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The Film

Cazhhmere is a proud Canadian. Her ancestors were among 
the first black settlers to come to Canada—her family has 
spent hundreds of years weaving itself into the fabric of our 
nation. Despite this deep history, Cazhhmere is constantly 
questioned about where she is originally from.

Source: http://www.cbc.ca/shortdocs/shorts/deeply-rooted

The Filmmakers

Described by many as Canada’s busiest working female 
music video director, Cazhhmere has directed over 130 music 
videos in 12 years. She is an accomplished director whose 
work has been described as forward-thinking and visually 
seductive. In 2010, she was the first female director in 
over seven years to be nominated for MuchMusic’s coveted 
Director of the Year award for directing Classified’s “Oh 
Canada.” Cazhhmere has worked with artists Howie D (The 
Backstreet Boys), Royce da 5’9” (Shady Records), JRDN 
(Universal), Juicy J (Academy Award–winner Taylor Gang), 
Classified (Halflife/Sony), Justin Nozuka (Coalition), Kardinal 
Offishall, Melanie Fiona (Universal Republic), Karl Wolf and 
many others.

Source: http://www.cbc.ca/shortdocs/filmmakers/cazhhmere

Educational package written and compiled by Noelle Morris 
noellemorris00@gmail.com

TEACHER’S GUIDE 

This guide has been designed to help teachers and students enrich their experience of Deeply 

Rooted by providing support in the form of questions and activities. There are a range of 

questions that will help teachers frame discussions with their class, activities for before, and 

after viewing the film, and some weblinks that provide starting points for further research  

or discussion.

Directed by Cazhhmere 

2018 | Canada | 23 min

DEEply RooTED
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Pre-Viewing Activities 

Show students the trailer for Deeply Rooted (http://www.
mowadinc.com/portfolio-item/cbc-docs-trailer-deeply-
rooted). Have students work in pairs or small groups to try  
to identify themes or ideas conveyed by the trailer. As a 
larger group, discuss with students how effective/affective 
the trailer is as a media piece, and what the title of the  
movie could represent.

As a class. discuss and clarify some or all of the following 
words: home, Canadian, multigenerational, oppression, 
segregation, stereotypes and microaggression. You may also 
wish to have students create a KWL chart for these terms.

Print several of the questions or quotations from the 
Extensions Activities section of this guide onto individual 
sheets of paper. Have students share what they think or 
believe about it with the class.

Viewing Activities 

As students watch the film, have them jot down questions, 
notes and key themes. Use these notes as a prompt for a 
Post-Viewing Activity. 

Have students keep track of any words, terms or ideas they 
don’t understand. After viewing the film, have students look 
up the definitions.

Have students make notes on the different types of footage 
and techniques that are used throughout the documentary, 
including family photographs, music and interviews. Students 
can consider the purpose and effectiveness of the footage 
and techniques in their notes.

Have students jot down two to three ideas for discussion, or 
questions that the film raises in their minds. As an Extension 
and/or Post-Viewing Activity, students can enter their 
questions into an online response or polling system and can 

vote on the questions or issues they would like to explore in 
further detail. Encourage students to use multiple levels of 
Bloom’s Taxonomy.

Post-Viewing Activities

Discuss with students their initial reactions to the film, its 
subjects, its themes and Canada. How did their feelings 
evolve over the course of the film? 

Ask students for their takeaway—in one sentence, what 
is this film about? Have students share their takeaways 
in pairs or small groups, and then as a class. What are 
the similarities and differences between the students’ 
takeaways? You may also wish to enter all the takeaways 
into a word cloud generator, such as Wordle (http://www.
wordle.net), to see the frequency of certain words used by 
students in their takeaways. 

The film confronts issues of implicit and explicit bias. Have 
students complete the Implicit Association Test from Project 
Implicit (https://implicit.harvard.edu/implicit) and reflect  
on their results in a one-page journal response. Students will 
not have to register to use the website. 

Have students investigate the history of racism in Nova 
Scotia. You may also wish to have students conduct research 
on other instances of racism in Canada’s history. Consider 
assigning decades to students for breadth. After students 
conduct their research, have a discussion: What did they 
find? Were they surprised by their findings? As an extension, 
have students create a timeline of what they discovered.

Have students explore the Comments section of the film on 
CBC’s website (http://www.cbc.ca/shortdocs/shorts/deeply-
rooted). What were some of the reactions to the film? 

Have students read the December 9, 2013, article “21 Racial 
Microaggressions You Hear on a Daily Basis” by Heben 
Nigatu (https://www.buzzfeed.com/ Type the title of the 

VIEWING THE FIlM WITH STUDENTS  

The following three sub-sections are intended to provide you with a range of Pre-Viewing, 

Viewing and Post-Viewing activities. They are followed by a set of questions based upon the 

film’s larger thematic domains, some follow-up questions and quotations, sample curricular 

outcomes and a page of weblinks for further investigation.

http://www.mowadinc.com/portfolio-item/cbc-docs-trailer-deeply-rooted
http://www.mowadinc.com/portfolio-item/cbc-docs-trailer-deeply-rooted
http://www.mowadinc.com/portfolio-item/cbc-docs-trailer-deeply-rooted
http://www.wordle.net
http://www.wordle.net
https://implicit.harvard.edu/implicit
http://www.cbc.ca/shortdocs/shorts/deeply-rooted
http://www.cbc.ca/shortdocs/shorts/deeply-rooted
https://www.buzzfeed.com/
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article into the search function of the website). Look at 
the definition that is provided for “microaggression” in the 
article and discuss. The resource looks at microaggressions 
that are specific to race; can students think of any other 
microaggressions? As an activity, provide students with a 
piece of paper and a writing utensil. Have them write  
down a microaggression that they have experienced or 
witnessed, and share as a class. 

Have students conduct an interview with a parent, 
grandparent or close family member on an aspect of their 
family history—for example, when and why their family 
came to Canada. Students should discuss their findings.

As a response to one or more of scenes or issues in the 
film, have students write a free-verse poem, monologue, 
newspaper article, journal entry, script, personal letter and/
or short story. 

Show the students their quotations from the Pre-Viewing 
Activity and see if their opinions were changed, altered or 
enhanced by the film. 

Have students participate in a Socratic discussion on the  
film. Guidelines for Socratic discussions can be found 
here: http://www.authenticeducation.org/documents/
WhatSeminar04.pdf

Have students complete an exit note. The exit note should 
contain one idea that demonstrates what they learned  
from the film, as well as one question that they still have 
about the topic.

http://www.authenticeducation.org/documents/WhatSeminar04.pdf
http://www.authenticeducation.org/documents/WhatSeminar04.pdf
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About the Filmmaker

Twitter: https://twitter.com/cazhblanche

Instagram: https://www.instagram.com/cazhblanche 

Additional Resources

Black Lives Matter: This organization campaigns against 
systemic violence directed at Black people. The website 
includes information about the organization, how individuals 
can get involved and up-to-date social media postings. 
https://blacklivesmatter.ca

CBC: In the video clip “This Director’s Career Is Deeply Rooted 
in her Love of 90s Hip-Hop Videos,” Cazhhmere discusses how 
she found her way into filmmaking as a child, as well as her 
inspiration for Deeply Rooted. The clip is 2:27 in length. 
https://www.cbc.ca/ Type the title of the clip into the search 
function of the website.

Government of Canada: This resource from the Government 
of Canada provides a list of provincial organizations and 
resources that can be accessed when teaching and learning 
about Black Canadian history. 
https://www.canada.ca/ Type “Black history organizations 
and educational resources” into the search function of 
the website. 

Library and Archives Canada—Black History in Canada:  
This resource provides a background on Black Canadians 
over the past 300 years with links to research from the 
Library and Archives Canada, as well as links to research at 
other institutions. This is a good starting point for learning 
more about the Muster Book of Free Blacks, the Book of 
Negroes and more. 
http://www.bac-lac.gc.ca/ Type “Black history in Canada” 
into the search function of the website.

Library and Archives Canada—Genealogy: This resource 
provides information on how to begin family history 
research, access to databases and records, and additional 
research tools. 
http://www.bac-lac.gc.ca/ Click Online Resources in the top 
menu, then click Genealogy and Family History.

TED Talks: In “Breaking Down Social Barriers,” Canadian 
civil rights leader Burnley “Rocky” Jones explores the 
discrimination and racism he experienced throughout his life, 
as well as how he actively chose to be compassionate and 
love others. 
https://www.youtube.com/ Type “Burnley “Rocky” Jones 
Breaking Down Social Barriers” into the search function of 
the website. 

The Atlantic: In “On Being Asked, ‘Where Are You From?’” 
from September 19, 2015, Conor Friedersdorf provides 
several perspectives and firsthand accounts from his readers 
on the question of “But where are you really from?” 
https://www.theatlantic.com/ Type the title of the article 
into the search function of the website.

The Black Cultural Centre of Nova Scotia: The BCC’s website 
includes historical information on slavery, the Loyalists, 
Caribbean migrants, the Black Battalion and more. The 
website also includes information on the BCC’s hours of 
operation and group tours. 
http://web1.bccnsweb.com

The Globe and Mail: In “Black Nova Scotia: Touring a 
Community That’s Been Here Longer Than 150 Years” from 
June 26, 2017, Denise Balkissoon investigates the history and 
suppressed stories of the Black community in Nova Scotia. 
https://www.theglobeandmail.com/ Type the title of the 
article into the search function of the website. 

The New York Times: In “The Stories That Bind Us,” from 
March 15, 2013, Bruce Feiler examines the importance 
of having family stories and passing on family narratives, 
especially to children. 
https://www.nytimes.com/ Type the title of the article 
into the search function of the website. When the results 
appear, click on “Restrict by Date Range” and click on 
March 15, 2013. 

The New York Times: “Trudeau’s Canada, Again” is an 
interview from the December 8, 2015, issue of the New York 
Times Magazine with Justin Trudeau on what he believes it 
means to be Canadian. 
https://www.nytimes.com/ Type “Trudeau’s Canada” into 
the search function of the website. When the results 
appear, click on “Restrict by Date Range” and click on 
December 8, 2015. 

WEBSITES AND oNlINE RESoURCES

https://twitter.com/cazhblanche
https://www.instagram.com/cazhblanche
https://blacklivesmatter.ca
https://www.cbc.ca/
https://www.canada.ca/
http://www.bac-lac.gc.ca/
http://www.bac-lac.gc.ca/
https://www.youtube.com/
https://www.theatlantic.com/
http://web1.bccnsweb.com
https://www.theglobeandmail.com/
https://www.nytimes.com/
https://www.nytimes.com/
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Tumblr: The Microaggressions Tumblr presents events, 
observations and experiences from readers that represent 
microaggressions.  
http://www.microaggressions.com

YouTube: In “Where Are You From?” by Ken Tanaka, a 
woman who has been asked where she’s really from turns 
the tables. The video is two minutes long. 
https://www.youtube.com/watch?time_
continue=119&v=crAv5ttax2I 

http://www.microaggressions.com
https://www.youtube.com/watch?time_continue=119&v=crAv5ttax2I 
https://www.youtube.com/watch?time_continue=119&v=crAv5ttax2I 
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Questions for Pre-Viewing or  
Post-Viewing Activities 

What are the different issues and themes that surface in 
this film? How effectively did the documentary enhance the 
students’ understanding of the themes and issues?

Why was this film created? 

How do students define “home”?

How much of your family history do you know?

Have you ever been asked from you are “from”? How did this 
make you feel? How did you respond? Alternatively, have you 
ever asked someone where they are from? Would you ask 
this question again after seeing the film? Why or why not? 

What does it mean to be “Canadian”? Consider students’ 
interpretations of “Canadian” both before and after viewing 
the film.

What connections do you have to the community where  
you were born and/or grew up? How important is it to be 
“deeply rooted”? 

How does the film compare with students’ existing or previous 
perceptions of equality, equity and racism in Canada? 

What did students know about Black Canadian history 
before viewing the film? What questions do students have 
about Black Canadian history after viewing the film?

What did students know about the issues in the film before 
watching the film? What did students learn because of 
watching the film? 

Were students surprised by anything that they learned about 
in the film? 

What are the overt and implied messages in the documentary? 

Does the film have an overall message? If yes, what is  
the message? 

What are some examples of bias, discrimination and 
stereotypes as presented in the film? Have students seen  
or experienced anything similar in their own lives?

Consider what the filmmaker decided to capture on film. Are 
there any scenes that stand out, and why? What might have 
been left out of the film, and why?

EXTENSIoN ACTIVITIES
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1. “When people ask me what my roots are, I’m Canadian. 
I was born in Halifax, Nova Scotia, Canada. In my 
own country, in my own birthplace, I am constantly 
questioned about where I come from.” Cazhhmere

2. “If I had a dollar for every time I was asked where I’m 
from, I’d be a millionaire today.” Robert Downey, Jr.

3. “Everything that happened in the States, contrary to 
what people might think, happened in good old Nova 
Scotia. There wasn’t a sign on the bathroom doors 
saying, ‘For Coloureds Only,” but it was understood.” 
Robert Downey, Jr.

4. “To go to the store, you didn’t go by yourself. You were 
either stoned going down, and we had to learn to fight 
very early in life. I found it hard growing up as a young 
girl in the city and in the country, being Black.” Ardith 
Downey

5. “I love my country. I think Canada is amazing, and I 
feel that a lot more people should know all the amazing 
things that have come from our country. Not just the 
bare-surface things they teach us in school because 
this is not a textbook lesson for me. It’s my life, it’s my 
history, it makes me who I am.” Cazhhmere

6. “On paper, my family is the most Canadian family you’ve 
ever seen. We have veterans in both World Wars fighting 
for our country. My grandfather’s battalion is on a 
stamp. Our military service is a big part of what makes 
us Canadian.” Cazhhmere

7. “This is a segregated cemetery, and to this day, it’s still 
segregated, but now it’s by choice, not by force. It’s 
simply because when you pass away, you want to be 
next to all of your loved ones, so for my people, all of our 
loved ones are all the way in the back, so that’s where 
we choose to stay with them, for all eternity, as they 
say.” Cazhhmere

8. “People have a very hard time grasping the concept of 
someone who is basically not white being Canadian, and 
not being from somewhere else other than Canada.” 
Cazhhmere

9. “It’s important to me to still have a sense of who I am, 
and I feel lucky that I don’t have to travel too far to get 
that.” Cazhhmere

QUoTATIoNS FRoM THE FIlM To EXploRE
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CUlMINATING ACTIVITy: WHAT DoES IT MEAN To BE CANADIAN?

The film Deeply Rooted follows Cazhhmere as she investigates the idea of being Canadian. She says, “On paper, my family is 
the most Canadian family you’ve ever seen. We have veterans in both World Wars fighting for our country. My grandfather’s 
battalion is on a stamp. Our military service is a big part of what makes us Canadian.” 

For some people, being Canadian has to do with their family histories; for other people, it has to do with the sports that they 
play. With Canada 150, there were people who did not want to identify with being “Canadian” at all (http://www.cbc.ca/  
Type “To Call Myself Canadian Would Speak to the Success of Residential Schools” into the search function of the website). 

In a 250- to 500-word reflection, reflect on what it means to you to be Canadian. After completing your reflection, share 
your perspectives with your classmates. 

As a supplement or as material for additional discussion, read “Trudeau’s Canada, Again” from the December 8, 2015, New 
York Times (https://www.nytimes.com/ Type “Trudeau’s Canada” into the search function of the website. When the results 
appear, click on “Restrict by Date Range” and click on December 8, 2015). 

http://www.cbc.ca/
https://www.nytimes.com/
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ACTIVITy RUBRIC: WHAT DoES IT MEAN To BE CANADIAN?

Knowledge and Understanding

2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0

Clear understanding  
of issue(s)

The reflection 
demonstrates  

a limited  
understanding of the 

selected issue(s)

The reflection 
demonstrates 
a moderate 

understanding of the 
selected issue(s)

The reflection 
demonstrates 
a considerable 

understanding of the 
selected issue(s)

The reflection 
demonstrates  
an excellent 

understanding of the 
selected issue(s)

/5

Thinking and Inquiry

2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0

Ability to research, 
synthesize and organize 

additional resources

The student 
demonstrates  

a limited ability to 
research, synthesize  

and organize  
additional resources

The student 
demonstrates  

a moderate ability to 
research, synthesize  

and organize  
additional resources

The student 
demonstrates  

a considerable ability  
to research, synthesize 

and organize  
additional resources

The student 
demonstrates  

an outstanding ability 
to research, synthesize 

and organize  
additional resources

/5

Application

2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0

Written 
 communication

Communicates  
in writing with limited 

effectiveness

Communicates  
in writing with some 

effectiveness

Communicates 
in writing with 
considerable 
effectiveness

Communicates  
in writing with  
a high degree of 

effectiveness

/5

 Communication

2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0

Organization  
of ideas

The reflection  
contains numerous 

grammatical, spelling  
or punctuation 

 errors

The reflection  
contains some 

grammatical, spelling  
or punctuation 

errors

The reflection  
is largely free of 

grammatical, spelling  
or punctuation  

errors 

The reflection  
is free of  

grammatical, spelling 
and punctuation  

errors. 

/5

Comments: Total _____ /20 = _______ /100
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EXAMplES oF CURRICUlUM EXpECTATIoNS

COURSE OVERALL EXPECTATIONS

Grade 7 & 8 Language

•  generate, gather and organize ideas and information to write for an intended purpose and audience.

•  draft and revise their writing, using a variety of informational, literary and graphic forms and stylistic 
elements appropriate for the purpose and audience.

•  use editing, proofreading and publishing skills and strategies, and knowledge of language conventions, to 
correct errors, refine expression and present their work effectively.

•  demonstrate an understanding of a variety of media texts.

•  identify some media forms and explain how the conventions and techniques associated with them are 
used to create meaning.

Grade 9–12 English

•  generate, gather and organize ideas and information to write for an intended purpose and audience.

•  demonstrate an understanding of a variety of media texts. 

•  identify some media forms and explain how the conventions and techniques associated with them are 
used to create meaning. 

Grade 11 Media Studies

•  demonstrate an understanding of a variety of media texts. 

•  deconstruct a variety of types of media texts, identifying the codes, conventions and techniques used and 
explaining how they create meaning.

Grade 10–12 Media Arts

•  demonstrate an understanding of the critical analysis process by examining, interpreting, assessing and 
reflecting on media art works.

•  identify and explain the messages in and meanings of media texts.

•  demonstrate an understanding of how media art works reflect personal and cultural identity, and affect 
personal, cultural and community values and their awareness of those values.

Grade 10 Civics

•  analyze responses, at the local, national and international levels, to civic issues that involve multiple 
perspectives and differing civic purposes.

•  analyze key rights and responsibilities associated with citizenship, in both the Canadian and global 
context, and some ways in which these rights are protected. 

•  demonstrate an understanding of the beliefs and values underlying democratic citizenship and explain 
how they guide citizens’ actions.

Grade 11 Origins 
and Citizenship

•  analyze ways in which various social, economic and political factors influenced people’s decisions to 
emigrate, with particular emphasis on the selected ethnic group.

•  analyze the roles played by family, community organizations and governments in people’s decisions to 
emigrate, and in attracting them to Canada.

•  analyze various challenges that have faced new immigrants to Canada, as well as policies that have been 
developed to address some of those challenges.

•  analyze the roles played by conflict and denial of rights in people’s decisions to emigrate, with particular 
reference, where applicable, to the selected ethnic group.

Grade 12 Canadian  
and World Issues

•  analyze the causes and effects of economic disparities around the world.

•  compare the cultural, economic and political aspirations of selected groups and the effects of their 
actions on local, national and global geographic issues.
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Grade 11 Equity, 
Diversity and  
Social Justice

•  explore topics related to equity, diversity and/or social justice, and formulate questions to guide 
their research.

•  create research plans, and locate and select information relevant to their chosen topics, using 
appropriate social science research and inquiry methods.

•  assess, record, analyze and synthesize information gathered through research and inquiry.

•  demonstrate an understanding of their rights and responsibilities relating to equity and human 
rights, and of how to appropriately address situations involving discrimination, harassment and the 
denial of rights.

•  demonstrate an understanding of a range of historical and contemporary Canadian equity and social 
justice issues.

•  demonstrate an understanding of how social activism can be used to support equity and social 
justice objectives.

Grade 11 Introduction 
to Anthropology, 
Psychology and 
Sociology

•  use a psychological perspective to explain how diverse factors influence and shape human mental 
processes and behaviour. 

•  use a sociological perspective to explain how diverse factors influence and shape individual and group 
social behaviour.

Grade 12 World Cultures

•  analyze how cultural identities are socially constructed, preserved, transmitted and transformed.

•  analyze specific cultural expressions and a range of factors that can affect them.

•  demonstrate an understanding of the dynamics of power relations within specific cultural groups and 
between minority and majority cultures.

Grade 12 Equity and 
Social Justice: From 
Theory to Practice

•  demonstrate an understanding of a range of perspectives on and approaches to equity and social justice 
issues, and of factors that affect inequity and social injustice.

•  analyze, in historical and contemporary contexts, the dynamics of power relations and privilege as well 
as various factors that contribute to power or marginalization.

•  assess the impact of media and popular culture on equity and social justice issues.

•  analyze a range of historical and contemporary equity and social justice issues and the impact of 
economic and environmental factors on these issues.

•  evaluate the contributions of individuals and groups and/or movements identified with specific aspects 
of the struggle for equity and social justice.

Grade 12 Challenge  
and Change in Society

•  demonstrate an understanding of the causes and effects of social change.

•  demonstrate an understanding of how various social structures and conditions support or limit 
global inequalities.

Grade 11 Politics

•  use the political inquiry process and the concepts of political thinking when investigating issues  
of political importance in various communities and ways to address them.

•  analyze the impact of some key changes in Canadian law and policy as well as the process for changing 
laws in Canada. 

•  explain the political importance of some current issues and analyze various perspectives associated  
with these issues. 

Grade 12 Politics

•  use the political inquiry process and the concepts of political thinking when investigating issues, events 
and developments of national and international political importance.

•  demonstrate an understanding of various political ideologies, theories and concepts, and analyze their 
relevance to Canadian and international politics.

Grade 10 Canadian 
History since World 
War I

•  use the historical inquiry process and the concepts of historical thinking when investigating aspects  
of Canadian history since 1914.
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Grade 12 Canada: 
History, Identity  
and Culture

•  analyze activities of and interactions between various groups in Canada prior to 1774 and how these 
groups and their interactions contributed to the development of Canada, including the development  
of identity in Canada.

•  assess the impact of various individuals, groups and colonial policies prior to 1774 on the development  
of identity, citizenship and heritage in Canada.

•  analyze various social/cultural, economic and political events, trends and/or developments that occurred 
in or affected Canada between 1774 and 1867, and assess their impact.

•  analyze the impact on the development of Canada of various interactions between different groups in 
Canada, as well as between Canada, Great Britain and the United States, from 1774 to 1867.

•  analyze challenges facing various groups in Canada between 1867 and 1945 as well as the contributions 
of various groups and individuals to the development of identity, culture and citizenship in Canada.

Grade 11  
American History

•  use the historical inquiry process and the concepts of historical thinking when investigating aspects  
of American history.

•  describe various social, economic and political events, trends and developments that occurred in, or 
affected people in, the United States between 1791 and 1877, and assess their impact. 

•  analyze the impact of various people, policies and practices on the development of identity, citizenship 
and heritage in the United States between 1791 and 1877.

Grade 12 World History 
since the 15th Century

•  use the historical inquiry process and the concepts of historical thinking when investigating aspects  
of world history since the 15th century.

 
The Overall Expectations listed above are from the Ontario Curriculum. Complete course descriptions, including all Overall  
and Specific Expectations can be found at: http://www.edu.gov.on.ca/eng/teachers/curriculum.html

http://www.edu.gov.on.ca/eng/teachers/curriculum.html

