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Business schools are increasingly getting involved in sustainable and responsible education across the globe (Beddewela et al., 2017). However, situation is not the same in developing countries (Jamali and Samara, 2020) which makes graduates of local business schools less attractive in the job market. Resultantly, large number of students come to developed countries for accredited education which help them to progress in their career. There is a huge demand of British qualification across the globe particularly in developing countries. Resultantly, large number of students come in the United Kingdom (UK) from these countries. Considering the changing landscape of higher education sector, British universities are chipping in the foreign markets. British universities may tap into higher education sector in the South Asian region, which is mainly unexplored yet, and has huge demand of foreign qualification. This outlines an interesting opportunity for both British and South Asian universities that has a potential to create win-win situation. 
Such partnerships may only be proceeded if all quality check requirements such as accreditations with international agencies would have been met.  Some steps have been taken in the South Asian region such as sustainable development goals (SDGs) projects started by United Nation (UN), revision in local universities courses by embedding corporate social responsibility (Jaseem, 2006), and recently development of sustainable study centres in some universities. However, less is known regarding role of business schools in promoting Responsible Management Education (RME) (Naeem and Neal, 2012). Sustainability is mainly considered an area of natural sciences where research can be conducted to reduce carbon emission. Nevertheless, awareness about role of business schools is limited as is evident by very few business schools engaged with PRME in the region. Hence, this study aims to unveil local business schools that are working on responsible and/or sustainable management education, and how such education can prepare future leaders to deal with sustainability and future proofing related challenges in the region. The results will outline needed RME related initiatives and will be useful in identifying programs offered by different universities in the region which can be considered for collaboration or partnerships with British universities. 
As outlined above, UN agencies have been working in the South Asian countries for its SDGs, however, results are not always encouraging. Globally, there is increased emphasis on introducing these SDGs in educational setting. This research aims to focus on RME in the south Asian context. While there have been some developments in Asian context, overall picture of embedding sustainability in business school education in the region is not clear (Jamali and Samara, 2020; Naeem and Neal, 2012) because of variation in the contexts of different Asian countries.  UN PRME offer guidance for business schools to adapt their curricula, teaching, research, institutional practices to the themes of responsibility, sustainability and ethics. PRME outlines significance of progress towards seven key principles including purpose, value, teach, research, partner, practice, share. Regardless of global call for action (Haertle et al., 2017), PRME reach beyond West is limited (Cullen, 2020; Jamali and Samara, 2020). Considering the significant cultural, regional idiosyncrasies associated with non-western context, research is needed to understand challenges associated with PRME beyond western countries (Gherardi and Laasch, 2022). This is particularly important given the increasing number of calls for more responsible management in the region as the societal problems relating to (ir) responsible management is getting long. 
It is argued that adopting RME in business school programs is vital, however, initiating related changes at the institutional level for RME appear complex as it required top management commitment, revisions in curriculum, skilled human resources, and (Badewala et al., 2017). RME is comprehensive sustainability focused business school initiative to reshape the business and management education and practices (Haertle et al., 2017). Institutions are taking steps to incorporate RME in their curricula, however, these efforts are not integrated. For example, few universities in the region are PRME signatory, and of those signatories some are non-communicating signatories. 
RME entails teaching responsible management, responsible individual learning, organising for responsible management, and responsible organising learning (Cullen, 2020).  
Education in business schools is extremely relevant in defining the local organisations because values, paradigms, model, or theories these business schools endorse will affect managers of local organisations (Feijoo et al., 2020). It is argued that there is no magic solution to develop responsible citizens who are conscious of economic, social, and environmental impact of their choices (Sandri et al., 2018). There is need that business schools take measures in this regard. These include defining key competencies and learning outcomes considering sustainability agenda. Nevertheless, there is not agreement on key sustainability competencies particularly relating to finance, economics, strategy or marketing, SDGs can be an appropriate guide for efforts to be made in educations of business school graduates (Eizaguirre et al. 2019). Secondly, a paradigm shift is needed in university syllabus that consider sustainability concerns, for example, incorporating local/regional sustainability related challenges (Lambrechts et al, 2013). Thirdly, as evidence highlights the need of incorporating different methodologies for students’ competence development, learning and experience, for example, offering volunteer experience, using real case studies, initiating classroom debate, organising workshops, applying service-learning methodology (Eizaguirre et al. 2020). Fourthly, and most importantly, adopting/ changing institutional practices (Sandri et al., 2018). A significant part of what students learn is achieved through teachers, and other university staff. Thus, it is important to ensure that university processes, policies are aligned with SDGs. It is useless to focus on teaching students if practices of business schools are not coherent with inspiring principles of SDGs (Feijoo et al., 2020). 
Evidence indicates that business schools internalise RME considering the stakeholder pressure. This implies business schools with higher pressure engage deeply in internalisation process of RME (Cullen, 2020). Prestigious business schools apparently engage less with RME as compared to low and mid prestige business schools as later attempt to create differentiation in market (Feijoo et al., 2020).
It is argued that to avoid lip service around sustainability, it is needed to consider local contextual requirements and then outlining suggested policies (Storey et al., 2017). Drawing on the points above, higher education institutions need to go through transformation in policies and practices (Feijoo et al., 2020). Status quo should be questioned, and management education should be embedded with sustainability and SDGs themes consistently across whole curriculum in such a way that is beneficial for society. This requires taking initiatives beyond just definition and considering local business needs, taking steps in developing skills among graduates. Furthermore, business schools need to align teaching, research, and management practices to communicate sustainability laden values and messages clearly (Bedewala et al., 2017. Business schools must be developed under sustainable principles and top management must support SDG deployment. This would be attainable when SDGs driven goals will be set with appropriate measurement and reporting system. 
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