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The present paper is composed of early-stage insights from four military and civilian faculty members in the United States who have collaborated across the borders of distinct institutions of higher education that include a public military academy, a private military academy, a private Methodist college and, going forward, a public state university —to share, adopt, develop, and innovate approaches to curriculum development and instruction in the field(s) of leadership and organizational behavior. At present, the authors are using materials in the classroom to teach cadets and students to reflect on, and to act from, values-based foundations.
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ABSTRACT:
This developmental paper includes a discussion of early-stage research pertaining to a military and civilian collaboration that stems from an Organizational Behavior and Leadership core course taught at the United States Coast Guard Academy in the Fall of 2022. At that time, military and civilian faculty were tasked with working to develop and deliver curriculum across different sections of that same course, heretofore referred to as OB&L. Since then, the collaboration has expanded, and USCGA faculty have shared the academy’s approach to OB&L curriculum development with leadership faculty at two other schools, one of which is Norwich University, the oldest private military academy in the United States. The other school is a private, Appalachian Methodist college—referred to here as Mountain—as the author pertaining to that college is now affiliated with Northwestern Oklahoma State University. The present work is therefore composed of early-stage insights from four faculty members who are working across the borders of distinct types of institutions in higher education—public military, private military, private liberal arts, and, in the future, a public state university—to adopt, develop, and innovate approaches to leadership curriculum development and instruction. By sharing the progress of this collaboration, its authors hope to foster conversations and to garner insights towards developing the present work into one that can contribute to the discipline and understanding of leadership development.

INTRODUCTION:
What began as a simple project to develop a consistent learning experience for cadets at the USCGA in the Fall of 2022 has slowly evolved to include a wider exploration into leadership pedagogy that spans institutional boundaries and bridges disciplinary perspectives. As a result of this steady transformation, the project is now a wider collaboration that consists of four faculty members of leadership programming drawn from areas that include the perspectives of a public military academy that develops officers for the United States Coast Guard, a private military university that has cultivated a unique and scholarly approach to leadership programming, and a private liberal arts college that strives to offer an affordable education to those in need. Each of the present authors therefore provide unique professional insights and experiences, as gained from distinct organizational contexts. This paper includes the fundamentals of our collaboration, which includes the sharing of core classroom activities, the foremost of which is the Values in Action presentation of the United States Coast Guard Academy. The project is in its early stages and is still loosely defined, and so it is our intention to share our progress with a wider audience and to invite further discussions focused on the development of an early-stage research paper.

The expansion of this work occurred in steps, the first of which was the addition of Mountain, where a former USCGA civilian lecturer-turned-Associate Professor developed new leadership courses that included USCGA methods. The second step is a result of a series of academic conferences that transpired during 2023. In those conferences, three USCGA faculty from the academy including the Director of the Admiral James M. Loy Institute for Leadership and Interim Deputy Commandant of Cadets for Strategy and Leadership; a Lieutenant Commander and rotating military instructor; and a civilian faculty member in the academy’s School of Leadership and Management discussed their experiences of sharing and collaboration with one another towards the development and delivery of different sections of a core OB&L course. As a result of describing their experience(s) of working together with a wider audience of their peers, the USCGA panelists were contacted by faculty from other schools, usually with requests to network. However, one of these contacts was interested in exploring a potentially collaborative relationship with the USCGA: an Assistant Professor of Philosophy at Norwich University who holds a PhD in Ethics and Religious Thought and teaches courses that include comparative religion, criminal justice ethics, and medical ethics. The potential benefits that could be accrued by forming a relationship with Norwich University were obvious to the authors: the school possesses a well-honed and developed leadership program that consists of undergraduate as well as graduate-level programming; its purpose as a military institution of higher learning resonates with that of the USCGA; and a scholar of philosophy and theological thought with a focus on OB&L studies would contribute a perspective that could potentially re-shape our discussions and, hence, our approaches to leadership. Suffice it to say, it was at this point that the project showed its potential to expand into a multidisciplinary endeavor that could include non-USCGA derived, or previously affiliated, perspectives.

BACKGROUND:
The theoretical premise of our discussions has largely been rooted in works related to the military, given that the present project began with the experiences of faculty largely rooted in the academy’s School of Leadership and Management (S.L.A.M.), and within a program that prepares its undergraduates for service to a branch of the U.S. military. As such, this paper has its basis in an area in which little research exists to date, so that the references included in this section are by necessity included in other works by the panelists. In light of the previous acknowledgement, we will begin by explaining the purpose of military academies, which is to prepare cadets to serve in progressively higher-level positions within one of the branches of the U.S. military: ‘service academies have only one reason for their existence—to prepare young men and women for a career of service to the United States in the armed forces’ (Caine,1998, as referenced in Rodriguez, 2009, p. 65). Furthermore, across military academies in the United States, military education has long emphasized the development of leadership skills and individual character strengths that ultimately have a basis in military doctrine (Matthews et al., 2006), as it is commonly understood that leaders directly impact on mission success (Hutchison, 2013). Mission success, in turn, is an important factor that spans all levels of the military: ‘In a professional military organization such as the U.S. Army, effective performance as a leader is seen as an essential aspect of professional expertise at nearly every organizational level’ (Bartone et al., 2007, p. 501). Similar to the U.S. Military Academy, U.S. Air Force Academy, U.S. Naval Academy, and U.S. Merchant Marine Academy, the U.S. Coast Guard Academy has developed a leadership program to serve the needs of a specific branch of the U.S. military; and like the other service academies, the USCGA emphasizes experiential learning activities and simulations in addition to leadership theory.

The USCGA leadership program includes a leadership development framework, (L.E.A.D.), which is the U.S. Coast Guard’s adaptation of Kolb’s (1984) Cycle of Experiential Learning Theory. As such, L.E.A.D. is not an exact replication of Kolb’s model, in which student learning is broken into four general stages: concrete experience; observations and reflections; the formation of abstract concepts and generalizations; and being able to test the implications of concepts through application in new situations (Kolb, 1984). Instead, the L.E.A.D. framework is intended for use by cadets to guide the development of early-stage leadership competencies and behaviors and by active-duty Coast Guard servicemembers as they advance in their careers. The L.E.A.D. has four stages and each stage is intended to develop one’s leadership capabilities within the context of service to the Coast Guard: (1) Learn from theory; (2) Experience learning through application; (3) Analyze experiences and apply reflection; and (4) Deepen and reinforce understanding by mentoring others. Cadets learn theory, generally gathered through readings and classroom studies; they then engage in experiences at the academy (i.e., sailing, control room operations, navigating, and so forth) to prepare them for life in the Coast Guard; next, cadets engage in analysis and reflection to create a Values in Action Presentation, which is the capstone of OB&L, developed by USCGA class of ’59 alumni. Cadets also mentor others and this is particularly true when they become what is known as Cadre to incoming academy cadets. All sections of OB&L at the USCGA included, and continue to include, the L.E.A.D. framework as a central component. In addition to teaching the L.E.A.D., experiential exercises, self-assessment tools, and various leadership activities are a consistent feature across all sections of OB&L. 
It is important to shed light on some of the assessment tools used in the USCGA’s approach to leadership development, as these tools are often associated with other disciplines, such as psychology. Leadership development focuses on, but is not limited to, (i) an individual’s development of skills associated with (loosely speaking) self-awareness and (ii) that same individual’s development of the skills required to lead others. Simply stated, a person must possess a thorough understanding of themselves before they can be an effective leader. To aid the process of developing individual self-awareness, the USCGA requires cadets to take the Meyers Briggs Personality Test (https://www.themyersbriggs.com), the VIA Character Strengths Survey (https://www.viacharacter.org), the DiSC profile (https://www.discprofile.com), and an in-house survey of emotional intelligence. The present paper will not delve deeply into the details of these assessments; rather, it is important to note that these assessments have proven highly effective at the USCGA in aiding cadets—and at Mountain, where students were able to take the MBTI and VIA Character Strengths Survey free of cost—to develop skills of self-reflection and to be more conscious of how they relate to, and communicate with, others.
As mentioned previously, the USCGA’s approach to OB&L, inclusive of certain assessment tools, was implemented in four sections of a leadership course developed by the NWOSU-affiliated author while at Mountain, albeit with necessary modifications. At Mountain, the L.E.A.D. framework was used as a guide and included USCGA activities—such as the creation of a Leadership Philosophy and the hallmark VIA presentation—although the USCGA’s specific military affiliation did not feature as a theme, and military-specific exercises and references have been removed. Mountain is a small institution of higher learning with a unique combination of affiliations. Unlike the USCGA and Norwich University, and perhaps most colleges and universities in the U.S., Mountain was founded with funds contributed by a women’s missionary society arm of the United Methodist Church and the school endeavors to provide an affordable—and often free—learning experience to disadvantaged and first-generation students. 
Insights gathered by using USCGA material at Mountain led to some, albeit early stage, insights derived from the Mountain faculty member’s own in-class, first-hand experiences and observations. Although basic and absent the sort of high-quality analysis one would expect in a more advanced research project, the Mountain faculty member’s observations seemed to suggest that USCGA methods (i.e., the VIA) could potentially work better if implemented by non-first year students. This resonated with the other authors of this project and it should be noted that at the USCGA and Norwich University, leadership coursework is typically not offered to first-year cadets and students. 

In the future, we will continue to engage in the development of ideas related to leadership development and intend to incorporate the perspectives of Norwich University, which includes a philosophical and ethics-based perspective in its leadership curriculum, and where students learn to reflect on their own callings and vocations. The resulting intersection of values-based and vocational self-reflection could help cadets and students from the USCGA, Norwich, and NWOSU to shape their own identities as leaders.
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