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The Film

Stacey Dooley travels the world to uncover the hidden costs 
of our addiction to fast fashion. She will see for herself how 
toxic chemicals released by the garment industry are polluting 
waterways that millions of people rely on. She’ll witness the 
former Aral Sea, once one of the largest bodies of fresh water 
now reduced almost entirely to dust. These are shocking 
discoveries likely to make you think twice about whether you 
really need those new clothes.

Source: http://hello-halo.tv

The Filmmaker

Emeka Onono is a director and producer who graduated from 
the University of Exeter and works for the BBC.

Educational package written and compiled by Noelle Morris 
noellemorris00@gmail.com

TEACHER’S GUIDE 

This guide has been designed to help teachers and students enrich their experience of Fashion’s 

Dirty Secrets by providing support in the form of questions and activities. There are a range of 

questions that will help teachers frame discussions with their class, activities for before, and after 

viewing the film, and some weblinks that provide starting points for further research or discussion.

Directed by Emeka Onono 

2018 | UK | 60 min
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Pre-Viewing Activities

For homework, have students conduct research to find out 
how many liters of water it takes to produce a single T-shirt 
and pair of jeans. Students can share their findings before 
viewing the film in the following class.

Write the term “fast fashion” on the board or on chart paper. 
Set a timer for five minutes and have students work together to 
write on the board or on the paper everything that they know 
about fast fashion. You may also wish to set aside part of the 
board for any questions that students have about fast fashion. 
Debrief on students’ work and take a photograph of their 
brainstorming and questions before beginning the documentary. 

Have students conduct research on the Dhaka garment factory 
(Rana Plaza) collapse that occurred in 2013 in Bangladesh. As 
they conduct research, they should keep notes on the 5Ws and 
any questions that they might have. They should also make notes 
on any recognizable brands that were found in the collapse. 
Students can share their findings and questions as a class. 

Provide a definition for “fast fashion” to students, or have 
students work together to establish a definition. Next, have 
students make a list of known fast fashion brands. They may 
wish to use the brand directory (https://directory.goodonyou.
eco) of the Good On You website (https://goodonyou.eco) to 
compare and contrast the brands that they have brainstormed. 
Return to the list after viewing the film.

Before watching the film, have students create a personal list 
of the brands that they wear or that their friends wear. At the 
teacher’s discretion, you may choose to do this as a class or in 
small groups. What do students know about these brands and 
their practices? Return to the list as a Post-Viewing Activity to 
find out more about the practices of the individual brands.

Have students count every single item of clothing that they 
own, providing an exact number of shirts, pants, shoes and so 
on. For each of these categories, students should also provide 

a number for how many items they wear on a regular basis. 
As a Post-Viewing Activity, have students write a personal 
reflection on their ratio of worn to unworn items, accounting 
for what they learned in the film.

Set a purpose for viewing by discussing one or more of the 
questions or quotations from the Extension Activities section 
of this guide. Have students share the statement and what 
they think or believe about it with the class.

Viewing Activities 

Have students make notes on what the filmmaker decided to 
capture on film. Are there any scenes that stand out, and why? 

Have students make notes on the various issues that emerge 
over the course of the film. They may also choose to keep track 
of the consequences of fast fashion, as well as the dangers the 
industry poses to individuals and communities. 

Have students keep track of any words or terms they don’t 
understand. After viewing the film, have students look up 
the definitions. 

Have students jot down two to three ideas for discussion, or 
questions that the film raises in their minds. As an Extension 
and/or Post-Viewing Activity, students can enter their 
questions into an online response or polling system and can 
vote on the questions or issues they would like to explore  
in further detail. Encourage students to use multiple levels of 
Bloom’s Taxonomy.

Post-Viewing Activities 

Ask students for their takeaway: describe the film in one 
sentence. Have students share their takeaways in pairs or 
small groups, and then as a class. What are the similarities 
and differences between the students’ takeaways? 

VIEWInG THE fILM WITH STUDEnTS  

The following three sub-sections are intended to provide you with a range of Pre-Viewing, 

Viewing and Post-Viewing activities. They are followed by a set of questions based upon the 

film’s larger thematic domains, some follow-up questions and quotations, sample curricular 

outcomes and a page of weblinks for further investigation.

https://directory.goodonyou.eco
https://directory.goodonyou.eco
https://goodonyou.eco
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Discuss with students their initial reactions to the film and its 
findings. Did their reactions evolve over the course of the film? 

Show the students their quotations from the Pre-Viewing 
Activity and see if their opinions were changed, altered or 
enhanced by the film. 

Have students participate in a Socratic discussion on the film. 
Guidelines for Socratic discussions can be found here: http://
www.authenticeducation.org/documents/WhatSeminar04.pdf

In the film, Lucy Siegle says, “Cotton uses more water than 
any other fibre, but it also has a lot of pesticides and fertilizers 
which has also damaged the land and soil where it’s grown…. 
Cotton is responsible for one of the biggest environmental 
catastrophes that we have seen to date on planet Earth.” 
What did students think of cotton before viewing the film? Did 
their perceptions change after viewing the film? Have students 
investigate the impact of the cotton industry in more depth, 
researching where cotton is produced and its impacts on 
individual regions and communities. 

Have students go to the local mall or find an online store 
directory of the mall. How many of the retailers are considered 
fast fashion? Are there any retailers who are known for 
transparent, sustainable and/or ethical practices? Using 
Google, have students conduct another search for retailers 
who focus exclusively on transparency, sustainability and 
ethical practices; these retailers should be located within a 
50-kilometre radius of the school. Using this information, have 
students consider the accessibility of fast fashion retailers 
in contrast to retailers who promote sustainable practices in 
their community. Discuss students’ findings as a class. 

Have students use Google or one of their social media 
platforms to search for the hashtag #whomademyclothes, 
which was initiated by the advocacy group Fashion Revolution. 
What did students uncover in their search? Do any brands 
respond to these posts? As an extension to this activity, have 
students participate in the campaign by taking a selfie in their 
favourite item of clothing, posting it to a platform of their 
choice with the hashtag #whomademyclothes, and tagging 
the company that created the item of clothing.

Have students conduct research on the pros and cons of some 
of the materials used in textile manufacturing: polyester and 
nylon, cotton, viscose, linen and hemps, wool, lyocell fibre and 
silk. As a class, have students share their findings and consider 
the impact of these materials on the environment and humans. 

Have students visit the website for their favourite clothing 
brand. Can they find any information on the company’s 

approaches to transparency, sustainability and ethical practices? 
Is there contact information to find out more? As an extension 
to this, encourage students to contact their favourite clothing 
brand and ask for specifics based on what they learned in the 
film. As a class, share the responses that students receive from 
these companies. 

Have students conduct research on clothing companies that 
are committed to transparent, sustainable and ethical practices 
from the beginning of the manufacturing process to when their 
products are ready to be purchased. 

In the film, Paul Dillinger says, “When we figure out a way to 
use less water, we share it with everyone. We make all of our 
proprietary formulations open-source because if you figure out 
how to use less water and you don’t tell other people about 
it, you’re kind of a jerk.” Using Google, have students conduct 
research on the open-source information that Levi Strauss has 
shared about water innovation (note for teachers: searching 
for “Levi’s open source” will surface a PDF among the 
results; additional information can be found on https://www.
levistrauss.com). As an extension, have students investigate 
whether other companies have adopted any of Levi’s practices, 
as well as if other companies are sharing their best practices 
in a transparent way. 

Using Getty Images (https://www.gettyimages.ca), have 
students search for “Aral Sea.” Have students record words 
that are associated with their five senses as they look 
through the images and reflect on what they viewed in the 
film. Encourage students to be as specific as possible with 
their word choices. Share in small groups or as a class. To 
complement this activity, you may choose to show students 
aerial shots collected by NASA that have been edited into a 
two-minute-and-10-second video: https://www.youtube.com/
watch?v=UZwLTJroLpE 

Have students complete an exit note. The exit note should 
contain one idea that demonstrates what they learned 
from the film, as well as one question that they still have 
about the topic.

http://www.authenticeducation.org/documents/WhatSeminar04.pdf
http://www.authenticeducation.org/documents/WhatSeminar04.pdf
https://www.levistrauss.com
https://www.levistrauss.com
https://www.gettyimages.ca
https://www.youtube.com/watch?v=UZwLTJroLpE
https://www.youtube.com/watch?v=UZwLTJroLpE


4

Additional Resources

CBC: The article “Our Fast Fashion Habit Is Killing the Planet” 
by Graham Duggan provides additional context to the film 
Fashion’s Dirty Secrets, while also providing hyperlinked 
resources related to the Dhaka garment factory (Rana Plaza) 
collapse, Canadian statistics on fast fashion, advice on how 
to change shopping habits and information on clothing-rental 
programs, among many other resources. 
https://www.cbc.ca/ Type the name of the article into the 
search function of the website. 

Fashion Revolution: This website has resources and action 
items for citizens, brands, retailers, students, producers, 
educators and journalists on ethical fashion. Student 
resources include what students can find out about their 
clothes and where their clothes are made, as well as quizzes. 
There is also information on how students and citizens can 
act, including contacting brands and using social media. 
Fashion Revolution produced a 30-page white paper in 
2015 called “It’s time for a Fashion Revolution” that can 
be found on the website; it includes the reasons why a 
fashion revolution is needed, areas for future research and 
organizations to check out. 
https://www.fashionrevolution.org

Fashion Takes Action: Founded in 2007 by Kelly Drennan, 
this Canadian non-profit organization focuses on promoting 
and advancing sustainability in the fashion industry through 
education, awareness and collaboration. 
https://fashiontakesaction.com

Good On You: Good On You rates brands’ impacts on workers 
across the supply chain and the environment, as well as 
certification schemes such as Fair Trade, OEKO-TEX and the 
Global Organic Textile Standard (GOTS) to help consumers 
make more informed choices. The website provides a brand 
directory for users to explore different brands, which are 
rated as “We avoid,” “Not good enough,” “It’s a start,” “Good,” 
or “Great.” Good On You is also available as an app. 
https://goodonyou.eco 

World Economic Forum: In the January 2019 article “These 
Are the Economic, Social and Environmental Impacts of 
Fast Fashion,” teachers and students will find statistics and 
infographics on clothing production and clothing waste, as 
well as information on business models that are disrupting 
the consumption of fast fashion, such as Rent the Runway. 
https://www.weforum.org/ Type the name of the article into 
the search function of the website. For additional resources 

from WEF, including how to break the fast-fashion habit and 
how to change the fast-fashion model, type “fast fashion” 
into the search function of the website. 

World Wildlife Fund: The WWF has an industries section 
focused on sustainable agriculture, with detailed information 
on priority commodities such as beef, soy, palm oil, 
sugarcane, dairy and cotton. By clicking on Cotton, you will 
find specific information on the impact of cotton, what the 
WWF is doing, and how you can help. 
https://www.worldwildlife.org/ Type “sustainable agriculture 
industries” into the search function of the website.

WEBSITES AnD onLInE RESoURCES

https://www.cbc.ca/
https://www.fashionrevolution.org
https://fashiontakesaction.com
https://goodonyou.eco
https://www.weforum.org/
https://www.worldwildlife.org/
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Questions for Pre-Viewing or  
Post-Viewing Activities 

Consider what the filmmaker decided to capture on film. Are 
there any scenes that stand out, and why? What might have 
been left out of the film, and why?

What are the overt and implied messages in the documentary? 

What are the different issues and themes that surface in 
this film? How effectively did the documentary enhance 
the students’ understanding of the themes and issues? 
What did students know about the issues in the film before 
watching the film? 

In the film, Safia Minney says, “The process in making clothes 
and shoes requires thousands of very toxic chemicals in every 
process of the manufacturing, which is just so incredibly 
damaging to the environment and human health.” Based on 
what you learned from the film and your external knowledge, 
what are the environmental impacts and human costs of 
textile manufacturing?

What are the environmental, social and ethical issues involved 
in producing and purchasing fast fashion? Consider the short-
term and long-term repercussions and consequences. 

When was the last time you purchased an item of clothing? 
What was it and where did it come from? What is the clothing 
made of and how do you care for this item of clothing?

In the film, Paul Dillinger says, “This is a big industry, one 
of the biggest in the world, so broadly decentralized that 
affecting change is very nearly impossible, especially when 
the appetite doesn’t want change to happen. There will 
have to be a regulatory solution and that’s going to have to 
happen, it has to, because there just isn’t enough water for it 
not to.” Since the film came out in 2018, has there been any 
progress in establishing regulatory solutions? 

In the film, Stacey is confused at the Copenhagen Fashion 
Summit after brands refuse to talk to her about their 
policies and practices. She says, “They’re here to talk 
about sustainability. I’m here to talk about sustainability. 
What’s the issue?” Why would the brands choose not to 
speak with Stacey? 

What are the dangers faced by the activists in Indonesia? Why 
would they continue their work in the face of such danger? 

Stacey talks about clean water as “a basic human right.” 
In addition to clean water, what are other basic human 
rights? What rights are impacted and violated by textile 
manufacturing and the fast fashion industry?

As a consumer, what can you do to contribute to changes in 
the fashion industry? 

What are your peers’ perceptions of second-hand, vintage 
or consignment clothing? Consider the benefits of buying 
second-hand. 

What are the benefits of donating clothing? Are there any 
drawbacks to donating clothing? Where can you donate clothing 
in your local community? Consider making a list as a class. 

Think about a fast-fashion item in your closet. Where is it from 
and what is it made of? Are you able to find any information 
on where the clothing was made? How many times have you 
worn this item and how long do you think you will own it?

Based on what you learned in the film, how should the 
fashion industry evolve over the next five years? Be specific 
in your recommendations. 

EXTEnSIon ACTIVITIES
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1. “I think there is credible evidence that says that garment 
apparel production is one of the top five polluters globally. 
It’s not sustainable. It’s on borrowed time. Because what 
we’re doing is we are producing over 100 billion new 
garments from new fibres every single year, and the 
planet cannot sustain that.” Lucy Siegle

2. “I don’t think you understand the enormity of the situation 
until you’re here [in Kazakhstan]. It’s affected everything. 
It’s affected unemployment, it’s been a public health 
crisis, it affects the weather, it’s affected the seasons. 
And I feel like we understand what plastic does to the 
earth…. But did I know that cotton was capable of this? 
Of course, I didn’t. I had no idea.” Stacey Dooley

3. “Fast fashion is a production system that brings us 
clothes at an intense volume…. We used to have Autumn, 
Winter, Spring, Summer collections. We now have 52+ 
collections a year. Some brands are up to two or three 
collections a week.” Lucy Siegle

4. “There’s such an ease of access. Ninety per cent of the 
time, you’re just buying it for the sake of buying it. 
I’ve got probably half a wardrobe of clothes I’ve not 
touched.” Consumer

5. “It’s not that people don’t care. It’s that we don’t know. 
We’re not informed.” Stacey Dooley

6. “Three hundred thousand tonnes of clothing are dumped 
in landfills every year. Microfibres washed out of 
synthetic clothes are now a significant cause of plastic 
pollution in our rivers and oceans.” Stacey Dooley

7. “I know it’s great for everyone’s bottom line, but if six out 
of 10 garments that we produce every year end up in a 
landfill or incinerated within the first year of production, 
should we have made those six?” Paul Dillinger

8. “The condition between developing countries and developed 
countries, they are not connected well on this issue. They 
need to connect very well, otherwise, the planet  
is gone because water is our life. Water is our future.”  
Chairman of the Textile Manufacturers Association

9. “[Influencers] are promoting these products… and when 
I’m posting something, I’m not making a connection 
between the devastation that it’s causing individuals and 
families and millions of people.” Joanna Halpin

10. How can we put real pressure on these retailers that 
seem to be ignoring what’s so obviously going on?” 
Stacey Dooley

QUoTATIonS fRoM THE fILM To EXPLoRE
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CULMInATInG ACTIVITy: DEBATE on TRAnSPAREnCy In THE fASHIon InDUSTRy

Have a class debate that focuses on the following resolution: Transparency is critical at every stage of production  
in the fashion industry. 

The affirmative side will argue in favour of the resolution, and the negative side will argue against the resolution. 

As a final assessment for the debate, you will use your research and your notes from the film and the debate and type 
a report of one to two double-spaced pages. In your report, you should introduce the topic, address both sides of the 
debate and conclude with your opinion. Make sure to attach your research for your topic to your report.



8

ACTIVITy RUBRIC: DEBATE on TRAnSPAREnCy In THE fASHIon InDUSTRy

Knowledge and Understanding

Concepts 2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0

Clear  
understanding  

of issues

Limited success in use 
of terms and concepts

Some success in use of 
terms and concepts

Moderate success in use 
of terms and concepts

Employs terms and 
concepts with a high 

degree of success
/5

Thinking and Inquiry

Research 2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0

Collection of  
Information

Information indicates 
limited research skills 
and does not include 
enough research on 

own topic

Information indicates 
moderately effective 

research skills on  
own topic

Information indicates 
effective research 
skills with most 

issues examined and 
considered

Information indicates 
excellent research 

skills with all issues 
thoroughly examined 

and considered

/5

Application

Report 2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0

Accounts in writing both 
sides of the debate as well 
as a well-supported opinion 

(grammar, one to two  
typed pages)

Communicates in 
writing with limited 

effectiveness

Communicates in 
writing with some 

effectiveness

Communicates 
in writing with 
considerable 
effectiveness

Communicates in 
writing with a high 

degree of effectiveness
/5

 Communication

Debate 2.5 2.9 3.0 3.4 3.5 3.9 4.0 5.0

Overall communication  
skills are clear and to  

the point; well-supported 
points; emphasis, clarity  

and confidence

Overall points are 
limited/vague; hard to 
understand with very 

little emphasis

Points are somewhat 
effective, with a few 

details; had some 
confidence in speech

Points and overall  
aim are clear; some 
points supported

Excellent suggestions 
and debating skills; 

research is used  
in speech

/5

Comments: Total _____ /20 = _______ /100
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EXAMPLES of CURRICULUM EXPECTATIonS

COURSE OVERALL EXPECTATIONS

Grade 7 & 8 Language

•  listen in order to understand and respond appropriately in a variety of situations for a variety of purposes.

•  generate, gather and organize ideas and information to write for an intended purpose and audience.

•  draft and revise their writing, using a variety of informational, literary and graphic forms and stylistic 
elements appropriate for the purpose and audience.

•  use editing, proofreading and publishing skills and strategies, and knowledge of language conventions,  
to correct errors, refine expression and present their work effectively.

•  demonstrate an understanding of a variety of media texts.

•  identify some media forms and explain how the conventions and techniques associated with them are 
used to create meaning.

Grade 9–12 English

•  generate, gather and organize ideas and information to write for an intended purpose and audience.

•  demonstrate an understanding of a variety of media texts.

•  identify some media forms and explain how the conventions and techniques associated with them are 
used to create meaning. 

•  create a variety of media texts for different purposes and audiences, using appropriate forms, 
conventions and techniques.

Grade 10–12 
Media Arts

•  demonstrate an understanding of the critical analysis process by examining, interpreting, assessing and 
reflecting on media art works.

•  demonstrate an understanding of how media art works reflect personal and cultural identity, and affect 
personal, cultural and community values and their awareness of those values.

Grade 9 & 10  
Integrated Arts

•  communicate an understanding of the ability of the arts to inform and instruct and to contribute  
to social change.

Grade 10 Clothing

•  demonstrate an understanding of the functions clothing serves, the kinds of messages it conveys and the 
impact it can have on social interactions.

•  demonstrate an understanding of various factors affecting personal wardrobe planning and clothes selection.

•  demonstrate an understanding of how to evaluate the quality, value and suitability of clothing and accessories.

•  demonstrate an understanding of the effects that retail formats and promotions can have on individuals’ 
decisions about clothing purchases.

•  demonstrate an understanding of natural and synthetic fibres and fabrics, and of how their 
characteristics affect clothing choices and care.

•  describe the elements of design related to clothing and accessories, and explain how an awareness  
of these elements can affect personal clothing choices.

Grade 11 
Understanding Fashion

•  explore topics related to fashion, and formulate questions to guide their research.

•  demonstrate an understanding of how culture influences fashion.

•  demonstrate an understanding of how media influence fashion.

•  demonstrate an understanding of fashion cycles and trends and of factors that influence them.

•  demonstrate an understanding of consumer behaviour and marketing strategies, including specific social 
marketing promotions, associated with the fashion industry.

•  demonstrate an understanding of fibres, fabrics and finishes, and of the environmental impact associated 
with their production and use.
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Grade 12 The World  
of Fashion

•  explore topics related to fashion, and formulate questions to guide their research.

•  demonstrate an understanding of the impact on fashion of historical and technological developments  
and social issues.

•  demonstrate an understanding of the influence of brands, designers and design centres on the 
fashion industry.

•  demonstrate an understanding of the needs of specialized markets with regard to fashion/clothing.

•  demonstrate an understanding of global textile production and its social and environmental impact.

•  demonstrate an understanding of the impact of globalization on the fashion industry and of strategies 
for reducing the negative impact of the industry.

Grade 11 Regional 
Geography

•  explain how climate, including climate change, and natural hazards affect the selected region.

•  analyze the role and involvement of intergovernmental organizations in the selected region.

Grade 11 Forces of 
Nature: Physical 
Processes and Disasters

•  analyze the characteristics of different types of natural hazards, and explain the role of physical 
processes in their occurrence.

•  analyze relationships between physical processes and the earth’s physical characteristics.

•  describe the spatial distribution of the earth’s physical features and the processes that form them.

Grade 11 Equity, 
Diversity and  
Social Justice

•  explore topics related to equity, diversity and/or social justice, and formulate questions to guide their 
research.

•  demonstrate an understanding of the dynamics of power relations in various social contexts.

•  demonstrate an understanding of the impact individual action can have on equity, social justice and 
environmental issues, and of how the media can create awareness of these issues.

•  demonstrate an understanding of how social activism can be used to support equity and social 
justice objectives.

Grade 12 Equity and 
Social Justice: From 
Theory to Practice

•  demonstrate an understanding of a range of perspectives on and approaches to equity and social justice 
issues, and of factors that affect inequity and social injustice.

•  analyze, in historical and contemporary contexts, the dynamics of power relations and privilege as well 
as various factors that contribute to power or marginalization.

•  analyze a range of historical and contemporary equity and social justice issues and the impact of 
economic and environmental factors on these issues.

•  evaluate the contributions of individuals and groups and/or movements identified with specific aspects 
of the struggle for equity and social justice.

Grade 12 Human 
Development 
Throughout the Lifespan

•  demonstrate an understanding of threats to healthy development throughout the lifespan and of 
a variety of protective factors that can increase an individual’s resilience and reduce the impact of 
these threats.

Grade 12 Challenge  
and Change in Society

•  demonstrate an understanding of the causes and effects of social change.

•  demonstrate an understanding of how forces influence and shape social patterns and trends.

•  demonstrate an understanding of how various social structures and conditions support or limit  
global inequalities.

Grade 11 Politics

•  use the political inquiry process and the concepts of political thinking when investigating issues of 
political importance in various communities and ways to address them.

•  explain the political importance of some current issues and analyze various perspectives associated with 
these issues. 

•  analyze some issues of political importance in terms of their causes, their impact and ways in which they 
have been addressed. 

•  identify and analyze a political issue, with the goal of developing a personal plan of action to address 
this issue.
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Grade 12 Politics

•  use the political inquiry process and the concepts of political thinking when investigating issues, events 
and developments of national and international political importance.

•  analyze how social, economic, and geographic factors influence contemporary politics in and relations 
between various countries around the world.

•  explain violations of human rights in Canada and abroad as well as the role of Canadian and international 
laws, institutions and processes in the protection of human rights.

Grade 11 Economics
•  analyze how various factors, including the practices of different stakeholders, affect markets and the 

value of goods.

Grade 12 Economics

•  demonstrate an understanding of supply and demand models, including how to apply these models, and 
of factors that affect supply and demand.

•  analyze aspects of economic growth/development, including its costs, benefits and sustainability.

•  analyze how economic and political ideas and various sociocultural factors affect economic decision 
making.

•  demonstrate an understanding of markets and theories of the firm.

•  analyze economic trade-offs from the perspective of different stakeholders, including those in different 
countries, and how trade-offs influence economic decisions.

Grade 12 Science

•  assess the impact of scientific research, technological advances and government initiatives on public health.

•  investigate various strategies related to contemporary public health issues.

•  demonstrate an understanding of major public health issues, past and present.

•  analyze a variety of social, ethical, and legal issues related to applications of biotechnology in the health, 
agricultural, or environmental sector.

Grade 12 Chemistry
•  assess the social and environmental impact of organic compounds used in everyday life, and propose a 

course of action to reduce the use of compounds that are harmful to human health and the environment.

 
The Overall Expectations listed above are from the Ontario Curriculum. Complete course descriptions, including all Overall  
and Specific Expectations can be found at: http://www.edu.gov.on.ca/eng/teachers/curriculum.html

http://www.edu.gov.on.ca/eng/teachers/curriculum.html

