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Use the following assesment to assess a teacher’s instructional 
skill level. Then count up all of the a’s, then b’s, c’s, and d’s 
and use the Results key on the last page to determine a 
teacher’s skill level.



ACCOUNTABILITY ACTION PLAN Module Three

Identifying a Teacher’s Skill Level

Teacher Name:_______________________________________________________________________

Grade Level: ____________________    Subjet: _____________________________

1. When planning lessons and discussing curriculum issues, this teacher tends to:
a. Focus on covering the curriculum exactly as it is written in the curriculum guide.
b. Focus on covering as much as possible in the time alloted.
c. Focus on helping students master all of the standards.
d. Focus on helping students master all the standards and adapt their learning to a real-world 

context.

2. This teacher’s pedagogical knowledge and approach can best be described as:
a. Limited. This teacher seems unaware of the range of approaches suitable to student learning.
b. Fair. This teacher demonstrates some pedagogical knowledge but uses a limited range of 

approaches, some of which seem like a poor match for students’ needs or the demands of the 
discipline.

c. Effective. This teacher uses a wide range of pedagogical approaches that suit students’ needs 
and the demands of the discipline.

d. Extensive. This teacher uses a wide range of effective pedagogical approaches that are specific 
to each discipline and meet individual student needs.

3. This teacher’s content knowledge can be best described as:
a. Limited. This teacher makes errors or fails to correct student errors.
b. Proficient. This teacher seems aware of the important concepts of the curriculum but unsure of 

how these concepts relate to one another.
c. Solid. This teacher seems to understand the key concepts of his/her discipline and how they 

relate.
d. Extensive. This teacher seems to understand the key concepts of his/her discipline, how they 

relate to each other, and how they relate to other disciplines .
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4. When supporting struggling learners, this teacher tends to:
a. Let students fail; there doesn’t seem to be a plan for remediation.
b. Use supports that are general and remedial in response to a pattern of poor performance.
c. Provide most students with practice and individualized support through thoughtful design 

of classroom activities, although some students fall through the cracks and require intense 
remediation.

d. Proactively an systematically catch students before they get into a free fail of failure and gradually 
remove supports as students become more proficient.

5. In using classroom assessments, this teacher tends to:
a. Focus almost exclusively on summative assessments that measure low-level knowledge and lack 

rigor.
b. Take a prefunctory approach. Although assessment may be integrated into learning activities, 

goals for assessment are not entirely clear, the assessment format may not match instruction, 
and the assessment may not address all of the content.

c. Align assessments and learning activities to learning goals most of the time, make assessment 
criteria clear and accessible to students, and gather formative assessment data.

d. Plan assessments that are directly related to unit objectives, respond actively to student data, 
and adjust instruction accordingly.

6. When it comes to classroom mangement, this teacher:
a. Allows the students to run the classroom; rules are absent or unenforced.
b. Seems inconsistent, showing favoritism to some students while ignoring or censuring others or 

enforcing some rules while letting others slide.
c. Enforces rules with clear consequence and is able to quickly redirect student behavior and get 

students back on task.
d. Implements discipline that is unobtrusive and preventative. Classes run smoothly and without 

disruption.

7. In general, this teacher’s lessons tend to:
a. Focus on curriculum coverage and task completion.
b. Be pitched too high or too low for students’ current abilities or feature expectations that seem 

low for some students and high for others.
c. Address the learning standards with clear objectives, include relevant and appropriate questions 

that foster student thinking, provide clear expectations of the content, and students’ own prior 
knowledge and experiences.

d. Move students in a steady progression toward rigorous unit learning goals and curricular 
standards and invite students to be co-creators of their learning experiences.
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8. In terms of expectations, this teacher:
a. Conveys low expectations of students through the types of assignments he/she uses, negative 

interactions with students, and a failure to hold students accounatable for their behavior.
b. Substitutes entertaining students for true cognitive engagement; students may not be able to tell 

the difference.
c. Sets and holds students to rigorous standards and pushes students to reach beyond their 

current abilities but may step in to rescue students when they struggle or seem out of their 
depth.

d. Helps students internalize rigorous learning standards, high expectations, and reach for 
themselves and others, and sets up learning experiences that allow students to take the lead in 
their own learning.

9. The overall flow of this teacher’s classroom can best be described as:
a. Teacher-centered and teacher-directed; students aren’t asked to contribute or engage.
b. Uneven. Classes have a recognizable structure, but they do not always adhere to this structure 

uniformily throughout the lesson.
c. Efficient, with very little loss of instructional time.
d. Fluid and seamless.

10. When it comes to working with students, this teacher generally:
a. Takes a standard approach that does not factor in students’ personal currencies and interests.
b. Tries to persuade students to leave their personal currencies and interests at home and embrace 

classroom currencies instead.
c. Recognizes and expresses appreciation for the currencies students bring with them to the 

classroom but focuses on helping them acquire new currencies rather than showng them how 
to use the currencies they have already.

d. Focuses on helping each student leverage personal currencies to reach rigorous learning goals.

11. In discussions of expectations for students, this teacher tends to:
a. Express definitive opinions about what certain groups of students are and are not capable of 

doing.
b. Speak about expectations in general and sometimes stereotypical terms, without mentioning 

specific students or specific plans for improving their achievement.
c. Mention individual students’ strengths, challenges, and learning needs and express the hope and 

intention to help these students meet high standards.
d. Talk more about specific plans to help individual students than about students’ current abilities.
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12. This teacher’s typical response to feedback from you is:
a. No response. This teacher does not seem to take note of feedback or use it in any way.
b. Reactive. This teacher responds in emotional ways and has to be reminded that feedback is an 

opportunity to improve professional practice.
c. Responsive. This teacher uses feedback to adjust professional practice.
d. Proactive. This teacher uses feedback to adjust professional practices and actively seeks out 

additional feedback from you, students, parents, peers, and other supervisors.

13. When it comes to professional development, this teacher seems to:
a. Engage in it reluctantly or avoid it altogether; does not put the new ideas or approcahes 

presented into practice.
b. Engage in it randomly; sometimes incorporates the new ideas or appraoches into practice and 

sometimes does not.
c. Engage in it enthusiastically; consistently incorporates the new ideas or approaches into practice.
d. Proactively seek it out and use action research to inform and improve practice.

14. When it comes to seeking resources to support students, this teacher tends to:
a. Not seek them at all. This teacher has expressed ignorance of available resources or uncertainty 

of how to use them to help students or to grow professionally.
b. Rely heavily on school-based resources and accept and use them when they are made available.
c. Examine all kinds of approaches and solutions and focus on finding the right one for students.
d. Create individualized solutions for students by adapting exisitng resources to meet students’ 

needs.

15. Based on your observations, this teacher tends to make instructional decisions based on:
a. What is most comfortable personally.
b. What’s most beneficial for students at this particular grade level.
c. What’s most beneficial for the various subgroups within the class (e.g., struggling students, on-

target students, advanced students, English language learners.)
d. What’s most beneficial for individual students.

16. In general, the students in this teacher’s classroom are:
a. Distracted and disengaged.
b. Minimally engaged. Students need constant supervision and repeated cues to stay on task.
c. Engaged and productive most of the time.
d. Actively involved in co-creating their learning experience—asking questions, making connections, 

setting goals, seeking feedback, and suggesting new ideas and directions.
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17. This teacher’s overall practice can best be described as:
a. Incoherent. You see little or no direction, consistency, or soundness to this teacher’s instructional 

choices.
b. Uneven. You’ve seen that this teacher has a limited repertoire or strategies and sometimes 

seems to apply these approaches randomly.
c. Efficient. You’ve seen that instructional transitions are smooth, clear routines are in place and 

adhered to most of the time, and behavioral expectations are clear and generally met.
d. Seamless and fluid. Good teaching seems effortless, as if it’s this teacher’s natural response to 

students.

If you chose mostly:
a’s - It is likely that this teacher is a novice teacher.
b’s - It is likely that this teacher is a apprentice teacher.
c’s - It is likely that this teacher is a practitioner.
d’s - It is likely that this teacher is a master teacher.

RESULTS


