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Student motivation plays a key role in student experience and student success, however, unsatisfied student expectation can negatively affect student motivation. More research is needed to apprehend international Postgraduate taught (PGT) students’ expectation and motivation of the UK Higher Education and how these can be better managed by their institutions. This research aims to explore the factors related to international PGT students’ expectation and motivation of studying at a UK business school, and how these factors evolve through the learning journey. To achieve the research aims, mixed methods will be adopted with primary and secondary research, qualitative and quantitative analysis. The primary research includes pilot study, focus group and survey with international PGT students at the Chester Business School. The research will contribute to existing knowledge on student motivation and help inform an inclusive and sustainable business school provision by better motivating international PGT students at key stages of their learning. 
Track: Knowledge and Learning
Word count: 2143













1. Introduction
This research derives from the researchers’ daily work at Chester Business School (CBS), Faculty of Science, Business and Enterprise, University of Chester (UoC). Since 2020, the CBS has witnessed a huge soar in the number of international postgraduate taught (PGT) students. During teaching and interaction with those students, the researchers have observed several key occurrences:
· High rates of Academic Conduct (AC) cases across the CBS (UoC, 2022), with some students explaining a different perception of academic mal-practice and misconduct related to their previous education (Brown et al., 2019; Bygrave and Aşık, 2019).
· Students often struggle with UK Higher Education (HE) standard at postgraduate level, predominantly in completing academic written assignments and research projects.
· Despite high demand for additional learning support, where attendance is not a visa requirement, i.e. core teaching sessions, student engagement/participation is often low (Sherry et al., 2004).
· Significant numbers of visa-holding students have care responsibilities for dependents and/or family obligations from their home country, which may negatively affect their mental health and wellbeing.
· The above observed occurrences collectively form more challenges for students with limited visa length to complete postgraduate studies.
During academic years 2019/20 to 2021/22, the subject of business and management has the largest number of international PGT students in the UK, and the number has been growing over the years (HESA, 2023) (Figure 1). These students instantly form a new student community, bringing unlimited opportunities to UK business schools, but at the same time, unique challenges (McMahon, 2015; Yılmaz and Temizkan, 2022).


Figure 1: Growth of UK international PGT students in top three subjects
Source: HESA (2023, https://www.hesa.ac.uk/data-and-analysis/students/table-52) 
According to McMahon (2015) and Cebolla-Boado et al. (2018), UK Higher Education institutions (HEIs) including businesses schools allocate a lot of resources (such as time and fund) on supporting international students. However, the results continue to be unsatisfactory with engagement and motivation to be key. The short duration of PGT programmes brings additional challenges to international students’ familiarisation to the UK HE. Yet, research has acknowledged that international students could be highly adaptive if motivated (Kingston and Forland, 2008; Sewpersad et al., 2019). This suggests that more can be done to understand what motivates those students.   
Student expectation provides useful insight into student motivation. Students have their expectations on UK HE, for example, session delivery method, assessment criteria, tutor-tutee relationship, institutional policies/procedures. Firstly, past experience shapes an individual student’s expectation (Fenech, 2021; Khattab, 2019; Takagi, 2018). Currently, there is a lack of holistic picture of how HEIs marketing and recruitment agencies address the impact of student past experience including educational experiences on student expectation, and further, motivation of studying at UK business schools (Huhn, 2016). Moreover, academic and professional support staff have limited sight of student recruitment process. Therefore, this research will consider the feedback from the CBS colleagues, that more consideration should be given to the procedures in place prior to students’ arrival. In the post-arrival stage, it often occurs that what international PGT students experience is not what they have expected, and the mismatch has negatively impacted their motivation and satisfaction. It is becoming more pertinent to understand what causes the mismatch, and how international PGT student motivation and expectation change over the course of their studies. 
This research, therefore, aims to understand international PGT students’ expectations and motivations of studying at a UK business school before and after commencing their studies, with the following questions:
1. What are the critical factors influencing expectation and motivation of international PGT students studying at UK business schools?
2. Is there an incongruence between these students’ expectation and experience of studying at UK business schools?
3. What measures/strategies/techniques can UK business schools apply to better manage these students’ expectations and motivation (pre- and post-arrival)?
Research objectives:
1. To review the literature to explore the factors that influence international students’ expectation and motivation.
2. To conduct pilot study, focus group and survey with international PGT students from the CBS, for their expectation and motivation of studying at a UK business school, to identify if there are inconsistencies between their expectation and actuality, and explore if and how their expectation and motivation change over the course of their studies.
3. To provide recommendations for UK business schools toward the effective management of expectation and motivation for international PGT Students.

2. Literature Review

2.1 Student expectation and psychological contract
Student expectation forms an unwritten contract called psychological contract, i.e. an implicit or unwritten contract containing an individual or organisation’s beliefs about reciprocal obligations (Naylor et al., 2021; Yale, 2020); it is about subjective expectations and perceptions of a party in a relationship which might not be the same as the other party’s (other parties’) (Bordia et al., 2015, 2019; Coyle-Shapiro et al., 2019; Sewpersad et al., 2019). Derived from social exchange theory, the psychological contract’s link with students motivation, satisfaction and its application in HE has been established, often taking into account the cultural perspective and various factors that form an international student’s psychological contract (Beenen and Arbaugh, 2019; Bordia et al., 2015, 2019; Frawley et al., 2019; Mousa, 2020; Sewpersad et al., 2019; Topa et al., 2022; Yale, 2020; Zhang, 2022). As per Bordia et al. (2019) and Naylor et al. (2021), psychological contract helps form the theoretical framework to understand student needs, satisfaction and expectations in HE.

2.2 Impact of student expectation on student motivation
Evidence is present to show that a chasm often exists between international PGT students expectation and institutional reality (Dorsett, 2015). The mismatch often leads to breached psychological contracts, if not rectified in time, students either are dissatisfied, withdraw or quit (Beenen and Arbaugh, 2019; Beloucif et al., 2022). On the other hand, fulfilled psychological contracts have positive impact on many aspects of student life, such as student satisfaction, engagement, learning attitude, performance, experience and retention (Frawley, 2022; Leach, 2019). Research shows that international students actively repair their breached psychological contract if motivated (Kingston and Forland, 2008; Sewpersad, 2019), and motivation leads to student success and satisfaction (Cho et al., 2021; Justin et al., 2019; Zhou, 2015). 
These suggest that international students motivation plays a key part in their life, and is closely linked with their expectation. Existing studies focus on the consequences of psychological contract breaches, such as student dissatisfaction and demotivation (Beloucif et al., 2022; Yale, 2020), but more understanding is needed on how breached psychological contracts can be repaired to enhance student motivation.

2.3 Theories on student motivation
Motivation theories are divided into two main types, content theory and process theory, the former focusing on what motivates and the latter on how to motivate (Badubi, 2017; Bassett-Jones and Lloyd, 2005; Lundberg et al., 2009; Zhu et al., 2020). Factors related to motivation are mostly covered by content theories, hence the focus of the study. Frequently applied content theories on student motivation include Self-determination theory (SDT) (Beenen and Arbaugh, 2019; Cho et al., 2021), Maslow’s Hierarchy of Needs theory (Reed and Watmough, 2015; Rzayeva, 2020) and Herzberg’s Two-Factor theory (Walsh, 1971; Wang and Chui, 2016; Yang and Cai, 2022; Zhu et al., 2020). After review, the researchers do not feel that SDT’s and Maslow’s uni-scalar approach (i.e. motivation as a linear, single construct) (Bassett-Jones and Lloyd, 2005; Danielson, 1998; Reed and Watmough, 2015; Rzayeva, 2020) captures the dynamic and multi-facets of student life. In contrast, Hertzberg’s Two-factor theory divides motivation-related factors into two categories according to their function, hygiene factors and motivational factors: failing to satisfy hygiene factors will lead to student demotivation but satisfying these factors will not lead to student motivation. To effectively motivate students, educators need to satisfy motivational factors. This potentially provides a unique lens for understanding students motivation, and a foundation for viable strategies for motivating students.
Although adoption of Hertzberg’s Two-factor theory in HE is not novel, its exploration of hygiene and motivational factors poses real scope for development. Past research has presented various versions of factors for students, some at macro level, some micro, but lacks a comprehensive list of factors linked to international PGT students’ motivation. Plus, although researchers such as Moussa (2015) argue that motivation factors might affect different groups of students in different ways, how hygiene and motivational factors might form and act differently for sub-groups of international PGT students needs further examination. Furthermore, a clearer vision of the importance and performance of each factor from international PGT students’ perspective can provide a solid ground for institutional policy-making. These research gaps help shape the scope of this research.

2.4 Evolving nature of student expectation and motivation
The multi-facets of student life are non-static and student journey can be split into stages. Authors such as Horváth (2020), McMahon (2016) and Kingston and Forland (2008) emphasise the stage prior to students commencing their studies. Rizkallah and Seitz (n.d.) split a student’s journey into four stages: discovery, establishment, engagement and future-driven. Willison and Henderson (2023) defined four points of transition for students in HE: the transition into study, through study, into employment, and beyond. Student expectation and motivation may change as students move along different stages, hence different motivational strategies are needed to respond to that (Rizkallah and Seitz, n.d.). 
Although the dynamic nature of student journey has been recognised, it is not clear what international PGT students’ journey looks like in UK business schools, and how students’ expectation and motivation may develop along the way. This justifies the need of a defined mapping of international PGT students’ learning journey capturing potential changes in their expectation and motivation.

3 Conceptual Framework
Considering the literature, the design and length of UK PGT programmes and the researchers’ observation in daily delivery, this research defines international PGT students’ learning journey into four key stages: pre-arrival, discovery, established and future-driven. Student motivation linked to the four stages are called anticipated expectation, authentic/formative expectation, summative expectation and solidified expectation, respectively. Incorporating Herzberg’s Two-factor theory into the dynamic nature of student life, this research builds the following process as its conceptual framework (Figure 2).
The diagram illustrates four main stages of UK PGT study, the curving (non-static and non-linear) nature of learning journey, and potential chasm of student expectation and reality experienced. Hygiene factors and motivational factors are not always clear-cut and can blur from time to time (Zhu, 2020), this is represented by the dotted line in Figure 2. The researchers expect the framework to be tested as the research progresses and potentially developed with data analysis.
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Figure 2: Conceptual Framework (created by author)

4 Research methodology
To achieve its aims and objectives, the research proposes to use mixed methods - primary and secondary data, qualitative and quantitative analysis. The primary research will start with a pilot study with PGT student representatives to help inform questions for surveys and focus groups with international PGT students at the CBS. Students expectation and motivation will be explored at the below key stages. 
· Prior to arrival in the UK (pre-arrival stage).
· After induction (discovery stage).
· Completion of the first module (established stage).
· Dissertation research project (future-driven stage).

Each data type and data collection method has its purpose as specified by the research objectives.  Secondary research focuses on research question one. Quantitative and qualitative data from primary research will be analysed using NVivo and SPSS respectively, to mainly answer research questions two and three. 

5 Potential theoretical contribution
It has been identified that international PGT students’ previous experience has an impact on their expectation of studying in the UK (Spillan and Kara, 2022). Student expectation and the reality they experience lead to either fulfilled or breached psychological contracts which influence their motivation. Business school staff are at the forefront of supporting and motivating international students. However, their insight could be significantly limited due to the lack of understanding on the pre-arrival situation (Bordia et al., 2015; Frawley et al., 2019). A clearer picture on what those students have experienced before arrival is needed to help staff better understand student expectation. On the other hand, after these students have arrived, there are opportunities to address the chasm between their expectation and the institutional reality, to help repair breached psychological contracts and motivate students. Yet, what factors form these students’ psychological contact and how students expectation and motivation may change over the time are currently under research (Bordia et al., 2019, Yale 2020). This study will contribute to the existing knowledge by exploring the moving nature of student expectation and motivation, identifying the different types of factors related to their motivation, assessing student perception of these factors at key stages of their learning journey, to provide viable strategies for motivating students. The findings will not only help underpin UK business schools’ strategies, policies and priorities in marketing and recruitment, but also inform institutional provision to be more effective after students’ arrival, especially for institutions with large cohorts of international PGT students.

6 Plan for paper development
This study is within its second year of development, the researchers are particularly interested in receiving feedback to help build the conceptual framework and methodology. 
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