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The Film

Nellie Bly Makes the News is an animated documentary 
about the legendary journalist who changed the game 
for women in reporting before women even had the right 
to vote. The film also examines the boundaries between 
reporting and storytelling.

Source: https://nellieblymakesthenews.com

The Filmmaker

Penny Lane’s most recent feature documentary, The Pain of 
Others (2018), premiered at the Rotterdam International 
Film Festival. Her second feature documentary, NUTS! 
(2016), premiered at Sundance where it won a Special Jury 
Prize for editing. Her debut feature documentary, Our Nixon 
(2013), premiered at Rotterdam and had its North American 
premiere at SXSW. Both NUTS! and Our Nixon garnered 
critical acclaim including multiple award nominations and 
wins, and are currently in wide release. Lane was named 
one of Filmmaker Magazine’s “25 New Faces of Independent 
Film” in 2012 and a Chicken & Egg Breakthrough Award 
Winner in 2017. Lane has been awarded grants from 
Creative Capital, Cinereach, TFI Documentary Fund, Jerome 
Foundation, LEF Foundation, NYSCA, Experimental Television 
Center, IFP and Puffin Foundation. Film festival screenings 
span the independent and experimental film worlds, including 
Sundance, Rotterdam, Images, IMPAKT, Hot Docs, Full 
Frame, CPH:DOX and Oberhausen. Lane has taught film, 
video and new media art at Bard College, Hampshire College 
and Williams College. She is currently an associate professor 
of Art and Art History at Colgate University, where she lives 
in a very old house and shows movies in her barn. And yes, 
Penny Lane is her real name.

Source: https://nellieblymakesthenews.com

Educational package written and compiled by Enid Wray 
enidwray@icloud.com

TEACHER’S GUIDE 

This guide has been designed to help teachers and students enrich their experience of  

Nellie Bly Makes the News by providing support in the form of questions and activities. There 

are a range of questions that will help teachers frame discussions with their class, activities 

for before, and after viewing the film, and some weblinks that provide starting points for 

further research or discussion.

Directed by Penny Lane

2017 | USA | 23 min

NELLIE BLY MAKES THE NEWS
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Pre-Viewing Activities

Provide students with the title of the documentary film, 
Nellie Bly Makes the News. Have students make predictions 
with respect to what the film is about. Have them consider 
themes and/or issues, as well as the kinds of sounds and 
images they are expecting to hear and see while watching.

Following this exercise, have the students watch the official 
trailer for the documentary (https://www.youtube.com/ Type 
the title of the documentary into the search function of the 
website). Provide students with the opportunity to revise any 
of their prior predictions based upon their having watched 
the trailer.

Have students form small groups in which they consider the 
term “journalist.” Have them answer the following questions: 
What does a journalist do? What is the role or purpose of  
the journalist? Consider the social and political. What is the 
value of journalism? Why do we need journalists in today’s 
digital world? 

In a large group, discuss both the student predictions and 
the small-group responses. Following this discussion, provide 
students with a blank organizer, either in hard copy or in 
digital format, structured as a KWL chart. Have students 
individually complete the first two columns (K and W) based 
upon their knowledge and any questions they have prior to 
watching the documentary.

Prior to watching the documentary, ensure that students 
are familiar with the following terms: journalism, byline, 
fake news, feminism, stereotypes, Victorian gender roles, 
corruption and social justice. This could be accomplished 
by having students working in pairs to investigate one or 
two terms each, and sharing notes; having students building 
the vocabulary list collaboratively using a shared Google 
Doc; or by having the teacher provide a handout with this 
vocabulary list (if time is an issue).

Viewing Activities 

Have students be mindful of completing their KWL chart as 
they view the documentary. 

Have students make general notes about the documentary 
as they watch. In particular, students should keep track of 
any questions they have about what they are watching; and 
any personal or emotional reactions they experience while 
watching the documentary.

Have students keep track of the imagery used in the 
documentary. Each student should be prepared to choose  
a minimum of three images which resonate with them  
most meaningfully. Students should be prepared to share  
as a Post-Viewing Activity.

Nellie Bly was famous for breaking the rules and defying 
societal expectations about how a young woman should 
behave. Have students keep track of all the ways that Nellie 
“breaks the rules.”

Ask students why they think the filmmaker chose to tell 
this story in the way that she did. Have them examine the 
possible reasons behind the use of animation and the  
first-person “interview” style of narration throughout. Do 
these filmmaking conventions reflected the filmmaker’s 
values and opinions? 

Have students complete the worksheet available from 
Teach with Movies (TWM), titled Worksheet for a 
Documentary that Seeks to Persuade on Issues of Political 
or Social Significance (http://www.teachwithmovies.org/ 
Select Movie Worksheets, then Film Study Worksheets 
for Documentaries). Student responses may be used in a 
Post-Viewing discussion about the techniques used by the 
filmmakers, and the extent to which these techniques affect 
and/or influence their response to the documentary.

VIEWING THE FILM WITH STUDENTS  

The following three sub-sections are intended to provide you with a range of Pre-Viewing, 

Viewing and Post-Viewing activities. They are followed by a set of questions based upon the 

film’s larger thematic domains, some follow-up questions and quotations, sample curricular 

outcomes and a page of weblinks for further investigation.

https://www.youtube.com/
http://www.teachwithmovies.org/
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Post-Viewing Activities 

Have students share their initial reactions to the film using 
either a single word or short sentence. Document student 
responses for possible use in an Extension Activity.

Have the students identify the various social, political and 
economic issues that are raised in the film. Document student 
responses in order to be certain that all the issues raised 
in their responses are covered in ensuing activities and/or 
discussions. The teacher will need to bring the conversation 
back to any issue which might not be covered.

As a large group, have students refer to the TWM worksheet. 
Use the student responses to address the degree to which 
the filmmaker has been successful in telling the story 
they set out to tell. Discuss the ways in which both the 
information sources as well as the filmmaking techniques 
contributed to the success or failure of the documentary, or 
any part of it.

Nellie Bly states: “With the madhouse story I invented a 
whole new kind of reporting. We called it stunt journalism.…” 
Nellie didn’t actually invent stunt journalism, but she was 
the first young woman to gain fame for it. Today it is more 
commonly called “immersion” journalism. “Gonzo” journalism 
is another similar style. Have students compare and contrast 
the two styles. Lead a whole class discussion on the merits 
and demerits of each.

In the documentary Nellie Bly is quoted as saying that  
“the madhouse piece was the first of its kind. An undercover 
assignment resulting in a sensational exposé.” Have the 
students, working in pairs or small groups, engage in 
research to find more contemporary examples of undercover 
reporting, particularly that which has led to the exposure of 
criminal activity and/or pushed revolutionary social change. 
How are these stories generally received? What are the 
perceived benefits and drawbacks of this style of reporting? 
Lead a whole group discussion of the results.

The late 1800s and early 1900s saw women involved in 
a number of reform movements, including, among others, 
temperance (prohibition of alcohol) and suffrage (women’s 
right to vote). Nellie Bly was clearly a crusader for social 
justice but her working-class perspective kept her outside 
the organized reform movements which tended to be very 
judgmental. Have students identify what contemporary 
“reform” movements women are active in today? Do you 
think Nellie Bly would be active in any of them? If so, which 
one(s) do you think Nellie Bly would be active in? Justify  
your opinion. 

Nellie Bly was ahead of her time with regards to her 
feminism. Working in small groups, have students  
consider the term “feminist.” What does it mean to them? 
Do students, male and female, consider themselves to be 
feminists? Why or why not? 

Have these small groups conduct research into either first, 
second or third wave feminism and create short biographies 
of one or two of the most important women in their wave. 
Alternatively, after explaining about the various waves, give 
each small group the name of one or two famous feminists 
from a particular wave, have them conduct research and 
create a short biographical sketch.

Jodi Kantor and Megan Twohey are prize-winning 
investigative journalists for The New York Times.  
Have students investigate their role in bringing the 
#MeToo movement to international attention.  
Have the students, in the persona of Nellie Bly, write  
a letter to these two women.
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About the Film

Film website: https://nellieblymakesthenews.com

Official trailer: https://www.youtube.com/
watch?v=C2YHTENuYqU

Additional Resources

Chronicling America: Find articles written by and about 
Nellie Bly in the searchable database of historical American 
newspapers published between 1789 and 1963. 
https://chroniclingamerica.loc.gov/ Type “Nellie Bly” into the 
search function of the website.

Dangerous Women Project: A collaborative project by the 
University of Edinburgh which explores the “dynamics, 
conflicts, identities and power relations with which women 
live today;” includes a page on Nellie Bly, among many others. 
http://dangerouswomenproject.org

The New York Times, The Learning Network: The lesson 
plan, “Drawing for Change: Analyzing and Making Political 
Cartoons” outlines how to analyze, create and find political 
cartoons. 
https://learning.blogs.nytimes.com/2015/09/17/drawing-for-
change-analyzing-and-making-political-cartoons/

Google Doodle: A short animation in honour of Nellie Bly’s 
151st birthday, on May 5, 2015, includes the storyboard used 
to plan the Google Doodle. 
https://www.google.com/ Type “Nellie Bly Google Doodle” 
into the Google search engine.

National Women’s History Museum: Features articles about 
Nellie Bly and other women, past and present, who are 
changing the world. Also includes online exhibits organized 
by theme. 
https://www.womenshistory.org

Stuff You Missed in History Class Podcast: The 2010 podcast 
episode, “Nellie Bly and Stunt Journalism” provides a 
comprehensive overview of Nellie Bly’s life and career. 
https://www.missedinhistory.com/ Type the title of the 
episode into the search function of the website.

Celebration of Women Writers: Originally published in 1890, 
this is a digital edition of Nellie Bly’s own account of her trip, 
“Nellie Bly’s Book: Around the World in Seventy-Two Days” 
around the world. 
https://digital.library.upenn.edu/women/ Type “Nellie Bly” 
into the search function of the website.

Celebration of Women Writers: Originally published in 1888, 
“Six Months in Mexico” is a digital edition of Nellie Bly’s own 
account of her trip to Mexico. 
https://digital.library.upenn.edu/women/ Type “Nellie Bly” 
into the search function of the website.

Celebration of Women Writers: Originally published in 1887, 
”Ten Days in a Madhouse” is a digital edition of Nellie Bly’s 
own account of her undercover investigation at the Blackwell 
Island insane asylum. 
https://digital.library.upenn.edu/women/ Type “Nellie Bly” 
into the search function of the website.

Smithsonian.com: This January 2016 feature article titled 
“Nellie Bly’s Record-Breaking Trip Around the World Was, to 
Her Surprise, A Race” describes highlights from Bly’s ground-
breaking travels. 
https://www.smithsonianmag.com/ Type the name of the 
article into the search function of the website.

Victoria and Albert Museum: The article, “The Personal Is 
Political: Gender in Private & Public Life in the 19th Century” 
explores the explores gender ideologies of the 19th century, 
including how women were expected to present themselves 
in public spaces. 
http://www.vam.ac.uk/content/articles/p/the-personal-is-
political-gender-in-private-and-public-life

Status of Women Canada: Created in celebration of Women’s 
History Month in October 2018, the online “Women of 
Impact in Canada” gallery celebrates the achievements of 
Canadian women. 
https://cfc-swc.gc.ca/ Type the title of the gallery into the 
search function of the website.

Women’s Museum of California: The blog post, “First in 
their Field: Nellie Bly,” explores Bly’s legacy in the field of 
investigative journalism. 
https://womensmuseum.wordpress.com/ Type the title of the 
blog post into the search function of the website.

WEBSITES AND ONLINE RESOURCES

https://nellieblymakesthenews.com
https://www.youtube.com/watch?v=C2YHTENuYqU
https://www.youtube.com/watch?v=C2YHTENuYqU
https://chroniclingamerica.loc.gov/
http://dangerouswomenproject.org
https://learning.blogs.nytimes.com/2015/09/17/drawing-for-change-analyzing-and-making-political-cartoons/
https://learning.blogs.nytimes.com/2015/09/17/drawing-for-change-analyzing-and-making-political-cartoons/
https://www.google.com/
https://www.womenshistory.org
https://www.missedinhistory.com/
https://digital.library.upenn.edu/women/
https://digital.library.upenn.edu/women/
https://digital.library.upenn.edu/women/
https://www.smithsonianmag.com/
http://www.vam.ac.uk/content/articles/p/the-personal-is-political-gender-in-private-and-public-life
http://www.vam.ac.uk/content/articles/p/the-personal-is-political-gender-in-private-and-public-life
https://cfc-swc.gc.ca/
https://womensmuseum.wordpress.com/
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Library of Congress: The interactive collection, “Women’s 
Words of Wisdom: Thoughts Over Time,” features quotations 
from famous American women, including Nellie Bly. 
https://www.loc.gov/ Type the collection title into the search 
function of the website.

The Committee to Protect Journalists: This organization 
works to help keep journalists safe and able to continue 
reporting from conflict zones around the world. 
https://cpj.org

https://www.loc.gov/
https://cpj.org
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Questions for Pre-Viewing or  
Post-Viewing Activities 

The first line in Erasmus Wilson’s newspaper column, the 
column that sent Elizabeth Cochrane into a tizzy, was:  
“What shall we do with our girls?” How would you answer 
this question?

Nellie Bly is quoted as saying, “I don’t know what I can do 
until I try.” Consider your own life experience. What have you 
accomplished that perhaps you really didn’t think you could 
when you first tried? What made you risk trying? How will 
you apply this learning to your life going forward?

Nellie Bly is quoted as saying, “Facts alone can’t change the 
world. You need stories for that.” What is it about stories 
that we need? Why does Nellie Bly believe that facts are not 
enough? Do you agree or disagree? Justify your opinion. 

You’ll often hear people saying, with a tinge of regret, that 
they learned something too late in their life. What did Nellie 
learn, early in life, that charted her life’s course? Is there 
anything you think Nellie might have felt she learned too late 
in life?

Nellie Bly clearly lived a life packed full of adventure. If  
Nellie Bly were alive today, what adventures do you think she 
would be partaking of?

What present day news story has the greatest potential to 
change the world? Justify your answer.

In order to get her story, Nellie Bly misrepresented herself as 
a mentally ill woman. Is this ethical journalism? Why or why 
not? Does it matter? Why or why not?

While Nellie Bly wasn’t actively involved in the suffrage 
movement, she was part of the broader women’s rights 
movement. How? Explain.

Nellie Bly never let anyone define the limits of what she could 
accomplish. Nellie spent a lot of her life convincing people, 
mostly men, to take a chance on her, to let her prove that she 
could do anything a man could do. Do you think the world is 
different today? Justify your answer.

If you were to ask Nellie Bly to articulate her “personal code 
of conduct,” how would she reply?

Nellie Bly states: “If you have to lie, a little bit, to get to a 
greater truth, I feel it’s justified. Don’t you?” What do you 
think? Is the “little white lie” ever justified? Defend your 
position. Include concrete examples where possible.

The unnamed, off-camera, interviewer observes: “It kind of 
seems like the stunt part of stunt journalism is taking over 
at the expense of the journalism part… the stunt has become 
the story as opposed to a way to get at the story.” Does it 
matter? Why or why not? Can you think of a contemporary 
news story to which this statement might equally apply?

When asked whether or not she is concerned that her “highly 
subjective storytelling approach” is “sensationalizing” the 
news, Nellie Bly replied: “Who cares what the presentation 
is. What matters is the facts and I got the facts. And what’s 
equally important is that I got people to care.” Consider the 
news media. Is it always truly objective? Can it ever be truly 
objective? Some of the time? All the time? Is there a role for 
“highly subjective storytelling”? Is there a line across which 
such storytelling should not cross? What is the proper place 
of “immersion” journalism within the larger field? 

Journalist and author Brooke Kroeger states: “It’s not hard 
to see why some people oppose stunt journalism quite 
seriously. The ethics of it are huge. I mean, it’s lying. These 
are people who are dedicated to truth. So how do you start 
from a premise that’s not entirely truthful?” Have students 
investigate the “ethics” of journalism. Is there a clear 
“code of ethics” for journalists? If there is, what are the 
fundamental tenets? If there is not, what do you think  
should be in the code of ethics? Does the fact of our digital  
world change the fundamental ethics of journalism? How?  
or how not?

EXTENSION ACTIVITIES
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1.  “The first thing you have to know is that in my time 
women usually had their life stories written for them. 
But I didn’t like the story I was given, so I wrote a new 
one.” Nellie Bly

2.  “A woman outside her proper sphere is a monstrosity. 
And what is her sphere? It is defined by a single word: 
Home… A typical modern woman of today runs about 
seeking work when instead she should focus on making 
her home a little paradise, herself playing the part of 
angels.” Erasmus Wilson

3.  “The women I knew weren’t working to annoy old 
newspaper men, but to survive. And that it was an 
outright crime that we were blocked from good jobs 
simply because of our sex. Not all women are rich, and 
not all women are married, and we don’t all have the 
god-damned luxury of playing house angel. And look at 
what happened to mother. Even a married woman—the 
perfect, respectable Victorian ideal of a wife—can end 
up with nothing if the husband dies.” Nellie Bly

4.  “What’s important is that what she has to say, she says 
it right out.” George Madden

5.  “Women had no status in journalism when she started 
working. They weren’t in the newsrooms…. The 
newsrooms were too bawdy, too masculine, too full of 
tobacco spittoons and other inappropriate things for 
ladies.” Brooke Kroeger

6.  “Really the only roles for women were as columnists 
writing on ‘women’s themes.’ They wrote about  
society, about gardens, about fashion and about food… 
about all the ‘traditional’ women’s subjects. That’s  
what they did and really that’s all they were needed 
for.” Brooke Kroeger

7.  “I was much too impatient to work along at the usual 
duties assigned to women at newspapers. Despite 
my abilities I was merely a girl doing what girls at 
newspapers were meant to do. I wanted off the 
women’s page.” Nellie Bly

8.  “She came from nowhere and nobody and it helps her 
to kind of see the world in a different way. So when 
she does a week as a chorus girl it’s not about who are 
these floozies, it’s about people who have to go support 
their families and are finding a way to make it work. 
She always picked subjects that had a social justice 
aspect.” Brooke Kroeger 

9.  “My mission was always the same. To show life as it 
really was. Unvarnished and true. I could not expose 
those truths if I knocked on the door and said ‘I’m 
Nellie Bly, a reporter from the New York World. Could 
you please tell me how you swindle the poor?’”  
Nellie Bly

10.  “No one but a man could do this.” Col. George Cockerel 

11.  “I’m doing something no girl has ever done, setting 
world records. And all people seem to care about is my 
goddamn luggage.” Nellie Bly 

12.  “It was glorious. A tour worthy of a queen. And 
everywhere I went, Americans turned out to do honour 
to an American girl who had been the first to make a 
record of a trip around the world. And I rejoiced with 
them that it was an American girl who had done it. 
Sure, maybe I could not vote, but I could show what a 
modern girl could do when she tossed off the petticoats 
and prejudices.” Nellie Bly 

13.  “Look, Nellie Bly is basically a fictional character. Have 
you noticed that, in these stories I’ve been telling, she 
always wins? She’s always brave. She’s always the 
star.” Nellie Bly

14.  “Nellie Bly did impossible things. But by pretending to 
be her I changed what was possible. In 1885 it was 
a given that a woman couldn’t be a journalist. Back 
then it was common knowledge that a woman couldn’t 
travel around the world. It was assumed that a woman 
couldn’t throw herself into adventure and escape 
unharmed without the help of a man.” Nellie Bly

15.  “I’m a reporter. The facts matter to me. But facts alone 
can’t change the world. You need stories for that. And 
of all the stories I’ve told, the Nellie Bly story was the 
very best.” Nellie Bly

16.  “Woman are invaluable to the newspaper. They are 
needed for society, fashion, gossip….” Foster Coates

QUOTATIONS FROM THE FILM TO EXPLORE
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CULMINATING ACTIVITY: WHO IS YOUR HERO?

Nellie Bly was a woman ahead of her time. She was a revolutionary, taking charge of her life and going where no female had 
gone before. She charted a course and opened doors for generations of women who came after her. As journalist Brooke 
Kroeger notes in the documentary, “she was staking out new territory for what was appropriate for a young woman and what 
she could accomplish.”

Nellie’s story is well known. History, however, is littered with women who might be referred to as “Unsung Heroes”—or 
“Unsung Heroines,” as the case may be. Unsung Heroes are people who have made important contributions in any field or 
aspect of society, yet who remain, for the most part, relatively unknown.

Working individually students will research and, using their creative abilities, report on an Unsung Hero or Heroine of their 
choice. The intent is to inspire positive social change by highlighting the accomplishments of their Unsung Hero or Heroine.

Students should choose a person, from the past or present, who they believe served (or serves) as a role model and inspiration 
to others. A change maker who is not, or was not, suitably recognized for their accomplishments.

Students should engage in primary and secondary research, ideally including the gathering of firsthand information if their 
person is living and/or known to them. The finished product should take the form of some kind of creative product: a poem 
of any genre, a song, a one-act play, a video, a podcast, a short documentary, a painting, a sculpture, an illustrated children’s 
book, etc.

Students will keep track of their research notes and research sources. Each project should include a full and properly 
formatted Works Consulted. Teachers and students may refer to the Online Writing Lab at Purdue university (OWL @ Purdue, 
https://owl.purdue.edu) for information about proper referencing formats (either MLA and/or APA as preferred).

The “Unsung Heroes” projects can be shared with the larger school community in a special exhibition at the school, or at a 
local library or community centre.

https://owl.purdue.edu
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ACTIVITY RUBRIC: WHO IS YOUR HERO?

Knowledge and Understanding

2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0

Knowledge  
and understanding  

of the content 

Student demonstrates 
a limited understanding 

of the content; a 
number of required 

components were not 
included

Student demonstrates 
a moderate 

understanding of the 
content; some required 
components were not 

included

Student demonstrates 
a considerable 

understanding of the 
content; required 
components were 

included

Student demonstrates 
a high level of 

understanding of the 
content; the student 

exceeded the required 
components

/5

Thinking and Inquiry

2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0

Analyzes and draws 
conclusions from research; 

use of critical/creative 
thinking processes 

Able to analyze and 
draw conclusions from 
research with limited 

effectiveness; uses 
critical/creative thinking 
processes with limited 

effectiveness 

Able to analyze and 
draw conclusions from 

research with some 
effectiveness; uses 

critical/creative thinking 
processes with some 

effectiveness

Able to analyze  
and draw conclusions 

from research 
with considerable 
effectiveness; uses 

critical/creative 
thinking processes 
with considerable 

effectiveness

Able to analyze and 
draw conclusions from 
research with a high 

degree of effectiveness; 
uses critical/creative 
thinking processes 

with a high degree of 
effectiveness

/5

Application

2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0

Applies ideas and facts  
to creative format

Applies ideas  
and facts to creative 
format with limited 

effectiveness

Applies ideas  
and facts to creative 
format with some 

effectiveness

Applies ideas  
and facts to 

creative format 
with considerable 

effectiveness

Applies ideas  
and facts to  

creative format  
with a high degree  

of effectiveness

/5

 Communication

2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0

Organization of  
ideas and ability to 

communicate

The student 
organizes ideas and 
communicates with 
limited effectiveness

The student 
organizes ideas and 
communicates with 

moderate effectiveness

The student 
organizes ideas 

and communicates 
with considerable 

effectiveness

The student 
organizes ideas and 
communicates with 

a high degree of 
effectiveness

/5

Documentation of  
research sources

The student used an 
insufficient number  

of resources; resources 
are not properly 

documented

The student used 
a limited number 

of resources; some 
resources are properly 

documented

The student used  
a sufficient number 
of resources; most 

resources are properly 
documented

The student used 
more than a sufficient 
number of resources; 

resources are properly 
documented

/5

Comments: Total _____ /25 = _______ /100
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EXAMPLES OF CURRICULUM EXPECTATIONS

COURSE OVERALL EXPECTATIONS

Grade 7 & 8 Arts

•  apply the creative process to communicate feelings and ideas.

•  use opportunities to be inventive and imaginative in their thinking.

•  understand that the arts are an important means of recording and expressing cultural history  
and identity.

Grade 7 & 8 History

•  analyze aspects of the experiences of various groups and communities.

•  use the historical inquiry process to investigate perspectives of different groups and communities.

•  describe various significant people, events and developments.

•  assess the impact of some key social, economic and political factors, including social, economic and/or 
political inequalities, on various groups and communities.

•  describe various significant people, events and developments in Canada and explain their impact.

Grade 7 & 8  
Language Arts

•  generate, gather and organize ideas and information to write for an intended purpose and audience.

•  read and demonstrate an understanding of a variety of literary, graphic and informational texts, using  
a range of strategies to construct meaning.

•  use editing, proofreading and publishing skills and strategies, and knowledge of language conventions,  
to correct errors, refine expression and present their work effectively.

•  create a variety of media texts for different purposes and audiences, using appropriate forms, 
conventions and techniques.

Grades 9–12 English

•  generate, gather and organize ideas and information to write for an intended purpose and audience.

•  use editing, proofreading and publishing skills and strategies, and knowledge of language conventions, to 
correct errors, refine expression and present their work effectively.

•  plan presentations for specific purposes and audiences.

Grade 10 History
•  explain how various individuals, organizations and specific social changes contributed to the 

development of identities, citizenship and heritage in Canada.

Grade 10 Civics

•  analyze a variety of civic contributions, and ways in which people can contribute to the common good.

•  assess ways in which people express their perspectives on issues of civic importance and how various 
perspectives, beliefs and values are recognized and represented in communities in Canada.

•  Develop attitudes that foster civic engagement.

Grade 12 Equity 
 and Social Justice

•  explore topics related to equity and social justice, and formulate questions to guide their research.

•  demonstrate an understanding of a range of perspectives on and approaches to equity and social justice 
issues, and of factors that affect inequity and social injustice.

•  analyze, in historical and contemporary contexts, the dynamics of power relations and privilege, as well 
as various factors that contribute to power or marginalization.

•  analyze a range of historical and contemporary equity and social justice issues and the impact  
of economic and environmental factors on these issues.

Grade 11 & 12 
Economics

•  analyze causes and measures of, as well as responses to, economic inequality in Canada.

•  analyze how economic and political ideas and various sociocultural factors affect economic  
decision making.

Grade 12 World Issues

•  analyze the influence of governments, groups and individuals on the promotion and management  
of social change.

•  analyze impacts of selected agents of change on society and quality of life.

•  analyze issues relating to human rights, food security, healthcare and other challenges to the quality  
of life of the world’s population.
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Grade 11 & 12 History

•  analyze the significance, for different groups in the United States, of various social, economic and 
political practices and developments.

•  analyze how some individuals and a variety of social and political forces affected the development  
of identity, citizenship and heritage in the United States.

•  analyze some key social, economic and political issues and developments in two or more regions  
of the world.

•  analyze how various factors have affected the rights, identity and everyday lives of various groups  
in two of more regions of the world. 

Grade 11 & 12 Politics

•  explain the political importance of some current issues and analyze various perspectives associated  
with these issues. 

•  analyze some issues of political importance in terms of their causes, their impact and ways in which  
they have been addressed.

•  analyze the objectives and strategies, and assess the influence, of individuals and groups in addressing 
issues of political importance.

•  demonstrate an understanding of factors that facilitate and present challenges to democratic political 
change. 

•  analyze the role of civic awareness and responsibility among citizens and non-governmental stakeholders 
in the national and international community. 

Grade 12 Challenge  
and Change

•  explore topics related to the analysis of social change.

•  demonstrate an understanding of the causes and effects of social change.

•  demonstrate an understanding of how forces influence and shape social patterns and trends.

Grade 11 & 12 
Philosophy

•  demonstrate an understanding of the relevance of philosophical questions, theories and skills to their 
everyday life and to the community and broader society.

•  demonstrate an understanding of connections between social and political philosophy and other areas  
of philosophy, other subject areas, and various aspects of society, including everyday life.

 
The Overall Expectations listed above are from the Ontario Curriculum. Complete course descriptions, including all Overall  
and Specific Expectations can be found at: http://www.edu.gov.on.ca/eng/teachers/curriculum.html

http://www.edu.gov.on.ca/eng/teachers/curriculum.html

