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The Film

When the barking of their beloved dog leads to an eviction 
notice from their tiny Los Angeles apartment, John and 
Molly Chester make a choice most of us only dream of, 
trading in the city hustle to live in harmony with the land. 
But the couple’s naïve ambition of building a sustainable 
farm takes a series of wild turns as they come to realize that 
to survive, they will have to reach a deeper understanding 
of the intricacies of nature, and of life itself. Filled with 
breathtaking images of plants and animals, The Biggest Little 
Farm is an inspiring ode to uncompromising idealism and a 
beautiful homage to the natural world. 

Source: https://www.hotdocs.ca 

The Filmmaker

John Chester has been a filmmaker and television director 
for the last 25 years. His recent short films for OWN’s 
SuperSoul Sunday (including Saving Emma, Worry for 
Maggie and The Orphan) have won five Emmy Awards, for 
outstanding directing, writing and cinematography, among 
others. Chester first reached a wide audience with his prime-
time television docu-series on A&E, Random 1, which he 
directed and starred in in 2006. The series then inspired his 
feature documentary Lost in Woonsocket, which premiered 
at SXSW in 2007. Chester also directed the documentary 
Rock Prophecies, about legendary rock photographer 
Robert Knight, which won three audience awards for best 
documentary feature and was distributed nationally on PBS 
in 2010. Alongside his feature documentary work, it was  
the time he spent travelling the world as a wildlife filmmaker 
with Animal Planet and ITV Wildlife shows that inspired  
his interest in the complex interworking of ecosystems— 
a curiosity that serves him well on Apricot Lane Farms, the 
biodynamic and regenerative farm he and his wife started  
in 2010.

Source: https://www.biggestlittlefarmmovie.com

Educational package written and compiled by Pria Patroni 
pria.patroni@gmail.com

TEACHER’S GUIDE 

This guide has been designed to help teachers and students enrich their experience of  

The Biggest Little Farm by providing support in the form of questions and activities. There are 

a range of questions that will help teachers frame discussions with their class, activities for 

before, and after viewing the film, and some weblinks that provide starting points for further 

research or discussion.

2018 | USA | 91 min

Directed by John Chester

THE BIGGEST LITTLE FARm
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https://www.biggestlittlefarmmovie.com
https://heatherlenz.com 
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Pre-Viewing Activities

Have students watch the trailer for The Biggest Little Farm 
from the film’s website (https://www.biggestlittlefarmmovie.
com/ Click Videos from the homepage menu). Ask students 
to record their initial observations, questions and predictions 
about the film.

Have students trace the origin of one fruit or vegetable 
that they eat on a regular basis. Ask them to determine the 
approximate distance in kilometres that the produce travelled 
to reach their home. If possible, ask students to research  
the farm on which the produce was grown by searching for 
the name of the company or farm from the label, or by asking 
a local food vendor. Have students discuss their findings and 
reflect on their relationship to food and farming by answering 
the following questions: Have you ever considered where  
your food was grown or what methods were used to farm  
and harvest it? Why do you think it is important to know  
the origin of the food we consume? 

Have students read the National Geographic article, “Why 
We Need Small Farms” by Kelsey Nowakowski https://www.
nationalgeographic.com/ Type the title of the article into the 
search function of the website). Based on information and 
facts from the article, ask students to write a one-paragraph 
summary about the importance of small-scale farming. 

Viewing Activities 

Have students make notes about one or more of the 
subjects featured in the film. Have them record important 
information, observations and descriptions about  
each individual. What is their role in the film? How is their 
story represented?

Have students complete the PBS viewing guide on 
documentaries (http://www.pbs.org/pov/docs/Copies%20
of%20Viewing%20Guide.pdf). Students can revisit their 
completed documents as a Post-Viewing Activity.

As they watch, have students paraphrase one quotation from 
the film that they feel is especially interesting or inspiring. 
After the film, students can share the quotation they 
documented and why this quotation stood out for them.

Have students jot down three to five ideas for discussion, or 
questions that the film raises in their minds. As an Extension 
and/or Post-Viewing Activity, students can enter their 
questions into an online response or polling system and can 
vote on the questions or issues they would like to explore  
in further detail. Encourage students to use multiple levels of 
Bloom’s Taxonomy.

Ask students to make notes about the evolution of Apricot 
Lane Farms, recording important events, challenges and 
accomplishments from Molly and John’s farming career. 
After watching, work with students to co-create a timeline 
of the farm from its inception to its seventh year. Facilitate 
a class discussion using the following questions as prompts: 
What personal changes occurred in Molly and John’s lives 
over the course of the film? What challenges or hardships  
did they face and how did they overcome them? What did 
they accomplish at each stage of the farm’s development?

While watching the film, have students make a list of the 
different species of flora and fauna on the farm. After 
watching, ask students to classify each species from their  
list as either domestic (i.e., crops or livestock belonging  
to the farm) or wild (i.e., native species of the region). What 
tensions occurred when wild species began to repopulate  
the farm ecosystem? How did the farmers resolve these 
issues? What benefits did the wildlife provide to the farm?

Post-Viewing Activities 

Discuss students’ initial reactions to the film and featured 
individuals. Did their feelings evolve over the course of  
the film? What moments or scenes from the documentary 
stood out for them?

VIEWING THE FILm WITH STUDENTS  

The following three sub-sections are intended to provide you with a range of Pre-Viewing, 

Viewing and Post-Viewing activities. They are followed by a set of questions based upon the 

film’s larger thematic domains, some follow-up questions and quotations, sample curricular 

outcomes and a page of weblinks for further investigation.

https://www.biggestlittlefarmmovie.com/
https://www.biggestlittlefarmmovie.com/
https://www.nationalgeographic.com/
https://www.nationalgeographic.com/
http://www.pbs.org/pov/docs/Copies%20of%20Viewing%20Guide.pdf
http://www.pbs.org/pov/docs/Copies%20of%20Viewing%20Guide.pdf
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Have students complete an exit note. The exit note should 
contain one idea that demonstrates what they learned  
from the film, as well as one question that they still have 
about the topic.

Ask students to re-visit their questions and predictions  
based on the trailer of the film from the Pre-Viewing 
Activities. Have students reflect on whether their questions 
were answered and discuss whether their initial impressions 
were changed, altered or enhanced by the film.

Have students participate in a Socratic discussion on the 
film. Guidelines for Socratic discussions can be found here:  
http://www.authenticeducation.org/documents/
WhatSeminar04.pdf

Have students visit Apricot Lanes Farms’ mission statement 
(https://www.apricotlanefarms.com/ Click on About Us,  
then Our Mission). The fifth statement in this mission states 
that they will “allow farming decisions to be made through 
the lens of biomimicry.” In small groups, ask students to read 
the definition of biomimicry from the farm’s website and 
conduct further research to understand this concept. Have 
each group discuss and present an example of how John and 
Molly use biomimicry to address an issue concerning pests 
on their farm. 

The documentary continually reminds us that everything 
“circles back to the health of the soil” because healthy  
soil is integral to the overall well-being and sustainability  
of the farm. Ask students to explore an interactive 
infographic called “What Is Soil Health?” from the website 
for Sustainable Agriculture Research and Education  
(https://www.sare.org/ Type the title of the infographic into 
the search function of the website). Have students work in 
small groups and assign each group one type of soil organism 
from the infographic to research. Have each group prepare  
a short presentation about the importance of the organism 
to the health of the soil. 

John Chester, the filmmaker and farmer featured in the  
film, wrote a children’s book about Emma, the pig from 
Apricot Lane Farms, called Saving Emma the Pig. Have 
students compose a short story based on one of the other 
animals on the farm. Give students the option of presenting 
their story orally, in writing, as a comic book or as an 
illustrated children’s book. 

In the film, we see several examples of symbiotic 
relationships on the farm. Have students research  
the term “symbiosis” and provide three examples of 
symbiotic relationships from the film. Ask them to consider 

any symbiotic relationships that exist within their school 
community or a local ecosystem. Why are these relationships 
important to the health of an ecosystem or community? 

One of the ways that John and Molly regenerate the depleted 
soil on their farm is through vermicomposting, that is, 
composting with worms. Have students research different 
forms of composting and the benefits of each method. As 
a class, determine the best method of composting in the 
classroom and create a compost bin, either with worms or 
simply with soil and organic matter. Have students tend to 
the compost and monitor the process of decomposition that 
occurs. As a follow-up activity, have students experiment 
growing seeds using compost rich soil versus conventional 
soil. Ask students to monitor the growth of the seeds in the 
different types of soil and note any differences. 

Facilitate a class discussion based on the following quote by 
Alan York, Molly and John’s farming consultant and mentor: 
“You just tap into a power of nature that you can ride 
without an extraordinary amount of effort. It’s exactly the 
same thing as surfing…. You’re establishing this equilibrium.” 
Ask students to reflect on the quotation using the following 
questions as prompts: What is the “power of nature” that 
Alan speaks about? How would you explain his metaphor of 
farming as surfing? In what way did you see an equilibrium 
begin to form over time at the farm? How did Alan, Molly 
and John lay the groundwork for this equilibrium? 

http://www.authenticeducation.org/documents/WhatSeminar04.pdf
http://www.authenticeducation.org/documents/WhatSeminar04.pdf
https://www.apricotlanefarms.com/
https://www.sare.org/
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About the Film

Website: https://www.biggestlittlefarmmovie.com

Instagram: @thebiggestlittlefarm

Facebook: @thebiggestlittlefarm

Additional Resources

Agriculture in the Classroom: This website contains resources 
related to agriculture in Canada. Teachers can access 
curriculum-based lessons under the For Educators tab, and 
students can learn about a variety of current topics affecting 
the agriculture industry by reading the SnapAG Information 
Sheets under the Learning About Agriculture tab. 
https://aitc-canada.ca

Apricot Lane Farms: Students can visit Apricot Lane Farms’ 
official website to learn more about John and Molly’s 
farm featured in the documentary. The website provides 
information about the farm’s mission, practices, the team of 
farmers and how to get involved. Students can also watch 
a series of short films about the farm that were created for 
Oprah Winfrey’s show SuperSoul Sunday under the Film  
and Photos tab.  
https://www.apricotlanefarms.com

Biodynamic Association: This website provides information 
about the biodynamic approach to farming, which John 
and Molly employ on their farm. Students can browse the 
website to learn about the founding principles and practices 
of biodynamics and make connections to the ideas presented 
in The Biggest Little Farm.  
https://www.biodynamics.com

EcoSchools: This website provides school resources related 
to environmental education, including lesson plans and 
campaign kits. These resources can be used by teachers 
and students to further explore the themes and practices 
introduced in the film including composting, eating locally 
and gardening.  
https://ecoschools.ca/

National Farmers’ Union: Students can visit the National 
Farmers’ Union website to learn about farming issues in 
Canada. The NFU’s campaign to promote agroecology is 
particularly relevant to the themes in the documentary.  
https://www.nfu.ca

National Geographic: Students can read the October 12, 
2018, article, “Why We Need Small Farms” by Kelsey 
Nowakowski. The article explores the importance of small-
scale farming and includes a slideshow from a photography 
exhibit featuring farms around the world.  
https://www.nationalgeographic.com/ Type the title of the 
article into the search function of the website. 

SARE: Students can explore an interactive infographic titled 
“What Is Soil Health?” from the website for Sustainable 
Agriculture Research and Education (SARE). The infographic 
contains information about soil organism functions as well as 
soil management practices farmers can use.  
https://www.sare.org/ Type the title of the infographic into 
the search function of the website.

Soil4Youth: This open-access website promotes learning 
about soil and provides resources to incorporate soil science 
into the classroom. Teachers and students can visit the 
website to access lesson plans, research projects and learn 
about career opportunities in soil science.  
https://soilweb.ca/

Union of Concerned Scientists: The webpage titled “What 
Is Sustainable Agriculture?” provides information about 
the practices and science behind sustainable agricultural 
practices. Students can read about sustainable agriculture 
in order to better understand the farming methods and 
practices featured in the documentary.  
https://www.ucsusa.org/ Type the title of the webpage into 
the search function of the website. 

We Feed the World: This is the official website of a 
global project that brings together international farmers, 
photographers, NGOs and ethical businesses in celebration  
of small-scale farming and agro-ecology. By clicking  
on the Stories tab, students can read and view images of 
small-scale farms from around the world.  
https://www.wefeedtheworld.org

WEBSITES AND ONLINE RESOURCES

https://www.biggestlittlefarmmovie.com
http://www.instagram.com/thebiggestlittlefarm/
https://www.facebook.com/thebiggestlittlefarm/
https://aitc-canada.ca
https://www.apricotlanefarms.com
https://www.biodynamics.com
https://ecoschools.ca/
https://www.nfu.ca
https://www.nationalgeographic.com/
https://www.sare.org/
https://soilweb.ca/
https://www.ucsusa.org/
https://www.wefeedtheworld.org
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Questions for Pre-Viewing or  
Post-Viewing Activities 

At the beginning of the documentary, John states that their 
dog “Todd filled us with purpose.” How did Todd act as a 
catalyst for Molly and John to pursue their dream of owning 
a farm? 

Have students research industrial agriculture and its effect 
on both the environment and human health. Why is this  
way of farming unsustainable? How does it compare with  
the small-scale traditional farming methods used by John 
and Molly?

Describe the use of animation in the documentary. In your 
opinion, did the animated scenes help to enhance and/or 
clarify the narration? 

Apricot Lane Farms is a certified biodynamic farm. Read 
about the principles and practices of biodynamic farming 
from the Biodynamic Association’s website (https://www.
biodynamics.com/ Click on the Biodynamics tab, then 
Biodynamic Principles and Practices). Choose three principles 
or practices that resonate with you. For each one, provide  
an example from the film that best illustrates the principle in 
action. 

After John kills the coyote, he states that “along with 
the coyote died part of my belief in the power of an 
uncompromising idealism.” Why was it necessary to kill 
the coyote? How do you think John felt about performing 
this task? What does he mean by his belief in an 
“uncompromising idealism”?

Apricot Lane Farms sells some produce at farmers’ markets. 
Have you ever been to a farmers’ market before? Which 
farmers’ markets are located near your school community? 
How do these markets compare with grocery stores? 

In the documentary, John is both a filmmaker and a farmer, 
simultaneously behind the scenes of the film and deeply 
involved in all the action on the farm. How do you think he 
was able to balance these two roles? Do you think there  
were moments in the film that may have been difficult for 
him to film? 

Molly and John enlist the help of volunteer farmers through 
an organization called the World Wide Opportunities  
on Organic Farms, or WWOOF. Visit the Canadian website 
for the organization (https://wwoof.net). Would you ever 
consider volunteering on a farm? What practical skills do you 
think you could learn from working on a farm such as the 
one featured in the documentary?

Apricot Lane Farms uses water from an aquifer to irrigate 
its crops. Conduct research to find out what an aquifer is 
and what uses it can provide. How did the aquifer at Apricot 
Lanes contribute to the survival of the farm during periods  
of drought, as well as during heavy rains? 

Molly’s passion for food as a chef and food blogger led her 
to farming; she says “the health of our food is determined 
by how it’s farmed.” After watching the film, what do you 
believe are the benefits of eating locally grown, organic food? 
Do you think documentaries such as The Biggest Little Farm 
can help to reform our food system? 

Alan acts as a mentor to Molly and John, and he plays an 
important role in the film and in the life of the farm. How did 
Molly and John feel when Alan died? How does his legacy 
continue to live on at the farm?

Have students read interviews with John and Molly 
from The Biggest Little Farm’s Press Kit (https://www.
biggestlittlefarmmovie.com/ Click Social Assets and Press 
Kit from the main menu, then Press Kit). Compare their 
perspectives on farming and making the film.

After watching the film, what do you believe are three of 
the greatest challenges involved in farming? What strategies 
did you learn from the farmers in the film that could help to 
overcome or alleviate these challenges?

EXTENSION ACTIVITIES

https://www.biodynamics.com/
https://www.biodynamics.com/
 https://wwoof.ca/
https://www.biggestlittlefarmmovie.com/
https://www.biggestlittlefarmmovie.com/
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1. “The objective is to emulate how natural ecosystems 
work. They regulate themselves through diversity, so you 
don’t get epidemics of pests and disease.” Alan York 

2. “It was like every animal you’d see in a children’s  
book. Each with a purpose to contribute.... It was 
everything we had ever talked about.” Molly Chester  
and John Chester

3. “You may think it’s a crazy idea—and it may well be.  
But, diversify, diversify, diversify. That’s the link to the 
whole thing.” Alan York

4. “I’m not sure when the moment is when you actually feel 
you’ve earned the title of farmer. Each day still feels both 
terrifying and magically unpredictable.” John Chester

5. “We’re farming over 200 different things. And Alan 
claims that all of this diversity will somehow lead to 
simplicity.” John Chester

6. “We’re entering a phase of regeneration beyond just 
farming. Intermixed among our animals, the  
delicate wildlife is returning to our land. The farm is 
becoming a habitat for them too. The trick will  
be to balance the needs of the farm with those of the 
wildlife.” John Chester

7. “I guess I don’t know what Alan’s idea of a perfect 
harmony is supposed to look like because every  
step we take to improve our land seems to make the 
perfect habitat for the next pest.” John Chester

8. “With every new problem that popped up, I’d first take 
a step back and watch it. Observation followed by 
creativity is becoming our greatest ally.” John Chester

9. “You will see things you’ve never seen before. You just 
tap into a power of nature that you can ride without an 
extraordinary amount of effort. It’s exactly the same 
thing as surfing.... You’re establishing this equilibrium. 
Complexity, diversity, all supporting and enhancing  
each other. You will see a web of life.” Alan York

10. “Alan told me once that coexistence with land can’t  
be forced. It’s more of a delicate, patient dance with  
no guarantees.” John Chester

11. “By the time Todd died, the question of who saved 
who was no longer a mystery. He had led us to this 
interconnected beauty that surrounds us, a place that  
he will now become a part of.” John Chester

12. “I didn’t expect that the hardships that we would face 
make the actual dream itself feel so much more alive.” 
Molly Chester

13. “As we added cover and life on top, a process billions  
of years old awakened. And they returned. Now, on this 
little farm, there are up to nine billion microorganisms 
churning away at decaying life forms. Purpose driven 
organisms, alchemizing death to life in just one clump  
of healthy soil. Everything that dies gets broken  
down into minerals and nutrients to feed plants. Our 
farm is energized entirely by the impermanence of life.” 
John Chester

14. “The beautiful complexity of our land is alive with infinite 
possibility. We were never alone, not for a second.  
And if the whole thing from the beginning was to live in 
harmony with nature, well, we made it this far with  
a comfortable level of disharmony. The ecosystem of our 
entire planet works the same way. And when I look at 
it like that, it’s perfect.” John Chester

QUOTATIONS FROm THE FILm TO EXPLORE
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CULmINATING ACTIVITY: A WEB OF BIODIVERSITY

In the documentary, Alan York tells John and Molly that his goal for Apricot Lane Farms is “to reach the highest level  
of biodiversity possible.” In this activity, you will represent and reflect on the web of biodiversity in the farm ecosystem. 

Follow the three steps below to complete the activity:

1. Begin by researching biodiversity and its importance in sustainable farming practices. 

2.  Using your list of species of flora and fauna from the Viewing Activity, as well as any other species you recall from 
the film and any abiotic elements that are essential to the farm (e.g., soil, compost, manure, water, sunlight), create  
a diagram of the ecosystem at Apricot Lane farms. Design and organize your diagram in a way that is both clear  
and visually interesting. Be sure to make connections between the elements in the ecosystem and include labels and/
or a legend to clarify your diagram. 

3.  Write a one-page (300-word) reflection about why this web of biodiversity is so important to the overall health and 
sustainability of Apricot Lane Farms. Include specific examples from your diagram as well as examples from the film.
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ACTIVITY RUBRIC: A WEB OF BIODIVERSITY

Knowledge and Understanding

2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0

Understanding of the 
concept of biodiversity; 
includes many examples  

of biotic and abiotic  
elements in diagram

Student demonstrates 
a limited understanding 
of the concept; includes 

very few examples 
of biotic and abiotic 
elements in diagram

Student demonstrates 
a moderate 

understanding of the 
concept; includes some 

examples of biotic  
and abiotic elements  

in diagram

Student demonstrates 
a considerable 

understanding of the 
concept; includes 

several examples of 
biotic and abiotic 

elements in diagram

Student demonstrates 
a high level of 

understanding of  
the concept; includes  
a multitude of biotic 
and abiotic elements  

in diagram

/5

Thinking and Inquiry

2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0

Ability to synthesize  
and organize data; ability  

to make connections 
between diverse elements  

in the ecosystem 

Student demonstrates 
a limited ability to 

synthesize and organize 
data; does not make 

sufficient connections 
between elements in 

the ecosystem

Student demonstrates  
a moderate ability  
to synthesize and 

organize data; makes 
few connections 

between elements in 
the ecosystem

Student demonstrates 
a considerable ability 

to synthesize and 
organize data; makes 
connections between 

elements in the 
ecosystem

Student demonstrates 
an excellent ability  
to synthesize and 

organize data; makes 
complex connections 
between elements in 

the ecosystem

/5

Application

2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0

Ability to make connections 
within and between various 
contexts (biodiversity and 

farming, examples from the 
film and web of biodiversity)

Student makes 
connections within 

and between various 
contexts with limited 

effectiveness

Student makes 
connections within 

and between various 
contexts with some 

effectiveness

Student makes 
connections within 

and between 
various contexts 
with considerable 

effectiveness

Student makes 
connections within 

and between various 
contexts with a high 

degree of effectiveness

/5

 Communication

2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0

Clarity and  
presentation of material  

(e.g., visual interest,  
spelling, grammar) 

Material is not clearly 
presented; the diagram 

lacks visual interest  
and the reflection 

contained numerous 
spelling/grammar errors

Material is 
 somewhat clearly 

presented; the diagram 
is moderately appealing 

and the reflection 
contains some spelling/

grammar errors

Material is clearly 
presented; the diagram 
is visually appealing and 
the reflection contains 

little to no spelling/
grammar errors

Material is very clearly 
presented; the diagram 
is visually captivating 

and the reflection 
contains no spelling/

grammar errors

/5

Comments: Total _____ /20 = _______ /100



9

EXAmPLES OF CURRICULUm EXPECTATIONS

COURSE OVERALL EXPECTATIONS

Grade 7 & 8 Language

•  generate, gather and organize ideas and information to write for an intended purpose and audience.

•  draft and revise their writing, using a variety of informational, literary and graphic forms and stylistic 
elements appropriate for the purpose and audience.

•  use editing, proofreading and publishing skills and strategies, and knowledge of language conventions,  
to correct errors, refine expression and present their work effectively.

•  identify some media forms and explain how the conventions and techniques associated with them are 
used to create meaning.

Grade 7 Science

•  demonstrate an understanding of an ecosystem (e.g., a log, a pond, a forest) as a system of interactions 
between living organisms and their environment.

•  describe the roles and interactions of producers, consumers and decomposers within an ecosystem.

•  describe the transfer of energy in a food chain and explain the effects of the elimination of any part  
of the chain.

•  describe how matter is cycled within the environment and explain how it promotes sustainability.

•  describe ways in which human activities and technologies alter balances and interactions in the 
environment.

Grade 7 Geography

•  describe various ways in which people have responded to challenges and opportunities presented by  
the physical environment, and analyze short- and long-term effects of some of these responses.

•  assess ways in which different peoples living in similar physical environments have responded  
to challenges and opportunities presented by these environments, and assess the sustainability  
of these responses.

•  describe some key natural processes and human activities that create and change natural  
vegetation patterns.

•  describe ways in which people use the natural environment, including specific elements within it, to meet 
their needs and wants. 

•  identify significant short- and long-term effects of natural resource extraction/harvesting and use on 
people and the environment.

Grade 8 Geography

•  analyze how processes related to the physical environment may affect human settlements in the future.

•  describe possible features of a sustainable community in the future, and analyze some challenges 
associated with creating such a community.

•  evaluate evidence and draw conclusions about issues related to the interrelationship between human 
settlement and sustainability.

•  identify significant land-use issues, and describe responses of various groups to these issues. 

•  describe various ways in which human settlement has affected the environment.

•  describe some practices that individuals and communities have adopted to help make human settlements 
more sustainable.

Grade 7 & 8 Health and 
Physical Education

•  demonstrate an understanding of personal and external factors that affect people’s food choices  
and eating routines, and identify ways of encouraging healthier eating practices.

•  identify strategies for promoting healthy eating within the school, home and community.

Grade 9–12 English

•  generate, gather and organize ideas and information to write for an intended purpose and audience.

•  draft and revise their writing, using a variety of literary, informational and graphic forms, and stylistic 
elements appropriate for the purpose and audience.

•  use editing, proofreading and publishing skills and strategies, and knowledge of language conventions,  
to correct errors, refine expression and present their work effectively.

•  demonstrate an understanding of a variety of media texts.
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Grade 10–12  
Media Arts 

•  demonstrate an understanding of how media art works reflect personal and cultural identity, and affect 
personal, cultural and community values and their awareness of those values.

•  demonstrate an understanding of the sociocultural and historical contexts of media arts.

Grade 9 Science

•  assess, on the basis of research, the impact of a factor related to human activity that threatens the 
sustainability of a terrestrial or aquatic ecosystem.

•  assess the effectiveness of a local initiative of personal interest that seeks to ensure the sustainability  
of a terrestrial or aquatic ecosystem. 

•  use appropriate terminology related to sustainable ecosystems, including, but not limited to 
bioaccumulation, biosphere, diversity, ecosystem, equilibrium, sustainability, sustainable use, protection 
and watershed.

•  plan and conduct an investigation, involving both inquiry and research, into how a human activity affects 
soil composition or soil fertility, and, extrapolating from the data and information gathered, explain the 
impact of this activity on the sustainability of terrestrial ecosystems.

•  describe the limiting factors of ecosystems (e.g., nutrients, space, water, energy, predators), and explain 
how these factors affect the carrying capacity of an ecosystem. 

•  identify various factors related to human activity that have an impact on ecosystems, and explain how 
these factors affect the equilibrium and survival of ecosystems.

Grade 10 Science

•  analyze current and/or potential effects, both positive and negative, of climate change on human activity 
and natural systems.

•  analyze ways in which human actions have increased or decreased the production of greenhouse gases.

Grade 11 Biology

•  assess some of the effects, both beneficial and harmful, of microorganisms in the environment. 

•  explain the vital roles of microorganisms in symbiotic relationships with other organisms. 

•  analyze, on the basis of research, and report on ways in which plants can be used to sustain ecosystems.

•  assess the positive and negative impact of human activities on the natural balance of plants.

•  investigate how chemical compounds and physical factors affect plant growth.

•  explain the various roles of plants in the sustainability of the natural environment.

Grade 11 Environmental 
Science

•  analyze, on the basis of research, social and economic issues related to a particular environmental 
challenge and to efforts to address it.

•  analyze ways in which societal needs or demands have influenced scientific endeavours related  
to the environment. 

•  analyze grassroots initiatives that are intended to reduce the impact of environmental factors on  
human health.

•  evaluate, on the basis of research, a variety of agricultural and forestry practices with respect to their 
impact on the economy and the environment.

•  evaluate, on the basis of research, the impact, including the long-term impact, of agricultural and 
forestry practices on human health.

•  describe the soil components needed by a variety of plants for optimal growth.

•  explain different ecologically sound practices for improving and maintaining soil structure and fertility.

•  explain agricultural techniques and forestry practices that aim to maintain both biodiversity and long-
term productivity.

•  describe sustainable water-management practices in agricultural and forestry settings.

Grade 12 Biology

•  analyze the effects of human population growth, personal consumption and technological development 
on our ecological footprint.

•  explain the concepts of interaction between different species. 

•  explain how a change in one population in an aquatic or terrestrial ecosystem can affect the entire 
hierarchy of living things in that system.
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Grade 9 & 10 Food  
and Nutrition

•  identify different factors that influence people’s food choices.

•  explain how various factors affect the availability of local foods.

•  assess programs and practices that reduce the impact of food production and consumption  
on the environment. 

•  identify the components of food security.

Grade 11 Food and 
Culture

•  explain the relationship between geography and the foods naturally found or produced in various 
countries of the world.

•  explain how food-acquisition practices vary among people who live in rural and urban environments.

Grade 11 Health for Life

•  describe current environmental issues and their implications for personal health, and identify solutions 
that can contribute to better environmental quality and better personal health.

•  describe a variety of personal practices and local programs that are environmentally responsible.

Grade 12 Nutrition  
and Health

•  explain the importance of each of the key components of food security.

•  demonstrate the ability to combat food insecurity at the local and global level.

•  explain the effects of various agricultural methods on local and/or global food production and yields. 

•  analyze the effect of various trends in agriculture and aquaculture.

•  explain how consumer food choices affect the environment, locally and globally. 

•  analyze the effect on the environment of various agricultural trends and food production technologies.

•  demonstrate an understanding of health, safety and environmental issues related to food supply 
and production.

Grade 9 Geography

•  analyze the effects of food production practices, distribution methods and consumer choices on the 
sustainability of Canada’s food system.

•  propose courses of action that would make a community more sustainable.

•  explain how the natural environment may influence land-use patterns within the built environment.

Grade 11 Forces of 
Nature: Physical 
Processes and Disasters

•  describe ways in which the physical environment renews itself naturally. 

•  assess the effectiveness of various processes used by resource-based industries to protect or rehabilitate 
the physical environment. 

•  describe strategies and practices that are used to protect local ecosystems and make them more sustainable. 

•  identify strategies and practices that individuals can use to reduce their personal impact on the  
natural environment.

•  explain how human modification of the landscape affects natural systems.

•  describe how various features in the physical environment provide economic resources or benefits  
for society.

•  compare, from a geographic perspective, the impacts of selected natural and human disasters.

•  assess potential impacts, both positive and negative, of climate change on different parts of the world, 
including their local community.

Grade 12 World Issues: 
A Geographic Analysis

•  assess the effectiveness of local sustainability initiatives in building sustainable communities.

•  analyze challenges relating to food security and safety, and assess ways of responding to these challenges.
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Grade 12 Environment 
and Resource 
Management

•  assess the role and effectiveness of various strategies for protecting plant and animal species.

•  describe ways in which human settlement and modifications of the natural landscape affect  
the environment.

•  describe ways in which non-native species can enter ecosystems, and evaluate the impact of an 
introduced or invasive species on an ecosystem. 

•  explain how interactions between the components of an ecosystem contribute to its characteristics  
and affect its stability.

•  explain how and why ecosystems change over time. 

•  assess the contribution to environmental sustainability of selected locally implemented initiatives  
and personal choices.

Grade 12 Living in a 
Sustainable World

•  assess impacts of human settlement and activities on selected ecosystems.

•  identify the elements of an ecosystem and explain how they interact.

•  describe ways in which humans have altered ecological processes, and explain the impacts of these 
activities on natural systems.

•  assess the effects on a natural system of the removal or introduction of a species.

•  describe the process of natural ecological succession in a variety of natural communities.

 
The Overall Expectations listed above are from the Ontario Curriculum. Complete course descriptions, including all Overall  
and Specific Expectations can be found at: http://www.edu.gov.on.ca/eng/teachers/curriculum.html

http://www.edu.gov.on.ca/eng/teachers/curriculum.html

