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Where Engagement, Relevancy 
and Achievement Intersect: 
Student Learning and 
Flocabulary



Flocabulary helps students thrive by 
bringing the K-12 curriculum to life with 
videos and activities that are captivating, 
relevant and research-based. By engaging 
students in academically rigorous content, 
the platform supports teachers in their 
daily instruction and helps students 
master standards, build vocabulary and 
develop 21st-century skills.
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The following document provides a more detailed explanation of survey findings and places those findings in the context of academic research on 
student learning and engagement. A full methodological appendix is also provided.

Student engagement measures students’ psychological investment directed toward learning, with engaged 
students demonstrating more effort, persistence, concentration, and enthusiasm for learning than disengaged 
students (Skinner, Kindermann, & Furrer, 2009). 

As a result, engaged students tend to achieve higher grades and test scores than similar students identified 
as disengaged (Finn & Rock, 1997; Patrick, Ryan, & Kaplan, 2007; Skinner, Wellborn, & Cornell, 1990; Sing, 
Granville, & Dika, 2002; Wang & Holcombe, 2010). The company administered student and teacher surveys in 
the summer of 2018 to evaluate and communicate the extent to which Flocabulary fulfills this mission as well 
as to inform internal continuous improvement measures. 

Introduction

91 percent of student respondents agreed that after watching a Flocabulary video they had a better 
understanding of what they were learning. (See page 2 for more information.)

99 percent of teacher respondents reported that their students were somewhat, very, or highly engaged in 
Flocabulary lessons. (See page 4 for more information.)

97 percent of teacher respondents with students whom they reported were challenging to engage agreed 
that their students were somewhat, very, or highly engaged with Flocabulary lessons. (See page 7 for more 
information.)

Findings from the surveys include: 
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42 percent of students cited the use of music.

15 percent of students mentioned the use of videos.

10 percent of students described The Week in Rap, rap videos which highlight news from the past week.

When asked to share what they enjoyed the most about Flocabulary:

As shown below, 91 percent of students agreed or strongly agreed that they had a better understanding of 
what they were taught after watching a Flocabulary video. Over three-quarters of student respondents also 
agreed or strongly agreed that they were excited to learn about a topic when using Flocabulary and that 
Flocabulary is one of their favorite ways to learn in school. Concurrently, approximately three-quarters of 
teacher respondents reported that Flocabulary increased their students’ background knowledge, retention of 
content, and vocabularies. 

Students reported responding well to the use of music in Flocabulary videos. Integrating music into 
educational activities can be part of a Culturally Sustaining Pedagogy (CSP). The goal of CSP is to provide 
educational experiences that allow students to reclaim their education by validating and explaining students’ 
lived experiences through critical engagement. CSP is based on the premise that students learn best when 
taught first from within their cultural frame of reference (Delpit, 1995; Gay, 2000; Ladson-Billings, 1995). 

Student Learning with Flocabulary

Student Agreement with Learning and Engagement:

Music and Learning 

After watching a Flocabulary video, I have a better understanding 
of what we’re being taught.

I am excited to learn about a topic when we use Flocabulary.

Flocabulary is one of my favorite ways to learn in school.

26%

26%

30%

65%

54%

46%

6%

16%

19%

3%

4%

5%

Strongly Disagree Disagree Agree Strongly/Agree
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Students engage in academic work to fulfill a need for competence, which can be accomplished through 
school membership and authentic work (Marks, 2000; Newmann et al., 1992; Skinner & Pitzer, 2012). There 
are many strategies for fostering student engagement in the classroom.  Programs that successfully improve 
engagement among at-risk student populations often provide hands-on learning opportunities that allow 
students to contribute in socially and personally 
meaningful tasks (Wehlage & Smith, 1992). By 
integrating these features, programs reframe student 
learning in a way that contributes positively to students’ 
perceptions of themselves and their place in their 
school and local community. Students determine the 
authenticity of work based on the extent to which 
activities are explicitly linked to extrinsic rewards, 
align with intrinsic interests, allow students a sense of 
ownership over their work, connect to the “real world,” 
and provide fun learning experiences (Newmann et 
al., 1992). Students are also more likely to engage in school when they can be true to themselves and have 
agency in their learning (Deci & Ryan, 2002; Skinner & Pitzer, 2012). Providing work that supports these 
goals enhances student engagement in classroom activities (Newmann, King, & Carmichael, 2007; Gamoran & 
Nystrand, 1992).

Student Engagement with Flocabulary

Flocabulary was designed to enhance 
student engagement by encouraging 
the development of a sense of be-
longing within the classroom learning 
community and integrating authentic, 
real-world experiences within culturally 
sustaining pedagogy. 

For those who struggled, I believe Flocabulary was the difference between 
passing and failing.“ 8th grade teacher, Tyner Middle Academy, Chattanooga, TN

For instance, student engagement and academic achievement increases when teachers use conversational and 
interactional styles with which students are familiar (Gay, 2000; Heath, 1982; Ladson-Billings, 1995; Philips, 
1982). Linking students’ experiences with educational material not only helps students feel at home in the 
classroom community, it also provides an anchor through which to understand and classify new information. 
For all students regardless of background, music and other oral traditions further engage the brain’s memory 
systems through the use of emotion, rhythm, and movement (Hammond, 2015).



4

99 percent of teacher respondents reported that their students were somewhat (2), very (3), or highly (4) 
engaged when using Flocabulary, with similarly high rates of engagement reported regardless of how often 
teachers used Flocabulary in the classroom. 

Further, teachers across all levels of Flocabulary use reported that their students were more engaged on 
average when using Flocabulary than during a typical non-Flocabulary lesson. The difference between student 
engagement in Flocabulary versus non-Flocabulary lessons is even higher in classrooms where teachers 
reported assigning their students to work within the Flocabulary website.

Non-Flocabulary

< Monthly

2.26

2.91
2.60 2.53

3.42

2.47

3.56*
3.28

Monthly Weekly Daily

Flocabulary

Average Student Engagement by Frequency of Flocabulary Use Compared to a Typical 

Non-Flocabulary Lesson

Student Engagement with Flocabulary

4 - Highly engaged: all students actively participate in instructional activities continuously throughout the lesson

3 - Very engaged: most students actively participate in instructional activities for most of the lessons

2 - Somewhat engaged: some students participate (actively or passively) in instructional activities for at least part of the lesson

1 - Not engaged: most or all students do not participate in instructional activities

*1.09 value is significantly different than Flocabulary use of less than monthly at the .05 level.
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Non-Flocabulary

2.53 2.48

3.46
3.31

NO YES

Flocabulary

* Significantly different from not assigning work within the Flocabulary website at the .05 level

Average Student Engagement by Whether a Teacher Assigned Students to Work Within 

the Flocabulary Website Compared to a Typical Non-Flocabulary Lesson

Student Engagement with Flocabulary

Engagement When Using Flocabulary 3.31 3.46

2.53 2.48

0.79 0.99*

Engagement During Typical Non-Flocabulary Lesson

Difference in Engagement

No Yes
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Research establishes that the positive relationship between engagement and achievement persists across 
diverse student populations (Finn, 1989, 1993; Finn & Rock, 1997), with student engagement often mitigating 
potential negative ramifications of less than desirable school or classroom characteristics (Dotterer & Lowe, 
2011; Reyes, Brackett, Rivers, White, & Salovey, 2012). 

However, student engagement tends to be strongest among students with a track record of academic success, 
as those successes provide students a sense of belonging within the school community (Marks, 2000; Skinner 
& Pitzer, 2012; Wigfield, Eccles, Schiefele, Roeser, & Davis-Kean, 2006). Thus, it is more challenging to engage 
students with previous academic challenges for whom engagement in the learning community may not initially 
contribute to positive self-identity or sense of belonging.
 
Programs successful at engaging at-risk student populations focus on building positive relationships with 
adults, connecting with one’s community, and engaging in authentic, meaningful learning opportunities 
(Wehlage & Smith, 1992). By integrating these features, programs reframe student learning in a way that 
contributes positively to students’ perceptions of themselves and their place in their school and local 
community.

Re-engaging Disengaged Students 
with Flocabulary

My students are actively engaged during Flocabulary lessons. Even the ones who 
hardly ever participate in class are eager to participate in Flocabulary.“ 2nd grade teacher, Olanta Creative Arts and Science Magnet School, Olanta, SC
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0%

Highly Engaged

Somewhat Engaged

Not Engaged

Unsure

Very Engaged

10%

19%

50%

28%

2%

1%

20% 30% 40% 50%

Re-engaging Disengaged Students 
with Flocabulary

How engaged are students in your classroom who are challenging to engage 

when using Flocabulary?

Over half of all teacher survey respondents taught in a school that qualified for Title 1 funding, which 
accurately represents the roughly 60 percent of Flocabulary users whose schools meet Title 1 funding 
qualifications. 

Further, 92 percent of teacher respondents reported that they had students in their classroom who are 
challenging to engage. As shown below, 97 percent of those teachers, as well as 97 percent of teachers 
employed by a Title 1 school, agreed that their students who were challenging to engage were somewhat, 
very, or highly engaged when using Flocabulary. 

Engaging historically disadvantaged student populations is a 
priority for Flocabulary. 
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The 2018 surveys documented that teachers and students believed Flocabulary contributed to high academic 
engagement and positively influenced student learning in the classroom. Students particularly enjoyed the use 
of music and visuals in Flocabulary videos.

 Further, teachers reported significantly higher engagement when Flocabulary was used daily and when 
students were assigned to work within the Flocabulary website. Notably, teachers reported that Flocabulary 
engaged students in their classrooms who were generally challenging to engage.

Conclusion
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Flocabulary administered two parallel surveys, one to all educators with active Flocabulary subscriptions and 
the other to students of educators with Master Certified Educator (MCE) access. We provide additional details 
on the methods employed for each survey below.

Methodological Appendix & 
Company Information

Flocabulary sent a copy of the teacher survey to approximately 18 thousand educators with active Flocabulary 
subscriptions. In total, 714 teachers responded for a response rate of four percent. Teachers received two 
reminders and no incentives for their participation. The proportion of teacher respondents who reported 
teaching in a school that qualified for Title 1 funding corresponded with the proportion in the population of 
Flocabulary users.

The student survey was sent to 300 members of the Flocabulary educator community with three reminders 
(sent via email and closed social networks). The students of 57 educators completed the survey for a response 
rate of 19 percent. An average of 26 students completed the survey per educator for a total of 1,466 students 
respondents. The students who completed the survey attended schools across 25 states and were enrolled 
in the 1st through 12th grades during the 2017-18 school year. No incentives were provided to educators for 
encouraging their students to complete the survey. 

Teacher survey

Student survey 
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Methodological Appendix & 
Company Information

Students Responded to the Survey from School Districts Across 25 States



11

References

Deci, E. L., & Ryan, R. M.. (2002b). The handbook of self-determination research. Rochester, NY: University of 

Rochester Press.

Delpit, L. (1995). Other people’s children: Cultural conflict in the classroom. New York, NY: The New Press.

Dotterer, A. M., & Lowe, K. (2011). Classroom context, school engagement, and academic achievement in 

early adolescence. Journal of Youth and Adolescence, 40(12), 1649-1660. Finn, J. D. (1989). Withdrawing from 

school. Review of Educational Research, 59, 117-142.

Finn, J. D. (1993). School engagement & students at risk. Washington, D. C.: National Center for Education 

Statistics.

Finn, J. D., & Rock, D. A. (1997). Academic success among students at risk for school failure. Journal of Applied 

Psychology, 82(2), 221.

Gamoran, A., & Nystrand, M. (1992). Taking students seriously. In F. Newmann (Ed.), Student engagement and 

achievement in American secondary schools (pp. 40-61). New York: Teachers College Press.

Gay, G. (2000). Culturally responsive teaching: Theory, research, and practice. New York, NY: Teachers College 

Press.

Hammond, Z. (2015). Culturally responsive teaching and the brain: Promoting authentic engagement and rigor 

among culturally and linguistically diverse students. Thousand Oaks, CA: Corwin.

Heath, S. B. (1982). Questioning at home and at school: A comparative study. In Spindler, G. D. (Ed.), Doing the 

Ethnography of Schooling. New York, NY: Holt, Rinehart & Winston.

Ladson-Billings, G. (1995). Toward a theory of culturally relevant pedagogy. American Educational Research 

Journal, 32(3), 465.

Marks, H. M. (2000). Student engagement in instructional activities: Patterns in the elementary, middle, and 

high school years. American Educational Research Journal, 37(1), 153-184.

Newmann, F. M. (1992). Higher-order thinking and prospects for classroom thoughtfulness. In F. Newmann 

(Ed.), Student engagement and achievement in American secondary schools (pp. 62-91). New York: Teachers 

College Press.

Newmann, F. M., King, M. B., & Carmichael, D. L. (2007). Authentic instruction and assessment: Common 

standards for rigor and relevance in teaching academic subjects. Des Moines, IA: Iowa Department of 

Education.

Patrick, H., Ryan, A. M., & Kaplan, A. (2007). Early adolescents’ perceptions of the classroom social 



12

environment, motivational beliefs, and engagement. Journal of Educational Psychology, 99(1), 83.

Philips, S. (1982). The invisible culture: Communication in classroom and community on the Warmsprings 

Indian Reservation. New York: Waveland Press.

Reyes, M. R., Brackett, M. A., Rivers, S. E., White, M., & Salovey, P. (2012). Classroom emotional climate, 

student engagement, and academic achievement. Journal of Educational Psychology, 104(3), 700.

Skinner, E. A., Kindermann, T. A., & Furrer, C. J. (2009). A motivational perspective on engagement and 

disaffection: Conceptualization and assessment of children’s behavioral and emotional participation in 

academic activities in the classroom. Educational and Psychological Measurement, 69(3), 493-525.

Skinner, E. A., & Pitzer, J. R. (2012). Developmental dynamics of student engagement, coping, and everyday 

resilience. In Handbook of Research on Student Engagement (pp. 21-44). Springer.

Skinner, E. A., Wellborn, J. G., & Connell, J. P. (1990). What it takes to do well in school and whether I’ve got 

it: A process model of perceived control and children’s engagement and achievement in school. Journal of 

Educational Psychology, 82(1), 22.

Wang, M. T., & Holcombe, R. (2010). Adolescents’ perceptions of school environment, engagement, and 

academic achievement in middle school. American Educational Research Journal, 47(3), 633-662.

Wehlage, G. G., & Smith, G. A. (1992). Building new programs for students at risk. In F. Newmann (Ed.), 

Student engagement and achievement in American secondary schools (p. 92-118). New York: Teachers College 

Press.

Wigfield, A., Eccles, J. S., Schiefele, U., Roeser, R., & Davis-Kean, P. (2006). Development of achievement 

motivation. In W. Damon (Series Ed.) & N. Eisenberg (Vol. Ed.), Handbook of child psychology, 6th Ed. Vol. 3. 

Social, emotional, and personality development (pp. 933–1002). New York: John Wiley.

References




