
Bank Street proposes a system of residency programs 
for new and existing home- and center-based educators 
that enables candidates to ultimately work towards 
a bachelor’s degree while earning stackable credits 
for Child Development Associate (CDA) credentials 
and associate degrees along the way. Infant/toddler 
education is a clinical practice profession, and all 
professional learning opportunities should reflect this 
by combining relevant coursework with the opportunity 
to apply one’s learning through practice with guidance 
from a knowledgeable coach.

Bank Street can work with local partners to support 
the design and development of high-quality residency 
programs that meet the unique needs of their 
communities. Designed for both new or existing 
educators, robust residency models offer highly 
relevant and responsive coursework, provide practice-
based learning and reflective coaching, and ensure 
accessibility and eliminate barriers to entry. When 

implemented with capacity-building support and 
system-wide reform, including compensation increases 
and the alignment of quality initiatives, residencies can 
address the urgent needs of the current workforce and 
the children in their care. Residency programs also build 
a sustainable pipeline for highly qualified educators in 
the future.
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Robust residency programs significantly deepen educator expertise by offering 
adequate time to learn alongside an experienced educator who helps translate 
theory and research into practice.1 Residency models are a powerful driver of quality 
and equity in early care and education. New rigorous studies of teacher residencies 
consistently demonstrate strong positive differences in candidate diversity, 
readiness for entry into the profession, and retention.2 3 4 5 6 These models support 
and retain a diverse infant/toddler workforce while also positioning participants to 
be eligible for higher compensation in recognition of their expertise and skill set.
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Highly Relevant, Responsive 
Coursework
Few early childhood programs include robust 
coursework focused on infant/toddler development 
or are designed to meet the needs of a diverse set of 
learners. Meanwhile, the schedules of infant/toddler 
educators are such that it is difficult to attend classes 
after work. Additionally, many current educators have 
already developed skills that should be honored and 
recognized by institutes of higher education. With 
this in mind, residency programs should include the 
following:

• Relevant coursework that is tailored to the needs 
of infant/toddler educators, not just pre-K and 
elementary school educators. 

• A competency-based approach that enables 
residents to demonstrate strengths and where 
they need further practice. This approach is 
informed by the power of integrated learning 
experiences where skills are demonstrated in 
context through observations or mastery projects, 
for example.

• Accessible coursework that is delivered in a 
predominantly synchronous blended format 
(online and in-person) and offers the flexibility 
which educators working full time require.

Practice-Based Learning & Reflective 
Coaching
Residency programs create sustained opportunities 
for practice and reflection that enable educators to 
make meaning of their experiences and deepen self-
awareness. Teachers build courage and confidence to 
think independently and creatively, develop skills of 
observation and recording, and engage in cycles of 
inquiry to deepen their understanding. To support this, 
programs must: 

• Provide opportunities for job-embedded practice 
through one-year residencies in high-quality child 
care centers or home-based settings.

• Establish supervised fieldwork to provide 
adequate time to learn alongside an experienced 
educator who can help translate theory into 
practice through coaching and advisement. 

• Provide opportunities for residents  to meet with 
peers as an advisory or cohort group to learn 
collaboratively through the discussion about their 
experiences and problems of practice. 

• Bolster residents’ learning through expert 
practitioners serving as mentors to support 
residents who are new to the field or are 
completing a college program for the first time. 
This provides a leadership opportunity for existing 
teachers and an extra layer of support for adult 
learners.

Accessibility and Elimination of Barriers
The infant/toddler workforce is poorly compensated, 
lacks access to benefits, and typically does not have 
the financial resources required to pay for further 
education. Further, many are first-generation college 
students. With these consideration in mind, residency 
programs should: 

• Identify or establish financial aid or scholarships 
to cover all costs of participation.

• Build in adaptations to attract existing educators, 
such as opportunities to demonstrate existing 
competencies, participate in residencies at their 
place of employment, and conduct brief visitations 
to various high-quality programs to broaden 
exposure.

• Use an accessible, equitable approach that 
produces highly qualified educators who reflect 
the racial, cultural, ethnic, and linguistic diversity 
of the children they educate and does not 
displace current educators. 
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COMPONENTS OF INFANT / TODDLER RESIDENCY MODEL

RESIDENT
infant / toddler educator (new to the field or existing educator)

ANCHOR INSTITUTION
college or professional learning intermediary with deep infant / toddler expertise poised to lead  

implementation of program in partnership with state, regional, & federal partners

MENTOR PRACTITIONERS / 
EDUCATORS  

lead teacher (for new educators)  
or coach (for existing educators)

HIGH-QUALITY PLACEMENT SITE  
home-based or center-based  
infant / toddler care setting

LOCAL PARTNERS
college or professional learning  
intermediary located in region 

Full time, paid position in  
infant / toddler setting

Help translate theory into practice 
through example and coaching

With support from anchor institution,  
recruits cohort, provides in-person  
learning experiences / coaching, &  

wrap-around supports

Train mentors in coaching methods  
& reflective supervision

Support child care programs serving as supportive 
learning environments for residents

Create competency-based blended 
coursework, support supervised 

fieldwork / advisement

Capacity-Building and Scaling
Few or no credential requirements for infant/toddler 
educators in most states, combined with near-poverty 
wages, means that infant/toddler coursework is largely left 
out of traditional early childhood higher education programs. 
The result of this disinvestment is limited capacity within 
most higher education institutions to teach infant/toddler 
focused courses. In order to offer highly relevant coursework 
and expert coaching/advisement, residency models can 
be designed with early capacity-building support from an 
anchor institution with deep infant/toddler expertise, such 
as a local college, university, or intermediary. These partner 
organizations can help to design and develop competency-
based coursework and curricula that can serve as the basis for a broader set of program offerings. Furthermore, these 
institutions can support systems as they look to scale programs and align state policy to support implementation.
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BUILDING HIGH-QUALITY PLACEMENT SITES 
One challenge to implementing a residency program in many communities will be ensuring an adequate 
supply of high-quality placement sites. Bank Street recommends beginning with a qualitative assessment 
of infant/toddler programs that can help determine the number of programs poised to serve as supportive 
learning environments for residents, as well as to highlight any support needed to effectively support 
residents. Depending on the level of need, a site may be able to accept residents immediately if given 
support. A coach can work with site directors and educators to strengthen the practice of educators atn 
the site and improve the overall quality of care. Other sites may require more intensive support before 
accepting residents. These sites can receive more intensive training with directors and educators, as well as 
in-depth coaching support in preparation of accepting residents. 
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