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90-min Webinar

Administrator Webinar



 
 

Dear Middle School ELA teacher, 

You likely became an ELA teacher because you love literature, and because you feel 
passionate about imparting that love to young people. And you specifically chose to 
work with middle schoolers because they are at just the right developmental 
moment to appreciate finding, in great literature, connections to their changing 
identities and burgeoning questions about the world. Yet, the demands of 
increasingly rigorous standards, disparities in student skill levels, and decreasing 
attention spans make it harder than ever before to fulfill your vision. 

What if there was a way to do what you love amidst this ever-challenging classroom 
environment? 

What if… 

You could ignite the spark of inquiry in even your least engaged students? 

You could get all of your students to truly love reading and writing because it has 
renewed meaning for them? 

Your students could lose themselves in great literature the way you did, 
years ago? 
Amplify ELA was designed specifically for your classroom. It is savvy about 
the challenges of teaching middle school ELA and how to keep them from 
derailing your class, and it is passionate about helping you experience the 
rewards. 
 
We help you make sure the standards are covered, the skills are taught, the 
students are scaffolded and encouraged, the test is prepped. But we do this 
in the background so that you can spend your time bringing the text to life, 
making the classroom hum, and letting each student know you are paying 
attention to their growth. 
 
Sincerely,  
AmplifyELA 
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Program Overview
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Red Scarf Girl & 
Narrative

• Memoir

• Historical Accounts

A required Quest where students read  
ex-slaves’ stories and bring life to their voices.

An optional Quest where students debate 
signing the Declaration of Independence.

A required Quest where students use their 
tablets to explore mythological Greece. 

An optional Quest where students complete 
challenges using clues from Twain.

A required Quest where students explore the 
historic community of South Side Chicago.

A required Quest where students virtually 
experience a neurological disorder.

An optional Quest where students use 
clues from Poe’s story to solve a murder.

Q3 Quest: Who Killed  
Edgar Allan Poe?

• Journalism

• Memoir

• Historical Accounts

The Space Race  
Collection

• Journalism

• Memoir

• Biography

The Frida &  
Diego Collection

• Graphic Novel

• Poetry

• Speech

Science &  
Science Fiction

Quest: The  
Emancipation Project

• Memoir

• Speech

• Poetry

Liberty & Equality

Q1

• Biography

• Memoir

• Opinion Pieces

Quest: Declare  
Yourself

Biography &  
Literature

World War II & Narrative

Advanced  
Story Writing

Intermediate  
Story Writing

• Journalism

• Letters

• Memoir

The Gold Rush  
Collection

• Multi-Act Play

• Novel

Shakespeare’s  
Romeo & Juliet

• Poetry

• Short Stories

Poetry & Poe

Quest:  
Perception Academy

• �'-)28-æ'��''39287

• Historical Accounts

• Short Story

Brain Science

Quest: Black, White  
and Blues in Chicago

• Multi-Act Play

• Poetry

• Short Story

• Memoir

• Historical Accounts

,%6%'8)6�?�32ç-'8

Beginning  
Story Writing

• Journalism

• Interview Transcript

• Essay

• Realistic Fiction

The Titanic Collection

Reading the Novel

• Myths

• Epic Poetry

The Greeks

Quest: Myth World

• Memoir

• Historical Accounts

• Journalism

• Primary-Source 
Historical Documents

The Chocolate  
Collection

Quest: Tom Sawyer, 
Treasure Hunter

• Adventure

• Mysteries

Tom & Sherlock

I I I
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The Amplify ELA curriculum includes core lessons for 180 days of instruction, as well as an extensive amount 
of supplementary materials that teachers can use at their discretion to support and enrich that experience. 
Additional instructional experiences have also been created for students to use independently.  

Working with the pacing guide 
The next pages show visually how the biggest parts of the program—units, Quests, and major assessments—
can be scheduled over the 180 days of instruction. 

The units row displays the number of teaching weeks needed to cover the lessons within a unit and the 
vocabulary activities associated with those lessons. It also indicates where a Quest will or might be taught.

The assessments row shows when formative and summative assessments occur within that unit. It 
also indicates when the benchmark summative assessments should be offered (see more about these 
assessments in Section 2, Assessment and feedback: Summative assessments). The key below is used on 
the following pages to indicate where and when the multiple types of assessments take place within the 
curriculum.

Formative assessments

  Writing on Demand + Reading Comprehension Checks
  
  Vocabulary Checks

 
Summative assessments 

  End of Unit Essay Assignment + Reading Assessment

 
Summative benchmarks

  Reading

  Writing

6A

Dahl & Narrative  
27 Lessons

Units row

Grade and unit

# of lessons

R

 W

Pacing and Flexibility

Michele Hart
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The text complexity row provides information about the texts’ complexity in a given unit. 
 
Text Complexity Index 

 
The genre row provides broad information about the text types covered within each unit. 

Genre

Areas of flexibility within the curriculum 
 
The pacing guide is based on 180 days of instruction. The pacing can be adjusted for schools and classrooms 
who need to:

1. Adjust instruction in response to data from formative assessments.
2. Choose one activity or another based on the teacher’s or the students’ interests.
3. Linger on a particular activity that grabs students’ interest.
4. Skip non-required lessons to allow time for students’ interest in another area of the curriculum.
5. Skip non-required lessons to allow time for teacher-developed curriculum.
6. Skip non-required lessons to allow time for typical school-year interruptions.
 
To help you plan your year, consider the lessons in three groups: 

1. Least flexible: Lessons that teachers should do in the order in which they appear because the texts and 
activities are designed to build skills sequentially in order to meet standards. 

2. Somewhat flexible: Lessons that serve as a collection of lessons from which teachers can choose in order 
to meet the standards. 

3. Completely flexible: Lessons that are optional—teachers can choose to do or not to do, depending on 
their and their students’ interests and their school’s priorities.

Grade 6–9 band

Score

Informational Text

Literature

Pacing and Flexibility
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Lesson and Unit Navigation

Unit Structure 

Lesson Structure

Unit Sub-unit Lesson Activity Card

Vocabulary
(5 minutes)

Close Reading 
(15–25 minutes)

Writing 
(15–25 minutes)

Wrap-Up 
(5–10 minutes)

Independent Work
(20–60 minutes)

8Initial Workshop Participant Notebook
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The Amplify ELA approach to feedback and Revision Assignments

When ELA teachers think about assessing student work, they often cringe a little. Teachers 
spend an enormous amount of time writing supportive comments, correcting students’ 
work, pointing out three issues to work on, or just one—and students most often ignore the 
painstaking work their teachers have put in. Even when students do take the time to look at 
the teacher’s feedback, those students most often don’t show, in their next piece, that they 
have really taken it in and improved their writing as a result. 

Many teachers try to reinforce written comments with oral conferences, but they struggle 
to keep up with the pace required to reach every student. After decades of working with ELA 
teachers, Amplify ELA knows that feedback on written work is the single biggest pain point 
for these teachers. So, before learning more about the extensive Amplify ELA assessment 
program, take some time to understand how the curriculum is set up to help teachers 
establish an effective feedback loop based on student writing that will maximize the impact of 
every comment you write, every over-the-shoulder conference you give, and every classroom-
sharing session you facilitate. The Amplify ELA assessment program will produce a lot of 
student work, a lot of data, and a lot of useful suggestions about how to analyze that data 
and respond. But, teachers need a plan for providing feedback to students about this work; 
otherwise, the papers, real or electronic, start to stack up. 

The power of feedback embedded within the curriculum 

Writing is a skill of communication, so students learn an enormous amount about whether or 
not their writing is communicating effectively. Amplify ELA knows, from decades of classroom 
testing, that the more information students get about how a piece of writing is communicating 
to an authentic audience, the more motivated they will be to write, and the more quickly they 
will make progress in the skills they are practicing. Thankfully, the teacher does not bear the 
burden of providing all this feedback in written comments. In fact, while written comments 
are a key part of feedback on student work, they are only one part of a larger system that 

Feedback

Michele Hart
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includes daily opportunities for students to find out whether or not their efforts at producing 
writing are having the intended impact. Embedded within the curriculum are the following key 
feedback tools that ensure students get frequent and effective feedback from their teachers 
and peers. 

• Over-the-shoulder conferences (OTSCs) allow the teacher to provide “in the 
moment” feedback to students as they work through a challenging activity or 
complete a Writing Prompt. 

• Sharing is an essential part of the Amplify ELA writing routine. Every time the 
students write for an authentic audience, sitting for 10–15 minutes and producing 
120–140 words to develop a specific idea about a text, they know that they are 
trying to communicate something to real people—not just producing words on a 
page to match a rubric. Significantly, this sharing protocol has been refined over 
decades in a diverse group of middle school classrooms to make the most of 
middle school students’ energy and attention to their peers and to reduce the risk 
of negative experiences. 

• Spotlight is a digital app within the Amplify ELA platform that enables the teacher 
to easily highlight strong examples of student work and project these excerpts to 
use for instruction—or simply for student appreciation. The app is integrated into 
the platform so that while teachers are looking at student work for grading or to 
write comments, they can simply copy and paste a few sentences into the Spotlight 
app and name the Spotlight “wall,” which can easily be projected. 

• Revision Assignments allow students to do a short piece of differentiated revision 
on one of their pieces of writing. Students practice a particular skill at the same 
time as they practice the skill of revising itself, trying to improve a short piece of 
writing in a small, manageable way outside the complexities of extended essay 
writing. 

• Written Comments allow students to have the teacher’s recorded feedback about 
specific language in a piece of writing where the student used a skill effectively. 
These short, targeted comments provide both specific feedback on that piece of 
writing and a small model to guide future writing.

Michele Hart
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Assessment Chart

Language Reading Writing Speaking and 
Listening

Formative 
Assessment: 
Teacher-driven

Vocabulary usage 
during discussion

Close reading 
discussion
Over-the-shoulder 
conferences

Over-the- shoulder 
conferences

Close reading 
discussion
participation

Formative 
Assessment: 
Platform-driven

Vocab App Data*
Grammar  Lessons
Conventions Data*
Written Responses

Solo Activities* Writing Prompts 
scored with a rubric 
for:

• Focus*
• Conventions*
• Productivity*
• Use of Evidence

Sharing
Quest Activities
Presentation and 
Performance 
Activities

Summative 
Assessment

Unit Essay Unit Assessment Unit Essay N/A

 *auto-scored

Michele Hart




The following is a sample of the many embedded supports included within the Ampli! ELA 
curriculum. These point-of-contact digital tools and supports are easy to access and track, 
allowing all students to participate fully in the lessons.

Reading Writing Language: 
Vocabulary & 
Grammar

Speaking and 
Listening

Universal Design

Frequent multi-sensory 
supports: Read-alouds, 
storyboards, visual 
supports

Universal Design

Scaffolded writing 
instruction culminating 
in a Writing Prompt

Vocab App

• Vocabulary activities 
auto-adjust based on 
student needs

• Six streams

Sharing

Clear routine for peer 
sharing and feedback 
incorporated into core 
lessons

eReader Tools

• Embedded 
vocabulary supports 
(Reveal tool)

• Highlighting and 
annotating

• Adjustable text size

Differentiation

Five levels of 
differentiated Writing 
Prompts tied to student 
needs

Vocabulary Reveal Tool

Text-embedded 
vocabulary support 
facilitates student-
driven fluency

Response Starters

Sentence starters to 
support oral feedback

Audio

Embedded audio for 
close reading excerpts

Flex Day

Differentiated revision 
activities to practice 
needed skills

Personal Glossary

Reveal words a student 
has selected in a unit 
text, stored in the 
Amplify Library

Work Out Loud

Students interpret 
meaning through 
dramatic reading  
of text

Differentiation

Five levels of scaffolded 
supports for key 
reading activities

eReader Tools

• Text placed next to 
writing space

• Visible text highlights 
and annotations

Words to Use

Targeted words to build 
student vocabulary

Discussion

Class discussion of 
text with emphasis on 
building collaborative 
understanding

Solo

Daily comprehension 
checks to monitor 
progress and identify 
needed supports

Look Fors

Teacher prompts for 
student supports tied to 
learning types

Grammar Conventions

Offline grammar lesson 
plans ranging from 
2nd–8th grade

Lesson Brief

Differentiation and 
extensions listed

Amplify Library

Over 600 texts at a 
variety of Lexiles

Lesson Brief

Differentiation and 
extensions listed

Grammar Unit

Self-guided instruction 
and activities based on 
need

Embedded Supports
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Amplify ELA Teacher Observation Form 
When reading this document, you will notice that we provide two versions of the observation form for you to use. It is totally up to you 
to determine which form(s) work best for your school’s needs. The first is a 1-page classroom observation form to be used during a 
10-minute classroom visit. The second is a comprehensive version which includes the same items from the classroom visit form plus 
items that may only be observed during PLC moments or post-observation conversation. 

The Comprehensive Form begins with a list of Amplify ELA specific skills a teacher must be proficient in to be considered a master 
Amplify ELA teacher. (See the complete Teacher Skills Matrix located at the end of this document). 

These observation forms are meant to be an extension of any current teacher observation tools. In many cases, schools use 
Danielson, Marzano, Achieve the Core, and TNTP-aligned teacher observation tools. These Amplify ELA specific items could be 
inserted fluidly into pre-existing forms. Since each of those frameworks handle scoring differently we leave it up so schools to decide 
the scoring system they use. One option is: Yes, No, Not Observed. 

10-min Classroom Observation Form: 
• Amended list of look-fors including only items observable 

during a 10-minute classroom visit 

Comprehensive ELA Observation Form: 
Part 1: Planning and Pacing 
• List of Amplify ELA Teacher Skills expectations regarding 

best practices that happen prior to teaching 
 

Part 2: Teaching Amplify ELA 
• List of Amplify ELA Teacher Skills regarding best practices 

during instruction 

Part 3: Student Performance 
• List of Amplify ELA Teacher Skills regarding best practices 

related to using data and differentiation to meet the needs 
of individual students. 

 
 



 

  2 

Note: It is best to visit a classroom after the first five minutes and prior to any Solo Activities, which often occur in the last 15 minutes of class. 

10-min Classroom Observation Form 

During my 10-min classroom visit... Score/Comments/Examples 

Planning and Pacing 
1. The teacher appears prepared.  
2. The teacher’s pacing feels appropriate. 
3. The teacher’s navigation through activities is fluid. 

 

Teaching Amplify ELA 
1. The teacher manages projecting and navigating in a way that doesn’t hinder learning. 
2. The students are using technology appropriately. 
3. A wide variety of students actively participate in activities. 
4. If observing during close reading:  

• The teacher facilitates discussion so that students use the text to support and refine 
interpretations and ideas (rather than conducting a comprehension Q and A session). 

5. If observing during a writing activity:  
• The teacher supports and offers immediate feedback to students using short over-the-

shoulder conferences.  
• Students adhere to writing routines and procedures by writing independently for time 

indicated and remaining focused. 
• Students share and respond to each other’s writing. 

 

Student Progress 
1. Differentiated instruction based on individual need can be observed either through 

Amplify’s differentiation tool or through over-the-shoulder conferences. 
2. Over-the-shoulder conferences during writing provide feedback and instruction on 

specific skills. 
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Part 1: Planning and Pacing 
Amplify ELA Teacher Skill: 
Planning and Pacing Tools Locate pacing and planning supports and prepare to teach. 
Teaching Unique Units Prepare to teach Quests, Collections, and Get Started. 
Making Pacing Decisions Determine pacing options based on backwards planning and Amplify guidance. 

Look-fors 
How do you know if this skill has been mastered? 

Score/Comments/Examples 

1. The teacher uses Unit Overview to plan. 
2. The teacher reads Lesson Objectives before teaching. 
3. Teacher covers at least the first four lessons from Get Started at the beginning of 

the year. 
4. The teacher appears prepared.  
5. The teacher’s pacing feels appropriate. 
6. The teacher’s navigation through activities is fluid. 
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Part 2: Teaching Amplify ELA 
Amplify ELA Teacher Skill: 
Teaching Digitally Demonstrate understanding of digital teaching (device management, flipped instruction). 
Facilitating Close Reading Effectively facilitate close reading activities. 
Facilitating Writing Effectively facilitate writing activities. 
Teaching Language Skills Locate language instruction and understand how to use it. 
Providing targeted feedback on student work Demonstrate ability to provide (PSI) comments through the various forms of feedback. 
Use Embedded Supports: Vocab Use embedded supports and instructional strategies to support students who struggle with vocabulary. 
Use Embedded Supports: Reading Use embedded supports and instructional strategies to support students who struggle with reading. 
Use Embedded Supports: Writing Use embedded supports and instructional strategies to support students who struggle with writing. 

Look-fors 
How do you know if this skill has been mastered? 

Score/Comments/Examples 

1. All students are working with grade level texts with the teacher using embedded 
supports to provide needed differentiation. 

2. A community of readers and writers is established. 
3. Reports indicate that teacher is leaving written comments to all students at least 

once every two weeks.  
4. There is a clear expectation that students write for 12–15 minutes during writing 

prompt activities. 
5. The teacher managed projecting and navigating in a way that didn’t hinder 

learning. 
6. A wide variety of students actively participate in activities. 
7. The teacher facilitates discussion so that students use the text to support and 

refine ideas (rather than conducting a comprehension Q and A session). 
8. The teacher supports and offers immediate feedback to students using short over-

the-shoulder conferences.  
9. Students adhere to writing routines and procedures by writing independently for 

time indicated and remaining focused. 
10. Students share and respond to each other’s writing. 
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Part 3: Student Progress 
Amplify ELA Teacher Skill: 
Feedback as a Routine Plan for how to incorporate the routine of giving regular feedback into their practice. 
Reporting App and Gradebook Relationship Explain what the Reporting app and Gradebook are used for and where data comes from. 
Assessing Student Writing Demonstrates an ability to use rubrics to assess key skills and an understanding of autoscoring. 
Assessing Student Reading Demonstrate understanding of how the curriculum assesses student reading. 
Providing differentiated student feedback Provide targeted written and oral feedback and assign revisions based on data. 
Making data-informed instructional decisions Analyze actual student data to determine student progress in reading and writing). 
Show growth through effective instruction Effectively facilitate core instruction and align embedded supports to certain students based on their data. 

Look-fors 
How do you know if this skill has been mastered? 

Score/Comments/Examples 

1. The teacher has a plan to provide routine feedback to students.  
2. The teacher regularly reflects on report data to make instructional decisions. 
3. The teacher manually provides Use of Evidence scores for student writing every  

2 or 3 weeks. 
4. The teacher uses “almost” daily writing prompts as a formative assessment. 
5. The teacher reviews Solo results daily to monitor reading comprehension and to 

prepare to differentiate as needed the next day’s lesson. 
6. Differentiated instruction based on individual need can be observed. 
7. Over-the-shoulder conferences during writing provide feedback and instruction on 

specific skills. 

 



Teacher Skills Matrix Themes: Reading, Writing, Embedded Supports, Feedback 
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 Platform Organization 
 

Teaching ELA 
(Understanding how to teach ELA) 

Student Progress 
(Seeing results after teaching ELA) 

Where are things, what is included Planning, pacing, practice, Unit and lesson design Student Data, Data-informed instruction, student 
engagement, understanding both the how and the 
why when teaching ELA 

Foundational: 
Things teachers 
need to know before 
they can begin to 
apply and practice 

1. Logging in and Navigating the 
curriculum Locate and explain purpose of 
basic navigational features 

0. ELA Program Design Overview Review key program 
design principles. (CCSS alignment, text selection, Universal 
Design) 

1.  Reporting App and Gradebook Relationship 
Explain what the reporting app and Gradebook are used for 
and where data comes from. 

2. Navigating within a lesson Locate 
and explain digital instructional tools 

1. Teaching Digitally Demonstrate understanding of digital 
teaching (device management, flipped instruction) 

 

 2. Planning and Pacing Tools locate pacing and planning 
supports and prepare to teach 

 

Basic: 
Items teachers begin 
to use within the first 
weeks of teaching 
and strive to perfect 
over their first year. 

3. Locate Embedded Supports Locate 
and understand the operation of teacher and 
student driven supports 

3. Facilitating Close Reading Effectively facilitate close 
reading activities. 

2. Assessing Student Writing Demonstrate 
understanding of autoscoring and use of rubrics to assess 
student writing. 

4. Unit Types Locate and compare 
different unit types (Collections, Grammar, 
Get Started, Quest, Essay, EOU 
Assessment) 

4. Facilitating Writing Effectively facilitate writing activities. 3. Assessing Student Reading Demonstrate 
understanding of how the curriculum assess student reading. 

5. Feedback System Define and locate 
the five feedback tools 

5. Teaching Language Skills: Locate language instruction 
and understand how to use it. 

 

 6. Providing targeted feedback on student work 
Demonstrate providing (PSI) comments through the various forms 
of feedback. 

 

Intermediate: 
Once a basic 
knowledge and 
practice has 
occurred, teachers 
can comprehend 
these items 

 7. Feedback as a Routine Plan for how to incorporate the 
routine of giving regular feedback into their practice 

4. Providing differentiated student feedback 
Provide targeted written and oral feedback and assign 
revisions based on data. 

 8. Teaching Unique Units Prepare to teach Quests, 
Collections, and Get-Started. 

5. Making data-informed instructional decisions Analyze 
actual student data to determine student progress (Reading) 
(Writing) 

 
9. Use Embedded Supports: Vocab Use embedded 
supports and instructional strategies to support my students who 
struggle with vocabulary. 

6. Show growth through effective Instruction:  
Effectively facilitate instruction and align supports to certain 
students based on their data. 

 
10. Use Embedded Supports: Reading Use embedded 
supports and instructional strategies to support my students who 
struggle with Reading. 

 

 11. Use Embedded Supports: Writing Use embedded 
supports and instructional strategies to support my students who 
struggle with writing. 

 

 12. Making Pacing Decisions Determine pacing options 
based on backwards planning and Amplify guidance 
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Below is a list of reports available to teachers who use Amplify. Most of these reports are 
auto-scored using our AWE auto-scorer. For reports which are generated based on rubrics, 
teachers have the option to override the AWE result with one of their own. To learn more 
about our AWE system, please visit our resource site and search for “AWE.”

Writing Skills 
Four different writing skill areas generate their own report. At a 
glance, the teacher can see how each class period is performing 
in each of the four areas across the year and the units.

• Note the percent on the right. This shows the percentage 
of students scoring a 3 (out of 4) on the last three 
assignments.

• Navigate between writing skills by clicking on the 
blue button.

• Note “See Details.” This opens a detailed student list  
for this writing skill. (More on this below)

Productivity
After completing the almost daily writing prompt, student work is 
auto-scored in the area of productivity use. Productivity is based 
on word count and is aligned to grade-level expectations for ten 
minutes of sustained writing. (120,130,140) 

Focus
After completing the almost daily writing prompt, student work 
is auto-scored in the area of Focus. The auto-scorer assesses 
the degree to which a piece of student writing maintains Focus, 
with Focus defined as sustained attention to a single moment, 
idea, or claim.

Conventions
After completing the almost daily writing prompt, student 
work is auto-scored in the area of Conventions. This grammar 
and sentence mechanics practice enables writers to control 
how clearly and powerfully their sentences communicate what 
they mean.

Writing Skills: Use of Evidence
This report is different than the other writing skills report as it 
is not auto-scored. Teachers must provide a score for students’ 
almost daily writing prompt for this category in order to populate 
the report. Use of Evidence scores refer to how a well a student 
selects and describes quoted or paraphrased details from a text 
to develop and support an idea.
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Comprehension
Students are provided with a daily independent read followed by comprehension questions. These responses serve as a 
progress monitoring tool for reading comprehension. So, teachers can begin their day by reviewing at the click of a button 
how whole classes or individual students are growing. This gives them the real-time information they need to either reteach, 
front load, or condense the following day’s lesson based on data.

The graph shows how many students per class scored 75% or better on the Solo activity for that lesson.
Note “See Details.” This opens a detailed student list. (More on this below)

Solo
A simple report letting the teacher know how many students completed their Solo. The reason why there is a completion 
report for this and not for other aspects of Amplify ELA is because this is the one assignment students are tasked to do 
without teacher guidance. 

Note “See Details.” This opens a detailed student list. (More on this below)
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See Less

Class Average 

Points Earned

Students 

Submitted

Class Average 

Percentage Earned17.75/2410/10 73 %Assessment Report i

Key Ideas and Details

2.75 / 6 POINTS

Integration of 
Knowledge and Ideas

4.75 / 8 POINTS

Craft and Structure

5 / 10 POINTS45% 50% 60%

This data excludes the Writing portion of the Assessment.

Assessment Report
Most units end with a summative reading assessment and a summative writing assessment. This report shows results for 
the constructed response portion of the summative reading assessment. Note that this report generates data tied to the 
most common domains found in standards such as Common Core.

Note “See Details.” This opens a detailed student list grouped by category. (More on this below)

Feedback
Teachers are encouraged to use our five feedback tools to support students’ growth in reading, writing, and speaking and 
listening. This report generates usage information for one of these tools: written comments. Each time a teacher leaves a 
written comment for their student a dot will appear above the students name. This allows teachers to see at a glance the 
balance of comments they have left across a class. 
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Detailed View
Each report above shows the class view. However, a teacher can always click “See Details” to see individual  
or assignment-specific details.

Writing Skills Detailed Reports
After clicking “See More” on the Writing Skills Report, a teacher can see each 
student score per assignment and an average for the last three formative writing 
pieces. This report can be drilled down further by clicking “Summary View.” 
(See right)

Summary View
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Comprehension Solo Completion
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Assessment Report – Detailed Views
There are four detailed views for this report. The first is a look at how a class did by question. This way a teacher 
can reteach areas of universal need to the whole class. The second detailed view is by strand. This view allows a 
teacher to see how students did by domain area such as Craft and Structure.

By Question By Strand

By Strand Class Overview By Question

Key Ideas and Details Craft and Structure Integration of Knowledge and Ideas

CORRECT PARTIAL INCORRECT

10. SINGLE MULTIPLE CHOICE

CCSS.ELA-LITERACY.CCRA.R.1

5. SINGLE MULTIPLE CHOICE

.5 / 1

AVERAGE POINTS EARNED

D

CORRECT ANSWER TOTAL SUBMISSIONS

15 5

A.

B.

C.

D.

3

2

0

15

CCSS.ELA-LITERACY.CCRA.R.1

CCSS.ELA-LITERACY.CCRA.R.1CCSS.ELA-LITERACY.CCRA.R.1

CCSS.ELA-LITERACY.CCRA.R.1

CCSS.ELA-LITERACY.CCRA.R.1

2. SINGLE MULTIPLE CHOICE

1 / 2

AVERAGE POINTS EARNED

A

CORRECT ANSWER

A.

B.

C.

D.

10

5

3

2

TOTAL SUBMISSIONS

9. TWO PART MULTIPLE CHOICE

CCSS.ELA-LITERACY.CCRA.R.1

6. LIST

1 / 2

AVERAGE POINTS EARNED

F,D,A,B,C,E

CORRECT ANSWER TOTAL SUBMISSIONS

9 3 8

4. TWO PART MULTIPLE CHOICE

CCSS.ELA-LITERACY.CCRA.R.1

1.5 / 2.5

AVERAGE POINTS EARNED

1B,2A

CORRECT ANSWER

10 10

TOTAL SUBMISSIONS

11 1 8

PART 1

A.

B.

C.

D.

0 

12 

6

1

PART 1

A.

B.

C.

D.

E.

11 

0 

5

5

0

A.

B.

C.

D.

E.

F.

CCSS.ELA-LITERACY.CCRA.R.1

3. SINGLE MULTIPLE CHOICE

1.75 / 2

AVERAGE POINTS EARNED

B

CORRECT ANSWER TOTAL SUBMISSIONS

15 5

A.

B.

C.

D.

0

15 

3

2

1. SINGLE MULTIPLE CHOICE

A.

B.

C.

D.

20

0

0

0

2 / 2

AVERAGE POINTS EARNED

A

CORRECT ANSWER TOTAL SUBMISSIONS

20

See Less

Assessment Report i Class Average 

Points Earned

Students 

Submitted

Class Average 

Percentage Earned17.75/2410/10 73 %

8 QUESTIONS 6  QUESTIONS10  QUESTIONS

Key Ideas and Details

2.75 / 6 POINTS

Integration of 
Knowledge and Ideas

4.75 / 8 POINTS

Craft and Structure

5 / 10 POINTS45% 50% 60%

This data excludes the Writing portion of the Assessment.

Alexiy, Max

Ashley, John

Attenson, Jenna

Benditch, Alex

Bones, Tom

Carson, Ellis

Do Jun, Kimmy

Dean, Allie

Ferasi, Farhad

Gregoravich, Sasha

Student Key Ideas and Details

0

3

4

5

6

6

6

2

6

6/ 6

/ 6

/ 6

/ 6

/ 6

/ 6

/ 6

/ 6

/ 6

/ 6

Craft and Structure

 / 10

 / 10

 / 10

 / 10

 / 10

 / 10

 / 10

 / 10

 / 10

 / 10

10

2

5

10

8

9

10

9

0

10

Integration of Knowledge 
and Ideas

/ 8

/ 8

/ 8

/ 8

/ 8

/ 8

/ 8

/ 8

/ 8

/ 8

8

6

4

7

6

8

8

3

3

8

Total

100

25

50

75

85

90

100

75

25

100

%

%

%

%

%

%

%

%

%

%

PTS %

By Strand By Student By Question

See Less

Class Average 

Points Earned

Students 

Submitted

Class Average 

Percentage Earned17.75/2410/10 73 %Assessment Report i

Key Ideas and Details

2.75 / 6 POINTS

Integration of 
Knowledge and Ideas

4.75 / 8 POINTS

Craft and Structure

5 / 10 POINTS45% 50% 60%

This data excludes the Writing portion of the Assessment.
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Assessment Report – Detailed Views
The third is a look [by individual student]. The fourth detailed view is by [circle measurement]. 

By Student By [Circle Measurement]

Alexiy, Max

Ashley, John

Attenson, Jenna

Benditch, Alex

Bones, Tom

Carson, Ellis

Do Jun, Kimmy

Dean, Allie

Ferasi, Farhad

Gregoravich, Sasha

Karson, Thomas

Madonna, Rose

Marry, Dan

Student
QUESTIONS

CORRECT UNANSWEREDPARTIAL INCORRECTBy Strand By Student By Question

1 132 143 154 165 176 187 198 209 2110 11 12

Class Average 

Points Earned

Students 

Submitted

Class Average 

Percentage Earned17.75/2410/10 73 %Assessment Report i

See Less

Key Ideas and Details

2.75 / 6 POINTS

Integration of 
Knowledge and Ideas

4.75 / 8 POINTS

Craft and Structure

5 / 10 POINTS45% 50% 60%

This data excludes the Writing portion of the Assessment.

MAX POINTS

See Less

See Less

Class Average 

Points Earned

Students 

Submitted

Class Average 

Percentage Earned17.75/2410/10 73 %

Class Average 

Points Earned

Students 

Submitted

Class Average 

Percentage Earned17.75/2410/10 73 %

Assessment Report i

Assessment Report i

Key Ideas and Details

2.75 / 6 POINTS

Integration of 
Knowledge and Ideas

4.75 / 8 POINTS

Craft and Structure

5 / 10 POINTS45% 50% 60%

This data excludes the Writing portion of the Assessment.

Key Ideas and Details

/ 6 POINTS

Integration of 
Knowledge and Ideas

8 / 8 POINTS

Craft and Structure

1 / 20 POINTS

1 POINT

N/A 50%

MID POINTS

100%

This data excludes the Writing portion of the Assessment.

280PX225 PX 250 PX150 PX85 PX

No matter the number of possible accrued points per strand, circle size will never excede this max pixel dimension,

and will never be smaller than the minimum dimension, so long as the strand is worth at least 1 point.

If there is 0 possible total points in that strand, then there will be no circle.
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Almost Daily Formative Writing (Writing Prompts)
Rubrics are in the Gradebook app. (Locate a writing activity in the gradebook and click 
on the words “Hand In” for any student. In the upper-right corner,  click on “Assess 
Skill.”  A digital rubric opens. Click on “i” to see rubric details.)

Teacher-Facing Student-Facing

Use of Evidence
Definition: Selecting and describing 
quoted or paraphrased details from a text 
to develop and support an idea.

4   EXCEEDS EXPECTATIONS  
Student writes a minimum of 130 words AND student describes what he 
or she notices in almost all of the pieces of textual evidence that he or 
she includes.

3   PROFICIENT   
Student writes a minimum of 95 words AND student describes what he 
or she notices in most of the pieces of textual evidence that he or she 
includes.

2   DEVELOPING PROFICIENCY   
Student writes a minimum of 50 words AND student describes what he 
or she notices in some of the pieces of textual evidence that he or she 
includes.

1   NO PROGRESS TOWARD PROFICIENCY  
Student writes a minimum of 25 words AND student describes what he 
or she notices in almost none of the pieces of textual evidence that he or 
she includes.

Conventions
Definition: Conventions are the 
grammar and sentence mechanics skills 
that enable a writer to control the clarity 
and emphasis of a sentence. 

Note: Writing in complete sentences 
is one of the most useful tools when 
working to master conventions.

4   EXCEEDS EXPECTATIONS  
Almost all sentences are complete and punctuated correctly.

3   PROFICIENT   
Most sentences are complete and punctuated correctly. Errors might 
distract the reader, but do not impede the reader’s ability  
to understand the writing.

2   DEVELOPING PROFICIENCY   
Most sentences are complete. Errrors DO impede the reader’s ability to 
understand the writing.

1   NO PROGRESS TOWARD PROFICIENCY  
There are many fragments and/or run-ons that prevent the reader from 
understand the writing.

Focus
Definition: To select one specific 
moment or idea and to develop just this 
moment or idea in your writing. 

Writing Rubrics: Grade 7

4   EXCEEDS EXPECTATIONS  
Student writes a minimum of 130 words AND almost all sentences refer to 
the same precise moment or idea.

3   PROFICIENT   
Student writes a minimum of 95 words AND most sentences refer to the 
same precise moment or idea.

2   DEVELOPING PROFICIENCY   
Student writes a minimum of 50 words AND some sentences refer to the 
same precise moment or idea.

1   NO PROGRESS TOWARD PROFICIENCY  
Student writes a minimum of 25 words AND almost none of the 
sentences refer to the same precise moment or idea.

Focus
Definition: To select one specific 
moment or idea and to develop just 
this moment or idea in your writing.

Use of Evidence
De inition: Selecting and describing 
quoted or paraphrased details from a 
text to develop and support an idea.

itin  i : e 

4      
You write a minimum of 130 words, and all your sentences work 
together to develop the same moment or idea.

3    D   
You write a minimum of 95 words, and most of your sentences work 
together to develop the same moment or idea. 

2       
You write a minimum of 50 words and some of your sentences 
focus on the same moment or idea, but it is hard to understand how 
some sentences are connected. 

1   D   
You write a minimum of 25 words and very few of your sentences 
are focused on one moment or idea. 

4       
You write a minimum of 130 words, and you use evidence and 
describe what you notice in all your evidence to show how it 
supports your idea.

3    D    
You write a minimum of 95 words, and you use evidence and 
describe what you notice in most of your evidence to show how it 
supports your idea.

2      
You write a minimum of 50 words, and you use some evidence and 
describe what you notice in some of your evidence but it is often 
unclear how the evidence supports your idea.

1   D   
You write a minimum of 25 words and you use little evidence and do 
not describe what you notice in the pieces of evidence you include.

ote: In your Amplify classes, you will be practicing writing in class for 10–15 minutes a couple times a week.   
Your teacher will score this writing from time to time to check in on how well you are doing and where you may 
need some help. 

Conventions
De inition: Conventions are the 
grammar and sentence mechanics 
skills that enable a writer to control the 
clarity and emphasis of a sentence.

4       
All of your sentences are complete and punctuated correctly.

3    D    
Most of your sentences are complete and punctuated correctly. A 
few errors may distract the reader, but do not make it challenging to 
understand your writing.

2      
Most of your sentences are complete. Errors DO make it challenging 
to understand your writing.

1   D   
Your sentences have many fragments and/or run-ons that prevent 
the reader from understanding your writing.
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Write an Essay Rubrics
• Located in the Lesson Brief for Lesson 1 of each Write an Essay sub-unit.
• Different rubric for different essays (sub-units).
• Teacher must score student work. 

1

Grade 7 Essay Rubric
At the end of most Amplify units, students take a few days to dig in and write a longer, more developed 
essay. These essays cover a range of topics and are written in response to a variety of different types 
of source texts. In each unit during the school year, and in each year of middle school, students focus 
on developing new skills. The sequence of units encourages students to master foundational skills and 
then shift their focus to learning something new. Amplify teachers assess this progression by scoring 
each essay for a different subset of skills.

Rubrics
Focus

1 Needs 
Improvement 2 Developing

Proficiency 3 Proficient 4 Exceeds
Expectations

Almost none of the 
sentences develop one 
overall idea.

Some sentences 
develop one overall 
idea.

Most sentences 
develop one overall 
idea.

All sentences develop 
one overall idea.

Use of Evidence: Describing

1 Needs 
Improvement 2 Developing

Proficiency 3 Proficient 4 Exceeds
Expectations

The student does not 
describe what  
s/he notices in textual 
evidence.

The student describes 
what s/he notices in 
some pieces of textual 
evidence.

The student describes 
what s/he notices in 
most pieces of textual 
evidence.

The student describes 
what s/he notices in 
all pieces of textual 
evidence.

Use of Evidence: Explaining

1 Needs 
Improvement 2 Developing

Proficiency 3 Proficient 4 Exceeds
Expectations

The student does not 
explain the connection 
between the evidence 
and the overall idea.

The student explains 
the connection between 
some of the evidence 
and the overall idea.

The student explains 
the connection between 
most of the evidence 
and the overall idea.

The student explains 
the connection between 
all of the evidence and 
the overall idea.

Logical Structure: Paragraphs

1 Needs 
Improvement 2 Developing

Proficiency 3 Proficient 4 Exceeds
Expectations

Almost none of the 
paragraphs focus on  

 cle l  efine  topic 
or idea.

Some paragraphs focus 
on  cle l  efine  
topic or idea.

All paragraphs focus  
on  cle l  efine  
topic or idea.

All paragraphs focus on 
 cle l  efine  topic 

or idea AND build on 
or refer to the ideas in 
other paragraphs.

2

Logical Structure: Introduction

1 Needs 
Improvement 2 Developing

Proficiency 3 Proficient 4 Exceeds
Expectations

The introduction does 
not include an engaging 
lead that is connected 
to the overall idea.  

The student has 
not written a claim 
statement that 
articulates one overall 
idea.

The introduction 
includes a lead that is 
somewhat connected 
to the overall idea. 

The student has written 
a claim statement that 
somewhat articulates 
one overall idea.

The introduction 
includes a lead that 
is connected to the 
overall idea. 

The student has written  
a claim statement  
that articulates one 
overall idea.

The introduction 
includes an engaging 
lead that is closely 
connected to the 
overall idea. 

The student has written 
a claim statement that 
skillfully articulates one 
overall idea.

Logical Structure: Conclusion

1 Needs 
Improvement 2 Developing

Proficiency 3 Proficient 4 Exceeds
Expectations

The conclusion does 
not follow from the 
overall idea. 

The conclusion does not 
include a fin l thought.

The conclusion 
somewhat follows from 
the overall idea and 
incl es  fin l t o t

The conclusion follows 
from the overall idea 
and includes a  
fin l t o t

The conclusion clearly 
follows from the overall 
i e  n  incl es  fin l 
thought.

Conventions: Sentence Completion and Punctuation

1 Needs 
Improvement 2 Developing

Proficiency 3 Proficient 4 Exceeds
Expectations

There are many 
fragments and/or 
run-ons that prevent 
the reader from 
understanding the 
writing.

Most sentences are 
complete. Errors DO 
impede the reader’s 
ability to understand 
the writing.

Most sentences are  
complete and 
punctuated correctly. 
Errors might distract 
the reader but do not 
impede the reader’s 
ability to understand 
the writing.

Almost all sentences 
are complete and 
punctuated correctly.

Conventions: Punctuation and Citation of Direct Quotes

1 Needs 
Improvement 2 Developing

Proficiency 3 Proficient 4 Exceeds
Expectations

Quotes are not 
punctuated and 
cited according to 
the Guidelines for 
Punctuating and Citing 
a Direct Quote.

Some quotes are 
punctuated and 
cited according to 
the Guidelines for 
Punctuating and Citing 
a Direct Quote.

Most quotes are 
punctuated and 
cited according to 
the Guidelines for 
Punctuating and Citing 
a Direct Quote.

All quotes are 
punctuated and 
cited according to 
the Guidelines for 
Punctuating and Citing 
a Direct Quote.
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End of Unit Reading Assessment Rubrics
• Located within the rational documents on the lesson Brief page of Lesson 1.
• Selected response is auto-scored and shows up in reporting.
• Constructed response needs to be scored by the teacher using our rationale 

document. 
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Table 4
Passages: A Raisin in the Sun, Act II, Scene One, paragraphs 159–209

Constructed Response 1: In the excerpt from Act II, Scene One, Ruth, Walter, and Mama 
debate the purchase of the house. Each character wants something different in this scene 
and experiences different obstacles to achieving what they want. Choose one character, 
identify one thing that character wants in this scene, and explain the action the character 
takes to try to obtain this goal. Use evidence from the text to support your answer.

Scoring Guide

This prompt asks students to choose a character and use evidence from the text to:

• Identify what that character wants in the scene 
• Explain the action the character takes to try to obtain this goal

A strong response will likely discuss text details about 2–4 of the following for the chosen character:

Walter:

 – Walter’s desire to know where Mama is and what she has been doing: “Mama, where have you 
been all day?” (162); “What kind of business?” (169)

 – Walter’s actions: Walter questions Mama repeatedly, becoming more angry and insistent and 
showing it through both words and actions: “(Rising and bending over the table) Where were 
you, Mama? (Bringing his fists down and shouting) Mama, you didn’t go do something with that 
insurance money, something crazy?” (171)

Ruth:

 – Ruth’s desire to move away from the apartment into their own home: “RUTH  (Raising both arms 
classically) PRAISE GOD!” (191)  

 – Ruth’s actions: Ruth tries to persuade Walter to share her happiness: “(Looks at WALTER a 
moment, who says nothing. She crosses rapidly to her husband) Please, honey—let me be glad … 
you be glad too. (She has laid her hands on his shoulders, but he shakes himself free of her roughly, 
without turning to face her) Oh Walter … a home … a home” (191); “Walter honey, be glad—” (197)

Mama:

 – Mama’s desire to tell Travis the news about the house: “Well—at least let me tell him 
something.” (180)

 – Mama’s actions: Mama holds out her arms to Travis, tells him the news, and continues despite 
Walter’s “explosion.” (180–186)

 – Mama’s desire to justify her decision to purchase the house to Walter: She keeps looking at 
him while she’s talking to Ruth: “She cannot help speaking directly to him”; her tone has an 

“imploring quality” (196).
 – Mama’s actions: Mama describes the house and tells what various parts could be used for: 
“It’s—it’s a nice house too” (196). She points out that it will belong to them and tells Walter what a 
difference it could make “when he can walk on floors that belong to him” (198).

(continued)
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Scoring Guide

4 Point Response:

• The response demonstrates a thorough and insightful understanding of the text.
• The response cites substantial textual evidence to support the analysis of the text.

3 Point Response:

• The response demonstrates an adequate understanding of the text.
• The response cites adequate textual evidence to support the analysis of the text.

2 Point Response:

• The response demonstrates a partial understanding of the text.
• The response cites or refers to insufficient textual evidence to support the analysis of the text.

1 Point Response:

• The response demonstrates a minimal understanding of the text.
• The response cites or refers to insufficient textual evidence to support the analysis of the text.
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Implementation Planning Tool 
We know that adopting a new curriculum is a big undertaking, as teachers and school administrators need time 

to integrate new materials and instructional practices into their school’s unique context. Implementations are 

most effective when you, as school leaders, have a plan for investing your team in this change. To help with this 

investment, we’ve provided a list of key questions for you to reflect upon as you prepare to support your 

teachers with implementing Amplify ELA.  

Please read each statement about best practices in Amplify ELA and reflect on your school’s specific context, 

needs, and goals as you answer the following questions. 

PACING:   
Amplify ELA lessons include 45-60 minutes of instruction. Most lessons are designed to be taught in a 

day. However, it is expected that some lessons will take two days based on student need. 

What is the length of your 
ELA block?  

 

What are your 
expectations for daily 

routines? 
--- 

What. if any, additional 
routines are teachers 

expected to integrate into 
the ELA block? 

 

Will your teacher’s ELA 
block accommodate 45-60 

minutes of Amplify ELA 
instruction? 

--- 
If needed, will teachers 
have the flexibility to 

adapt other routines in 
order to have 45-60 

minutes to implement the 
Amplify ELA curriculum? 

 

What is some messaging 
you can use with your staff 

to relay your thoughts 
from above?  

--- 
What are your talking 

points? 
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Implementing with Integrity: Curriculum Usage:   
Amplify ELA has 7 units per grade and is ideally taught in sequence and in its entirety. This is because 

our texts and instruction are standards-based and build in rigor. While it is possible to teach Units out of 
order or to skip some content, this should only be done after reviewing the content to ensure changes 

are strategic. 

Do you expect your 
teachers to teach Amplify 

ELA on a daily basis? 

 

If not, how often are they 
expected to teach it?  

 

What, if any, expectations 
do you have for how they 

use other instructional 
resources? 

--- 
Will teachers be expected 

to or have the option to use 
other instructional 

resources?  
 

If yes, what are your 
expectations about usage 
of other materials and how 
much time teachers alot to 

them? 

 

What is some messaging 
you can use with your staff 
to relay your thoughts from 

above? 
--- 

What are your talking 
points?  
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Assessment Usage:   
Amplify ELA embeds its assessments into the program, so teachers can collect data as they teach. We 

provide formative writing assessments every 2-4 lessons, daily reading comprehension checks, summative 
essays, and a Reading Assessment at the end of each Unit. All of these items, except for the essays, 

generate reports for your teachers, which they can use to monitor growth and align needed supports. 

What are your 
expectations for Amplify 
ELA assessment usage 

and grading?  
--- 

(Solos, AWE, vocab) 

 

Outside of Amplify ELA’s 
assessments, what 

formative or summative 
assessments do you 
expect teachers to 

administer? At what 
frequency? 

 

What is some messaging 
you can use with your 

staff to relay your 
thoughts from above?  

--- 
What are your talking 

points? 
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