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Perspective Taking Teacher Edition 
Thinking Through Craft 
 

P
Thinking Through Craft

Grades 

Primary–Middle School 

Unit Goal 
This unit helps students develop the skill of perspective-taking and explore the value it brings to developing a deeper 
and more nuanced understanding of people, events, and issues. The overarching goals are to understand what 
perspective-taking is, recognize that our perspectives are influenced by our own experiences, and identify opportunities 
to take multiple perspectives. 

Curricular Connections 
Each reader engages with a text through the filter of their own knowledge, experience, or context. The disposition to 
consider multiple perspectives invites students to develop a deeper and more nuanced understanding of people, events, 
and issues by recognizing experiences of those outside themselves and taking different viewpoints.   

Essential Questions 
• What value does perspective-taking bring to developing a deeper and more nuanced understanding of people, 

events, and issues? 
• What is perspective-taking? 
• What value does considering multiple perspectives bring to learning? 
• What can looking at artworks teach us about perspective-taking? 

Duration 
This unit requires an estimated 95 minutes. Optional metacognitive breaks are not included in this estimate. These 
breaks provide students an opportunity to reflect upon their thinking (metacognition) in order to better understand that 
thinking pattern and transfer it to other content areas and to the world outside of school. 

Artworks 
Several artworks from the Renwick Gallery collection can be used to support this unit. This unit focuses specifically on 
Edson’s Flag by Marie Watt. 

https://americanart.si.edu/collections/search/artwork/?id=109657
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Arc of Learning 

Step 1: Introduction (5 minutes) 

Artist Marie Watt uses blankets as a major component of her work, drawing upon their personal, historical, traditional, 

and societal connotations. This brief introduction is intended to make visible students’ own personal connotations for 

this familiar object, so that they may later differentiate their own thinking from others’ perspectives.   
 

Step 2: Observe and Interpret (10 minutes) 

Students will look intentionally at the artwork and label all that can be seen. This step is intended to slow down 

students’ thinking as they look carefully at the artwork’s details and materials and reason with evidence.  
 

Step 3: What’s My Perspective? (10 minutes) 

Students will have an opportunity to form their own interpretations of the artwork before they hear the interpretations 

of others.  
 

Optional: Metacognitive Break (5 minutes) 
 

Step 4: Considering Multiple Perspectives: What Do Artists Say About Edson’s Flag? (10 minutes) 

The next series of learning experiences are designed to help the students consider the perspectives of a trio of artists on 

Edson’s Flag. In this step, the thinking routine Word-Phrase-Sentence helps students capture the essence of what each 

artist is saying in order to gain meaning from the text. 
 

Optional: Metacognitive Break (5 minutes) 

 

Step 5: Clarifying the Artist’s Perspective (10 minutes) 

This learning experience provides an additional opportunity to hear different perspectives within the group that can be 

used to build a more comprehensive understanding of the artist and the artwork’s message.   
 

Step 6: Considering Multiple Perspectives: Stepping into the Artist’s Shoes (20 minutes) 

This learning experience invites students to step into the shoes of the artist in order to better understand her 

perspective.   
 

Step 7: Considering Multiple Perspectives: Shifting Interpretations (10 minutes) 

This step is designed to invite students to identify how taking multiple perspectives helped shift and change their 

understanding of the artwork.  
 

Step 8: Reflection: How Do Multiple Perspectives Build Understanding? (10 minutes) 

Zooming out from the artwork, this step invites students to reflect on the thinking patterns they used, what 

understanding they achieved, and how the thinking patterns helped make this happen.  
 

Step 9: Application: Using Perspective-Taking to Learn (10 minutes) 

This step invites students to identify for themselves how perspective-taking might be a relevant tool both in school and 

in the wider world. 
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Marie Watt, Edson's Flag, 2004, American flag (from U.S. military burial) with wool blankets, satin, and thread, Smithsonian American Art Museum, 

Gift of Driek and Michael Zirinsky in honor of Jane Beebe and Spencer Beebe. © 2004, Marie K. Watt 

https://americanart.si.edu/collections/search/artwork/?id=109657
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Step 1: Introduction  

Materials Needed:  
• Student Booklet page 6  

Duration: 5 minutes 

 

Teaching Notes:  
Marie Watt uses blankets as a major component of her work, drawing upon their personal, historical, traditional, and 
societal connotations. This brief introduction is intended to make visible students’ own personal connotations for this 
familiar object, so that they may later differentiate their own thinking from others’ perspectives.   
 
Discussion & Activity: 
We interact with certain kinds of objects every day without thinking about them. To activate students’ thinking about 
blankets, which will be the focus of this activity, have them think about their own association with blankets.  

Ask questions such as: “When you think of blankets, what comes to mind immediately? What personal connections do 
you have to blankets, when you consider them further?” 

Possible Student Responses: 

→ They are warm and cozy. My grandma made me mine.  

→ They can be useful. I turned mine into a fort when I was little.  

→ They can be too heavy. When I put a blanket on my bed, it can feel suffocating. 
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Step 2: Observe and Interpret  

Materials Needed:  
• Student Booklet page 7 

• Projection of Edson’s Flag 

Duration: 10 minutes 

 

Teaching Notes:  
This step is intended to slow down students’ thinking as they look carefully at the artwork’s details and materials and 

reason with evidence. Asking students to write 10 words or phrases will encourage them to label what they see and 

challenge them to go beyond surface observations. 

 
Discussion & Activity: 

1. With the whole artwork displayed at the front of the room, invite students to look carefully at each section of 

the artwork as indicated on their worksheet.  

 

2. Working individually or in small groups, challenge students to write a list of 10 words or phrases to describe 

each section of the artwork. Remind the students to periodically compare the section with the main artwork. 

Give students 2 to 3 minutes per section.  

Possible Student Responses: 

→ Section 1:  Diamond-shaped pieces joined to create patterns, shades of pinks and reds, red satin ribbon at 

bottom edge, brown satin trimming at the top edge 

→ Section 2: Brown blanket trimmed in red satin, stain in dark blue, seems rough, chocolate brown, appears to 

be an army blanket 

→ Section 3: Diamond pattern part with red satin. Blue material with white stars visible through what looks like 

a rip or a rift or a tear. American flag beneath? 

 

3. When students have had a chance to examine all three sections, have the students share their descriptions with 

another individual or group. 
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Step 3: What’s My Perspective? 

Materials Needed:  
• Student Booklet page 8 

• Projection of Edson’s Flag  

Duration: 10 minutes 

 

Teaching Notes:  
Using a thinking pattern, Claim-Support-Question, students are challenged to interpret the artwork based on a synthesis 
of observation, inferences, and information. 
 
Discussion & Activity: 

1. Based on what they have observed of the artwork, encourage students first to silently consider some of the 

following questions:  

• What is the artwork about? 

• What do you see that makes you say that? 

• What message do you think the artist is trying to convey?  

• What might have motivated the artist to create the artwork?  

• What does the artwork mean to you?  

 

2. Then, invite them to use the routine Claim-Support-Question to record their thinking about the artwork. 

a. Claim: Make a claim to answer any of the above questions. 

b. Support: What do you see that supports the claim you made?  

c. Question: What isn’t explained? What new questions does your claim raise? 

Possible Student Responses: 

→ I think it may be about patriotism because I see a flag. Why is the flag among the blankets? 

→ It may be about things that are comforting because I see many blankets and quilts. I wonder why the blanket 

is brown and why it has a stain. 

→ Could it be about home and country? Because I see blankets, but I also see the flag representing country. I 

wonder why the blankets are more visible than the flag. 
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Optional: Metacognitive Break    

Materials Needed:  
• Student Booklet page 9 

Duration: 5 minutes 

Teaching Notes: 
By reflecting on their use of Claim-Support-Question, students become more aware of their own thinking processes, 

become more familiar with thinking patterns, and begin to identify opportunities outside the classroom when this 

thinking pattern might be effective (transfer).  

Thinking About Thinking Discussion:  
Use the following questions to reflect on the thinking pattern: 

1. What kind of thinking did you find yourself engaged with? 

Possible Student Responses: 

→ We had to explain what the artwork was about or what message the artwork was trying to convey, but also 
provide evidence to support our statement. 

→ It also made us think of what was left unanswered and what we still wondered about. 

 

2. What is the relationship between making a claim and providing evidence to support that claim?  

Possible Student Responses: 

→ When we make a claim, it came from some prior knowledge. Our claims seem to be based on something 
that we had seen, heard, or sensed already.  

→ When we made the claim, we had to provide supporting information as to why we made the claim. 

→ We make claims, but we don’t always provide supporting information. However, supporting evidence 
bolsters the claim that is made. It provides support for the claim. It helps our audience know why we say 
what we are saying. 

 

3. What is the value of asking questions? 

Possible Student Responses: 

→ Questions allowed us to express what might not be visible or stated. This allowed us to explore aspects of the 
artwork that were not obvious. 

 
4. In what other situations might you find this pattern of thinking useful? 

Possible Student Responses:  

→ Making our audience aware of supporting evidence and information is likely to help them understand our 
claim better. 

→ It also encourages us to consider our claims more carefully and to recognize that claims based on supporting 
evidence are likely to be more credible. 
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Step 4: Considering Multiple Perspectives: What Do Artists Say About Edson’s Flag?  

Materials Needed:  
• Student Booklet pages 10-12 

• Projection of Edson’s Flag  

Duration: 10 minutes  

 

Teaching Notes:  
The next series of learning experiences are designed to help the students consider the perspectives from a trio of artists 
on Edson’s Flag. In this step, the thinking routine Word-Phrase-Sentence helps students capture the essence of what 
each artist is saying in order to gain meaning from the text. 
 
Discussion & Activity: 

1. Tell the students that they will have the opportunity to hear the perspectives of three artists: Anna Von Mertens 
and Mark Newport, whose work has been exhibited alongside Edson’s Flag, and the artist of the work being 
discussed, Marie Watt.   

Before they read the texts, ask students: How might listening to other perspectives help you deepen your 
interpretation of the artwork? 

Possible Student Response:  

→ It is always interesting to listen to what other people have to say about something. They may think of things 
that I have not. Maybe they have had experiences that I have not and so might know more about 
something. Maybe they think differently. Their responses can layer my own understanding and make it 
deeper. 

 
2. Divide the students into three groups. Groups 4A and 4B will read interviews with artists Mark Newport [video 

here] and Anna Von Mertens [video here], respectively, as they discuss Edson’s Flag. Group 4C will read about 
Marie Watt, the artist who created Edson’s Flag.   

Invite students to work individually or as a group to underline words, phrases, or sentences that they think best 
capture the artists’ connection with blankets or how they perceive/view the artwork. They will need these as 
reference in Step 5. 

Possible Student Responses: 
4A: Mark Newport 
→ Words: overwhelming, dark  
→ Phrase: battle between the idea of patriotism and the idea of home and comfort 
→ Sentence: Maybe the idea of comfort and domesticity isn’t as positive as we might think. 

4B: Anna Von Mertens 

→ Words: story 
→ Phrase: a gesture of a life 
→ Sentence: How each blanket contains a story, or touch, or bodies, the passage of time, a life lived. 

4C: Marie Watt 
→ Words: honor 
→ Phrases: how intimate our relationships are with them 
→ Sentences: They are markers for memory and stories when people see them 

https://www.youtube.com/watch?v=sRDDN0ub1bI
https://www.youtube.com/watch?v=sRDDN0ub1bI
https://www.youtube.com/watch?v=Zm_fVn93wfU
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Optional: Metacognitive Break    

Materials Needed:  
• Student Booklet page 13 

Duration: 5 minutes 

Teaching Notes: 
By reflecting on their use of Word-Phrase-Sentence, students become more aware of their own thinking processes, 
become more familiar with thinking patterns, and begin to identify opportunities outside the classroom when this 
thinking pattern might be effective (transfer). 

Thinking About Thinking Discussion: 
Use the following questions to reflect on the thinking pattern: 

1. How did identifying significant words, phrases, and sentences help you understand the text? 

Possible Student Response:  

→ Looking at words, phrases, and sentences encouraged me to think about what the sentence, paragraph, or 

passage was about. It was like finding the main idea of each of these. 

 

2. In what way did hearing the words, phrases, and sentences collected by others enhance your learning?  

Possible Student Response: 

→ Not everybody came up with the same words, phrases, or sentences. Listening to the ones chosen by others 

gave me new ideas and expanded my own understanding of the passage and helped me look at other 

perspectives. 

 

3. In what other situations might you find this pattern of thinking useful? 

Possible Student Response:  

→ This routine could help me with all my reading. 
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Step 5: Clarifying the Artist’s Perspective 

Materials Needed:  
• Student Booklet page 14 

 
Duration: 10 minutes 

 

Teaching Notes:  
This step is designed to challenge students to distill their understanding of their assigned artist’s perspective. If students 
worked individually in Step 4, they should share their words, phrases, and sentences now with the larger group and 
explain their choices. 
 
Discussion & Activity: 

1. Tell students that they will share the words, phrases, and sentences they each chose in Step 4 in order to 
deepen their knowledge of: 

• the artist and their background  
• their connection with blankets   

 

2. Invite students to share the words, phrases, and sentences they underlined in Step 4. Ask them to explain their 
choices to the group verbally.  

 

3. Next, challenge students to summarize their understanding of the artist’s perspective by considering prompts 
similar to those they answered in Step 1. 

• What associations does the artist from your text have with blankets? What personal connections do 
they mention?  

• What does this artist know about Marie Watt? 
• Based on what you just wrote, what message might your artist find in Edson’s Flag? 

 
Possible Student Responses: 

→ Marie Watt: 
Marie Watt thinks that people have intimate relationships with their blankets. She finds the stories 
connected with commonplace woolen blankets fascinating. She also likes how people relate blankets to 
their own experiences. For example, someone might say “Oh, I have a blanket like that!”  
Blankets are markers for memory, which connects to her culture wherein they were gifts during important 
life events. She was really interested in how much of an honor it was to give a blanket away, not just receive 
one. She found that making a small blanket can be a time of personal reflection. Many of her works are 
made in “sewing circles,” in which anyone with time and interest could participate. Being together, telling 
each other’s stories is as important as the quilt/blanket being sewn.  
Message: Maybe she wanted to honor her granduncle with a blanket and a flag, her native traditions and 
those of the modern reality. 

 
→ Mark Newport: 

Blankets can be used in many ways and have many connotations. At first glance, blankets may seem warm 
and comforting and to do with the home and hearth. 



   
 

  11 
 

However, Mark Newport knows that many of Marie Watt’s artworks involved stacking blankets into very 
high piles, which can feel overwhelming and dark. That made him feel that the idea of comfort and 
domesticity was not always all that it seemed and was not always positive.    
Message: The idea of comfort and domesticity is not always all that it seemed and is not always positive. 

 
→ Anna Von Mertens: 

Anna Von Mertens also works with blankets, but hers are all mounted on the wall. She thinks that each of 
Marie Watt’s blankets contains a story, or touch, or bodies, the passage of time, a life lived. She thinks Marie 
Watt has used those associations directly in her previous works. She also finds the symbolism of the flag 
very loaded, a symbol of country but also of loss.   
Message: This tells a story of glory of war and patriotism but also the great loss it causes. 
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Step 6: Considering Multiple Perspectives: Stepping into the Artist’s Shoes 

Materials Needed:  
• Student Booklet pages 15 and 16 

• Projection of Edson’s Flag 

Duration: 20 minutes 

 

Teaching Notes:  
This step is designed to challenge students to take another person’s perspective by stepping into the shoes of their 
assigned artist. A thinking routine called Circle of Viewpoints guides students to view the artwork from this artist’s 
perspective. Here, student responses are likely to vary widely. 
 
Discussion & Activity: 

1. Tell the students that they will now engage in role play in small groups. They will use the information they 
acquired through reading about the artist to imagine that they are the assigned artist.  

They will now imagine that they are viewing the artwork as the artist and prepare to discuss Edson’s Flag with 
the larger group. 

Working together, invite each small group to document their response to Edson’s Flag on page 15, including:  
• Who are you? 
• What are your connections to blankets? Your associations with them? 
• What associations does the artwork hold for you? 
• What message does this artwork convey? 

 

2. Next, give each group a turn to share information about their artist with the larger group. Encourage each 
speaker to take the role of the artist and speak in first person. 

As students listen to these presentations, challenge them to think about and record their thinking on page 16: 
• How do the other artists’ responses resonate with your own thinking? 
• In what way are the responses something new, something you had not thought of? 
• What brings a shift in the way you were thinking? 
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Step 7: Considering Multiple Perspectives: Shifting Interpretations 

Materials Needed:  
• Student Booklet page 17 

• Documentation of students’ previous thinking  

Duration: 10 minutes 

 

Teaching Notes:  
This step is designed to invite students to identify how taking multiple perspectives helped shift and change their 
understanding of the artwork. Here, student responses are likely to vary widely. 
 
Discussion & Activity: 

1. Ask students to go back their initial claim about the artwork (page 8). Ask them to record their first claim about 
the artwork following the sentence stem in the top box: I used to think that Edson’s Flag was about… 

 

2. Then, ask students to consider the various perspectives they have heard. Ask them whether their interpretation 
of the artwork has shifted and changed since the initial discussion. Challenge them to record their new 
interpretation, if any, in the bottom box: But now I think that the artwork is about . . . 

 

3. In a large group discussion, ask them to reflect on how their interpretations changed, if at all. What brought 
about the shift? 
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Step 8: Reflection: How Do Multiple Perspective Build Understanding? 

Materials Needed:  
• Student Booklet page 18 or 4 sheets of chart paper  

• Markers 

Duration: 20 minutes 

 

Teaching Notes:  
Zooming out from the artwork, this step is designed to invite students to reflect on how taking multiple perspectives can 
shift and change their understanding of a topic or idea more broadly. The Chalk Talk routine is a silent conversation on 
large sheets of chart paper. It provides an opportunity for everyone to be heard and encourages students to consider 
one another’s experiences as fodder for deeper thinking. Here, students’ responses will vary widely. 

Discussion & Activity: 
1. Begin with the independent writing on page 18 of the student booklet.  

 

2. When students have had a chance to reflect individually. Given time, invite them to have a Chalk Talk. If you’re 
running short on time, the next activity can be a whole group discussion using the questions below. 

 

3. Chalk Talk: Place four large sheets of paper on surfaces around the classroom. On each sheet, write down just 
one of the reflection questions below.  

• What is a perspective?  What makes people perceive (view) things differently? 

• Why might it be important to consider more than one perspective?  

• How can considering multiple perspectives help you expand your understanding of issues, events, 
artwork, people, or anything, for that matter?  

• Is one perspective more important than others? 

Invite the students to respond in writing to the questions on the sheets of paper. They may respond to what 
others have said. Once everyone has answered each question, have students go back to each sheet and read the 
answers there. 

 

4. As a whole group, discuss: What trends or commonalities did you notice? What new ideas do you have about 
the value of taking multiple perspectives? 
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Step 9: Application: Using Perspective-Taking to Learn 

Materials Needed:   

• Student Booklet page 19 

Duration: 10 minutes 

 

Teaching Notes:  
This step invites students to identify for themselves how perspective-taking might be a relevant tool both in school and 
in the wider world.  
 
Discussion & Activity: 
Ask students to consider how perspective-taking might yield a deeper and more nuanced understanding of people, 
events, and issues in the following situations: 

In life: 

• At Home [Example: to understand parents’ point of view] 
• With Friends [Example: to resolve an argument /quarrel] 

At school: 

• History [Example: to see the story from both the victors’ and losers’ points of view] 
• Language Arts [Example: understand a situation from the point of view of more than one character] 
• Math [Example: look at other ways of solving a problem] 
• Arts [Example: listen to peers’ viewpoints as they interpret artworks] 

 




