teachers think of science not merely as an established
body of knowledge, but also as an active process of
inquiry. Institute participants fake infensive, college-level,
inquiry-based science courses over the course of four terms
[two summer terms, and fall and spring semesters|). They
learn about advanced scientific fopics through their own
investigations in courses designed fo strengthen the knowl-

edge of science teachers, while demonstrating the inquiry-
based learning they can use in their classrooms.

The Institute, part of the Sally Kerlin Endowment for the
Teaching of Natural and Environmental Sciences (estab-
lished in 2002) is a collaboration between the School for
Children and the Graduate School. School for Children
faculty and Graduate School students, along with science
feachers from area schools, are welcome to participate.
Named for the late Sally Kerlin, a Bank Streef alumna and
life trustee of the College, the gift celebrates the Kerlin fami-
ly’s long relationship with Bank Street College. Mrs. Kerlin's
daughter, granddaughter, and niece are also graduates.

Tiorati Workshop for Environmental Learning

Don S. Cook, Director

212-875-4494

The Tiorati Workshop for Environmental Learning is a col-
laborative venture between Bank Street and the Palisades
Inferstate Park Commission. At the laboratory and class-
room facility in Bear Mountain/Harriman State Park, New
York, elementary school teachers, graduate students, and
children investigate the natural world of wooded slopes,
lakes, streams, meadows, and marshes around the Tiorati
Workshop. The Tiorati Program for Schools offers the
opportunity for teachers to bring their students to Tiorati
and, with Tiorati staff assistance, design children’s work in
nature studies, including studies of local parks and living
organisms in the classroom. VWe infegrate across the cur-
riculum, paying particular affention fo the literacy man-
dates and the science curriculum. The graduate courses
that Bank Street offers af Tiorati excite teachers’ curiosity
about the natural world and help them develop plans o
infroduce nature study fo classrooms in both urban and
suburban settings. The summer HudsonWaich Institute is an
opportunity for teachers to pursue scientific field inquiries,
exploring possibilities for field studies by middle school
and junior high school students.
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Faculty, Staff, and Administration

Board of Trustees

College Administration

Anthony Asnes, SFC 75
Chair of the Board

Sue Kaplan
Treasurer

Elizabeth S. Pforzheimer
Vice Chair

Margaret L. Stevens, GS /3
Vice Chair

Lynn G. Straus, GS 4/
Vice Chair

Jeffrey 1. Sussman
Vice Chair

Kate R. Whitney
Secretary

Gail Koff

General Counsel

Statutory Trustees

Suzanne Bratone Childs

Bettye Fletcher Comer

Gabriella DeFerrari

Elizabeth D. Dickey
President of the College

Catherine Doyle

Yolanda C. Ferrel-Brown

Felice Shapiro Friedman, GS 76

Sarah Gund, GS /3

Victoria Hamilton

Kenneth B. Llerer

Adam Litke

Christopher Mayer

Michael Nettles

Laura Parsons

Thomas Payzant

Sandra Pinnavaia

Jennifer Russell

Jean B. Vitalis, GS /1, ‘80

Norman R. Walker

Debbie Zlotowitz

Life Trustees

William F. Blitzer

George P. Scurria, Jr.

Evelyn Rome Tabas, GS 46, ‘98

Associate Trustees
John Finck

Zachary Galin

Judith Kallick-Russell
Linda Lake

Margaret McNamara

Elizabeth D. Dickey
President
John Borden
Vice President, Institutional
Advancement
Alexis Wright
Dean, Children's Programs
Fern Khan
Dean, Continuing Education
Frank Nuara
Vice President, Finance
and Administration
Jon D. Snyder
Dean of the College

President’s Office
Elizabeth D. Dickey
President
Anne Dowling
Special Advisor fo the President
for Government Relations
Vacant
Administrative Coordinator
Vacant
Chief of Staff/Secretary to the
Board
Vacant
Director of Institutional Research

Finance and Administration

Frank Nuara
Vice President
Renee Greig
Budget Director
Kadine Kennedy

Administrative Assistant

Bookstore
Beth Puffer

Manager
Sara Yu

Assistant Manager

Business Office
Catherine Coleman
Controller
Joyce Aiken
Associate Controller
Della E. Brown
Payroll Administrator
Mattie Campbell
Administrative Assistant
Margolia Joseph
Data Eniry Clerk

Jie Ying “Jenny” long
Junior Accountant
Tim Meyer
Accounts Payable
Versha Indira Mookhram
Student Accounts Administrator
Patricia Zapata
Grants Accountant

Computing and Information Services
Arlen Rauschkolb
Director
Jeffrey Cortez
Telecommunications Manager,
Technical Support Analyst
Christina D'Alello
Assistant Director, Network
Manager
Skip Doyle
Assistant Director, Information
Services Manager
DeOndra Drumgold
Manager of Computer lab
and Audiovisual Services
Jeffrey Hall
VWebmaster/Multimedia
lab Manager
Devindra Jagmohan
Help Desk Manager
Paul McGinness
Senior Programmer Analyst
Cregory Russell
Senior Technical Support Analyst
Raj Shah
DBA/Senior Programmer Analyst
Charles Thornfon
Computer lab and Audiovisual
Services
Arthur Weinstock
Senior Technical/Systems
Support Analyst

Library
Kristin Freda
Director
Alphonse Alexis
Circulation Assistant
Nora Gaines
Acquisitions Librarian
Peter Hare
Reference librarian
Frank Jolliffe
Technical Services librarian
Audrey Pryce
Technical Services Assistant



Debbie Taybron

Acquisitions Assistant
Ramona Texidor

Circulation Assistant
Micheline Thomas

Technical Services Assistant
Carol Van Houten

Reference librarian and

Web Manager,/Developer
Lisa Von Drasek

Children’s Librarian

Human Resources
Carol Samberg
Director, Human Resources
Ellen Hsu
Assistant Director, Human
Resources
Julio Ho
Human Resources Information
Systems Specialist

Plant Administration
lesly Pierre
Director
Daniel Benchimol
Maintenance Supervisor
Ruth Isbell

Assistant to the Director

Campus Security
Lesly Pierre
Director
John Franklin
Security
Kurt Mason
Security
Clarington Mullin
Security
Martha Ovalles
Security

Institutional Advancement

John Borden
Vice President
Kristin Conklin
Assistant Vice President
Susan Arshack
Senior Funded Programs Officer
Charles Babian

Director of Advancement Financial

Administration

John Bellacosa
Acting Director, Office of
Communications,/Senior Graphic
Designer

Margaret Cherry
Director of Advancement
Operations,/Executive Assistant fo
the Vice President
Michael Hansen
Web Designer,/Producer
Monica Henderson
Development Assistant
Elisabeth Jakab
Writer and Manager, Center
for Children’s Literature
Emma McDowell
Development Assistant
linda Reing
Director, Special Events and
Alumni Relations
Akoshia Robinson
Development Assistant
Carla Scheele
Director, Development and Alumni
Relations, Children'’s Programs
Allison Sciplin
Development Assistant
Wendy Sealey
Associate Director of Development
for Major Gifts
Cheryl Simon
Communications Coordinator
Alesia Yezerskaya
Development Assistant

Graduate School of Education

Jon D. Snyder
Dean
Barbara Coleman
Associate Dean for Administration
Andrea (Penny) Spencer
Associate Dean for
Academic Affairs
Dara Eisenstein
Assistant Coordinator
Agatha Forrester
Office Assistant
lia Gelb
Director of Nontradlitional
Programs and School-Based
Support
Mia S. Gillespie
Administrative Coordinator,
Educational leadership Programs
April Harrison
Assistant Coordinator
Dara Joy Hunter
Senior Budget Administrator
Nicole Le Blanc
Executive Administration
Coordinator

Veronica Madrid

Budget Administrator
Esperanza Olivo

Senior Office Assistant
Olga Romero

Director of Services for

Students with Disabilities

Admissions Office
Ann Morgan
Director of Admissions
Alayne Birnhak
Associate Director of Admissions
Diana Pondt
International Student Advisor and
Senior Office Assistant
LlaVerne Pratt
Senior Office Assistant
Ann Worth

Associate Director of Admissions

Career Services
Susan levine
Director

Financial Aid
Louis Palefsky
Director
Christopher Ballantine
Senior Office Assistant
Adrienne King
Assistant Director
Kaisha lopez
Financial Aid Counselor

Registrar’s Office
Sandra Sclafani
Registrar
Meghan Chvirko
Assistant Registrar
Ann Cox
Associate Registrar/
Certification Officer
Bettina Tillman
Senior Office Assistant

Departments

Dual Language/Bilingual and Special
Teacher Education
Olga Romero

Chair

Educational Leadership
Rima Shore

Chair
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General Teacher Education
Adrianne Kamsler

Cochair
Nancy Gropper

Co-chair

Centers, Projects, and Special
Initiatives

Bilingual /ESL Teacher Leadership
Academy (BETLA)
Candido Delesus

Program Director
Cheryl Trobiani

Budget Adminisirator
Grimilda Vega

Senior Office Assistant

Adelaide Weismann Center for
Innovative Leadership in Education
Rima Shore

Director

Tiorati Workshop
Don S. Cook

Director

Children’s Programs

School for Children
Alexis Wright
Dean
Elaine Abrahams
Upper School Assistant
Stanlee Brimberg
Upper School Coordinator
Kathleen Cook
Associate Director of Admissions
Michael Cook
Coordinator of Math and Science
Mary Dilligard
Secrefary fo the Dean
Laura Guarino
lower School Coordinator
Elsie Gutierrez
Admissions Secrefary
Kecia Isles
School Secretary
Avrianne Kailas
Llower School Assistant/Special
Needs Liaison
Jeff Kulick
Middle School Assistant
Linda Lake
After School Coordinator
Richard Lee
Middle School Coordinator
Salvatore Leto
Assistant Dean for Finance and
Administration

Zeny Muslin

Diversity Coordinator
Katie Peshut

Assistant to the Dean
Elizabeth Rickard

School Nurse
Marcia Roesch

Director of Admissions
Cookie Shapiro

Summer Camp Director
Robin Taylor

School Nurse

Family Center
Judi Gentry

Interim Codirector
Heather Prince-Clark

Interim Codirector
Melissa Clarke

Senior Office Assistant
Glenora Forde

Budget Coordinator
Nicole Geller-Kulick

Early Intervention,/CPSE

Evaluation Coordinator
Murray Kelley

Family Support Coordinator
Tarima Levine

Codirector, Home & Community

SEIT Based Program
Mary Ellen Markman
El Coordinator, Home &
Community Based Program
Cashima Pondt
Senior Office Assistant

Cyndy Travis

SEIT Coordinator and Codirector,

Home & Community Based

Program

Division of Continuing Education

Fern J. Khan
Dean
Farhad Asghar
Assistant Dean
Elva A. Berger
Assistant to the Dean
Thelma Wallace
Director of Budgefs and
Administrative Services

Bank Street Head Start Programs
Steven Antonelli

Administrative Director
Eve Townsend

Education Director

Center for Early Care and Education
Arlene Uss
Director

Center for Emotionally Responsive
Practice
lesley Koplow

Director
Tania Prybylski Blair

Therapeutic Teacher
leslie Gartrell

Mental Health Specialist
Gale Jackson

Mental Health Specialist
Elena Morrice

Mental Health Specialist

Center for Leadership and College
Preparation: Liberty Leads
Farhad Asghar
Director
Maxine Roberts
Assistant Director
Miriam Cohen
Middle School Coordinator
lijia ColladoPalma
Administrative Assistant
Rebecca Hamilton
Academic Advisor
Allia Hernandez
Academic Advisor
Jason Llewis
Program Relations,/Mentoring
Coordinator
Michael loguidice
Boys Program Coordinator
Ingrid Selman
Academic Advisor
Tom Sharkey
Academic Advisor
Charisse Taylor
Educational Advancement
Coordinator
Ana Tiburcio
Counseling Coordinator

Institute for the childcare Continuum
Toni Porter

Director
Rena Rice

Coordinator of Training

The Center for National Service
Training
Judith Gold
Director
Kate Baldus
Instructional Designer/Coach



Continuing Professional Studies
Fern Khan
Interim Director
Joy lundeen-Ellebbane
Assistant Director
Bernadette Rhames
Administrative Assistant

The Middle School Initiatives
Davia M. Brown Franklyn
Director

The Institute for Out of School Time
(OsT)
Marnie Ponce

Director

Center for Early Childhood
Professionals
Margot Hammond
Director
Dana Benzo
QN Institute for Accredited
Programs Facilitator
Merrill Lee Fuchs
Staff Developer
Leige Motta
Staff Developer

Faculties

Graduate School of Education
Roberta Altman
MSEd, Bank Sireet College
of Education
Bernadette Anand
EdD, New York University
Nancy Balaban
EdD, New York University
Nilda BayronResnick
EdD, Teachers College,
Columbia University
Leslie Bedford
PhD, The Union Institute
Marilyn Bisberg
MS, Bank Street College of
Education
Davia Brown-Franklyn
MSEd, Bank Sireet College
of Education
Valentine Burr
MS, Wheelock College
Sue Carbary
MSEd and EdM, Bank Street
College of Education
Nancy Cardwell
CAS, Harvard University
Virginia Casper
PhD, Yeshiva University

Carol Choye
EdD, University of San Francisco
Stan Chu
MSEd, Bank Street College
of Education
Marvin T. Cohen
EdD, Teachers College,
Columbia University
Barbara Coleman
MA, Teachers College,
Columbia University
Carmen Colon
MS, Bank Street College
Candido Delesus
EdD, Fordham University
Ellen M. Delaney
EdD, Teachers College,
Columbia University
Barbara Dubitsky
EdD, Teachers College,
Columbia University
Lynne Einbender
EdM, Teachers College,
Columbia University
Richard Feldman
PhD, The Union Institute
Helen Freidus
EdD, Teachers College,
Columbia University
Luisa Costa Garro
PhD, Graduate Center, CUNY
Llia Gelb
MSEd, Bank Street College
of Education
Susan Goetz-Haver
PhD, New York University
Elizabeth Grob
MSEd, Bank Street College
of Education
Nancy Gropper
EdD, Teachers College,
Columbia University
Kenneth Grover
MS, CW Post College
Marian Howard
EdD, Teachers College,
Columbia University
Minna Immerman
MA, Teachers College,
Columbia University
Nina Jaffe
MSEd, Bank Street College
of Education
Nina Jensen
MA, Hunter College, CUNY
Pamela Jones
MSEd, Bank Street College
of Education

Adrianne Kamsler
EdM, lesley College
Karina Otoya Knapp
PhD, University of California,
los Angeles
Judith Leipzig
MSEd, Bank Street College
of Education
Harriet lenk
EdD, Teachers College,
Columbia University
Nesta Marshall
MSEd, Bank Street College
of Education
Margaret MartinezDeluca
MSEd, Bank Street College
of Education
Nancy McKeever
PhD, The Union Institute
Margaret McNamara
EdD, Teachers College, Columbia
University
Harold Melnick
PhD, The Union Institute
Llinda Metnetsky
MSEd, Bank Street College
of Education
Michele Morales
MSEd, Bank Street College
of Education
Nancy Nager
PhD, Yeshiva University
Francisco Naijera
PhD, Graduate Center, CUNY
Diane Newman
PhD, Northwestern University
Katherine O'Donnell
EdD, Teachers College,
Columbia University
Margaret (Terry] Orr
PhD, Teachers College,
Columbia University
Frank Pignatelli
PhD, Teachers College,
Columbia University
Troy Pinkney-Ragsdale
MA, Ohio State University
Denise Prince
MSEd, Bank Street College
of Education
Madeleine Ray
BA, Hunter College, CUNY
Rena Rice
MSEd, Bank Street College
of Education
Olga Romero
PhD, Graduate Center, CUNY
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Mimi Rosenberg
EdD, Teachers College,
Columbia University
Susan Ruskin-Mayher
PhD, New York University
Gilbert Schmerler
EdD, Teachers College,
Columbia University
Patricia Sherman
PhD, New York University
Rima Shore
PhD, Columbia University
Marcia Singer
EdD, Teachers College,
Columbia University
Jon D. Snyder
EdD, Teachers College,
Columbia University
Cristian Solorza
MSEd, Bank Sireet College
of Education
Andrea (Penny) Spencer
PhD, University of Connecticut
Susan Stires
EdD, Teachers College,
Columbia University
Eileen Thomas
MS, City College, CUNY
Salvatore Vascellaro
EdD, Teachers College,
Columbia University
Deborah Vilas
MSEd, Bank Street College of
Education; MSW. NYU
Karen Weiss
EdD, Teachers College,
Columbia University
Naomi Weiss
MSEd, Bank Street College
of Education
Emily White
EdD, Teachers College,
Columbia University
Cathleen Wiggins
MSEd, Bank Sireet College
of Education
Susan VWu
MSEd, Bank Street College
of Education
Susanna (Shana) Zaslow
MS, University of Wisconsin,
Madiison

Adjunct Faculty

Yvette Aguirre
MSEd, Pace University
MSEd, CUNY

Constance Anderson
MSEd, Bank Street College
of Education
Adriana Aquino
PhD, Universidad Nacional
de la Plata
Susan Arshack
BA, Grinnell College
Donna Barkman
MA, Teachers College, Columbia
University
Amy Bauman
PhD, University of North Carolina
Creg Benedis-Grab
MSEd, Bank Street College
of Education
Betsy Blachly
MSEd, Bank Street College
of Education
Jesse Blachman
MSEd, Bank Sireet College
of Education
Mayra Bloom
PhD, The Union Institute
Sarmuel Brian
MSEd, Bank Street College
of Education
Marjorie Brickley
MSEd, Bank Sireet College
of Education
Julie Broderick
MS, Georgetown University;
MSEd, Bank Street College of
Education
Claudine Brown
MSEd, Bank Street College
of Education
William Burback
MA, University of California
Sharon Burns
MSEd, City College of New York
Marjorie Castro
EdD, Teachers College,
Columbia University
John Chambers
MAT, Harvard University
Velma Cobb
EdD, Teachers College,
Columbia University
Kristin Conklin
BA, DePaul University
Michael Cook
MSEd, Bank Street College
of Education
Jillian Culver
MSEd, Bank Street College

of Education

Laurel Danowitz
MS, Pace University
Valerie DavisFells
MSEd, Bank Street College
of Education
leslie Day-Nishiura
EdD, Teachers College,
Columbia University
Sara DeAngelis
MFA, University of the Arts
Kirsten DeBear
MSEd, Bank Sireet College
of Education
Frank DeCelie
MSEd, Bank Sireet College
of Education
John DiNatale
EdD, Fordham University
Stephen Drakes
MSEd, Bank Street College
of Education
Judith Ennes
MA, Teachers College,
Columbia University
Kathy Ernst
MSEd, Bank Street College
of Education
Lisa Fischler
MSEd, Bank Sireet College
of Education
Andrea Fonseca
MSEd, Bank Street College
of Education;
Carol Foresta
MSEd, Bank Street College
of Education; MSEd, Hunter
College, CUNY
Hilda Galban
EdD, Teachers College,
Columbia University
Edna Garces
MSEd, Bank Street College
of Education
Rachel Normile Gorman
MA, SUNY Binghamton
Sharon Granville
MS, long Island Universiry
Barbara Gursky
MA, Moniclair State University
Edith Gwathmey
MA, Hunter College, CUNY
Jane Hand
MA, Teachers College, Columbia
University
Sheila Hanna
MSEd, Bank Street College

of Education



Kyle Haver
MA, Teachers College,
Columbia University
Ria G. Hawks
MS, Columbia University
Mary Ann Hawthome
MS, Pace University
Elizabeth Henley
EdM, Bank Street College
of Education
Thomas Higgins
EdD, Fordham University
Jenica Howe
MSEd, Bank Street College
of Education
Robin Hummel
MSEd, Bank Street College
of Education
Christopher Kingman
MSW. Hunter College, CUNY
Roberta Kirshbaum
MA, Teachers College,
Columbia University
Joseph Kleinman
MSEd, Bank Street College
of Education
Betsy Knafo
MA, New York University
Dennis Kortright
MSEd, Bank Street College
of Education
Carol lazorisak
MA, New York University
Paula lee
MSEd, Bank Street College
of Education
Ann Leibler
MSEd, Bank Street College of
Education
Patricia Lent
MSEd, Bank Street College of
Education
Linda R. levine
PhD, University of Pennsylvania
Amy Liszt
MSEd, Bank Street College
of Education; MSW, Columbia
University
Donna logue
MSEd, Bank Street College
of Education
Genevieve M. lowry
MSEd, Fordham University
Jean Mandelbaum
PhD, New York University
Alice Mangan
MSEd, Bank Street College

of Education

Amy Margolis
PhD, Teachers College,
Columbia University
Andrea Marks
MA, Columbia University
Gloria Mattera
EdM, Bank Street College
of Education
Laura Menikoff
PhD, The Graduate Center of the
City Universify of New York
Babette Moeller
PhD, New School for Social
Research
Ana Molina
MSEd, Bank Street College
of Education
Katherine Mora
MSEd, Bank Street College
of Education
Ann-Marie Mott
MSEd, Bank Street College
of Education
Joan Musitano
MSEd, Bank Street College
of Education; MSW. Hunter
College, CUNY
Kathleen Nolan-Kasal
EdM, Bank Street College
of Education
Wendy Pollock
EdM, Bank Street College
of Education
Carol Franks Randall
EdD, Teachers College, Columbia
University
Janet Rassweiler
MSEd, Bank Street College
of Education
Maria E. Richa
MA, Teachers College,
Columbia University
Laura Roberts
MBA, Boston University
Diane Rode
MPS, Pratt Institute
Hudson Roditi
PhD, SUNY Stony Brook
Karen Rothschild
PhD, University of Pennsylvania
Sarah Ryan
MSEd, Bank Street College
of Education
David Schimmell
JD, Yale University
Pamela Schneider
PsyD, Pace University

John Schoener
PhD, CUNY Graduate Center
Claudia Schrader
EdM, Bank Street College
of Education
Ellis Scope
PhD, Fordham University
Kanwal Singh
PhD, University of California,
Berkeley
Donna Roth Smith
MSW, Columbia University
Catherine Thomas
MS, City College, CUNY
Joan Thompson
Professional Diploma, Fordham
University
Valerie Vallade
MA, Teachers College,
Columbia University
linda Vergara
MSEd, Fordham University
Patricia Weiner
MS, Adelphi University
Linda Weiss
MSEd, Bank Street College
of Education
Zoe Brown Weissman
MSEd, Bank Street College
of Education
Robert Wieman
MSEd, CUNY Graduate Center
Ellen Wong
MSEd, Bank Street College
of Education
Lily Woo
MA, New York University
Ron Woo
JD, Brooklyn Law School
Sarah Zimmerman
MSEd, Bank Street College
of Education
K. K. Zutter
EdM, Bank Street College
of Education

Children’s Programs
School for Children
Holley Adcock
MS, College of New Jersey
Eve Andrias
MSEd, Bank Street College
of Education
Meghan Armstrong
MSEd, Bank Street College
of Education
Kristin Bamberger

BA, New York University
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Roberta Berman
MSEd, Bank Sireet College
of Education
Betsy Blachly
MSEd, Bank Street College
of Education
Erika Blumberg
MA, Teachers College,
Columbia University
Matt Borgmeyer
MSEd, Bank Street College of
Education
Samuel Brian
MSEd, Bank Street College
of Education
Myriam Chapman
MSEd, Bank Street College
of Education
Kathleen Cook
MA, Teachers College,
Columbia University
Traci Dreher
MSEd, lesley College
Rebecca Fisenberg
BA, Harvard University
Anne louise Ennis
MSEd, Bank Street College of
Education
leslie Forde
BS, lona College
Jenel Giles
MSEd, Bank Street College
of Education
Michael Ginsburg
EdD, Teachers College,
Columbia University
Laura Guarino
MSEd, Bank Street College
of Education
Jose Guzman
MS, City College, CUNY
Beth Handler
EdM, Bank Street College
of Education
Olivia Irlando
BA, Brown University
Diana Jensen
MA, Teachers College, Columbia
University
Alicia Kachadourian
MSEd, Bank Street College of
Education
Emily Linsay
MSEd, Bank Street College
of Education
Danette Lipten
MSEd, Bank Street College

of Education

Stacey Matisoff
MSEd, Bank Street College
of Education
Kathleen McGivney
MSEd, Bank Street College
of Education
Ali McKersie
MSEd, Bank Sireet College
of Education
Nayantara Mhatre
MSEd, Bank Sireet College
of Education
Cara Montague
BA, Oberlin College
Ignacio Montoya
MA, Teacher'’s College, Columbia
University
Dave Mortimer
MA, Teacher’s College, Columbia
University
Lila Mortimer
MSEd, Bank Sireet College
of Education
Edna Moy
EdM, Northeastern University
Beth O'Mara
MSEd, Bank Sireet College
of Education
John Regis
BA, Fordham University
Maria Richa
MA, Teachers College,
Columbia University
Elizabeth Rickard
Nursing Diploma, Hunfer
College/Bellevue
Evi Rivera-Williams
MSEd, Bank Street College
of Education
Karyn Silsby de Pla
MSEd, Bank Street College
of Education
Margaret Silver
MSEd, Bank Street College
of Education
Joanna Sly
MSEd, Bank Sireet College
of Education
Sara Stricker
MSEd, Bank Street College
of Education
Becca Tatistcheff
BS, University of Wisconsin
Robin Taylor
BS, College of Staten Island
Anne Tobias
MSEd, Bank Street College

of Education

Irene Vazquez

BA, SUNY at Stony Brook

Family Center (Center-Based and
Home & Community-Based Staff)
Serena Castelli
MSEd, Bank Street College
of Education
Ruth Chase
MSEd, Bank Street College
of Education
Melissa Clarke
BBA, Monroe College
Dawn Daley
BS, New York University
Amy Flynn
EdM, Bank Street College
of Education
Clenora Forde
BA, Medgar Evers College
Nicole GellerKulick
MSEd, Bank Street College
of Education
Judi Gentry
MSEd, Bank Street College
of Education
Amy Houston
MSEd, Bank Street College
of Education
Murray Kelley
MSEd, Bank Street College
of Education;: MSW, Columbia
University School of Social Work
Tarima Levine
MSEd, Bank Street College
of Education
Eileen Malone
BA, Rutgers University
Staci PincusHall
MSEd, Bank Street College
of Education
Heather Prince-Clarke
MSEd, Bank Street
College of Education
Jeanne Raichle
EdM, Bank Street College
of Education
Lauren Sherry
MSEd, Simmons College
Cynthia Travis
MSEd, Bank Sireet College
of Education
Deborah Vosquez
MSEd, Bank Street College
of Education
Veronica Vizcaino

BS, SUNY, New Paltz



Pamela Wheeler-Civita
MSEd, Bank Street College
of Education

Lorraine Yamin
MSEd, Bank Street College

of Education

Division of Continuing Education
Steven Antonelli

MA, Hunter College, CUNY
Farhad Asghar

MPA, New York University
Davia Brown Franklyn

MSEd, Bank Street College

of Education
Judith Gold

MSEd, Bank Street College

of Education
Margot Hammond

EdM, Bank Street College

of Education
Fern J. Khan

MSW, New York University
Lesley Koplow

MSEd, Bank Street College of

Education;

MSW, Hunter College, CUNY
Marnie Ponce

MA, Queens College, CUNY
Toni Porter

MA, Columbia University
Richard Rivera

MPA, Hunter College; MA,

Baruch College
Arlene Uss

MSEd, Bank Street College

of Education

Continuing Professional Studies
Karen Prager Balliet
MSEd, Bank Street College of
Education
Méria Benején
MS, City College, CUNY
Samuel Brian
MSEd, Bank Street College of
Education
Julie Broderick
MSEd, Bank Street College
of Education
Karen Brody
Adv Cert in Psychology, City
College, CUNY
Kelvina Bufcher
MSEd, Bank Street College of
Education

Enid Cohen
MA, Murphy College
Rick Ellis
EdM, Trenton State College
Pafricia Flynn
PhD, Fordham University
Gil Foley
EdD, Lehigh University
Pearl Rosen Golden
MSA, Brooklyn College, CUNYY
Susan Criss
MA, New York University
Amy Hest
MLS, CW Post College
Edna Johnson
MSEd, Bank Street College of
Education
Sara Kiesel
MALS, Wesleyan University
Lesley Koplow
MSEd, Bank Street College of
Education
Tom lee
MSEd, Bank Street College of
Education
Meredith Lewis
MS, Hofstra University
Timothy Lightman
EdM, Bank Street College of
Education
Margaret Martinez-Deluca
MSEd, Bank Street College
of Education
Marjorie Martinelli
MA, New York University
Nino Nannarone
BA, St. Meinard College
Ginny O'Hare
MSEd, University of Miami
Cladys Reich-Gansl
MSEd, Bank Street College of
Education
Gary Schiro
MFA, Goddard College
Gitbert Schmerler
EdD, Teachers College,
Columbia University
Sue Seitner
MA, Teachers College,
Columbia University
Heidi Steinberger
MSEd, Bank Street College of
Education
Lisa Von Drasek
MILS, Pratt Institute

Elaine Weems
MSEd, Bank Street College
of Education
Emily White
EdD, Teachers College,
Columbia University
Kris Woleck
MSEd, Bank Street College
of Education
Susan Wu
MSEd, Bank Street College
of Education
Susan Varsames Young
MSEd, New York University
Debbie Zlotowitz
MS, State University
College at Buffalo
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Appendix

Notification of Rights Under
FERPA for Postsecondary Institutions

The Family Educational Rights and Privacy Act (FERPA) affords students certain rights with respect fo their education
records. They are:
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The right to inspect and review the student's education records within 45 days of the day the College receives a
request for access.

Students should submit fo the registrar writien requests that identify the record(s) they wish to inspect. The College offi-
cial will make arrangements for access and nofify the student of the time and place where the records may be
inspected. If the records are not maintained by the College official to whom the request was submitted, that official
shall advise the student of the correct official to whom the request should be addressed.

The right to request the amendment of the student's education records that the student believes are inaccurate,
misleading or otherwise in violation of the student's privacy rights under FERPA.

Students may ask the College to amend a record that they believe is inaccurate or misleading. They should write the
College official responsible for the record, clearly identify the part of the record they want changed, and specify
why it is inaccurate or misleading.

If the College decides not to amend the record as requested by the student, the College will notify the student of the
decision and advise the student of his or her right to a hearing regarding the request for amendment. Additional
information regarding the hearing procedures will be provided to the student when notified of the right to a hearing.

The right to consent fo disclosures of personally identifiable information contained in the student's education records,
except fo the extent that FERPA authorizes disclosure without consent.

One exception which permits disclosure without consent is disclosure to school officials with legitimate educational
interests. A school official is a person employed by the College in an adminisirative, supervisory, academic or
research, or support staff position (including low enforcement personnel and health staff); a person or company with
whom the College has confracted as its agent [such as an attorney, auditor, or collection agent]; a person serving on
the Board of Trustees; or a student serving on an official commitiee, such as a disciplinary or grievance committee,
or assisting another school official in performing his or her tasks.

A school official has a legitimate educational inferest if the official needs fo review an education record in order to
fulfill his or her professional responsibility for the college.

The right to file a complaint with the U.S. Department of Education concerning alleged failures by Bank Street to
comply with the requirements of FERPA. The name and address of the office that administers FERPA are:

Family Policy Compliance Office
U.S. Department of Education
400 Maryland Avenue, SW
Washington, DC 20202-5920



Appendix

Campus Safety

The safety and wellbeing of our students, faculty, staff, and visitors are of the highest priority. The Bank Street campus
generally has been a safe and secure environment. Achieving this status and improving and/or maintaining it has
required and will confinue to require the cooperation of all members of the College community. All members of the
College community are expected to wear ID cards (provided by the College] inside the building; visitors will obfain guest
badges upon entering the building.

In accordance with Chapter 597 of the New York State Laws of 2003, we include the following campus crime reporting
and statistics:

Criminal Offense
Report Summary*

For Year 2007 2008
Murder
Sex Offenses
Robbery
Aggravated Assault
Burglary**
Motor Vehicle Theft

O 0O O OO
ONO O OO

Violations Report*

For Year 2005 2008
Liquor Law violations 0 0
Drug Abuse violations 0 0
Weapons possession 0 0]

* Detailed reports are on file in the Physical Plant Department at

603 West 111 Street, Apt. TE.

** Burglary includes theft. All incidents reported in the schools fall
into the theft category.
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