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Alignment to the Core Knowledge Sequence and the Common Core State Standards 

The following chart indicates which lessons in the Europe in the Middle Ages unit address content from the Core Knowledge Sequence 
(core content objectives) and Common Core State Standards (CCSS).

Unit 2: Europe in the Middle Ages
Lesson

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15

Core Content Objectives
Identify the Middle Ages as the approximately 1000-year time period 
in Europe between ancient and modern times. 4

Explain that invasions by Germanic tribes contributed to the decline 
of the Roman Empire. 4

Describe the Middle Ages as a time that had both negative aspects, 
such as conflict and hardship, and positive aspects, such as creation 
and innovation.

4

Explain that in the Middle Ages serfs worked and fought for lords 
who, in return, provided protection as the use of land. 4 4

Describe some of the differences between the life of a lord and the 
life of a serf in the MIddle Ages. 4 4

Explain that feudalism refers to a way of life based on land ownership 
and land use that existed during the Middle Ages. 4

Explain the link between violence in the Middle Ages and the need 
for soldiers, including some called knights. 4

Describe the concept of chivalry and explain its importance  
to knights. 4

Describe the general layout of a castle and identify it as a place built 
more for protection than for comfort. 4

Explain that towns developed during the Middle Ages as a result of 
increasing trade among people. 4

Describe some of the positive and negative aspects of life in a town 
in the Middle Ages. 4

Explain that a middle class, which included merchants and 
craftsmen, emerged during the Middle Ages. 4

Explain that with the growth of towns during the Middle Ages, the 
importance of feudalism began to decline. 4

Explain the importance of the Church in the everyday lives of 
Europeans in the Middle Ages. 4 4

Describe the power and wealth of the Church during the Middle 
Ages and its influence over kings and political decisions. 4

Describe the architectural features of medieval cathedrals. 4

Describe the role of monks in the Middle Ages. 4

Explain the process one went through to become a monk in the 
MIddle Ages. 4

Identify William the Conqueror as the victor in the Battle of Hastings 
in 1066. 4 4

Explain that the Battle of Hastings helped bring about a change in 
the English language. 4 4

Identify the Bayeux Tapestry as a tapestry that tells, in text and 
picture form, the events of the Battle of Hastings. 4

Identify King Henry II as an important English king who ruled during 
the Middle Ages. 4 4

Explain that King Henry II made major reforms in the judicial system. 4 4



Core Knowledge Language Arts | Grade 4  Alignment Chart | Unit 2: Europe in the Middle Ages
© 2014 Core Knowledge Foundation

DRAFT vii

Unit 2: Europe in the Middle Ages
Lesson

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Describe the causes and consequences of the murder of Thomas 
Becket in Canterbury Cathedral. 4 4

Describe the relationship between King John and the nobles  
during his reign. 4

Explain the significance of the Magna Carta. 4

Explain the importance of the Hundred Years’  War. 4

Describe the unique contributions Joan of Arc made to the Hundred 
Years’  War. 4

Explain the cause and consequences of the plague in Europe in the 
Middle Ages. 4

Identify the Middle Ages as a time of transformation. 4

CCSS Reading Standards for Literature
Key Ideas and Details
STD RL.4.1 Refer to details and examples in a text when 

explaining what the text says explicitly and when 
drawing inferences from the text.

STD RL.4.2 Determine a theme of a story, drama, or poem from 
details in the text; summarize the text.

STD RL.4.3 Describe in depth a character, setting, or event in 
a story or drama, drawing on specific details in the 
text (e.g., a character’s thoughts, words, or actions).

Craft and Structure
STD RL.4.4 Determine the meaning of words and phrases as 

they are used in a text, including those that allude 
to significant characters found in mythology (e.g., 
Herculean).

STD RL.4.5 Explain major differences between poems, drama, 
and prose, and refer to the structural elements 
of poems (e.g., verse, rhythm, meter) and drama 
(e.g., casts of characters, settings, descriptions, 
dialogue, stage directions) when writing or 
speaking about a text.

STD RL.4.6 Compare and contrast the point of view  
from which different stories are narrated, 
including the difference between first- and  
third-person narrations.

Integration of Knowledge and Ideas
STD RL.4.7 Make connections between the text of a story or 

drama and a visual or oral presentation of the text, 
identifying where each version reflects specific 
descriptions and directions in the text.

STD RL.4.9 Compare and contrast the treatment of similar 
themes and topics (e.g., opposition of good and 
evil) and patterns of events (e.g., the quest) in 
stories, myths, and traditional literature from 
different cultures.

Range of Reading and Level of Text Complexity
STD RL.4.10 By the end of the year, read and comprehend 

literature, including stories, dramas, and poetry, in the 
grades 4–5 text complexity band proficiently, with 
scaffolding as needed at the high end of the range.
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Unit 2: Europe in the Middle Ages
Lesson

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15

CCSS Reading Standards for Informational Text
Key Ideas and Details
STD RI.4.1 Refer to details and examples in a text when 

explaining what the text says explicitly and when 
drawing inferences from the text.

4 4 4 4 4 4 4 4 4 4 4 4 4 4 4

STD RI.4.2 Determine the main idea of a text and explain how 
it is supported by key details; summarize the text. 4 4 4

STD RI.4.3 Explain events, procedures, ideas, or concepts in a 
historical, scientific, or technical text, including what 
happened and why, based on specific information 
in the text.

4 4 4 4 4 4 4 4 4 4 4 4

Craft and Structure
STD RI.4.4 Determine the meaning of general academic and 

domain-specific words or phrases in a text relevant 
to a grade 4 topic or subject area.

4 4 4 4 4 4 4 4 4 4 4 4 4 4 4

STD RI.4.5 Describe the overall structure (e.g., chronology, 
comparison, cause/effect, problem/solution) of 
events, ideas, concepts, or information in a text or 
part of a text.

4 4 4 4 4 4

STD RI.4.6 Compare and contrast a firsthand and secondhand 
account of the same event or topic; describe the 
differences in focus and the information provided.

Integration of Knowledge and Ideas
STD RI.4.7 Interpret information presented visually, orally, or 

quantitatively (e.g., in charts, graphs, diagrams, time 
lines, animations, or interactive elements on Web 
pages) and explain how the information contributes 
to an understanding of the text in which it appears.

4 4 4 4 4 4 4 4 4

STD RI.4.8 Explain how an author uses reasons and evidence to 
support particular points in a text. 4 4 4 4 4 4 4

STD RI.4.9 Integrate information from two texts on the same 
topic in order to write or speak about the subject 
knowledgeably.

4 4

Range of Reading and Level of Text Complexity
STD RI.4.10 By the end of year, read and comprehend 

informational texts, including history/social studies, 
science, and technical texts, in the grades 4–5 text 
complexity band proficiently, with scaffolding as 
needed at the high end of the range.

4 4 4 4 4 4 4 4 4 4 4 4 4 4 4

Reading Standards for Foundational Skills
Phonics and Word Recognition
STD RF.4.3 Know and apply grade-level phonics and word 

analysis skills in decoding words. 4 4 4 4 4 4 4 4 4

STD RF.4.3a Use combined knowledge of all letter-sound 
correspondences, syllabication patterns, and 
morphology (e.g., roots and affixes) to read 
accurately unfamiliar multisyllabic words in context 
and out of context.

4 4 4 4 4 4 4 4 4 4
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Unit 2: Europe in the Middle Ages
Lesson

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
Fluency
STD RF.4.4 Read with sufficient accuracy and fluency to 

support comprehension. 4 4 4 4 4 4 4 4 4 4

STD RF.4.4a Read grade-level text with purpose and 
understanding. 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4

STD RF.4.4b Read grade-level prose and poetry orally with 
accuracy, appropriate rate, and expression on 
successive readings.

STD RF.4.4c Use context to confirm or self-correct word 
recognition and understanding, rereading 
as necessary.

4 4 4 4 4 4 4

Writing Standards
Text Types and Purposes: Opinion
STD W.4.1 Write opinion pieces on topics or texts, supporting a 

point of view with reasons and information. 4 4 4 4

STD W.4.1a Introduce a topic or text clearly, state an  
opinion, and create an organizational structure  
in which related ideas are grouped to support  
the writer’s purpose.

4 4 4

STD W.4.1b Provide reasons that are supported by facts  
and details. 4 4 4 4 4

STD W.4.1c Link opinion and reasons using words and phrases 
(e.g., for instance, in order to, in addition). 4 4 4 4

STD W.4.1d Provide a concluding statement or section related 
to the opinion presented. 4 4

Text Types and Purposes: Informative/Explanatory
STD W.4.2 Write informative/explanatory texts to examine a 

topic and convey ideas and information clearly. 4 4 4

STD W.4.2a Introduce a topic clearly and group related 
information in paragraphs and sections; include 
formatting (e.g., headings), illustrations, and 
multimedia when useful to aiding comprehension.

4 4 4

STD W.4.2b Develop the topic with facts, definitions, concrete 
details, quotations, or other information and 
examples related to the topic.

4 4 4 4

STD W.4.2c Link ideas within categories of information  
using words and phrases (e.g., another, for  
example, also, because).

4 4

STD W.4.2d Use precise language and domain-specific 
vocabulary to inform about or explain the topic. 4 4 4 4

STD W.4.2e Provide a concluding statement or section related 
to the information or explanation presented. 4

Text Types and Purposes: Narrative
STD W.4.3 Write narratives to develop real or imagined 

experiences or events using effective technique, 
descriptive details, and clear event sequences.

STD W.4.3a Orient the reader by establishing a situation and 
introducing a narrator and/or characters; organize 
an event sequence that unfolds naturally.

STD W.4.3b Use dialogue and description to develop 
experiences and events or show the responses of 
characters to situations.
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Unit 2: Europe in the Middle Ages
Lesson

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
STD W.4.3c Use a variety of transitional words and phrases to 

manage the sequence of events. 4

STD W.4.3d Use concrete words and phrases and sensory details 
to convey experiences and events precisely.

STD W.4.3e Provide a conclusion that follows from the narrated 
experiences or events.

Production and Distribution of Writing
STD W.4.4 Produce clear and coherent writing in which the 

development and organization are appropriate 
to task, purpose, and audience. (Grade-specific 
expectations for writing types are defined in 
standards 1–3 above.)

4 4 4 4 4 4 4

STD W.4.5 With guidance and support from peers and 
adults, develop and strengthen writing as needed 
by planning, revising, and editing. (Editing for 
conventions should demonstrate command of 
Language standards 1-3 up to and including 
grade 4.)

4

STD W.4.6 With some guidance and support from adults, use 
technology, including the Internet, to produce and 
publish writing as well as to interact and collaborate 
with others; demonstrate sufficient command of 
keyboarding skills to type a minimum of one page 
in a single sitting.

Research to Build and Present Knowledge
STD W.4.7 Conduct short research projects that build 

knowledge through investigation of different 
aspects of a topic.

4 4 4

STD W.4.8 Recall relevant information from experiences or 
gather relevant information from print and digital 
sources; take notes and categorize information, and 
provide a list of sources.

4 4

STD W.4.9 Draw evidence from literary or informational texts 
to support analysis, reflection, and research. 4 4 4 4 4 4 4

STD W.4.9a Apply grade 4 Reading standards to literature  
(e.g., “Describe in depth a character, setting, or  
event in a story or drama, drawing on specific 
details in the text [e.g., a character’s thoughts, 
words, or actions].”).

4 4

STD W.4.9b Apply grade 4 Reading standards to informational 
texts (e.g., “Explain how an author uses reasons 
and evidence to support particular points in a text, 
identifying which reasons and evidence support 
which point[s]”).

4 4 4 4 4 4 4 4

STD W.4.10 Write routinely over extended time frames (time for 
research, reflection, and revision) and shorter time 
frames (a single sitting or a day or two) for a range 
of discipline-specific tasks, purposes, and audiences.

4 4 4 4 4 4 4 4 4
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Unit 2: Europe in the Middle Ages
Lesson

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15

CCSS Speaking and Listening Standards
Comprehension and Collaboration
STD SL.4.1 Engage effectively in a range of collaborative 

discussions (one-on-one, in groups, and teacher-
led) with diverse partners on grade 4 topics and 
texts, building on others’ ideas and expressing their 
own clearly.

4 4 4 4 4 4 4 4 4 4 4 4 4 4 4

STD SL.4.1a Come to discussions prepared, having read or 
studied required material; explicitly draw on that 
preparation and other information known about 
the topic to explore ideas under discussion.

4

STD SL.4.1b Follow agreed-upon rules for discussions and carry 
out assigned roles. 4 4 4 4 4

STD SL.4.1c Pose and respond to specific questions to clarify or 
follow up on information, and make comments that 
contribute to the discussion and link to the remarks 
of others.

4

STD SL.4.1d Review the key ideas expressed and explain  
their own ideas and understanding in light of  
the discussion.

4 4 4

STD SL.4.2 Paraphrase portions of a text read aloud or 
information presented in diverse media and 
formats, including visually, quantitatively, and orally.

4 4 4 4 4 4 4 4

STD SL.4.3 Identify the reasons and evidence a speaker 
provides to support particular points. 4 4 4 4 4

Presentation of Knowledge and Ideas
STD SL.4.4 Report on a topic or text, tell a story, or recount 

an experience in an organized manner, using 
appropriate facts and relevant, descriptive details to 
support main ideas or themes; speak clearly at an 
understandable pace.

STD SL.4.5 Add audio recordings and visual displays to 
presentations when appropriate to enhance the 
development of main ideas or themes.

STD SL.4.6 Differentiate between contexts that call for formal 
English (e.g., presenting ideas) and situations where 
informal discourse is appropriate (e.g., small-group 
discussion); use formal English when appropriate to 
task and situation. (See grade 4 Language standards 
1 for specific expectations.)

Language Standards
Conventions of Standard English
STD L.4.1 Demonstrate command of the conventions of 

standard English grammar and usage when writing 
or speaking.

4 4 4 4 4 4 4

STD L.4.1a Use relative pronouns (who, whose, whom, which, 
that) and relative adverbs (where, when, why).

STD L.4.1b Form and use the progressive (e.g., I was walking; I 
am walking; I will be walking) verb tenses.
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Unit 2: Europe in the Middle Ages
Lesson

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
STD L.4.1c Use modal auxiliaries (e.g., can, may, must) to convey 

various conditions.

STD L.4.1d Order adjectives within sentences according to 
conventional patterns (e.g., a small red bag rather 
than a red small bag).

STD L.4.1e Form and use prepositional phrases.

STD L.4.1f Produce complete sentences, recognizing and 
correcting inappropriate fragments and run-ons. 4

STD L.4.1g Correctly use frequently confused words (e.g., to, 
too, two; there, their).

STD L.4.2 Demonstrate command of the conventions of 
standard English capitalization, punctuation, and 
spelling when writing.

4 4 4 4 4 4

STD L.4.2a Use correct capitalization. 4 4

STD L.4.2b Use commas and quotation marks to mark direct 
speech and quotations from a text. 4 4 4

STD L.4.2c Use a comma before a coordinating conjunction in 
a compound sentence. 4

STD L.4.2d Spell grade-appropriate words correctly, consulting 
references as needed. 4 4 4 4 4

Knowledge of Language
STD L.4.3 Use knowledge of language and its conventions 

when writing, speaking, reading, or listening. 4

STD L.4.3a Choose words and phrases to convey  
ideas precisely. 4 4

STD L.4.3b Choose punctuation for effect.

STD L.4.3c Differentiate between contexts that call for  
formal English (e.g., presenting ideas) and  
situations where informal discourse is  
appropriate (e.g., small-group discussion).

Vocabulary Acquisition and Use
STD L.4.4 Determine or clarify the meaning of unknown and 

multiple-meaning words and phrases based on 
grade 4 reading and content, choosing flexibly from 
a range of strategies.

4 4 4 4 4 4 4 4 4

STD L.4.4a Use context (e.g., definitions, examples, or 
restatements in text) as a clue to the meaning of a 
word or phrase.

4 4 4 4 4 4 4 4 4

STD L.4.4b Use common, grade-appropriate Greek and Latin 
affixes and roots as clues to the meaning of a word 
(e.g., telegraph, photograph, autograph).

4 4 4

STD L.4.4c Consult reference materials (e.g., dictionaries, 
glossaries, thesauruses), both print and digital, to 
find the pronunciation and determine or clarify the 
precise meaning of key words and phrases.

4

STD L.4.5 Demonstrate understanding of figurative language, 
word relationships, and nuances in word meanings. 4 4 4

STD L.4.5a Explain the meaning of simple similes and 
metaphors (e.g., as pretty as a picture) in context. 4 4

STD L.4.5b Recognize and explain the meaning of common 
idioms, adages, and proverbs. 4
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Unit 2: Europe in the Middle Ages
Lesson

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15
STD L.4.5c Demonstrate understanding of words by relating 

them to their opposites (antonyms) and to words 
with similar but not identical meanings (synonyms).

4 4 4 4 4 4 4

STD L.4.6 Acquire and use accurately grade-appropriate 
general academic and domain-specific words and 
phrases, including those that signal precise actions, 
emotions, or states of being (e.g., quizzed, whined, 
stammered) and that are basic to a particular topic 
(e.g., wildlife, conservation, and endangered when 
discussing animal preservation).

4 4 4 4 4 4 4 4 4 4 4 4 4 4 4

CKLA Objectives for Early American Civilization
Explain the function and relationship between nouns and adjectives 
and use appropriately in particular sentences 4 4 4 4

Explain the function of the verbs and adverbs and use appropriately 
in particular sentences 4 4 4

Identify subjects and predicates in sentences 4 4 4

Identify and produce simple and complex sentences 4 4
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Introduction
Unit 2: Europe in The Middle Ages

This introduction includes the necessary background information to teach Unit 
2, Europe in The Middle Ages. This unit contains 15 daily lessons, each of which 
addresses various aspects of a comprehensive language arts curriculum aligned to 
the Common Core State Standards for English Language Arts & Literacy; reading, 
writing, spelling, grammar, and morphology. Each entire lesson will require a total of 90 
minutes. Lesson 15 is devoted to a unit assessment. We recommend that you spend 
no more than 15 days total on this unit.

Why the Middle Ages are Important

The Big Idea of this unit is that the period known as the Middle Ages was an important 
time in the history of Europe; the influence of many developments during that time are 
still present in western society today. More specifically, this unit orients students to 
historical events and developments following the fall of the Roman Empire, such as 
the rise in power of the Christian Church, the development of the feudal system, the 
Norman Conquest, the growth of towns and the subsequent weakening of feudal ties, 
the creation of modern legal concepts, and the Black Death. The content students 
learn in this unit will serve as the basis for studying the Crusades and Islam in the 
next unit. The content also serves as a basis for units in the later grades about the 
Renaissance and the Reformation.

Core Content Objectives Addressed in Core Knowledge Language Arts 
During Kindergarten Through Grade 3

Early World Civilizations (Grade 1)

•	 Identify Judaism, Christianity, and Islam as monotheistic world religions

•	 Define monotheism as the belief in one God

•	 Explain that Christianity developed after Judaism

•	 Explain that followers of Christianity are called Christians

•	 Recognize the cross as a symbol of Christianity

•	 Identify the Bible as the Christian holy book

•	 Identify that a Christian house of worship is called a church

•	 Identify that Christians believe Jesus to be the Messiah and the son of God

•	 Identify important Christian holidays, such as Easter and Christmas

•	 Explain that Islam originated in Arabia
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•	 Explain that followers of Islam are called Muslims

•	 Identify the crescent and star as symbols of Islam

•	 Identify the Qur’an as the holy book of Islam, containing laws for daily living and 
many stories that appear in Jewish and Christian holy books

•	 Identify that a Muslim place of worship is called a mosque

•	 Identify that Muslims believe that Moses and Jesus were prophets but believe that 
Muhammad was the last and greatest of the prophets

•	 Identify important Muslim holidays, such as Ramadan and Eid-ul-fitr

The Ancient Greek Civilization (Grade 2)

•	 Identify the area of ancient Greece on a map

•	 Locate Crete, the Black Sea, the Aegean Sea, and the Mediterranean Sea on a map

•	 Define the term civilization

•	 Define the term city-state

•	 Define the term democracy

•	 Identify Athens as the birthplace of democracy

The Ancient Roman Civilization (Grade 3)

•	 Explain why ancient Rome was considered a civilization

•	 Identify and locate on a map the following areas: Atlantic Ocean, Mediterranean 
Sea, Black Sea, Aegean Sea, Europe, the Alps, Italy, Rome, Sicily, Pompeii, Mount 
Vesuvius, Tiber River, Greece, France (Gaul), Spain, England, Germany, North 
Africa, Tunisia (Carthage), Egypt, Asia Minor, Turkey, and Istanbul (Constantinople)

•	 Locate the Bosporus strait and the Strait of Gibraltar, and explain the purpose of 
these waterways

•	 Locate Rome on a map and identify it as the capital of present-day Italy and the 
approximate area where the ancient Roman civilization began

•	 Identify the country of Italy as a peninsula

•	 Define the terms BC/BCE and AD/CE

•	 Explain the importance of the Tiber River to the ancient Romans

•	 Describe the evolution of government in ancient Rome: monarchy to republic  
to empire

•	 Describe the Senate as part of the government of the Roman Republic

•	 Describe the importance of forums in Roman society and government

•	 Identify a few factors that led to the decline of the Roman Empire
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•	 Describe the development of Christianity during the Roman Empire, including the 
persecution of Christians

•	 Explain why the Roman Empire split into two parts: the Western and the  
Eastern empires

•	 Describe the rise of the Byzantine Empire

•	 Identify Constantine the Great as the first Roman emperor to make laws to end  
the persecution of Christians, and describe his other contributions

•	 Identify Justinian as a Byzantine emperor, and describe his contributions

•	 Identify Latin as the language of ancient Rome and the origin of the Romance 
languages

The Viking Age (Grade 3)

•	 Identify and locate Scandinavia (Norway, Sweden, Denmark) as the area from 
which the Vikings originated

•	 Describe the geography of Scandinavia, Iceland, Greenland, and Newfoundland

•	 Describe the Viking people’s proficiency and legacy as sailors, raiders, and traders

•	 Locate Greenland, Iceland, Newfoundland, Canada, the Atlantic Ocean, the Arctic 
Ocean, the Baltic Sea, the North Sea, and the Norwegian Sea

•	 Explain that only the warriors who went on raids to other lands were actually  
called Vikings

•	 Explain why the Vikings were also called Northmen or Norsemen

•	 Identify the Vikings as the earliest-known Europeans to travel to North America

•	 Locate the areas to which the Vikings traveled

•	 Explain how and why the Vikings traveled to other countries

•	 Recall that the Viking people relied on farming, fishing, and trade for their living

•	 Explain the importance of Erik the Red and Leif Eriksson

•	 Identify the three orders of the Viking people: thralls, karls, and jaris

•	 Explain that the Viking people built and used ships for different purposes 

•	 Recall that skilled blacksmiths lived during the Viking Age and name some items 
they made

•	 Recall that the Thing was an assembly where the Norse made decisions for  
their community
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Core Content Objectives for (Week One of) This Unit 

•	 Identify the time period in Europe between 450 CE and 1400 CE as the Middle Ages 

•	 Explain that the time period is called the Middle Ages because it falls in the 
middle of the fall of the Roman Empire and the beginning of the age of European 
exploration

•	 Explain that the early part of the Middle Ages is sometimes referred to as the  
Dark Ages

•	 Explain that the Roman Empire collapsed, in part, because of the invasion of 
nomadic groups such as the Visigoths and the Huns, as well as the Vandals, the 
Franks, the Angles, and the Saxons

•	 Identify Charlemagne (also known as Charles the Great) as the leader who 
temporarily reunited the western Roman Empire

•	 Explain that during Charlemagne’s reign, there was an increased interest in 
furthering education and the arts

•	 Describe the Middle Ages as characterized by both positive and negative events

•	 Explain that feudalism was the political and military system based on the idea of 
mutual self-defense

•	 Identify the parties involved in the feudal system: lords, vassals, knights,  
and serfs

•	 Explain that the concept of knighthood developed slowly around the 1000s

•	 Describe the roles knights played in feudal Europe during the Middle Ages

•	 Describe the process one went through to become a knight

•	 Describe the Code of Chivalry and explain its importance to knights

•	 Describe the general layout of a castle and identify it as a place built more for 
protection than for comfort

Overview

Here is an overview of the schedule for the week. The color code used in the overview 
is also used throughout the Teacher Guide. Reading lessons are listed in purple; 
grammar, morphology, and spelling lessons are listed in red; and writing lessons are 
listed in green.
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Week One
Day 1 (Lesson 1) Day 2 (Lesson 2) Day 3 (Lesson 3) Day 4 (Lesson 4) Day 5 (Lesson 5)

Unit Preview 45 min. Reading 45 min.

Whole Group/Silent, 
Chapter 2: “To the 
Manor Born”  

Word Work: Rival 

Reading 45 min.

 Close Reading, Chapter 
2: “To the Manor Born” 

Word Work: Loyal 

Reading 45 min.

Small Group, Chapter 
3: “Gloomy Castles and 
Jousting Knights” 

Word Work: Influential 

Reading 45 min.

Partner Reading, 
Chapter 4:  
“Merchants, Markets, 
and Mud: Towns in the 
Middle Ages” 

Word Work: Fueled

Reading 45 min.

Read-Aloud, 
Chapter 1: “Welcome to 
the Middle Ages”

Word Work: Transform

Grammar 15 min.

Introduce Nouns and 
Adjectives 

Writing 45 min.

Whole Group

Drafting a Descriptive 
Paragraph 

Grammar 15 min.

Practice Nouns and 
Adjectives

Writing 45 min.

Drafting a Descriptive 
Paragraph  

Morphology 15 min.

Introduce Prefixes un– 
and non– 

Morphology 15 min.

Practice Prefixes un– 
and non–

Writing 15 min.

Taking Notes Using a 
Graphic Organizer

Writing 15 min.

Taking Notes Using a 
Graphic Organizer

Week Two
Day 6 (Lesson 6) Day 7 (Lesson 7) Day 8 (Lesson 8) Day 9 (Lesson 9) Day 10 (Lesson 10)

Reading 45 min. 

Read-Aloud,  
Chapter 4:  
“Merchants, Markets, 
and Mud: Towns in the 
Middle Ages” 

Word Work: Emerge 

Reading 45 min.

Whole Group,  
Chapter 5: “The Power 
of the Church”

Word Work: Devote

Reading 45 min.

Close Reading,  
Chapter 5: “The Power 
of the Church” 

Word Work: Destined

Reading 45 min.

Chapter 6: “1066:  
The Battle that 
Changed History” 

Word Work: 
Determination 

Spelling 15 min.

Spelling Assessment

Reading 45 min.

Chapter 6: “1066:  
The Battle that 
Changed History” 

Word Work: Pursue Grammar 15 min.

Introduce Verbs and 
Adverbs

Writing 45 min.

Introduce Opinion 
Writing 

Writing 45 min.

Taking Notes Using a 
Graphic Organizer 

Grammar 15 min.

Practice Verbs and 
Adverbs

Morphology 15 min.

Practice Prefix en– 

Morphology 15 min.

Practice Prefix en– 

Writing 45 min.

Stating an Opinion

Spelling 15 min.

Introduce Spelling 
Words

Spelling 15 min.
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Week Three
Day 11 (Lesson 11) Day 12 (Lesson 12) Day 13 (Lesson 13) Day 14 (Lesson 14) Day 15 (Lesson 15)

Reading 45 min.

Whole Group,  
Chapter 7: “The Path to 
Change: Henry II and 
Law and Order” 

Word Work: Restore 

Reading 45 min.

Close Reading,  
Chapter 7: “The Path to 
Change: Henry II and 
Law and Order” 

Word Work: Acquire 

Reading 45 min.

Small Group,  
Chapter 8: “The 
Wayward King: King 
John and Magna Carta” 

Word Work: Inevitable 

Reading 45 min.

Read-Aloud,  
Chapter 9:  
“The Last Years of the 
Middle Ages”

Word Work: Indeed 

Spelling 15 min.

Spelling Assessment

Writing 15 min

Share Opinion 
Paragraphs

Unit Assessment   
 60min.

Grammar 15 min.

Introduce Subject and 
Predicate 

Writing 45 min.

Supporting an Opinion

Writing 45 min.

Drafting an Opinion 
Paragraph

Grammar 15 min.

Practice Subject and 
Predicate

Morphology 15 min.

Introduce Root arch–

Morphology 15 min.

Practice Root arch–

Spelling 15 min.

Introduce Subject and 
Predicate

Grammar 15 min.

Introduce Subject and 
Predicate 

Unit Preview

The Unit Preview is intended to prepare students to study the Middle Ages by 
providing a broad overview of relevant background knowledge before students begin 
the Reader. Students who used CKLA in earlier grades will have had exposure to the 
relevant background information included as part of the Unit Preview (See section 
titled Core Content Objectives Addressed in Core Knowledge Language Arts During 
Kindergarten Through Grade 3); for those students, the Unit Preview will serve largely 
as a review of important related content. Students who did not use CKLA in earlier 
grades might not have prior knowledge of this related content; for those students, the 
Unit Preview provides foundational background knowledge for topics addressed in the 
current unit. The Unit Preview thus serves to level the playing field for students who 
have and who have not used CKLA in earlier grades. Considering the prior knowledge 
students will need to comprehend a given text is consistent with the Common Core 
State Standards’ three-part model concerning text complexity (specifically with regard 
to the qualitative dimension of knowledge demands). 

More specifically, during the Unit Preview, students will review information about 
the Roman Empire, from The Ancient Roman Civilization domain in Grade 3, with an 
emphasis on establishing the geographic and temporal focus of this unit. 

For example, students will use a map of Europe, the Mediterranean Sea, and North 
Africa to locate the geographical focus of this unit. In addition, students will label 
the countries of Spain, France, England, Germany, and Italy, and review how those 
countries relate to the Roman Empire. 

In the Unit Preview, students will also use a timeline to review the concepts of BCE 
and CE, as well as to situate several key events on the timeline. Students will learn 
that the Middle Ages occurred roughly between the time periods that some historians 
categorize as ancient history and modern history.
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Reading

The content for this unit focuses on Western Europe in the historical period called the 
Middle Ages. In this unit, students will read about the feudal system, including the 
importance of serfs and lords in that system; castles and knights; the emergence of 
towns and a middle class, and the impact that had on the feudal system; the power 
of the Christian Church; William the Conqueror and the Battle of Hastings; legal 
reform under King Henry II; King John and Magna Carta; and the lasting legacy of 
developments of the Middle Ages. 

The following is a description of each type of reading lesson that you will use  
for instruction. 

Whole Group: For a whole-group reading lesson, you will provide reading instruction 
to your entire class as a whole. In general, you will begin by introducing the chapter, 
reviewing what students have already learned (when appropriate), previewing chapter 
vocabulary, and establishing a purpose for reading. Then, you will guide all students 
through their reading of the text by focusing on small chunks of text at a time. You will 
briefly engage students in discussion and attend to images, captions, and other text 
features periodically during the lesson. You may choose to have students read silently 
or aloud. After reading the chapter, you will either engage all students in discussion of 
the chapter using the provided questions, which will allow you to immediately monitor 
students’ comprehension of the text, or you will preview an activity page related to 
the chapter and either have students complete it in class or for homework. Completed 
activity pages should be reviewed by the teacher, preferably with student involvement, 
as an additional opportunity to assess students’ comprehension.

Small Group: For a small-group reading lesson, you will break your class into two 
small groups. Small Group 1 should include students who need extra scaffolding 
and support from you in order to read and comprehend the text. You will provide 
instruction to students in this group using the same procedures as a whole-group 
reading lesson. In addition, you will also provide support as students in this group 
complete an activity page while or after they read. There are many advantages to 
using this approach with a smaller number of students, including more frequent 
opportunities for each student to be actively engaged and to respond orally, which 
then allows the teacher to provide immediate corrective feedback and instruction 
for individual students when needed. Small Group 2 should include students who 
are capable of reading and comprehending the text without your guided support. 
These students may work as a small group, as partners, or independently to read 
the chapter, discuss it with others in Small Group 2, and then complete an activity 
page. You will call all students back together as a class after reading to discuss the 
chapter briefly in a Wrap Up activity. If students in Group 1 complete the activity 
page independently, after they read the text with your support, you will review the 
activity page with the entire class. If students in Small Group 1 complete the activity 
page during the reading, with your support, you should make other arrangements to 
ensure students in Small Group 2 have completed it correctly. You may choose to 
do this by collecting the pages and correcting them individually; providing an answer 
key to students to check their own or a partner’s work after they have completed 
the activity page; or conferring with students individually or as a group at a later 
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time. Over the course of the year, students may move from one group to the other, 
depending on individual students’ needs.

Partner: For a partner reading lesson, you will pair students to read and discuss the 
chapter. You may wish to use any or all of the following pairings at different times: strong 
readers with readers who need more support, readers of similar skill levels, English 
language learners with native speakers. The way you pair students should change 
throughout the year. You will explain to students that they will both read the first page 
silently, then one partner will read that page aloud. Next, they will both read the second 
page silently, then the other partner will read that page aloud, and so on. Students can ask 
their partner for help with sounding out or defining words as necessary. You may wish to 
provide guiding questions for students to periodically stop and discuss with their partners. 
Students will complete an activity page with their partners either during or after reading. 
You will call students back together as a class after reading to discuss the chapter and the 
activity page.

Close Reading: The Common Core State Standards (CCSS) have placed increasing 
attention on the practice of close reading, including asking text-dependent questions that 
are worthy of students’ time to answer. We have included explicit instructions to guide 
you in utilizing a close reading approach with particular excerpts of chapters from the 
Reader. We have crafted these lessons carefully to focus students on the text itself and 
precisely what meanings can be derived from close examination of said text. If you wish to 
read more about close reading or if you would like resources for creating your own close 
reading lessons, please visit this web site: http://www.achievethecore.org.

Teacher Read-Aloud: Even in fourth grade, listening comprehension generally 
exceeds reading comprehension for many students. As a result, students will benefit 
from hearing text read aloud by a fluent and experienced reader. Struggling readers, 
in particular, may benefit from hearing text read aloud as they follow along in their 
Reader. For a read-aloud lesson, you will read aloud a chapter while students follow 
along in their Reader. In general, you will begin by introducing the chapter, reviewing 
what students have already learned (when appropriate), previewing chapter vocabulary, 
and establishing a purpose for reading. Then, you will read the chapter aloud, stopping 
at identified points to ask questions, discuss vocabulary, and/or point out important 
aspects of the text. You will also help students attend to images, captions, and other 
text features in the chapter. After reading the chapter aloud, you will discuss the chapter 
using provided questions, which will help you monitor students’ comprehension of the 
text, or you will preview an activity page related to the chapter and either have students 
complete it in class or for homework. In the read-aloud lesson, certain information 
is presented in brackets; that information is intended to guide you in facilitating the 
discussion and is not intended to be read verbatim to students. Other information, not 
presented in brackets, should be read verbatim to students.

Comprehension Questions

The lessons for this unit feature text dependent comprehension questions aligning to 
the Common Core State Standards (CCSS). Literal questions assess students’ recall 
of key details from the text; they are text dependent, requiring students to paraphrase 
and/or refer back to the portion of the text in which the specific answer to the question 
is provided. 
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Literal questions generally address Reading Standards for Literature 1 (RL.4.1)  
and/or Reading Standards for Informational Text 1 (RI.4.1).

Inferential questions ask students to infer information from the text and think critically; 
they are also text-dependent, but require students to summarize and/or refer back to 
the different portions of the text that provide information leading to and supporting the 
inference they are making. These questions generally address Reading Standards for 
Literature 2–5 (RL.4.2– RL.4.5) and/or Reading Standards for Informational Text 2–5 
(RI.4.2–RI.4.5). 

Evaluative questions ask students to build on what they have learned from the text 
using analytical and application skills, often to form an opinion or make a judgment; 
these questions are also text dependent, but require students to paraphrase  
and/or refer back to the portion(s) of the text that substantiate the argument they are 
making or the opinion they are offering. Evaluative questions might ask students to 
compare and contrast the point of view from which different stories are narrated, 
addressing Reading Standards for Literature 6 (RL.4.6), to compare and contrast 
firsthand and secondhand accounts of the same event or topic, addressing Reading 
Standards for Informational Text 6 (RI.4.6), or to identify how reasons support specific 
points in a text, addressing Reading Standards for Informational Text 8 (RI.4.8). 
Evaluative questions might also ask students to compare and contrast the treatment 
of similar themes and topics across different types of literature, addressing Reading 
Standards for Literature 9 (RL.4.9) or to integrate information from two texts on the 
same topic, addressing Reading Standards for Informational Text 9 (RI.4.9). The 
Student Reader includes complex texts, thus preparing students in these early years 
for the increased vocabulary and syntax demands aligned texts will present in later 
grades. As all of the texts incorporate a variety of illustrations, photos, graphics, 
and other visual elements, Reading Standards for Literature 7 (RL.4.7) and Reading 
Standards for Informational Text 7 (RI.4.7) are addressed as well.

Core Vocabulary

One of the primary goals of the Core Knowledge Language Arts (CKLA) program 
is to expose students to rich, domain-specific vocabulary and general academic 
vocabulary. The texts and associated instructional materials within each unit have been 
crafted to provide repeated exposure to and experiences with selected vocabulary 
words embedded within rich domains of knowledge related to history, geography, 
science, culture, and the arts. Each domain-based unit spans approximately three 
weeks of instruction, during which students read a minimum of nine unique chapters. 
This approach allows for the domain immersion needed to acquire new vocabulary 
as well as breadth and depth of domain knowledge. Through repeated exposure to 
words in each unit, students implicitly gain a greater understanding of many different 
words; implicit vocabulary learning is an efficient and effective way to build a broad, 
rich vocabulary base. Although the primary mechanism for acquiring new vocabulary 
is through implicit vocabulary learning, each lesson also highlights a number of 
vocabulary words in a more explicit way. For example, one word per lesson has been 
selected for closer study in a Word Work Activity. Whether vocabulary is introduced 
in an implicit or explicit way, students have multiple opportunities to build their 
understanding of words, enabling them to generalize their understanding of words to 
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new contexts (expanding their receptive vocabulary). As students progress through 
a unit, they may begin to use new vocabulary words in their own speech and writing 
(expanding their expressive vocabulary). The more the teacher models the use of new 
vocabulary when discussing each chapter, the more likely students will be to try using 
these words as well.

The Common Core State Standards reference Beck, McKeown, and Kucan’s (2002) 
three-tiered model for conceptualizing and categorizing vocabulary words. Tier 1 
words, also called everyday speech words, are those that typically do not pose a 
challenge for native speakers. As such, Tier 1 words are generally not the focus of 
explicit instruction for most students. 

Tier 2 words, also called general academic words, are words that support reading 
comprehension and may appear across a variety of materials, in language arts and in 
content areas. Academic words appear throughout textbooks, assignment directions, 
and assessments. Understanding academic vocabulary may contribute to improved 
performance on assignments and assessments, as these words appear often in 
directions to students. Where applicable, we use general academic words throughout 
the unit, as they refer to all subjects areas; reading, writing, grammar, morphology, 
and spelling. They may also appear in directions, assessments, spelling lists, activity 
pages, and discussion questions, among other places.  

We have targeted specific academic (Tier 2) vocabulary for intentional focus in each 
unit. These words are listed and defined in the first lesson of the unit and are underlined 
in lessons wherever they are included. We encourage you to define academic 
vocabulary words for students and to use them throughout the school day so that 
students may experience multiple exposures to them. The following are the academic 
vocabulary words used in this unit, along with their parts of speech and definitions:

•	 brief, adj. short 

•	 category, n. a group of things that have similar characteristics 

•	 concrete, adj. specific or solid 

•	 consequence, n. a result of something that happens 

•	 explanatory, adj. helps explain or make clearer 

•	 fact, n. something that is true 

•	 highlight, v. to focus on and draw attention to something 

•	 indicate, v. to point out something 

•	 informational book or text, n. a document providing facts about a topic 

•	 informative, adj. providing information and facts about a topic; useful or helpful 

•	 link, v. to connect two or more things or ideas 

•	 negative, adj. harmful or bad qualities 
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•	 positive, adj. useful or good qualities 

•	 quotation, n. a direct excerpt from a text 

•	 reflect, v. to think carefully about something 

•	 relevant, adj. relating to a subject in an appropriate way 

•	 specific, adj. clearly and exactly stated or presented 

Tier 3 words, also called domain-specific words, are specifically related to the content 
domain of study. Domain-specific words are less frequently occurring than Tier 1 and 
Tier 2 words outside of domain-specific text, but they are critical to understanding 
unfamiliar domain content. Understanding domain-specific vocabulary contributes to 
building domain knowledge, which is important for understanding domain-specific 
text and concepts. Students in turn can use this domain knowledge in the future as 
background knowledge to build upon when encountering texts on similar topics. 

We have targeted core vocabulary, which includes both academic (Tier 2) and 
domain-specific (Tier 3) words, appearing in the Reader text. These core vocabulary 
words are presented in a sequential list for each lesson to be previewed before 
students read the corresponding chapter. Each word is presented with its part of 
speech, its meaning, and, when applicable, other forms of the word that appear in the 
chapter. In addition, the first page on which the word appears in the Reader is noted. 
All core vocabulary words are bolded in their first occurrence in the Reader, and they 
appear in the Glossary. When appropriate, we have also infused domain-specific 
words in the instruction and activities related to grammar, morphology, and spelling. 

When previewing vocabulary, particularly domain-specific vocabulary, it is important 
that you explain the word’s meaning to students and direct students’ attention to how 
the word is used in context. Understanding both the meaning of the word and the 
way the word is used in the Reader context will help students build their vocabulary 
knowledge as they read and will help students recognize the word and its context in 
other texts.
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Word Work

Immediately following each reading lesson, we have included a brief, five-minute 
activity called Word Work. This type of activity allows for more in-depth focus on  
a specific word from the Reader text. Students will review the word, its meaning, 
its part of speech, and an additional context for using the word. Finally, students  
will complete a brief follow-up activity to extend their understanding of the targeted 
word. This is intended to be a very brief exercise and further add to students’ 
vocabulary knowledge.

Writing

In the writing lessons, students will review the stages of the writing process and 
engage in an extended writing project. In this unit, students will use a graphic 
organizer to take notes on information presented in the Reader; paraphrase 
information from a text; assess information to form an opinion; and draft an  
opinion paragraph.

Earlier grades in the Core Knowledge Language Arts (CKLA) program include five 
steps in the writing process: planning, drafting, revising, editing, and publishing. 
Beginning in Grade 4, the CKLA writing process expands to seven components: 
planning, drafting, sharing, evaluating, revising, and editing (and the optional 
component of publishing). An important change between the writing process in Grade 
3 and the writing process in Grades 4 and 5 is that the writing process is no longer 
conceptualized as a series of scaffolded, linear steps that students follow in a set 
sequence. Rather, students move back and forth between components of the writing 
process in a flexible manner, similar to the process mature and experienced writers 
follow naturally (See Graham, Bollinger, Booth Olson, D’Aoust, MacArthur, McCutchen, 
& Olinghouse, 2012, for additional research-based recommendations about writing in 
the elementary grades).

Writing lessons include multiple opportunities for peer collaboration and teacher 
scaffolding. Additionally, when students are working independently on their  
writing, we encourage teachers to circulate around the room and engage in over- 
the-shoulder conferences with students to provide brief, targeted feedback on  
their writing.

In addition to specific writing lessons, there are numerous writing opportunities for 
students throughout the CKLA program. For example, students regularly engage 
in writing short answers in response to text-based questions. In these writing 
opportunities, students will focus on (1) the use of evidence from the text and  
(2) individual sentence construction.
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Spelling

During this unit’s spelling lessons, students will practice spelling words related to the 
content of the Reader as well as words related to the morphology features learned. 
These words do not follow specific spelling patterns though you may detect certain gaps 
or misunderstandings in students’ knowledge of the code through careful analysis of 
their spelling errors. Students will study between 10 and 15 words each week.

In Lessons 6 and 11, students will be introduced to the words and provided with the 
meaning of the words for context. Students will not be responsible for identifying the 
meaning of each word on the spelling assessment; however, we do think it is important 
that students know the word meanings as they practice spelling the words so they 
have context for the words they are working with. After Lessons 6 and 11, students will 
take home an activity page with the spelling words listed for the week. Another part of 
this activity page is an optional activity in which student practice writing the spelling 
words and learning their meanings. In Lessons 9 and 14, students will practice spelling 
the words for the week by completing sentences that use the words.

 

Planning
gathering information; 

developing goals; 
organizing ideas

Drafting
creating an initial version 

of the text

Sharing
showing teachers  

and peers ideas or drafts

Evaluating
providing feedback to 

determine whether writing 
goals are being met

Publishing
sharing writing publicly 

(optional)

Revising
changing the text to clarify 

and enhance meaning

Editing
changing the text  

to adhere to conventions 
of written English

the

Writing

Process
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In Lessons 10 and 15, students will complete spelling assessments. Guidelines for 
administering the assessment are provided, in addition to directions for analyzing 
student mistakes.

Grammar

Grammar lessons will cover parts of speech, specifically nouns, adjectives, verbs, 
and adverbs. More specifically, with regard to verbs, students will learn the difference 
between action verbs and verbs that do not convey action (such as linking verbs, 
auxiliary verbs, and modal auxiliaries). Linking verbs (sometimes called copular verbs) 
are verbs like be that do not indicate action but serve to link the subject and predicate 
in sentences, such as feel, look, smell, sound, taste, appear, seem, and become (e.g., 
It smells sweet.). Auxiliary verbs (sometimes called helping verbs) are verbs linked to 
main verbs that provide information about tense, person, or mood. Examples include 
is, was, were, and will (e.g., He was reading.). Modal auxiliaries are words used with 
verbs to indicate such things as ability, likelihood, and permission. Examples include 
can, could, had better, may, must, ought to, shall, should, will, and would (e.g., You can 
read this book.). 

In this unit, students will learn about nouns and adjectives, verbs and adverbs, 
and subjects and predicates. In addition, students will make connections between 
adjectives and the nouns they describe, adverbs and the verbs they modify, and the 
way in which subjects and predicates are combined to form complete sentences.

Morphology

We define morphology as the study of word parts and how the parts provide clues to 
the meaning of words. Being familiar with these word parts will also facilitate decoding 
of multisyllable words. Throughout Grade 4, students will study word parts, such as 
prefixes, suffixes, and root words. In this unit, students will learn the common prefixes 
un–, non–, and en–. Students will discuss how adding prefixes changes the meaning 
of root words and may change the part of speech. Students will also learn about the 
Greek root word arch. Students will have opportunities to apply their knowledge of 
these words during oral and written activities.

Fluency

In Grade 4, helping students achieve automaticity and fluency, in service of reading 
comprehension, is an important goal. The CKLA Program addresses fluency in a 
number of specific ways. First, a fluency packet consisting of poetry, folklore, fables, 
and other selections is provided online at www.ckla.amplify.com. These selections 
provide opportunities for students to practice reading with fluency and expression 
(prosody). The selections can be used in any order. One suggested approach for 
using the fluency packet is to distribute a copy of the week’s selection to each 
student and read the selection aloud. Students would then take the selection home 
to practice reading aloud throughout the week with the expectation being that all 
students be prepared to read the selection fluently and with prosody by the end of 
the week. At the end of the week, the teacher would then select a few students to 
read the selection aloud, either individually, or chorally. This process would allow the 
teacher opportunities to hear different students read aloud each week. Teachers using 
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this approach should establish audience guidelines for all students. Some ideas for 
audience guidelines include:

•	 Listen respectfully to your classmates.

•	 Listen without talking.

•	 Give your classmate(s) a round of applause and sincere compliments on their  
reading (e.g., “I liked it when you...”).

Another way the CKLA program addresses fluency is by assessing all students’ fluency 
three times per year (beginning of year, middle of year, end of year) and by including 
an optional fluency assessment at the end of each unit. Teachers may choose to 
administer the optional fluency assessment (at the end of each unit) to any student 
whose performance on the beginning-of-year assessment is not within the expected and 
appropriate range as a way to monitor students’ fluency progress across the year.

Assessment

Each unit concludes with a unit assessment that assesses reading comprehension, 
grammar, morphology, and fluency (optional). The reading comprehension portion 
of the assessment is guided by the Common Core State Standards (CCSS) Student 
Achievement Partners (www.achievethecore.org). It features text that is considered 
worthy of students’ time to read and meets the expectations for text complexity at 
grade 4. The text also features core content and domain vocabulary from the unit that 
students can draw on in service of comprehending the text.

The questions pertaining to the text are also aligned to the CCSS and are worthy of 
students’ time to answer. Questions have been designed so they do not focus on 
minor points in the text, but rather, they require deep analysis. Each item might thus 
address multiple standards. In general, the selected-response items address Reading 
Standards and the the constructed-response items address Writing Standards. 
To prepare students for CCSS-aligned assessments, such as the Partnership 
for Assessment of Readiness for College and Careers (PARCC) and the Smarter 
Balanced, some items replicate how technology may be incorporated in those 
assessments, using a paper and pencil format.

The grammar and morphology portions of the assessment address the grammar and 
morphology skills students have learned throughout the unit. More specifically, the 
grammar portion of the unit assessment for Europe in the Middle Ages addresses 
nouns and adjectives; verbs and adverbs; and forming complete sentences (with a 
subject and predicate) and the morphology portion of the unit assessment addresses 
the prefixes un-, non-, and en- and the root word arch.
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Activity Book

The Activity Book contains activity pages that accompany the lessons in the Teacher 
Guide. Each activity page is identified by its lesson number and the order in which it is 
intended to be used. For example, if there are two activity pages for Lesson 4, the first 
will be numbered 4.1 and the second 4.2. The Activity Book is a student component, 
which means each student should have an Activity Book.

The purpose of activity pages is to provide additional practice for students and 
opportunities for teachers to conduct formative assessments (e.g., using the Tens 
Chart for scoring student work, located in the Teacher Resources section of the 
Teacher Guide). Students will complete some activity pages in class, as part of 
lessons, and they will complete other activity pages for homework. Homework 
is assigned regularly (about four times per week) and takes various forms. For 
example, homework might involve studying and practicing spelling words, re-reading 
chapters from the Reader with a specific purpose for reading, practicing grammar 
or morphology skills, or practicing writing, among other activities. Whether students 
complete activity pages in class or at home, it is important that teachers review the 
answers to completed activity pages, preferably with students, so students have 
feedback on their work. 

The Activity Book also includes a copy of the glossary with activity pages for Lesson 
1, for reference, when reading text copies of Reader chapter excerpts at home. In 
addition, for each first reading of a chapter, there is an activity page containing the 
core vocabulary words used in that chapter. Each word is presented with its part of 
speech, its meaning, and, when applicable, other forms of the word that appear in the 
chapter. Please encourage students to refer to this page in the Activity Book as they 
read each chapter.

Teacher Resources

At the back of this Teacher Guide, you will find a section titled, “Teacher Resources.”  
In this section we have included:

•	 Information	about	the	enrichment	selections	in	the	Reader,	including	core	
vocabulary words

•	 A	copy	of	the	glossary	from	Europe in the Middle Ages

•	 A	chart	for	making	anecdotal	notes	about	students’	reading	abilities

•	 A Tens Recording Chart and a Tens Conversion Chart, with instructions for how to 
use each to assess and score student work

•	 Information	about	decoding	multisyllable	words	

Assessment and Remediation Guide

A separate publication, the Assessment and Remediation Guide, provides  
further guidance in assessing, analyzing, and remediating specific skills related to 
decoding and letter-sound correspondences. This guide can be found online at 
www.ckla.amplify.com. Visit this URL for additional resources, mini-lessons, and 
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activities to assist students who experience difficulty with decoding and letter-sound 
correspondences.

Recommended Resources

STUDENT RESOURCES 

Medieval Life, by Andrew Langley (DK Eyewitness Books, 2000) ISBN: 978-0756673161

The Medieval World, (Kingfisher) ISBN: 978-0753460467

Life in the Middle Ages/General Information

http://www.lordsandladies.org/

http://www.bbc.co.uk/history/british/middle_ages/

http://www.history.com/topics/middle-ages

http://www.medieval-life.net/life_main.htm

http://www.metmuseum.org/toah/hd/book/hd_book.htm

http://www.metmuseum.org/toah/hd/litu/hd_litu.htm

http://dsc.discovery.com/tv-shows/curiosity/topics/middle-ages-quiz.htm

http://usna.edu/Users/history/abels/hh315/chronology%20950-1350.htm

TEACHER RESOURCES 

Battle of Hastings

http://www.english-heritage.org.uk/daysout/properties/1066-battle-of-hastings-
abbey-and-battlefield/history/

Black Plague

http://science.nationalgeographic.com/science/health-and-human-body/human-
diseases/plague-article/

Charlemagne

http://www.thelatinlibrary.com/imperialism/notes/charlemagne.html

Chivalry

http://www.medieval-life-and-times.info/medieval-knights/code-of-chivalry.htm

http://www.lordsandladies.org/european-feudalism.htm

Eleanor of Aquitaine

http://www.bbc.co.uk/history/historic_figures/eleanor_of_aquitaine.shtml

Life in the Middle Ages

http://www.discoveryeducation.com/teachers/free-lesson-plans/the-middle-ages.cfm
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http://www.wwnorton.com/college/english/nael/middleages/welcome.htm

http://www.metmuseum.org/toah/hd/deth/hd_deth.htm

http://www.metmuseum.org/toah/hd/medm/hd_medm.htm

http://www.engr.sjsu.edu/pabacker/history/middle.htm

http://www.medievalists.net/

Thomas Becket

http://www.bbc.co.uk/history/british/middle_ages/becket_01.shtml

http://www.bbc.co.uk/history/historic_figures/becket_thomas.shtml
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Lesson 1

Lesson Objectives
Core Content Objectives

Students will:

 ✔ Identify the Middle Ages as the approximately 1,000 year time period in Europe between 
ancient and modern times

 ✔ Explain that invasions by Germanic tribes contributed to the decline of the  
Roman Empire

 ✔ Describe the Middle Ages as a time that had both negative aspects such as 
conflict and hardship, as well as positive aspects such as creation and innovation 

Language Arts Objectives

The following language arts objectives are addressed in this lesson. Objectives aligning 
with the Common Core State Standards (CCSS) are noted with the corresponding 
standard in parentheses. Additional objectives above and beyond the CCSS are noted 
with “CKLA” in parentheses. Refer to the Alignment Chart for additional standards 
addressed in all lessons in this unit.

Students will:

 ✔ Explain events in the historical text “Welcome to the Middle Ages,” including what 
happened and why, based on specific information in the text. (RI.4.3)

 ✔ Describe the overall structure of events, ideas, concepts, or information in 
“Welcome to the Middle Ages”. (RI.4.5)

 ✔ Interpret information presented visually and quantitatively (in a diagram) depicting 
the feudal system and explain how the information contributes to an understanding 
of “Welcome to the Middle Ages”. (RI.4.7)

 ✔ Differentiate between contexts that call for formal English and situations where 
informal discourse is appropriate. (SL.4.6)
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Academic Vocabulary

Academic vocabulary words support reading comprehension and may appear across 
a variety of materials, in language arts and in content areas. These words appear 
throughout textbooks, assignment directions, and assessments. Understanding 
academic vocabulary may contribute to improved performance on assignments and 
assessments, as these words appear often in directions to students. Where applicable, 
we use general academic words through the unit, as they refer to all subject areas; 
reading, writing, grammar, morphology, and spelling. They may also appear in 
directions, assessments, spelling lists, activity pages, and discussion questions, 
among other places. Academic vocabulary words are included in the Teacher Guide 
throughout the unit, whenever possible. They are underlined in lessons wherever 
they are included. You may wish to define these words for students and use them 
intentionally throughout the unit so students hear them used in multiple ways. 

brief, adj. short.  
Scaffold: breve (Spanish)

category, n. a group of things that have similar characteristics. 
Scaffold: categoría (Spanish)

concrete, adj. specific or solid

consequence, n. a result of something that happens. 
Scaffold:  consecuencia (Spanish)

explanatory, adj. helps explain or make clearer.

fact, n. something that is true.

highlight, v. to focus on and draw attention to something. 

indicate, v. to point out something. 
Scaffold: indicar (Spanish)

At a Glance Chart Time Materials

Unit Preview

Create a Timeline 45
world map; Activity Page 1.1;

five sheets paper

Reading
Read-Aloud, Chapter 1:  
“Welcome to the Middle Ages” 40

Knights, Castles, and Chivalry:  
The Middle Ages; Activity Pages 1.2, 1.3

Take-Home Material

Family Letter; “The Not So Dark Ages”; 
Glossary for Europe in the Middle Ages * Activity Sheets 1.4–1.6
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informational book or text, n. a document providing facts about a topic

informative, adj. providing information and facts  about a topic; useful or helpful

link, v. to connect two or more things or ideas 

negative, adj. harmful or bad qualities.  
Scaffold: negativo (Spanish)

positive, adj. useful or good qualities.  
Scaffold: positivo (Spanish)

quotation, n. a direct excerpt from a text.  
Scaffold: Remind students about the use of quotation marks

reflect, v. to think carefully about something 

relevant, adj. relating to a subject in an appropriate way 

specific, adj. clearly and exactly stated or presented.  
Scaffold: específico (Spanish)

* Advance Preparation

Unit Preview

Display a map of the world on the wall. You can display a map you already have 
accessible, or you can go to www.ckla.amplify.com to obtain the appropriate map.

Create five cards (large enough for all students to see) to place on a timeline at the  
front of the room. Label the cards as follows:

Mesopotamia – approximately 3500 BCE

Greece – approximately 1000 BCE

Rome – approximately 750 BCE

Christopher Columbus’s First Voyage – 1492 CE

Current Year - (write current year) CE

Draw the following timeline on the board/chart paper, allowing sufficient space for 
students to place the cards you created:

Modern TimesAncient

BCE CE
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Reading

When writing the Purpose for Reading on the board/chart paper, do not underline the 
words positive and negative. They are underlined here to signal that they are academic 
vocabulary words used in this unit.

Write the Purpose for Reading on the board/chart paper:

Listen to and read this chapter to learn about the time period in history called the 
Middle Ages and to identify both positive and negative things that happened during  
the Middle Ages.

Unit Review 45 mins

Review Prior Knowledge 15 mins

Tell students they will begin a unit called Europe in The Middle Ages, and the Reader 
for this unit is called Knights, Castles, and Chivalry: The Middle Ages. Explain that 
before reading the first chapter of the reader, you are going to provide students with a 
preview of the unit.

Explain that the events of the Middle Ages began with the Roman Empire. Remind 
students who participated in Core Knowledge Language Arts in Grade 3 that they 
learned about the Roman Empire in The Ancient Roman Civilization domain. Instruct 
students who did not receive Grade 3 CKLA instruction to pay particular attention to 
this preview so that they will have the background knowledge they need to understand 
the first chapter. 

Remind/tell students that many accomplishments of the people who lived in the 
Roman Empire still contribute to our lives today: 

•	 architecture, or the design and creation of buildings

•	 our calendar 

•	 a government  in which the people elect, or choose, their leaders 
the spread of the Latin language

•	 the start of the religion called Christianity

Have students turn to Activity Page 1.1 and explain that this is a map of the ancient 
Roman Empire. Have students identify and label the continents on the map, using the 
world map you displayed as a guide (Europe in the north and Africa in the south).

Have students locate the modern-day countries of Spain, France, England, Germany, 
and Italy on the world map displayed on the wall. Have students write the names of 
these countries on the correct lines on Activity Page 1.1. Explain that the Roman Empire 
included at least parts of each of what is now these countries.

Explain that, during this unit, students will focus on the countries in this part of the world.
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Ask students what the term ancient means (existing a very long time ago). Remind 
students who participated in CKLA in previous grades that they have also learned about 
other civilizations from ancient times. They learned about ancient Mesopotamia, ancient 
Egypt, and ancient Greece, among others.

Create a Timeline 25 mins

Direct students to the timeline you created on the board/chart paper. Ask them to 
describe what they see. (Students should note the labels Ancient Times and Modern 
Times, and the notations BCE and CE.)

Tell students that BCE and CE are labels applied to years. Historians and others 
use these labels to indicate whether something took place a very long time ago, 
including ancient times, or whether it happened more recently.  BCE stands for Before 
Common Era and refers to the years that happened a very long time ago. CE stands 
for Common Era, which refers to more recent years, including the current year. The 
Common Era begins with 1 CE; years prior to that are referred to as BCE. Explain to 
students that the years in the Common Era are counted in the usual way: 1, 2, 3, and 
so on. Years in BCE, however, are counted backward from 1. Explain to students that, 
because of this backward counting, something that happened in 1000 BCE occurred 
before something that took place in 500 BCE. 

Tell students that, as a group, you are going to place several events on the timeline in 
the proper order. Explain that you have created cards that each contain the name of a 
civilization or event, along with a year. For the three civilization cards, the year listed is one 
of the years in which the civilization existed. For the events, the year is the specific year in 
which the event took place.

Ask for five volunteers and give each volunteer one of the cards you created. Have the 
volunteers stand in front of the class holding their cards in a random order.

Ask the rest of the class to read the information on each of the cards aloud as a class. 
Have the class discuss the dates on the cards and determine the proper order of the 
civilizations and events. Remind students that the years that occurred “before the 
common era” (or labeled BCE), are counted backward. As a result, the events with the 
highest numbers BCE occurred earlier and will be placed farther on the left side of the 
timeline. Have students in the audience direct the card-holding students to arrange 
themselves so the events are in the proper sequence. Once students have the events 
in the proper sequence, have the rest of the class read aloud the civilization or event, 
and the date on which it occurred. Then have students attach the cards to the timeline 
(Mesopotamia, approximately 3500 BCE; Greece, approximately 1000 BCE; Rome, 
approximately 750 BCE; Christopher Columbus’s First Voyage, 1492 CE; Current Year - 
(write current year) CE).

After placing the events on the timeline, ask students to note the labels Ancient Times 
and Modern Times above the timeline. Explain that some historians use those labels 
to divide history into general time periods so that it is easier to study and talk about 
history. Explain that not all historians agree on the specific end date of ancient times 
and beginning date of modern times, but they generally agree that the Middle Ages 
occurred between the two. To reflect this, write the words The Middle Ages above the 
time line between ancient times and modern times. Explain that many historians use the 
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Reading 45 mins

Read-Aloud, Chapter 1: “Welcome to the Middle Ages”

Introduce the Reader 5 mins

Ensure each student has a copy of the Reader, Knights, Castles, and Chivalry: The 
Middle Ages.

Read the title of the Reader with students and explain that this Reader is a nonfiction, 
informational book. A nonfiction, informational book is explanatory, providing facts and 
other information about real topics.

Have students turn to the table of contents. Either read several chapter titles from the 
table of contents aloud or have students read them. Explain that reading chapter titles 
in a book can be very informative. Ask students to describe what information they 
gather by reading the chapter titles in this table of contents.

Give students a few moments to flip through the Reader and comment on the images 
they see.

Ask students to share any comments they have about the Reader.

Introduce the Chapter 5 mins

Tell students that you will read the first chapter, “Welcome to the Middle Ages,” aloud.

Have students turn to the table of contents, locate the chapter, and then turn to the 
first page of the chapter.

Preview the following vocabulary words before reading the chapter.

Have students look at Activity Page 1.2. Read each word and its meaning noting that:

•	 The words are listed in the order in which they appear in the chapter.

•	 The word’s part of speech is listed immediately after the word in an abbreviated format 
as follows: noun – n.; verb – v.; adjective – adj.; adverb – adv.

•	 A word in parentheses after the definition is another form of the vocabulary word  
 

label Middle Ages to refer to the time between the years 450 and the late 1400s CE. 
Write these years on the timeline beneath the words The Middle Ages.

Wrap Up 5 mins

Ask students to explain what continent or region of the world they will be studying in 
The Middle Ages. What ancient empire covered much of this land?

 » Europe; specifically, the western part of Europe
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that appears in the chapter. Sometimes this word is not the same part of speech as 
the vocabulary word.

•	 The page number where the word first appears in the chapter is listed in bold print 
after the definition.

1. medieval, adj. of or relating to the Middle Ages (3)

2. transform, v. to change something completely, usually in a positive way 
(transforming) (3)

3. empire, n. a group of countries or regions controlled by one ruler or one 
government (emperor) (3)

4. seize, v. to take (3)

5. loot, v. to steal things by force, often after a war or destruction (looted) (4)

6. infamous, adj. well-known for being bad (4)

7. papacy, n. the office or the position of the pope (5)

8. nobleman, n. a member of the highest social class (noblemen) (8)

After previewing the vocabulary words, explain that they are bolded throughout the 
Reader and appear in the glossary, an alphabetical list of these words found at the 
back of the Reader. Remind students they can refer to the word list on Activity Page 
1.2 as they read if they forget the meaning of a word. Alternately, students can look up 
a word in the glossary.

Read the Purpose for Reading from the board/chart paper:

Listen to and read this chapter to learn about the time period in history called 
the Middle Ages, and to identify both positive and negative things that happened 
during the Middle Ages.

Have one student read The Big Idea at the beginning of the chapter. Be sure students 
understand the meaning of The Big Idea before you read the chapter.

The Middle Ages, a time period that lasted for more than 1,000 years, took place in 
Europe between ancient and modern times.
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Read “Welcome to the Middle Ages” 5 mins

Pages 2 and 3

As you read the chapter, stop to read the 
corresponding Guided Reading Supports. Reading 
supports that appear in brackets are directional 
and are not intended to be read aloud. All other 
phrases and sentences are intended to be read aloud 
verbatim. Whenever a question is asked as part of 
a Guiding Reading Support, explicitly encourage 
students to refer back to the text and re-read prior to 
offering an answer.

A. The term Middle Ages was introduced by modern 
historians to explain that this period fell between 
ancient and modern times. But, at the time, it 
wasn’t known as the Middle Ages.

B. What does medieval mean?

 » It is an adjective that describes things related to 
the Middle Ages.
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D

E

C. [Point out the map on page 3 to highlight the two 
regions of the Roman Empire and the different 
groups that had invaded the regions.]

D. You just heard that the split of the Roman Empire 
had a major impact on western Europe. How did 
the split transform western Europe?

 » With the split, different tribes took the 
opportunity to seize, or take, some of the lands.
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Pages 4 and 5

A. Germanic tribes were groups of people from what 
is now Germany.

B. The author uses the phrase so-called barbarians 
here because even though barbarians might not 
have been the most suitable name, that is what the 
Romans called them.  
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C. Would you place the fighting and violence we read 
about in the category of something positive or 
something negative? Why?

 » negative [Have students record their answers on 
Activity Page 1.3, listing fighting and violence in 
the ’negative’ column .]

 » Fighting and violence are negative aspects of 
 a society.

D. What did we learn about Charles in this 
paragraph?

 » He ruled for 45 years; he promoted Christianity; 
he was crowned Roman emperor by the pope; 
he had a great reputation; later writers called 
him Charles the Great or Charlemagne.



DRAFTUnit 2: Europe in the Middle Ages | Lesson 1 Grade 4 | Core Knowledge Language Arts
 © 2014 Core Knowledge Foundation

30

Pages 6 and 7

A. Why do you think Charlemagne became known as 
Charles the Great? What are some examples from 
the text of things he did that made him great?

 » He encouraged new ideas in art and education; 
he established a system of government; he paid 
people who worked for him with land.

B. Would you categorize encouraging new ideas 
in art and education, establishing a system of 
government, and paying people with land as 
examples of things that are positive or negative? 
Why? 

 » positive [Have students record their answers on 
Activity Page 1.3, listing encouraging new ideas 
in art and education, establishing a system of 
government, and paying people with land in the 
‘positive’ column.]

 » A society is usually positively affected by new 
ideas in art and education, the establishment 
of a system of government, and paying people 
who work.

C. What does this paragraph tell us about life in the 
Middle Ages? What words or phrases in the text 
help you determine that? 

 » People’s lives in the Middle Ages were different 
from how they are now, especially in the way 
they thought about time. 

 » slower, steadier pace; less aware of time; they 
didn’t hesitate to undertake long-range projects, 
such as building cathedrals; etc. 
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D. What does this paragraph tell us about life in the 
Middle Ages? What words or phrases in the text 
help you determine that?

 » People didn’t travel much; each region had a 
different language or dialect. 

 » Most everyone stayed close to home; isolated 
existence; villagers from places just 30 miles 
apart couldn’t understand each other; etc.

E. [Have students reflect on the diagram on page 7. 
Explain that the higher up a category appears on 
this diagram, the more power and wealth people 
in that category had. Have a student read aloud 
the caption beneath the diagram.] Based on this 
diagram and the caption, what does the arrow on 
the left side of the diagram indicate? What does 
the arrow on the right side of the diagram indicate? 
What was the name given to the system that is 
shown in the diagram on page 7? 

 » The arrow on the left side indicates that the 
people higher on the chart offered protection 
to those below, and the arrow on the right side 
indicates that the people below offered loyalty 
to those above.

 » the feudal system
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Pages 8 and 9

A. Would you categorize the Black Death as a 
positive or negative part of the Middle Ages? Why?

 » negative [Write Black Death in the Negative 
column on Activity Page 1.3.]

 » The Black Death killed about one-third of the 
population of western Europe.

B. The first sentence of this paragraph begins with 
the word despite, which is a clue that we are going 
to read about something that happened even 
though other events might have prevented it from 
happening. What positive thing in this paragraph 
happened in the Middle Ages despite some of the 
negative things that happened? Why was this a 
positive thing?

 » Impressive and inspiring architecture was 
created. [Write Impressive and inspiring 
architecture was created in the Positive column 
on Activity Page 1.3.]

 » The creation of impressive and inspiring 
architecture was a positive part of the Middle 
Ages because it provided beautiful buildings to 
adorn the landscape during the Middle Ages. 
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C. [Direct students’ attention to the title of the box, 
“Medieval Musings.”] To muse over something 
means to think about it. What does medieval 
mean?

 » about the Middle Ages

D. [Explain that Medieval Musings appear throughout 
this unit and present an opportunity for students to 
conduct independent research to learn more about 
the Middle Ages. As time permits throughout the 
unit, ask students to use both books and Internet 
resources to learn the answers to these questions.]
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Discuss the Chapter 10 mins

For each question, have students refer to the specific passage in the text that provides 
the information needed to answer the question. If students have difficulty responding 
to the questions, reread pertinent passages of the chapter and/or refer to specific 
images or graphics. If students give one word answers, and/or fail to use appropriate 
vocabulary in their responses, acknowledge correct responses by expanding students’ 
responses using richer and more complex language. Have students answer in com-
plete sentences by restating the question in their responses. We recommended that 
students answer at least one question in writing and that several students share their 
writing as time allows.

Use the following questions to discuss the chapter.

1. Literal: The name of this unit is Europe in The Middle Ages. What is the Middle 
Ages and why is it called that? Did the people who lived during that time use the 
name Middle Ages to talk about the time period in which they were living? 

 » The Middle Ages is the approximately 1,000 year time period between ancient 
and modern times. Modern historians gave it that name because it falls 
between those two periods in history.

 » The people who lived during that time did not use the name Middle Ages 
because they did not consider themselves to be in the middle of anything.

2. Literal: What happened to the Roman Empire that had a major impact on western 
Europe? 

 » The Roman Empire was divided into two empires—the Western Empire and 
the Eastern Empire, and various tribes of barbarians then took over some of 
these lands. 

3. Literal: What role did the Church play in the Middle Ages?

 » The Church provided a sense of stability and hope in a time of great change; 
over time, it became even richer and more powerful than many kings and 
queens.

4. Literal: People today receive money for the work they do. How did Charlemagne 
pay those who worked for him in the military or government during the Middle 
Ages? What social system was introduced as result?

 » They were paid with land. This became the basis of the way of life known  
as feudalism.

5. Inferential: Why might Charlemagne, as one of the early leaders during the Middle 
Ages, have set up the feudal system in which people such as kings and lords 
offered protection to serfs and freemen in exchange for their loyalty?

 » Answers may vary but may include the fact that, in the early years of the Middle 
Ages, there were many groups invading western Europe, so there was a need 
for protection. In return for the protection the kings and lords offered, they 
would want the serfs and freemen they protected to be loyal to them and not 
join with other groups to fight against them.

6. Evaluative: How would you contrast life in the Middle Ages with life today?
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 » Answers may vary but may include the fact that people in the Middle Ages 
thought about time differently–being more directly tied to the rising and 
the setting of the sun rather than to the hours and minutes of clocks; they 
undertook long-range projects, such as building great cathedrals; and most 
people never traveled far from their homes.

Wrap Up 5 mins

•	 Call on several  students to each describe one positive or one negative thing that 
happened during the Middle Ages.

•	 Have students take home Activity Page 1.4, an excerpt of the chapter, “Welcome to 
the Middle Ages,” read this excerpt and answer the questions that follow. Also have 
students take home Activity Page 1.5, a copy of the Unit Glossary.

Word Work: Transform 5 mins

Word Work is a brief, explicit vocabulary exercise, based on the work of Beck, 
McKeown, and Kucan (2002). The criteria used in selecting a word for the 
exercise include: (1) the relative importance of understanding the word for overall 
comprehension of the text selection (2) whether the meaning of the word is difficult 
to deduce from the content and context of the text and (3) the usefulness of the 
word, either as general academic vocabulary (also called Tier 2 words) or as domain 
vocabulary (also called Tier 3 words). 

1. In the chapter you heard, “The first major event that helped to transform western 
Europe occurred some 1,700 years ago when the mighty Roman Empire had grown 
too big for one emperor to rule.”

2. Say the word transform with me. 

3. To transform means to change something completely, usually in a good way.

4. The town wanted to transform the old train station into a restaurant. 

5. What are some other examples of things that have been transformed, and how 
were they transformed? Be sure to use the word transform when you talk about 
them. [Ask two or three students. If necessary, guide and/or rephrase students’ 
responses to make complete sentences: “_____ was transformed by _____.” 

6. What’s the word we’ve been talking about? What part of speech is the word 
transform? 

 » verb

7. [Use a Discussion activity for follow-up.] Talk to your partner about something you 
know that has been transformed, or an idea you have to transform something. 
Make sure you use the word transform in complete sentences as you discuss this 
with your partner.
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Take-Home Material
Excerpt from “Welcome to the Middle Ages”

Have students take home Activity Page 1.4 to read and complete, and Activity Page 1.5 
to use as a reference throughout the unit.
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Lesson 2

Lesson Objectives
Core Content Objectives

Students will:

 ✔ Explain that in the Middle Ages serfs worked and fought for lords who, in return, 
provided protection and the use of land.

 ✔ Describe some of the differences between the life of a lord and the life of a serf in the 
Middle Ages.

Language Arts Objectives

The following language arts objectives are addressed in this lesson. Objectives aligning 
with the Common Core State Standards (CCSS) are noted with the corresponding 
standard in parentheses. Additional objectives above and beyond the CCSS are noted 
with “CKLA” in parentheses. Refer to the Alignment Chart for additional standards 
addressed in all lessons in this unit.

Students will:

 ✔ Explain events in the historical text “To the Manor Born,” including what happened 
and why, based on specific information in the text. (R1.4.3)

 ✔ Interpret information presented visually (in a diagram and illustrations) and explain 
how the information contributes to an understanding of “To the Manor Born”. (RI.4.7) 

 ✔ Know and apply grade-level phonics and word analysis skills in decoding words. (RF.4.3)

 ✔ Use combined knowledge of all letter-sound correspondences, syllabication 
patterns, and morphology (e.g., roots and affixes) to accurately read unfamiliar 
multisyllabic words in context and out of context. (RF.4.3a)

 ✔ Read with sufficient accuracy and fluency to support comprehension. (RF.4.4)

 ✔ Read grade-level text with purpose and understanding. (RF.4.4a)

 ✔ Develop a topic for an informational writing on lords and serfs with facts, 
definitions, concrete details, quotations, or other information and examples related 
to the topic. (W.4.2b)

 ✔ Use precise language and domain-specific vocabulary to inform about or explain 
the topic. (W.4.2d)

 ✔ Produce clear and coherent writing in which the development and organization are 
appropriate to task, purpose, and audience. (W.4.4)

 ✔ Conduct a short research project that builds knowledge through investigation of 
different aspects of a topic. (W.4.7)
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 ✔ Gather relevant information from print sources; take notes and categorize 
information (W.4.8)

 ✔ Draw evidence from literary or informational texts to support analysis, reflection, 
and research (W.4.9)

 ✔ Apply Grade 4 Reading standards to informational texts (W.4.)

 ✔ Paraphrase portions of a text read aloud or information presented in diverse media 
and formats, including visually, quantitatively, and orally. (SL.4.2)

 ✔ Differentiate between contexts that call for formal English and situations where 
informal discourse is appropriate. (SL.4.6) 

 ✔ Demonstrate understanding of a word, such as rival, by relating it to its opposite 
(antonyms) and to words with similar but not identical meanings (synonyms). (L.4.5c) 

 ✔ Explain the function of and relationship between nouns and adjectives and use 
appropriately in particular sentences. (CKLA)

At a Glance Chart Time Materials

Reading

Whole Group, Chapter 2:  
“To the Manor Born” 40

Knights, Castles, and Chivalry: The Middle 
Ages; Activity Pages 2.1, 2.2, 2.3 

Word Work: Rival 5

Grammar

Practice Nouns and Adjectives 15
Nouns and Adjectives poster from Lesson 1; 
Activity Sheet 4.1

Morphology
Introduce Prefixes un– and non– Activity Page 2.5

Writing

Taking Notes Using a Graphic Organizer 15
Activity Page 2.6; Knights, Castles, and 
Chivalry: The Middle Ages

Take-Home Material

“un– and non–: Prefixes Meaning ‘not’”;
Excerpt from “To the Manor Born”

* Activity Sheet 2.5, 2.7
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* Advance Preparation

Reading

Write the following Purpose for Reading on the board/chart paper:

Read to find out about the lives of lords and serfs during the Middle Ages.

Display an enlarged version of Activity Page 2.2 for students to read. You will find an 
enlarged version of this diagram at www.ckla.amplify.com. 

This lesson contains a Think Pair Share activity. Think Pair Share activities encourage 
students’ active involvement in class discussions by having them think through their 
answers to questions, rehearse their responses silently and through discussion with a 
peer, and share their responses aloud with the class. It is recommended that you model 
the Think Pair Share process with another adult (or a student with strong language skills) 
the first time you use it, and continue to scaffold students to use the process successfully 
throughout the year. In Think Pair Share activities, you will begin by asking students to 
listen to the question you pose. You will then allow students some time to think about 
the question and their response to the question. Next, you will prompt students to discuss 
their response in pairs. Finally, you will select several students to share their responses 
with the class.

Grammar

Prepare and display for all grammar lessons in this unit a poster labeled “Nouns and 
Adjectives” that states:

Morphology 

Prepare a poster titled “Prefix” that states:

•	 A prefix is a syllable placed before a root word. Prefixes change the meaning of 
the root word.

Select a place in the classroom to display the poster for most of the school year.

Write the following sentences in advance on the board or on sentence strips:

•	 The hard work of farm life was unfamiliar to members of the royal family; they were 
used to having servants do things for them.

•	 During a drought, my family and I don’t water our lawn or use water for other 
nonessential things.

Nouns and Adjectives

Nouns are words that name people, places, or things.

Common nouns are general and are not capitalized.

Proper nouns are specific and are capitalized.

Adjectives are words that describe nouns.
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Reading 45 mins

Whole Group: “To the Manor Born” 

Review 5 mins

1. The Middle Ages refers to a time period that existed in western Europe after the fall 
of what empire? 

 » Roman Empire

2. During the Middle Ages, Charlemagne introduced the concept of feudalism. 
Remember you heard about kings, nobles, lords and knights, and serfs. How did 
feudalism work? 

 » People higher up in society, such as kings and lords, offered protection to 
those in lower levels of society, such as serfs and freemen. In exchange, serfs 
and freemen swore their loyalty to the lords and king.

3. What role did the Church play in the Middle Ages?

 » It provided stability and hope during a difficult time, and, over time, it grew very 
rich and powerful.

4. Review the answers to Activity Page 1.4 that students completed for homework.

Why did people in Europe in the Middle Ages not travel very much? 
 » It was difficult to travel then.

List four groups of people in the feudal system during the Middle Ages in the order 
ranging from most powerful to least powerful.
 » king; nobles/lords; knights; serfs/freemen

What started the spread of the Black Death, or the plague?
 » It was spread by infected fleas that lived on rodents. 

Introduce the Chapter  5 mins

Remind students that in Chapter 1 they listened to you read an overview of an 
important time in history called the Middle Ages.

Writing 

You may choose to have students create this graphic organizer in their notebooks or 
to have them use Activity Page 2.6. Please create an enlarged version of this graphic 
organizer to display and use with students.

Lords Serfs

Homes

Work

Clothing

Food

Amount of Power
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Tell students that the title of today’s chapter is “To the Manor Born.”

Have students turn to the Table of Contents, locate the chapter, and then turn to the 
first page of the chapter.

Preview the following vocabulary words before you read the chapter using the 
following guidelines:

Have students look at Activity Page 2.1.

Read each word and its meaning noting that:

The words are listed in the order in which they appear in the chapter.  
The word’s part of speech is listed immediately after the word in an abbreviated format 
as follows: noun–n.; verb–v.; adjective–adj.; adverb–adv.  

A word in parentheses after the definition is another form of the vocabulary word 
that appears in the chapter. Sometimes this word is not the same part of speech as 
the vocabulary word.

The page number where the word first appears in the chapter is listed in bold print 
after the definition. 

1. lord, n. a man in the upper class who ruled over a large area of land (10)

2. lady, n. a female member of the nobility (10)

3. privileged, adj. having more advantages, opportunities, or rights than most people 
(10) 
Scaffold: privilegiado (Spanish)

4. rival, adj. competing (13)  
Scaffold: rival (Spanish)

5. loyal, adj. showing complete faithfulness and support (loyalty) (13) 
Scaffold: leal (Spanish)

6. scythe, n. a farming tool with a curved blade and long handle that is used to 
cut crops such as wheat, oats, rye, and barley (15)

After previewing the vocabulary words, explain that they are bolded in the Reader and 
appear in the glossary, an alphabetical list of these words found at the back of the 
Reader. Remind students they can refer to the word list on Activity Page 2.1 as they 
read if they forget the meaning of a word. Alternately, students can look up a word in 
the glossary.

Read the Purpose for Reading from the board/chart paper:

Read to find out about the lives of lords and serfs during the Middle Ages.

Have one student read The Big Idea at the beginning of the chapter. Be sure students 
understand the meaning of The Big Idea before you read the chapter.

In the Middle Ages, lords and serfs led very different lives.
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Read Chapter 2 “To the Manor Born” 20 mins

Pages 10 and 11

A. [Ask students to read page 10 silently.]

B. What were some of the things that privileged boys 
and girls learned to do?

 » Boys learned to read, write, ride a horse, and 
become a swordsman; girls learned to read, 
embroider, dance, and play an instrument.

C. What does the author tell us were the primary 
responsibilities of the serfs? 

 » growing the food and tending the animals.

D. Were most people privileged or serfs?

 » serfs 



Core Knowledge Language Arts | Grade 4  Lesson 2 | Unit 2: Europe in the Middle Ages
© 2014 Core Knowledge Foundation

DRAFT 43

E. [Ask students to read page 11 silently to 
themselves.]

F. Serfs worked on the lord’s land. What did the lord 
give serfs in return?

 » The lord gave serfs strips of land to grow their 
own crops.

G. Based on what you just read, who do you think 
had more power and freedom in the Middle 
Ages—serfs or lords? Why?

 » lords

 » Serfs had to get permission from lords to do 
many things, such as to travel to a nearby town 
or to get married, but lords did not. Lords also 
owned and controlled the land, and often the 
nearby towns and villages, but serfs did not own 
or control any of their own land.  
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Pages 12 and 13

A. [Ask students to read page 12 silently.]

B. Describe the houses in which serfs lived.

 » small, simple houses in or near a village; made 
of wood and mud; thatched roofs; one room; 
beds were made of straw; small fireplace with a 
hole in the roof to allow the smoke to escape

C. What three ways were serfs required to pay  
the lord?

 » money, crops, livestock

D. [Ask students to read page 13 silently.]

E. Did severe punishment stop serfs from hunting 
in the lord’s forests to avoid starving? What was 
this practice of illegally hunting in the lord’s forest 
called?

 » no; poaching
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F. [Refer to Activity Page 2.2, an enlarged version of 
which you displayed on the wall.] Reflect on, or 
think carefully about, the diagram on Activity Page 
2.2, which you saw in chapter 1. What did the lords 
offer serfs in exchange for their loyalty?

 » protection

G. [Ask students to reflect on the image spanning 
pages 12 and 13.] Based on what you read, what 
do you think is shown in this image? Describe 
some of the things you see in this image.

 » a lord’s manor or estate

 » Answers may vary but may include the large, 
well-protected manor house on the left; the 
church; the small serfs’ houses; the fields, which 
are divided into strips; a serf plowing the lord’s 
field and several serfs tending to their own, 
smaller, gardens; and a serf tending to sheep.
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Pages 14 and 15

A. [Have students read the section called “If You 
Were a Boy Serf” silently.] 
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B. How did the day’s jobs differ during different 
seasons of the year? 

 » In the spring, fields were plowed and planted, 
and mother animals needed help delivering their 
young. In the summer, the crops needed to be 
protected and tended. In the fall, crops had to 
be harvested and the grain had to be stored. In 
the winter, fences and barns were repaired.
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Pages 16 and 17

A. [Have students read the section titled “Medieval 
Musings”. Remind students that to muse over 
something is to think about it. If time permits, 
have students conduct independent research, 
or research in pairs or small groups, to learn the 
answers to these questions. Otherwise, consider 
allowing students to complete the activity at a 
different time during the day.]
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B. [Direct students to the Letter Quest activity and 
explain that in this activity they will search the 
image for a hidden letter.  Students may use 
Activity Page 2.3 to record each of the letters they 
find in each chapter’s Letter Quest. At the end of 
the unit, students will arrange these letters to spell 
a word that relates to the Middle Ages.]
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Discuss the Chapter 10 mins

Use the following questions to discuss the chapter. 

1. Evaluative:  Imagine that you are traveling through the medieval countryside and 
you see a boy about your age. Based on today’s reading, what evidence would you 
use to decide whether the child is a serf or a noble child?

 » His clothes would provide one clue; noble children would be wearing nice 
clothing and a serf would be wearing work clothes. What he is doing would be 
another important clue. A noble boy might be riding a horse, learning how to use 
a sword, or reading and writing. A serf boy might be working in the fields or the 
forest, taking care of crops or animals, or walking to or from the fields.

2. Literal: The serfs and the lord each did something for the other. What did each 
promise to the other?

 » Serfs spent part of their time working for the lord and promised their loyalty. 
The lord provided land for serfs to grow their own food and promised them 
protection. 

3. Literal: What kinds of things did serfs have to get permission from the lord to do 
and what kinds of things did they pay the lord to do? 

 » Serfs had to get permission to be married and to travel. Serfs had to pay to use 
the mill to grind their grain and to use the land.

4. Inferential:  Describe what you would see on a lord’s estate during the  
Middle Ages.

 » a large, well-protected manor house; a small church; small serfs’ houses; fields, 
which are divided into strips; serfs plowing the lord’s field and tending to their 
own, smaller, gardens; serfs tending to livestock

5. Evaluative Think Pair Share: Do you think the exchange of services, products, and 
land between serfs and the lord was a fair arrangement? Why or why not?

 » Answers may vary but should include details from the text regarding the duties 
and responsibilities each group had.

Wrap Up 

Ask several students to share the information exchanged between partners in the 
Think Pair Share activity. 

Have students take home Activity Page 2.7, “The Life of Boy Serf,” to read and 
complete for homework.

Word Work: Rival 5 minutes

Use the following questions to discuss the chapter. 

1. In the chapter you read, “However, kings sometimes fought wars and faced 
rebellions from rival nobles.”

2. Say the word rival with me.

3. Rival means competing.
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Grammar 45 mins

Introduce Nouns and Adjectives

Tell students that today they will focus on specific parts of speech called nouns and 
adjectives. Parts of speech are categories of words grouped by how they are used in a 
sentence. Direct students to the poster you prepared in advance. Read the poster with 
students. Display the poster in your room, leaving room for future grammar posters.

Nouns

Proper nouns begin with capital letters whereas common nouns do not. Refer to the 
list on the board and ask students if their list has common and/or proper nouns. Be 
sure to include all categories of proper nouns.

Explain that nouns are words that name people, places, or things. Ask students to help 
make a list on the board/chart paper of nouns that name things they can see in the 
room. (desk, board, Sandra, paper, pencil, girl, boy, door, window,  
floor, wall, etc.)

Tell students that we can place nouns into two categories, or groups, called common 
nouns and proper nouns. Explain the difference between common and proper 
nouns. (Common nouns name people, places, or things in general, whereas proper 
nouns name specific people, places, or things.) Ask students to give examples of 
proper nouns to add to the list of nouns started above.

4. The baseball players won their game against a rival team.  

5. Have you had to face a rival team, classmate, or peer? Can you think of rival teams 
or opponents in sports or other competitions that you’ve witnessed? Be sure to 
use the word rival in your response. [Ask two or three students to use the target 
word in an oral sentence. If necessary, guide and/or rephrase students’ responses 
to use the target word in complete sentences: “We compete against rival schools 
in the spelling bee.” or “The Yankees and Red Sox are rival baseball teams.”]

6. What’s the word we’ve been talking about? What part of speech is the word rival? 
adjective

7. [Use a Synonyms and Antonyms activity for follow-up.] What does rival mean? 
What are some synonyms, or words that have a similar meaning? [Prompt students 
to provide words like opposing, challenging, and conflicting.] What are some words 
or phrases that are antonyms, or opposites of rival? [Prompt students to provide 
words like supporting, assisting, and partnering. As students discuss synonyms 
and antonyms, guide them to use the word rival in a complete sentence: “An 
antonym of rival is supporting.”]
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Adjectives

Remind students that adjectives are words that describe nouns. Adjectives provide 
details about nouns, such as the number, color, shape, mood, etc. 

Have students refer to the list of common nouns on the board and ask them to add 
adjectives to describe the nouns. (wooden desk, white board, lined paper, sharp pencil, 
red book, tall boy, brown door, clear window, clean floor, pink wall, etc.) Adjectives can 
come before or after the noun, as in The wall is pink or There is a pink wall.

Tell students that adjectives help you to picture the noun in your mind.

Remind students that the words a, an, and the are special kinds of words called 
articles. Articles are not adjectives, but they do provide details about nouns. Articles 
tell us whether someone is describing a specific noun (the king; the apple) or a general 
noun (a king; an apple).

Write the following sentences on the board and work with students to identify nouns 
and adjectives. Label nouns with n. Label adjectives with adj. Remind students that 
these are the part of speech abbreviations they see in the glossary. Draw an arrow 
from each adjective to the noun it describes. 

Conclude by pointing out that good writers make frequent use of adjectives to make their 
writing come alive. Encourage students to take special note of adjectives when they are 
reading the chapters in their Reader, as well as to use adjectives when they are discussing 
or writing about the Middle Ages.

Rich lords lived in large castles. (nouns: lords, castle; adjectives: rich, large; draw 
an arrow from rich to lords and from large to castle)

The selfish king did not help his hungry serfs. (nouns: king, serfs; adjectives: 
selfish, hungry; draw an arrow from selfish to king and from hungry to serfs)

Have students turn to Activity Page 2.4 and guide them through the first few 
sentences. Have students complete the activity page independently, or if you 
determine they need more assistance, complete the activity page as a teacher- 
guided activity. If more time is needed, students should complete the activity page  
for homework.
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Morphology 15 mins

Introduce Prefixes un– and non– 

Refer to the Prefix poster you displayed in the classroom and read it with students. 

Tell students that the two prefixes they will study this week are un– and non–. Explain 
that being able to recognize groups of letters as a prefix will help them when they 
encounter long, multisyllable worlds. 

Write the prefix un– on the board/chart paper and point out that it is pronounced /un/. 
Write the prefix non–and point out that it is pronounced /non/.

Explain that un– and non– both mean “not.” Further point out that knowing the meaning 
of specific prefixes will help students figure out the meaning of unfamiliar words.

Tell students that adding un– or non– does not change the part of speech of the root 
word, but adding them does change the meaning of the root word.

Write familiar on the board/chart paper. Briefly discuss the meaning of the word and 
then use it in a sentence. (Familiar means well-known. The hallways of your school will 
quickly become familiar because you walk through them every day.)

Add un– to familiar and have students read the new word; discuss the meaning of the 
new word. (Unfamiliar means something that is not well-known.) Also point out that the 
prefix un– does not change the part of speech of familiar. Both familiar and unfamiliar 
are adjectives.

Share the following example you prepared in advance for the word unfamiliar in 
a sentence:

The hard work of farm life was unfamiliar to members of the royal family; they were 
used to having servants do things for them.

Have students provide sentences using the word unfamiliar. (Answers may vary.)

Ask students for synonyms (words that mean almost the same) of unfamiliar. (new, 
different, strange, novel, etc.)

Write essential on the board. Briefly discuss the meaning of the word and then use it in 
a sentence. (Essential means extremely important and necessary. Food, water, and air 
are essential to the survival of living things.)

Add non–  to essential and have students read the new word; discuss the meaning of 
the new word. (Nonessential means not extremely important or necessary.) Also point 
out that the prefix non– does not change the part of speech of essential. Both essential 
and nonessential are adjectives.

Share the following example you prepared in advance for the word nonessential in  
a sentence:

During a drought, my family and I don’t water our lawn or use water for other 
nonessential things.
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Have students provide sentences using the word nonessential. (Answers may vary.)

Ask students for synonyms (words that mean almost the same) of nonessential. 
(extra, unimportant, insignificant, etc.)

Continue in this manner for the remaining un– and non– words, using the following 
chart as a guide.

You will not write the information in the shaded columns on the board, as that 
information is intended for use during oral instruction.

Root Word Meaning Affixed Word Meaning & 
Synonyms

Sentence

happy (adjective) 
glad

unhappy (adjective) not 
glad

The baby 
was unhappy 
because the 
dog barked.

equal (adjective) 
even or fair

unequal (adjective) not 
even or fair

My brother 
always cuts 
unequal pieces 
of cake so that 
he gets the big-
gest piece.

common (adjective) 
usual

uncommon (adjective)  
unusual; rare

My favorite 
thing to do at 
the beach is to 
look for uncom-
mon shells.

verbal (adjective) 
uses spoken 
words

nonverbal (adjective) 
does not use 
spoken words

Mom gave a 
nonverbal sign 
to remind us to 
be quiet in the 
library.

toxic (adjective) 
contain-
ing harmful 
ingredients

nontoxic (adjective) 
not contain-
ing harmful 
ingredients

It is important 
to check that 
the parts are 
nontoxic before 
letting children 
play with new 
toys.
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Have students turn to Activity Page 2.5. Briefly review the directions. Note for students that 
for some sentences, they will see the word a(n) just before the blank. When a(n) is used, 
that means that if the word that correctly fits in the blank starts with a consonant, they 
would read the sentence with the word a. If the word that correctly first in the blank starts 
with a vowel, they would read the sentence with the word an. For example, if the word you 
would use to fill in the blank is unbalanced, you would read the sentence with the word an. 
If the word you would use to fill in the blank is balanced, you would read the sentence with 
the word a. Tell students to complete the activity page for homework.

threatening (adjective) 
likely to cause 
harm

nonthreatening You should 
stand by the 
fence in a 
nonthreatening 
way so that the 
animals are not 
scared to come 
over to you.

Writing 15 mins

Taking Notes Using a Graphic Organizer

Lesson Summary

Students have just read Chapter 2, “To the Manor Born.” In this chapter, they learned 
more specific information about the lives of the serfs and lords in the feudal system 
during the Middle Ages. Today, in this short writing lesson, you will model how to take 
notes from a text into a graphic organizer. The goal of this lesson is to have most of the 
Lords column of the graphic organizer completed. You may take time at the beginning 
of the next writing lesson to finish completing this column if necessary.

Model Taking Notes Using a Graphic Organizer 15 minutes

Remind students that the Middle Ages text they have been reading is informational text 
and there are many text features (headings, captions, etc.) that are helpful in navigating 
the text. Explain that the images in a chapter can also be useful in locating information, 
as the images often relate to the text around them.

Have students turn to Activity Page 2.6. Discuss the parts of the graphic organizer with 
students, and which information should go into each box.

Explain that the graphic organizer is a useful tool that will highlight just how different the 
lives of lords and serfs were during the Middle Ages. Explain that you will model how to 
scan text to locate information to complete a graphic organizer.
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As you model the process of scanning the text, have students follow along in their 
Readers while you think-aloud. 

Note for students that the first category on the graphic organizer is Homes. Tell 
students that in order to find specific information about the type of homes lords 
generally lived in during the Middle Ages, they must scan the text for keywords and 
information about a specific topic. (For example, you might say something like, “First I 
am going to look for information about how lords lived during the Middle Ages, about 
their homes, work, clothing, food, and amount of power. Some of this information will 
come from the text and other information might come from the images. Scanning the 
text, I see the word lord in bold in the first paragraph, so I will start there.”) 

As time allows, model how to fill in the Lords column of the graphic organizer. 
Emphasize the importance of writing key information in the shortest form possible, and 
of paraphrasing, or writing the information in one’s own words. Remind students that 
images and captions can provide details as well. Students should write down the page 
numbers of each piece of evidence next to their paraphrased notes.

We have provided the following chart (right), with the inclusion of direct quotations 
from the text and suggested paraphrasing, for teacher reference. As you model for 
students, you should read the direct quote from the text and describe for students how 
to transform that quotation into a written paraphrase. Students should complete their 
graphic organizers with paraphrased notes from the text and page numbers where the 
information came from.

If necessary, you may take some time to complete the Lords column of the graphic 
organizer at the beginning of the next writing lesson. Or, you may choose to assign 
completing the Lords column of the graphic organizer for homework.

Students should keep this organizer in a safe place to complete for homework and/
or use in future lessons, or you may wish to collect the graphic organizers to store in a 
safe place for students’ use in future lessons.

Have students briefly summarize the notes they took on lords during the Middle Ages 
in one or two sentences with a partner, if time allows.
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LORDS

Direct Quotation from Text Suggested Paraphrase (Record 
the information in this column 
on the chart as you model)

Homes p. 10 “lived in a house”

p. 11 “lived in a castle or 
manor house”

p. 10

-castle or manor house

Work p. 10 “learned to read and 
write, ride a horse, become a 
skilled swordsman (boys), etc.”

p. 12 “collected taxes from his 
serfs…ran a mill and charged 
his serfs to grind grain into 
flour”

p. 13 “nobles constantly 
fought among themselves 
and often raided each other’s 
lands”

p. 10

-learned to use a sword

p. 12

-charged serfs for grinding flour

p. 13

-fighting other lords

Clothing p.10 “sufficient clothes to 
wear”

[Students can describe cloth-
ing from the image found on 
page 10—the importance here 
is the contrast with serfs]

p. 10

-enough clothes, may be nice  
as well

Work p.10 “enough food to eat” p. 10

-plenty of food

Amount of 
Power

p. 11 “owned all the land 
around his home and often 
the nearby towns and vil-
lages, too…controlled the lives 
of most of the people who 
worked for him”

p. 11

-controlled land and towns near 
the castle

-controlled the people who 
worked on the land and lived in 
the towns
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Take-Home Material
Prefixes un– and non–; “If You Were a Serf Boy”

Have students take home Activity Sheet 2.5 to complete, and Activity Page 2.7 
to read to a family member and then complete.
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