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[bookmark: _Toc61519080]Purpose of the Handbook
The purpose of this handbook is to guide candidates through the doctoral research
process, including developing the research, the oral defense, and final document submission. The
handbook outlines candidate and committee member responsibilities, defines writing guidelines,
identifies required sections for each chapter, and provides printing guidelines for the final
dissertation document. The handbook is to be used by instructors, dissertation chairs, and
committee members to ensure high standards related to the form and appearance of dissertations.

Institutional Mission and Context

The mission of Southern Wesleyan University (SWU) is to be a Christ-centered, student-focused community transforming lives by developing dedicated scholars and servant-leaders who impact the world for Christ through liberal arts and professional education, grounded in faith and service. Founded by The Wesleyan Church in 1906, Southern Wesleyan University affirms God as the source of all truth and wisdom and is committed to the integration of faith, learning, and living within a Christian academic community.

Located in Central, South Carolina, SWU serves a diverse population of undergraduate and graduate students through residential, commuter, traditional, and non-traditional programs. The university maintains a strong liberal arts foundation while offering professional and graduate programs in areas of demonstrated institutional strength, including education, religion, business, and helping professions. Regional and national diversity among students enriches the academic environment and supports the development of broad perspectives and shared values.

Southern Wesleyan’s academic heritage is rooted in the liberal arts tradition, emphasizing linguistic, quantitative, and analytical skills cultivated within a faith-based framework that includes worship, service, and ethical reflection. This tradition continues through a required liberal arts core that supports intellectual, spiritual, and personal development across all undergraduate programs and informs graduate-level study and leadership preparation.

Graduates of Southern Wesleyan University are prepared to serve as reflective scholars and servant-leaders who value human dignity, pursue personal and spiritual well-being, and engage the world with cultural awareness and ethical responsibility. The university measures the success of its mission through alumni who demonstrate faith, knowledge, and service in leadership roles that positively impact their professions, communities, and the broader world.

[bookmark: _Toc61519081]Southern Wesleyan University Learning Outcomes

In keeping with the ultimate mission of the university to integrate faith, learning, and living, the School of Education has established goals for those pursuing an education degree. Further, it is anticipated that the integration of these areas will be a continuing process that will enhance the candidate’s life and profession. It is understood that it is not enough for the institution to provide the instructional and practical processes necessary to challenge the candidate and promote personal growth. It is also the responsibility of the candidate to actively pursue a meaningful relationship with Christ; knowledge of the subject area content and pedagogy; and personal habits that promote physical, mental, and emotional health, as well as acceptable social behavior.

The learning community at Southern Wesleyan University fosters in participants:
· Biblically informed personal wholeness reflected in healthy, growth-enhancing relationships with God, themselves, and others. 
· the ability to participate articulately in the significant conversations of people from a well-informed, reasonable, and distinctively Christian perspective. 
· the ability to effect positive changes through skillful, value-driven engagement with their world. 

[bookmark: _Toc61519082]Accreditation

Southern Wesleyan University offers a Doctor of Education (Ed.D., CIP 13.0699 ) with three choices of specialization; Administration and Leadership, Curriculum and Assessment, and Exceptional Learner.  The degree is offered in collaboration between the Online and Graduate Studies Program and the School of Education.  While the School of Education is accredited through the Council for Accreditation of Educator Preparation (CAEP formerly NCATE) the Doctor of Education does not fall under the regulations of CAEP but is SWU recognized under the auspices of the University in SACSCOC accreditation.

[bookmark: _Toc61519083]Learning Management System 

[bookmark: _Toc61519085]The online platform and learning management system used by Southern Wesleyan University is Canvas. The learning management system (LMS) is Web-based technology/software used to plan, implement, and assess a specific learning process. In other words, the Canvas LMS is used as virtual classroom allowing instructors to deliver content and allows for interaction among students and instructors. The Institution also provides user support for Canvas.

[bookmark: _Toc61519086]Foundations of the School of Education

Southern Wesleyan University, a faith-based institution founded in the Wesleyan tradition, is committed to the liberal and applied arts preparation of students so they may engage contemporary culture through a Christian worldview. Central to this commitment is the holistic integration of faith, learning, and living within a Christ-centered, transformative academic community grounded in biblical principles. From its founding, the university has emphasized the development of linguistic, quantitative, and analytical skills as essential foundations of a liberal arts education. This vision continues to shape the mission and purpose of the institution today as faculty, staff, and students work collaboratively toward intellectual, spiritual, and personal wholeness.

Institutional Vision

Southern Wesleyan University aspires to be a premier Christian university characterized by a vibrant learning community whose graduates demonstrate biblically informed personal wholeness. This wholeness is reflected in healthy, growth-oriented relationships with God, self, and others; the ability to participate thoughtfully and articulately in significant intellectual and cultural conversations from a distinctively Christian perspective; and the capacity to effect positive change through skillful, values-driven engagement with the world.

Unit Vision

Aligned with the institutional vision, the School of Education seeks to prepare educators who integrate faith, learning, living, and professionalism in ways that positively and significantly influence student learning and educational communities. The unit emphasizes the preparation of reflective practitioners and leaders who serve with integrity, competence, and compassion in diverse educational contexts.

Institutional and Unit Mission

The mission of Southern Wesleyan University is to be a Christ-centered, student-focused community transforming lives by developing dedicated scholars and servant-leaders who impact the world for Christ through liberal arts and professional education, grounded in faith and service. The mission of the School of Education is fully aligned with and subsumed under the institutional mission, ensuring coherence and shared purpose. Together, these mission statements reflect a commitment to preparing educators and leaders who are academically prepared, professionally skilled, and grounded in a biblical worldview to serve the global community for the benefit of all.

The School of Education’s mission is to prepare men and women to become Christian educators by fostering scholarship and a Christian ethic of care, modeled after the image and nature of Jesus Christ, thereby producing individuals who serve as leaders and agents of positive change across educational and professional settings.

Goals of the Unit

The School of Education is guided by the theme “Individuals who demonstrate scholarship within a Christian ethic of care.” This theme reflects the unit’s core goals and provides a framework for preparing both pre-service candidates and practicing professionals. The unit seeks to develop candidates who demonstrate competency in scholarship; a Christian ethic of care; service to others; sensitivity to diversity; reflective practice; technological competence; and leadership.

These goals align with the university’s broader commitments to faith, learning, and living, while the School of Education adds an explicit emphasis on professionalism. The goals are embedded across coursework, clinical experiences, and program assessments and are integral to the policies, practices, and instructional design of the School of Education.

Candidates are expected to demonstrate scholarship appropriate to their level of preparation and professional experience while consistently exhibiting dispositions reflective of a Christian ethic of care. These dispositions include care for self through a biblically grounded commitment to lifelong learning; care for diverse individuals through respectful and compassionate engagement; care for colleagues through professional collaboration; and care for the broader community by valuing its diversity and recognizing its essential role in the educational process.

Doctor of Education (Ed.D.) Program

The Doctor of Education (Ed.D.) program is designed within a practitioner–researcher framework to prepare professionals for leadership, inquiry, and service in educational settings. The Ed.D. with a concentration in Curriculum and Instruction emphasizes six core areas: curriculum, assessment, leadership, research, program evaluation, and professionalism. The program integrates theory and practice to support innovation, collaboration, and culturally responsive leadership in educational communities.

The Ed.D., with a concentration in Exceptional Learners prepares candidates to address the diverse and individualized needs of learners through a strong foundation in legal frameworks, assessment practices, culturally responsive instruction, and evidence-based interventions. Candidates engage in research focused on improving outcomes for exceptional learners while developing the skills necessary for leadership and advocacy.

In addition, the Ed.D. now offers a concentration in Administration and Leadership, designed to prepare educational leaders for roles in school and organizational leadership. This concentration emphasizes strategic leadership, organizational improvement, ethical decision-making, policy analysis, and data-informed practice across PK–12 and higher education contexts. Candidates develop the skills necessary to lead institutions effectively, foster positive school cultures, and implement sustainable change grounded in research and professional best practices.

Completion of an Ed.D. degree positions graduates for expanded leadership opportunities, including roles as principals, district leaders, curriculum directors, instructional leaders, program administrators, faculty members, and change agents within educational and related professional organizations.

School of Education Doctorate Admission Policy

University Requirements
• Submission of Graduate Application and Processing Fee 
• Submission of official transcripts

School of Education Admission Requirements
· Completed SWU online application.
· Official transcripts showing an earned master’s degree in education or related field from an institution that is fully accredited by a regional or national accrediting agency recognized by the United States Department of Education or a comparable degree from an international institution with a minimum cumulative grade point average (GPA) of 3.0 on a 4-point scale. Masters in related field must be approved by the Dean, School of Education.
· Be in good standing at all previous institutions of higher learning. Students who, for academic or disciplinary reasons, are not eligible to register in the college or university last attended will not be admitted for graduate study.
· Submission of two professional references. One of these references must be from a supervisor.
· Resume
· Applicants for whom English is a second language must submit an official TOEFL score of at least 550 (paper test), 213 (computer test) or equivalent evidence of proficiency in English.
· Applicants will receive a status letter from Enrollment which will identify whether the applicant is accepted, on reserve, or denied admission. 

[bookmark: _Toc61519087]Admission Definitions
The following are definitions specific to the admission process:
[bookmark: _Hlk8024804]Accepted: A student with “Accepted” status has received an average score from the Graduate Admissions Committee that meets or exceeds the cut off for admittance into the program. Students receiving “Accepted” status enroll in the upcoming semester: fall or spring. If a student received “Accepted” status and does not enroll in the upcoming semester, s/he must re-apply or receive permission from the Dean of the School of Education to defer to the next term.
Reserve: A student placed in Reserve status has earned an average score from the Graduate Admissions Committee that meets the program’s admission cutoff but cannot be seated immediately due to enrollment capacity. The student is admitted and waitlisted for the upcoming term and will be notified if space becomes available. If a space does not open, the student’s admission will be moved to the next available term. If the student declines or does not enroll in the term offered, the student must either reapply or obtain written approval from the Dean of the School of Education to defer to the subsequent term.

Applicants may request Reserve status for one semester. This request must be submitted in writing to the Graduate Admissions Committee and must include the reason for the request.
	Denied: A student with the status of “Denied” has received an average score from the Graduate Admissions Committee that is below the cut score for admittance into the program. A student who feels this is erroneous may appeal through the Admissions Appeal.
Amend: A student with the status of “Amend” has submitted required documentation where, through initial screening, there may be cause for the Graduate Admissions Committee to request further information or documentation i.e. additional letters of recommendation. The student’s application will not officially be reviewed by the Graduate Admissions Committee in this status. The student will have 10 business days from the date of notification to upload the additional information requested to the application file. Failure of the student to respond to the committee’s request/s will result in the student being denied admission.	

[bookmark: _Toc61519088]Admission Appeal
An applicant who was denied admission or placed on the reserve list may appeal this decision only in the case of one of the following:    
· bias or perception of bias in the decision-making process.
· extenuating circumstances, which, for good reason, the applicant did not inform the University of in the application, which would have had a material impact on the admissions decision.
Should the applicant meet any of these criteria, s/he must notify the Dean of the School of Education of his/her appeal in writing within 10 business days of receiving the notification, as documented by the date on the status letter. In the case of an appeal that meets these criteria, the student does the following:
a. The student writes a letter of appeal to the Dean stating the reason for appeal and providing supporting evidence 
b. The Dean will take necessary action to review application documents and obtain information from the School of Education Graduate Review Committee in explanation of the basis for the decision. 
c. The applicant will receive a written judgment from the Dean. The Dean is not part of the School of Education Graduate Review Committee solely for the purpose of objectivity; therefore, the decision of the Dean of the School of Education is final.

An applicant denied admission may not reapply for future admission to the program.
[bookmark: _Toc61519089]Cohort
The Doctorate in Education (EdD) follows a dissertation cohort model. Once a dissertation cohort is formed, the students remain together for the duration of their program. The DSRT 9013 instructor serves as the cohort’s dissertation chair through DSRT 9053, providing continuous mentorship across the sequence. One major benefit of the cohort model is the ability to network and build professional relationships with one another throughout the duration of the program. The development of the cohort is contingent upon reaching the required numbers of enrolled students. After completion of the doctoral coursework and enrollment in the dissertation sequence, the student will be considered at “doctoral candidate” instead of “doctoral student” and will have earned the right to use the initials “ABD” (all but dissertation) in their signature.
[bookmark: _Toc61519090]Dispositions
The theme statement for the School of Education is “Individuals who demonstrate scholarship within a Christian ethic of care.” The Christian Ethic of Care Dispositions may be found in Appendix A. The elements that comprise the conceptual framework are subsumed under the descriptors of scholarship and Christian ethic of care as described in the Unit’s conceptual framework. 

Students in the School of Education are expected to:
· Demonstrate a Christian ethic of care toward self by exhibiting a Biblical approach to life that is demonstrated by a passion for learning. 
· Demonstrate a Christian ethic care toward diverse individuals as demonstrated by compassionate and respectful interactions with those individuals. 
· Demonstrate a Christian ethic of care toward colleagues by engaging in compassionate and respectful interactions with colleagues; and 
· Demonstrate a Christian ethic of cares toward the community by recognizing it as an integral part of the learning process by valuing its pluralistic nature. 


[bookmark: _Toc61519091]Technology Recommendations
The IT Department at SWU has published its recommendations for technology requirements specific to both PC’s and Macs. These recommendations are available in Appendix E. 

[bookmark: _Toc61519092]E-mail Policy
Upon admission to Southern Wesleyan University, students are provided with an email account, which is the official channel of communication between the University and its students. All e-mail communication must take place through the Southern Wesleyan University e-mail provided.

It is the responsibility of the student to periodically monitor his or her student email account and to be aware of the information sent by the University. Students are expected to check their email on a frequent and consistent basis to stay current with university-related communications. Students are responsible for recognizing that certain communications may be time critical. Failure to manage email accounts is not an acceptable excuse for missing official university communications via email and will not excuse students from complying with university policies, procedures, and deadlines. There are no grounds for appeal for relief from those policies, procedures and deadlines communicated through email to students. 

[bookmark: _Toc61519093]Online Attendance Policy
University Policy
Attendance in distance learning courses is based on the completion of at least one designated assignment by the due date/time posted within the course site for each session. Distance learning activities may include lectures, assignments, readings, forums, and assessments (e.g. quizzes, tests). 

[bookmark: _Toc61519094]Academic Honesty
Honesty in all matters-including honesty in academic endeavors-is a valued principle at Southern Wesleyan University. It is the expectation of the university that all those joining the academic program will act with integrity in all matters. Because of this principle, members of this community of learners (students, faculty, facilitators, staff, and administrators) are also expected to honor one another.

Honesty is particularly important when it comes to academic work. Because the university awards academic credit based on the assessment of each student’s work, and because that academic credit represents the university’s validation of learning, dishonesty by a student strikes at the heart of the value of the degree for all students and alumni. For this reason, any form of academic dishonesty (including cheating, use of AI to complete assignments, plagiarism, and falsification of documents) constitutes a serious breach of trust.

No form of academic dishonesty will be tolerated. This includes the use of Chat GPT or other AI programs to complete assignments. If a faculty member suspects the use of Artificial Intelligence to complete assignments, the faculty member will follow all university policies and protocols regarding the use of AI. If the student has admitted to the use of AI to complete an assignment, then the student will receive a grade of zero on the assignment and a referral to academic administration. The standard discipline procedures will then be followed. 

Students are encouraged to help each other maintain these high academic standards. All academic dishonesty observed should be reported to the faculty directly. Faculty members oversee their classrooms and are encouraged to be present during exams. In the case of exams given outside of a classroom setting (such as online), efforts should be made to safeguard the integrity of the evaluation.

All community members are encouraged to avoid increasing temptations for dishonesty. At the beginning of the course, faculty members are encouraged to convey and to interpret their policy on plagiarism (academic dishonesty involving the use of another’s material, methods, or ideas without properly acknowledging the originator).

Upon evidence of academic dishonesty (as previously stated), either by voluntary confession, report of another student, or based on work submitted, the faculty member should follow this procedure:
· Talk with the student in the presence of another faculty member or an appropriate administrator. If the student is taking classes online only, then the faculty member should email the student and copy the dean or designated representative.
· Inform the student of the resulting discipline, based upon the situation:
· Students’ unprompted confession - NC or 0 for work involved
· admission after confrontation by faculty member - NC or 0 on work and 10% course grade reduction
· denial of guilt and faculty member believes innocence - no penalty
· denial of guilt but faculty member believes guilt - F for the course
· In the event that there is evidence the student either encouraged others to be involved in the academic dishonesty, or conspired with others in the process by giving, receiving or using unauthorized aid, the faculty member should consult with his or her academic dean and recommend to the provost a response that may include academic dismissal from the university.
· Explain the appeal process to the student, which is thus detailed below in the catalog.
· Submit a written report to the provost, including the discipline implemented. 

Upon receipt of the report, the provost will take the following action:
· For a first offense, the provost will send a letter to the student indicating that evidence of the incident will be kept on file and warning of possible dismissal should the student be implicated in academic dishonesty again.
· For a first offense involving multiple students or outside parties that results in a recommendation of dismissal, the provost will meet with the students.
· For a second offense, the student will meet with the provost to discuss the evidence and appropriate action. This meeting may result in the student’s dismissal from the institution.
· Should a student not enrolled in the course be implicated in an act of academic dishonesty, that student will meet with the provost, who will place a record of the event in the student’s file. A second offense would result in dismissal from the university. 
· While faculty and administrators must take academic dishonesty seriously to protect the value and integrity of university degrees, every effort will be made at each step of the process to work with students redemptively.

[bookmark: _Toc61519095]Academic Honesty Appeal
If a student is charged with academic dishonesty and the matter is not resolved with the faculty member, the student may appeal to the instructor’s division chair, in writing, within ten working days after being informed that the grade for the course will be F.  If the division chair can mediate an agreement between the student and instructor, a grade-change request may be processed, if necessary.

If no agreement can be reached or if the instructor is also the division chair, or if there is no division chair as in the case of Business & Education, the student may appeal the decision to the appropriate academic dean, in writing, again within ten working days.  The academic dean shall investigate and render a decision. 

Within ten working days after being informed of the decision, either the instructor or the student may appeal the dean’s decision to the provost who will determine if the case should be considered by the Academic Council.  The Academic Council or its designated Appeals Committee will review all appropriate material, consult the parties involved, and determine the final penalty.  The decision of the Academic Council is final.  Academic dishonesty discovered outside the context of a course or after a course is completed will be dealt with in a manner appropriate to the situation.  The penalty may include such sanctions as rescinding of credit previously awarded, expulsion from the university, revocation of certificates, honors or diplomas, and, in case of fraud, appropriate legal action. Appeals in these cases will be heard by the provost, with a final appeal to the Academic Council.

[bookmark: _Toc61519096]Incomplete
In accordance with university policy under extenuating circumstances, a student may be allowed to carry a grade of incomplete.

The following conditions apply:
· All daily work has been passed.
· A relatively small amount of the course’s work remains to be completed.
· The instructor and the academic dean must give permission for the incomplete.
· The instructor and student must agree on a time frame for completing the work not to exceed five calendar weeks from the last day of class.

The student will be issued the grade earned at the time of the request for an incomplete. Upon successful completion of the remaining requirements, the instructor of record will complete the necessary form to request a grade change. 

[bookmark: _Toc61519097]Academic Grade Appeal
If a student has a concern related to a grade or any other academic issue, the procedures outlined in the current edition of the Southern Wesleyan University Catalog should be followed. An academic grade appeal may be made for a final course grade only. A form (located within MySWU) must be submitted with all fields completed after consultation with the instructor if s/he has not resolved the matter. Do not submit this form if you have not yet consulted with your instructor regarding your concern. Refer to the Graduate Bulletin for additional information. 
[bookmark: _Toc61519098]Non-Academic Appeal
Regarding issues not related to academics, the faculty of the School of Education has approved a formal procedure for resolution:

· The student must communicate with the faculty member to attempt to resolve the issue. 
· If agreement cannot be reached, the student may meet with the Dean of the School of Education within ten working days after the meeting with the faculty member. 
· The Dean will examine the issue and confer with both parties to mediate a resolution. The decision of the Dean of the School of Education is final. 

[bookmark: _Toc61519099]Advising
Students enrolled in the Doctor of Education Program are assigned a graduate student success coordinator at the university level.  The graduate student success coordinator assists the student with information and resources such as establishing degree completion plans for graduation, updating degree audit status, and scheduling needed coursework. Questions specific to the curriculum, program or program requirements should be directed to Coordinator of Doctoral Studies. Questions specific to the course or course requirements should be directed to the professor. Advising may take place via telephone, email, or through conferencing technology.

[bookmark: _Toc61519100]Temporary Leave
Students who experience life events may opt to take temporary leave. A temporary leave may occur for events such as a birth, death, medical condition or other life changing event. A temporary leave may be put in place for up to but not more than six months without re-applying to the program. Students who need to interrupt their program for extenuating circumstances must work with the Academic Success Coach and submit a Temporary Leave Form to the School of Education. When ready to re-enter, the student will work with the Academic Success Coach and will re-enter the sequence where s/he stopped out; therefore, the student may be with another cohort. A student who sat out may not miss or change the sequence of required coursework.

[bookmark: _Toc61519101]Balance
[bookmark: _Toc61519102]Students in the Doctor of Education (Ed.D.) program are encouraged to practice intentional balance in all areas of life while pursuing advanced academic study. Doctoral work is intellectually rigorous and time-intensive; therefore, maintaining healthy equilibrium among personal, professional, and academic responsibilities is essential for sustained success and well-being.

Students are strongly advised to balance their commitments to family, friendships, employment, ministry, coaching, leadership, and service with the demands of doctoral coursework and research. Effective time management, realistic goal setting, and consistent self-care practices are critical to preventing burnout and promoting long-term academic perseverance. Candidates should recognize that productivity and scholarship are strengthened, not diminished by appropriate attention to physical, emotional, spiritual, and relational health.

In keeping with the mission of Southern Wesleyan University, students are encouraged to integrate faith, learning, and living by cultivating habits that support holistic growth. This includes maintaining meaningful relationships, engaging in spiritual disciplines, and participating in service and leadership opportunities while progressing through the doctoral program. Faculty and program leadership recognize the diverse responsibilities of adult learners and affirm the importance of balance as a foundation for ethical leadership, reflective practice, and sustainable professional impact.

Ultimately, successful doctoral study is not achieved in isolation from the rest of life but through the thoughtful integration of academic pursuit with personal calling, professional service, and community engagement. Students who prioritize balance are better positioned to complete the program with resilience, clarity of purpose, and a strong capacity for servant leadership.

Credit Hour
The credit hour is the basic unit of credit awarded for progress toward a degree. Southern Wesleyan University defines a credit hour as a reasonable approximation of the student learning outcomes that can be achieved in the context of a course which requires 42-45 hours of student work. This includes contact time between student and faculty and the student’s independent work. This definition is a minimum standard that does not restrict faculty from setting a higher standard that requires more student work per credit hour. The definition is the same whether the semester is in a traditional or compressed format. 

Online learning represents a comparatively new mode of educational delivery compared to face-to-face, Southern Wesleyan University has taken an intentional approach to procedures for awarding credit for online courses. The University has adopted a dual approach whereby credit is measured (1) through equivalency of student learning outcomes (See Appendix B) and (2) through a process of estimating the hours of student engagement for an online course. The faculty of each school (e.g., School of Education) provide oversight for curriculum, degree requirements, program length and the appropriate awarding of credit for their respective courses. 

[bookmark: _Toc61519103]Course Discussions
Online learning is dependent on creation of a learning community. An online community is interactive and exhibits characteristics such as questioning, elaborating, clarifying, sharing resources, connecting to personal experience, etc. If a question is posed, an answer is expected. Posting without interaction is nothing more than a comment and does not meet the expectation of an interactive learning community. It is the position of the School of Education that if social media is at the fingertips of our students, then so is active monitoring and participation in group discussions.

Online posts must demonstrate coherent content focus, connections to personal experience, and substantiation through citations and references in correct APA format.

Applications such as Zoom may be utilized to create online classroom experiences, facilitate group projects and/or hold office hours.
[bookmark: _Toc61519104]Practicum
In partial fulfillment of the requirements of EDUC 709 Program Evaluation for Improvement w/Practicum, students must successfully complete a practicum experience. The practicum provides students with the opportunity to apply knowledge, skills and practices specific to curriculum and assessment to real-life situations.  The focus of the practicum is application and integration of educational theories, critical thinking, reflection and on-going improvement. Students establish their own practicum site, obtain approval of the instructor/university, and successfully complete at least 25 hours of direct work at the approved site.

[bookmark: _Toc61519106]Dissertation Committee Formation
A Dissertation Committee is established during the dissertation sequence to ensure that students are under careful advisement and mentoring throughout the dissertation process. When contacting potential committee members, the candidate needs to organize and provide a complete prospectus. Potential committee members may only be contacted one at a time. A mass e-mail must never be sent. In some cases, the candidate might find it difficult to find a suitable committee member. This situation may be due to a poorly written prospectus or an unusual topic outside the expertise or interest of potential committee members. Although it is the responsibility of the candidate to find suitable committee members, s/he may e-mail a request for assistance to the Coordinator of Doctoral Studies. 

The primary goal of the committee is to provide students with the guidance and support they need to conduct an independent research project of the highest quality and relevancy. The Dissertation Committee at SWU is comprised of at least two (2) members with the following roles:
· Dissertation Committee Chair: A Dissertation Chair is assigned to a student when the student registers for DSRT 9013. The professor assigned to teach DSRT 9013 becomes the Dissertation Chair for each student in that class.  As the student progresses through the dissertation process, the Dissertation Chair also progresses with the cohort. The Dissertation Chair then becomes the professor for each class in the dissertation sequence. This allows the chair to provide consistent guidance to the student throughout the dissertation process. In partnership with the candidate, the Chair is ultimately responsible for the quality of the completed dissertation. Once a Chair is formally assigned, further changes will only be considered if very serious situations occur. If a student does not successfully complete a course in the dissertation sequence, then they must repeat the course the next time it is offered. This may result in a different Dissertation Chair being assigned to the student. Under these circumstances, the candidate should contact the Coordinator of Doctoral Studies.  
· Requirements: A Dissertation Chair is a full-time or adjunct professor employed by Southern Wesleyan University to teach courses in the dissertation sequence. A dissertation Chair must hold a Ph.D. or Ed.D. from a regionally accredited university in an education, curriculum, assessment, leadership, research and/or analysis related field. The Chair must also have experience guiding students through the entire dissertation process and should have knowledge of the various types of research and analysis related to doctoral research.

· Methodologist: provides guidance and recommendations specific to the design of the study, data collection and analysis.
· Requirements: A Methodologist must hold an earned doctoral degree (Ed.D. or Ph.D.) from a regionally accredited university in an education, curriculum, assessment, research and/or analysis related field and who is employed by SWU (residential or online) or approved by the Dean of the School of Education. The methodologist should also have experience in evaluating quantitative and/or qualitative research at the doctoral level.

· Reader: provides feedback specific to the content and makes recommendations for resources.
· Requirements: A Reader must hold an earned doctoral degree (Ed.D. or Ph.D.) in an education, curriculum or assessment related field or specific to the content area of focus of the study from a regionally accredited university and who is employed by SWU (residential or online) or approved by the Dean of the School of Education. A degree of M.D. or J.D. may be accepted in some situations with approval from the Dean, School of Education.

Dissertation Committee Responsibilities

Committee Chair Responsibilities

• Advising the candidate through the doctoral research process.
• Guiding the candidate in the selection of two additional committee members.
• Assisting the candidate in meeting deadlines for completion of the doctoral research.
• Assisting the candidate in navigating the IRB approval process.
• Guiding the candidate in achieving a high level of technical and ethical quality in
doctoral research.
• Advising the candidate in the selection of methods/procedures for data collection and
analysis.
• Advising the candidate in proper APA style.
• Determining when a document is ready for review by the committee and communicating
such with committee members. The candidate should avoid consulting the full committee
for feedback without prior approval of the chair.
• Determine when Chapters One, Two, Three, and Four are ready for quality review by the
Graduate School.
• Determine when the full manuscript is ready for quality review by the Graduate School.
• Advising the candidate in preparation for the doctoral research defense.
• Submitting the defense scheduling request form to the academic department to schedule
the date and time of all doctoral research defense meetings.
• Submitting the defense scoring rubric (see Appendix E) from committee members to the
department chair promptly after the defense.
• Submitting a print-ready copy of the doctoral research to the department chair before the
anticipated graduation date of the candidate.


Responsibilities of Other Committee Members

• Providing subject matter expertise as requested by the chair or candidate.
• Reading drafts and providing meaningful feedback.
• Corresponding with the chair and candidate as needed for clarification and resolution of
methodological issues during the doctoral research process.
• Immediately notifying candidate and doctoral research chair when major flaws that are
likely to result in a candidate's unsuccessful defense are identified.
• Participating in the defense and asking meaningful questions about the dissertation.
• Signing the signature page promptly.

Candidate Responsibilities

• Coordinating with the chair to select committee members based on expertise in the
doctoral research topic area. The candidate is encouraged to select at least one member as
the methodologist with expertise in data collection and analysis. Another committee
member should be a content expert in the dissertation topic.
• Completing the IRB process to obtain approval for research before recruiting subjects or
collecting data.
• Choosing a topic, submitting proofread drafts of materials to the chair, preparing
adequately for consultations, and communicating regularly with the chair.
• Contacting the chair in the event of any significant change in the personal or professional
situation, which may interfere with program completion.
• Successfully defending research.
• Submitting an error-free, print-ready copy of the dissertation as a pdf document to the
dissertation chair and the academic department promptly after a successful defense.

Dissertation Review Process
The Dissertation Chair is the first person to review the Doctoral Candidate’s work. Upon successful review by the Dissertation Chair, the Chair will then distribute the paper to the committee members for review. Dissertation Committee Members have a 2-week time frame to complete their review and provide specific, meaningful feedback. If Committee Members need a longer time to review the dissertation, they will inform the student and the Committee Chair. Faculty members are not expected to review research drafts between terms, outside of what is required for end-of-term grading. Any research draft submitted within 5 days of the final day of the term may not receive detailed feedback until approximately 10 days into the subsequent term. If the review takes place during any of the official SWU holidays (New Year’s Day; Martin Luther King, Jr. Day; Memorial Day; Independence Day; Labor Day; Thanksgiving Day; Christmas break), the holiday will not count in the review cycle.

[bookmark: _Toc61519107]APA
American Psychological Association (APA) style is most used to cite sources within the social sciences, and is the format adopted by the School of Education at SWU. If utilizing written resources, students should be sure to use the 7th edition. Examples of general format of APA research papers, in-text citations, endnotes, footnotes and the reference page may readily be viewed at the online resource by OWL Purdue at the following link: https://owl.english.purdue.edu/owl/resource/560/1/

It is up to the Doctoral candidate to obtain necessary editing resources as your committee members do not serve as editors.

[bookmark: _Toc61519108]Candidacy
Candidacy is conferred upon (a) completion of all 36 credits of coursework and (b) passing the comprehensive assessment administered in the first two weeks of DSRT 9013. Doctoral students, who have passed candidacy must enroll in the dissertation sequence (including summers, without skipping a semester) until completion of the dissertation. Students who need to interrupt their dissertation work for extenuating circumstances must submit a Leave of Absence Form to the School of Education. Submission and approval of the form must be obtained prior to the first day of classes for the term of non-enrollment. Failure to register will result in termination of candidacy and the candidate will be dropped from the program.

[bookmark: _Toc61519109]Ed.D. Completion Requirements
[bookmark: _Toc61519110]Doctoral Program Coursework
The student completes Doctoral Program Coursework as a framework to develop and hone critical thinking skills, writing skills, research skills and a deeper understanding of content. The purpose of the coursework is to prepare the student to become a doctoral candidate. For the Doctor of Education Program, all academic courses must be taken at SWU. Therefore, no incoming transfer credit will be evaluated, nor will any credit at the Master level at SWU transfer toward the Doctor of Education Program. 
The student must maintain a minimum grade point average of 3.0 throughout the program. All coursework must be successfully completed with a grade of “B-” or better. Any coursework not meeting this mark must be repeated (at the student’s expense) and may be repeated no more than twice. Failure to successfully complete coursework may result in removal from the program. Prior to advancement in the dissertation process, the Coordinator of Doctoral Studies and Graduate Admissions Committee will review the student’s transcripts.
[bookmark: _Toc61519111]Comprehensive Assessment
As a lock-step program, the Comprehensive Assessment (COMPs) must be started after successful completion of 36 hours of coursework. The comprehensive assessment is administered within the first two weeks of DSRT 9013. If the student does not pass the comprehensive assessment, one additional attempt will be given. Failure to successfully pass the comprehensive assessment after two attempts will result in the student being unable to continue in the program.

The student must write an empirical, theoretical or analytical paper in APA format that may not supplant or supplement the dissertation. The body of the paper should be between five and ten double-spaced pages in length. The paper is negotiated between the Dissertation Chair and the student, must be solely authored by the student, and must represent the student’s learning specific to the EdD coursework. Examples include but are not limited to a topic of interest originating or deriving from a specific course resource (article, text, video, discussion, etc.); expansion of a concept; application of a strategy; extensive higher-level questioning (delve deeper into a topic); or further research of a contradiction of findings.

As a culmination of learning, the student must align to learning outcome #2 plus two additional learning outcomes of the program of student choice. Assessment must be evident as a focus of the program.
1. Effective educational leaders develop, advocate, and enact a shared mission, vision, and core values of high-quality education and academic success and well-being of each student.
2. Effective educational leaders demonstrate a Christian ethic and professional norms to promote each student’s academic success and well-being.
3. Effective educational leaders strive for equality of educational opportunity and culturally responsive practices to promote each student’s academic success and well-being.
4. Effective educational leaders develop and support intellectually rigorous and coherent systems of curriculum, instruction, and assessment to promote each student’s academic success and well-being and continually strive for improvement in student learning.
5. Effective educational leaders cultivate an inclusive, caring, and supportive school community that promotes the academic success and well-being of each student in a meaningful, reciprocal, and beneficial manner.
6. Effective educational leaders foster a professional community of teachers and develop the professional capacity and practice of personnel to promote each student’s academic success and well-being.
The student will work closely with the Dissertation Chair through multiple drafts until the Chair feels the paper is sufficient to pass the assessment. The Chair will send the final paper to the Dean, School of Education, for final approval. The Chair and the Dean will privately discuss the strengths and limitations of the paper as it relates to the rubric (Appendix F-Comprehensive Assessment Rubric). The Chair and the Dean will then vote that the student pass, pass with revision, or fail. 
 
Pass: The Chair and the Dean must approve the paper for the student to pass. A rating of pass allows the student to move to the next stage of the dissertation phase.

Pass with Revision: A comprehensive paper found to need revisions must reflect the required changes within 2 weeks from the time of notification by the Committee Chair. The Committee Chair will clearly outline the changes required for the student to move from pass with revision to pass status. The resubmission of the paper with revision/s must be approved by both the Chair and the Committee member/s who deemed revisions were required for the student to move into the dissertation phase.
 
Fail: Students who fail the COMP Assessment will have one semester to work with the Committee Chair to write an acceptable paper or may be dropped from the program. Note: Students are encouraged to work closely with the Committee Chair. Feedback, and application of that feedback throughout the process, should avoid a rating of “Fail” by the Chair.

Unattempt: Students who meet the 36 hours of course completion and do not attempt to complete the COMP Assessment within the next semester may be dropped from the program.
[bookmark: _Toc61519112]Dissertation
The candidate for a doctoral degree receives academic credit for conducting research and preparing a dissertation under the direction of the Dissertation Committee. A written dissertation is mandatory for all candidates for the doctoral degree and requires a minimum of twenty-four (24) credit hours of doctoral research following successful completion of program coursework. The dissertation must exemplify original research related to the chosen concentration. In addition to the written dissertation, the dissertation must be successfully orally defended by the student at two times: the proposal and the final defense.

Doctoral Research Style

Ultimately, doctoral research will fall into one of the following broad outlines: a
quantitative, qualitative, or applied research study. The seventh edition of the Publication Manual of the American Psychological Association (APA) is the style manual to be used in writing the doctoral research. Candidates should follow all APA guidelines.

Doctoral students may choose between writing a doctoral dissertation following a
quantitative, qualitative, or mixed-methods design, or developing a doctoral project following a
quantitative applied research design (see Appendix G). Whether a traditional dissertation
study or applied research project, both types of doctoral research are grounded in theory, related to program goals, and have implications for practitioners. Candidates are encouraged to choose a dissertation or project topic of personal relevance and significance as well as aligned with the degree program of study. The doctoral dissertation, a scholarly document, is written for professionals in the field. The research questions at hand primarily determine the dissertation style. For instance, a student may utilize an existing database to evaluate their hypotheses. Access to the database as originally published is highly encouraged. Alternatively, they could build a novel testing or survey instrument to gather the data needed for their study. Another example may employ an in-depth comparative case study.

Traditional Five Chapter Quantitative Dissertation
The traditional quantitative dissertation follows a five-chapter format and a deductive
approach. The required sections for the five chapters of the quantitative dissertation are located
in Appendix A and in the dissertation template in the Doctoral Research site materials. While there is no set number of pages, quantitative research typically includes a minimum of 100
pages. This word requirement applies to the text of the dissertation only; it does not cover the
title page, acknowledgments, table of contents, or other non-content related pages. The
quantitative dissertation study will follow the conventions of aligned quantitative research
design.
	
In addition to the requirements for quantitative dissertation research as outlined in the Doctorate in Education (Ed.D.) handbook, quantitative dissertation studies must present 1) clearly defined and operationalized study variables, 2) data assumption tests aligned with statistical choices prior to hypothesis testing, and 3) statistical tests aligned with research design choice. Descriptive analysis alone is not appropriate for dissertation research. Statistical tables must align with APA 7th ed. format.

Qualitative Dissertations

The qualitative dissertation should be approximately 45,000 words but must follow a
systematic qualitative research approach. This word count requirement applies to the
text of the dissertation only; it does not cover the title page, acknowledgments, table of contents,
or other non-content related pages. Thus, with a small indulgence in tautology, the dissertation
should be as long as it needs to be, as long it meets the minimum word requirement and includes
the appropriate chapter components. 

In addition to the requirements for qualitative dissertation research, as outlined in the Doctorate in Education (Ed.D.) handbook, qualitative dissertation studies must present (a) a clearly defined and well-supported phenomenon of inquiry for the study, (b) data saturation, and rather than validity/reliability, (c) the four criteria for data trustworthiness must be evaluated in Chapter Four prior to presentation of findings: credibility, transferability, dependability, and confirmability. Theme Tables must align with APA 7th Ed. Format.

Applied Research: Doctoral Project

Students who select the doctoral project will follow the Applied Research Option. This design extends or applies research through the development of a doctoral project for the Ed.D. program. The applied research option, doctoral project, follows a four-chapter format and may include software or IT tool development, business model, or educational program. The doctoral applied research project will use a systematic applied research approach to present a new tool, model, or program as determined through the literature review of existing items in the academic discipline. There is no set number of pages due to the nature of the doctoral project, but a systematic applied research approach must be used (see Appendix G).
	
In addition to the requirements for the applied dissertation research option outlined in the Dissertation Handbook, applied research studies must present 1) a research purpose to directly solve an immediate problem of practice as aligned with the program of study and/or area of specialization, 2) research questions designed to address the immediate problem and aligned with the applied research design, and 3) a study guided by a theoretical (or conceptual, if approved) framework. The use of a conceptual framework over a theoretical framework requires program director approval.

[bookmark: _Toc61519113]Spring Research Symposium
All doctoral candidates must complete the Spring Research Symposium requirement once (Year 3 or Year 4). Attendance is in person or, with prior chair approval for extenuating circumstances, synchronous virtual with camera and microphone on for the entire session. Completion is recorded by the dissertation chair and is required for graduation. During the symposium, each candidate delivers a brief presentation that includes an overview of their research topic, methods, and key findings. The presentation should include a visual component (e.g., PowerPoint or comparable format) accompanied by a verbal summary. Although not graded, successful participation is a graduation requirement. Students in the Ed.D. program who have not yet advanced to candidacy are welcome to attend as observers; they are not expected to present their research until they become doctoral candidates. 
Research Authorization
A research authorization is required for any study conducted by Southern Wesleyan University students. This Institutional Review Board (IRB) review ensures the safety of any participants, and that anticipated benefits of the study outweigh the risks. The research authorization is applied for by the doctoral candidate after successful defense of the dissertation proposal. Note: No data may be collected until approval is granted. 
Information specific to the Research Authorization process is in the Dissertation Manual.
[bookmark: _Toc61519114]Support
Support is available in a variety of methods throughout the process of writing the dissertation. In addition to obtaining access to user privileges from the onset of registration in the program, students have full privileges on campus.
Course RSCH 7013 Research Tools is taken by all students in the program, and near the beginning of the program. This course provides students with a plethora of library resources they can access and utilize throughout their experience as a self-service. Access is available 24/7.
Within each course there is an embedded librarian. This live person provides answers to questions via e-mail and Zoom office hours, trainings on specific areas such as APA outside of course hours or requirements, provides announcements within Canvas, and provides answers when questions are submitted to “Ask a Librarian.”
[bookmark: _Toc61519115]
Application for Graduation

The candidate must successfully complete all requirements and paperwork necessary for graduation and should plan to attend the hooding ceremony at graduation exercises. Graduation information can be found at myswu.edu. Application for graduation should be completed no later than the beginning of the term in which the candidate intends to defend the dissertation.

[bookmark: _Toc61519116]Time Limit
All requirements for the doctoral degree must be completed within seven (7) years from the date of admission. This timeframe is not adjusted for sit-outs.  In exceptional circumstances, a student may petition the Dean of the School of Education for additional time with approval of the Dissertation Committee. A student who exceeds the time limit without an extension can be dismissed from the program for failure to maintain adequate academic progress.

[bookmark: _Toc61519117]Graduate Calendar
The School of Education follows the calendar of Southern Wesleyan University with appropriate breaks for holiday and semester breaks. Due to the program’s intensity and acceleration, diligent use of the academic calendar is essential for effective planning. Please visit myswu.edu to access the current academic calendar.

[bookmark: _Toc61519118]Appendix A – School of Education Christian Ethic of Care Dispositions

	Disposition
	Evidence

	The candidate demonstrates an ethic of care towards self.

	engages in research and professional development
reflects on own practices
holds high expectations for self
demonstrates initiative
demonstrates a professional work ethic 
demonstrates a biblical view of life 
engages in habits of moral and ethical integrity demonstrates a healthy self-perception 
engages in a balanced, healthy lifestyle

	The candidate demonstrates an ethic of care toward diverse individuals 

	demonstrates an integration of theory with practice 
demonstrates sensitivity to diverse learning styles and abilities 
promotes critical thinking 
encourages application of learning beyond the classroom 
encourages high achievement in all learners 
motivates learners 
promotes learning for its intrinsic value 
demonstrates a nurturing and caring attitude 
demonstrates equity in interactions 
exemplifies sensitivity to learners’ nonacademic needs 
encourages individual responsibility

	The candidate demonstrates an ethic of care towards colleagues.

	promotes collaborative learning
responds constructively to feedback
works cooperatively and professionally with others
speaks positively about peers/colleagues
displays sensitivity to the needs of peers/colleagues
fosters professional relationships

	The candidate demonstrates an ethic of care towards the community.

	views community as a context for teaching
promotes community involvement in educational practices
promotes communication with the community
respects diversity within the community
engages as a member of the community
responds non-judgmentally to members of the community



[bookmark: _Toc61519119]Appendix B – Doctor of Education Core Courses and Specialization Requirements
All concentrations share the same Ed.D. core and dissertation structure. The degree does not confer state licensure or certification on its own; candidates seeking licensure should consult applicable state requirements.
Required Ed.D. Core
· EDUC 7003 Ethics in Curriculum & Assessment (3)
· RSCH 7013 Research Tools (3)
· EDUC 7203 Leadership & Values in Diverse Organizations (3)
· EDUC 7133 Education Law (3)
· RSCH 7023 Qualitative Research (3)
· EDUC 7063 Data-Driven Instruction (3)
· EDUC 7093 Program Evaluation for Improvement (3)
· RSCH 7033 Quantitative Research (3)

Concentration Requirement
Administration & Leadership Concentration
· EDAL 7313 Finance & Operations for Educational Leaders (3)
· EDAL 7323 Human Resources, Supervision & Talent Development (3)
· EDAL 7333 Organizational Theory, Culture & Change (3)
· EDAL 7343 Policy, Governance & Board Relations (3)

Curriculum and Assessment Concentration
· EDUC 7013 Foundations of Curriculum 3 credits
· EDUC 7033 Curriculum, Instruction and Assessment 3 credits
· EDUC 7043 Curriculum and Assessment for the Diverse Learner 3 credits
· EDUC 7073 Curriculum Design 3 credits

Exceptional Learner Concentration
· EDUC 7043 Curriculum and Assessment for the Diverse Learner 3 credits
· EDUC 7173 Assessment of the Exceptional Learner 3 credits
· EDUC 7213 The Nature and Needs of the Exceptional Learner 3 credits
· EDUC 7223 Introduction to Curriculum for the Exceptional Learner 3 credits

Required Dissertation Sequence
· DSRT 9013 Prospectus & Problem of Practice (3)
· DSRT 9026 Literature Review & Theoretical/Conceptual Framework (6) 
· DSRT 9036 Methodology & IRB (6) 
· DSRT 9046 Data Collection & Analysis (6) 
· DSRT 9053 Findings, Discussion, Defense & Dissemination (3) 
[bookmark: _Hlk218247274][bookmark: _Toc61519121]Appendix C – Sample Ed.D. Completion Roadmap
Fall Start date
Term-by-Term Schedule (7-week A/B)
	Year
	Term
	Course
	Cr.

	Year 1
	Fall A
	EDUC 7003 Ethics in Curriculum & Assessment
	3

	
	Fall B
	RSCH 7013 
	3

	
	Spring A
	Concentration Course 1
	3

	
	Spring B
	EDUC 7063 Data-Driven Instruction
	3

	
	Summer A
	EDUC 7133 Education Law 
	3

	
	Summer B 
	RSCH 7023 Qualitative Research
	3

	Year 2
	Fall A
	Concentration Course 2
	3

	
	Fall B
	EDUC 7093 Program Evaluation for Improvement
	3

	
	Spring A
	Concentration Course 3
	3

	
	Spring A
	EDUC 7203 Leadership & Values in Diverse Organizations
	3

	
	Summer A & B
	RSCH 7033 Quantitative Research
	3

	
	Summer B  (Concurrent)
	Concentration Course 4
	3

	Year 3
	Term 1 
Fall A+B
	DSRT 9013 Prospectus & Problem of Practice
	3

	
	Term 2 Spring A+B
	DSRT 9026 Literature Review & Theoretical/Conceptual Framework
	6

	
	Term 3
Summer A+B
	DSRT 9036 Methodology & IRB
	6

	Year 4
	Term 4
Fall A+B
	DSRT 9046 Data Collection & Analysis
	6

	
	Term 5
Spring A+B
	DSRT 9053 Findings, Discussion, Defense & Dissemination
	3


Total Hours: Core (24) + Concentration (12) + Dissertation (24) = 60 credits.
Spring Enrollment Schedule (A/B Terms)
This mirrors the approved sequence and credit totals while shifting the starting point to Spring A. RSCH 7033 (Quantitative Research) remains a 14-week A+B course. Dissertation courses (DSRT 9013–9053) each run across a full A+B block. 



Spring Start Schedule:
	Year 1
	Term
	Course
	Cr.

	
	Spring A
	EDUC 7003 Ethics in Curriculum & Assessment
	3

	
	Spring B
	RSCH 7013 Research Tools
	3

	
	Summer A
	Concentration Course 1
	3

	
	Summer B
	EDUC 7063 Data-Driven Instruction
	3

	
	Fall A
	EDUC 7133 Education Law
	3

	
	Fall B
	RSCH 7023 Qualitative Research
	3

	Year 2
	Term
	Course
	Cr.

	
	Spring A 
	Concentration Course 2
	3

	
	Spring B
	EDUC 7093 Program Evaluation for Improvement
	3

	
	Summer A 
	Concentration Course 3
	3

	
	Summer B 
	EDUC 7203 Leadership & Values in Diverse Organizations
	3

	
	Fall A & B
	RSCH 7033 Quantitative Research
	3

	
	Fall B (concurrent)
	Concentration Course 4
	3


Coursework total: 36 credits
Dissertation Sequence (24 credits; all 14-week A+B blocks)
	Academic Year
	Term (A+B)
	Course & Milestone
	Cr.

	Year 3
	Spring
	DSRT 9013 Prospectus & Problem of Practice 
	3

	
	Summer
	DSRT 9026 Literature Review & Theoretical/Conceptual Framework
	6

	
	Fall
	DSRT 9036 Methodology & IRB 
	6

	Year 4
	Spring
	DSRT 9046 Data Collection & Analysis 
	6

	
	Summer
	DSRT 9053 Findings, Discussion, Defense & Dissemination 
	3


Program Total: 60 credits (Coursework 36 + Dissertation 24)

Appendix D - Course Descriptions
Ed.D. Core Courses
EDUC 7003 Ethics in Curriculum and Assessment (3)
This course will explore the various types of curriculum that exist within organizations as well as goals and philosophical orientations to education. Students will delve into the ethical considerations regarding who controls the curriculum and assessment, how that control is exerted, how curricular decisions impact student learning and how you can ethically lead curricular change. 

RSCH 7013 Research Tools (3)
Introduces the language and logic of scholarly inquiry across quantitative, qualitative, and mixed-methods traditions. Emphasis is placed on ethics (CITI), problem statements and research questions, literature searching and synthesis, source evaluation, and citation/APA style. Students gain hands-on proficiency with library databases, research managers (e.g., Zotero/EndNote), and basic analytic software to organize sources and plan feasible studies.

RSCH 7023 Qualitative Research (3)
Develops qualitative design and analytic skills from proposal through findings. Topics include sampling and site/access, data collection (interviews, focus groups, observations, artifacts), field notes and reflexivity, coding and theme development, and trustworthiness (credibility, transferability, dependability, confirmability). Students practice the full cycle including protocol development, IRB-ready materials, coding in a qualitative tool (e.g., NVivo/Excel), analytic memos, and a mini-report, all with sustained attention to ethics and culturally responsive practice. 

RSCH 7033 Quantitative Research (3)
Builds competence in quantitative design and statistical inference for applied research. Topics include variable types and measurement, reliability/validity, sampling and power, descriptive statistics, and hypothesis testing (parametric and non-parametric). Students learn assumption checking, effect sizes, confidence intervals, and interpretation using statistical software (e.g., JASP/SPSS/R) and produce an IRB-ready methods section with an analysis plan.

EDUC 7063 Data-Driven Instruction (3)
This course is designed to provide an understanding of accountability systems, basic data analysis procedures, data management, data interpretation, and application. It is centered on understanding data as a means for improving school performance by guiding instructional and programming decisions, including the decision-making processes surrounding curriculum and program evaluation. The meaning of the data to inform instruction and curricular change is the focus.

EDUC 7093 Program Evaluation for Improvement w/Practicum (3)
Introduces the principles and practices of improvement science and formative program evaluation to drive continuous improvement in educational settings. Students learn to translate organizational needs into clear evaluation questions, develop logic models, select appropriate mixed-methods designs, and implement practical data-collection strategies (surveys, observations, interviews, document review). Emphasis is placed on stakeholder communication, equity-minded measures, data visualization/reporting, and turning findings into actionable recommendations. Ethical practice (confidentiality, consent, and responsible data use) is addressed throughout. A required 25-hour practicum places students in an authentic setting to plan, conduct, and report a mini evaluation (e.g., PDSA cycle or formative review), culminating in a concise evaluation brief and presentation for decision-makers.

EDUC 7133 Education Law (3)
Examines the legal foundations, policies, and governance structures that shape PK–16 education in the United States. Topics include federal, state, and local governance; board–administrator roles; policy development and implementation; tort and liability (duty of care, negligence, immunity); employment law (contracts, evaluation, dismissal, EEO/ADA/FMLA/Title VII); student rights and responsibilities (due process, speech, search and seizure); civil rights and equity (Title IX, harassment/sex discrimination, athletics, pregnancy/lactation, LGBTQ+ protections); special education (IDEA, Section 504, Child Find, IEP/504 processes, FAPE/LRE, discipline/manifestation determinations); and records and privacy (FERPA, PPRA, data governance). 

EDUC 7203 Leadership and Values in Diverse Organizations (3)
This course is a study of basic principles and practices of leaders consisting of defining leadership, recognizing and applying Christian professional ethics and integrity, identifying best practices in supervision, assessment and evaluation, developing and working with “learning communities,” and improving teaching and student learning. Included in the study are principles and methods to evaluate and help motivate teachers by learning to utilize current research and data to improve school programs and instruction. Concepts of biblical leadership will be integrated throughout the course of study with discussion on how leaders who are Christians can make application of their biblical worldview regardless of where they serve.


Administration and Leadership Concentration

EDAL 7313 Finance & Operations for Educational Leaders (3)
Develops practical fluency in the fiscal and operational stewardship of P–16 organizations. Topics include revenue streams (local/state/federal/tuition), budgeting models, forecasting, fund accounting, grants, internal controls, risk management, facilities, safety, transportation, procurement, and technology operations. Students analyze financial statements, build a program budget, evaluate cost–benefit and ROI for initiatives, and align resources to mission, equity, and improvement goals. Legal/ethical considerations (audits, transparency, use of funds, vendor relations) and communication strategies for boards and communities are emphasized. A culminating case requires students to produce a finance-and-operations brief that supports a strategic recommendation.

EDAL 7323 Human Resources, Supervision & Talent Development (3)
Prepares leaders to recruit, select, develop, evaluate, and retain high-performing personnel while fostering an inclusive, legally compliant workplace. Topics include strategic staffing, onboarding, supervision models, coaching and feedback cycles, observation and evaluation systems, professional learning design, labor relations, conflict resolution, and succession planning. Related employment law (EEO, FLSA, FMLA, ADA, Title IX) and ethics are integrated throughout. Students create a talent management plan that aligns role expectations, growth pathways, and performance data to organizational outcomes, and practice difficult conversations through scenario-based simulations.

EDAL 7333 Organizational Theory, Culture & Change (3)
Examines classic and contemporary organizational theories (bureaucratic, human relations, systems, learning organizations, complexity) to understand how culture, structures, and power dynamics shape performance. Emphasizes change leadership, continuous improvement, and equity-minded practice. Students diagnose organizational problems of practice using climate/culture data; apply frameworks for leading change (e.g., Kotter, ADKAR, improvement science); and design a theory-informed change plan with stakeholder engagement, metrics, and risk mitigation. Attention is given to leader identity, ethics, and communication strategies that build trust and psychological safety.

EDAL 7343 Policy, Governance & Board Relations (3)
Explores how education policy is developed, implemented, and evaluated across local, state, and federal levels, and how governance bodies (boards, councils, trustees) set direction and accountability. Topics include policy analysis tools, statutory and regulatory frameworks, open-meeting and public-records requirements, ethics and conflict-of-interest rules, board–administrator roles, and community relations. Students conduct a policy analysis/brief, practice agenda design and board communication, and simulate presentations for decision-makers. Emphasis is placed on translating research into actionable policy, aligning governance with mission and equity, and managing crises and media with clarity and integrity.


Curriculum and Assessment Concentration

EDUC 7013 Foundations of Curriculum (3)
The Foundations of Curriculum course focuses on applying curricular theory related to best practices. Planning for instruction and evaluation of learning are the two focal points of this experience. This course is designed as an introduction to the systematic process of planning for effective classroom instruction and assessment as these tasks relate to contemporary curricular concepts. Political considerations for curriculum will be considered.

EDUC 7033 Curriculum, Instruction, and Assessment (3)	
This course examines curriculum, instruction, and assessment in the context of standards-based education. It explores theories, methods, and procedures underlying the development and design of curriculum and instruction, the interrelationships among curriculum, instruction, and assessment. 

EDUC 7043 Curriculum and Assessment for the Diverse Learner (3)
This course provides students with knowledge of current concepts and issues in the area of assessment in special education and other special needs populations, with knowledge and practice in administering a standardized assessment as well as curriculum-based assessments. The history of curriculum development and evaluation; the importance of aligning learning theory and learner variables; and removal of barriers to student achievement are discussed. Current issues in assessment such as assessing students from diverse backgrounds will be covered.

EDUC 7073 Curriculum Design (3)
This course investigates curricular models and their features, with a focus on how curricular design promotes learning. Special emphasis is placed on technology-enabled curricula, designing for learning environments, blended learning, and curricular roles in innovation.


Exceptional Learner Concentration

EDUC 7043 Curriculum and Assessment for the Diverse Learner (3)
This course provides students with knowledge of current concepts and issues in the area of assessment in special education and other special needs populations, with knowledge and practice in administering a standardized assessment as well as curriculum-based assessments. The history of curriculum development and evaluation; the importance of aligning learning theory and learner variables; and removal of barriers to student achievement are discussed. Current issues in assessment such as assessing students from diverse backgrounds will be covered..

EDUC 7173 Assessment of the Exceptional Learner (3)
Concepts and methods of assessment in special education with emphasis on administering, scoring, and interpreting standardized educational tests. Major topics covered are Response to Intervention, recent research on assessment practices, accommodations and modifications, the role of families in the assessment process, students with diverse cultural and linguistic backgrounds, standardized instruments, curriculum-based assessment, interpreting tests and writing reports, assessment of exceptional learners, and transition assessment.

EDUC 7213 Nature & Needs of the Exceptional Learner (3)
An introduction to the field of the exceptional learner including a history of the exceptional learner, theories of intelligence, definitions of exceptional learner categories, methods of identification and a variety programming options.  Practical aspects include the development of IEP’s, learning styles assessments, interest assessments, and management plans.

EDUC 7223 Introduction to Curriculum for the Exceptional Learner & Gifted and Talented (3)   
[bookmark: _Toc61519122]Introduction to the diverse needs of exceptional learners. Included in study will be characteristics of various exceptionalities, including but not limited to learning disabilities, emotional/behavioral disorders, mental impairment, hearing impairment, visual impairment, gifted and talented, Autism, and other handicapping impairments including attention deficit/hyperactivity disorder. The focus of the class is to provide information about laws and regulations governing exceptional learners, procedures and methods for teaching students with exceptionalities.

Dissertation Sequence
DSRT 9013 Prospectus & Problem of Practice (3)
This course initiates the doctoral dissertation process through the identification, refinement, and articulation of a Problem of Practice grounded in a real-world educational context. Students develop a prospectus that includes the background of the problem, purpose statement, research questions, and preliminary significance of the study. Emphasis is placed on aligning the problem with leadership practice, equity considerations, and organizational improvement. Students will engage in preliminary literature exploration, develop a conceptual direction, and establish feasibility, scope, and ethical considerations. The course culminates in a formal prospectus aligned with Chapter 1 (Introduction) of the dissertation.
DSRT 9026 Literature Review & Theoretical/Conceptual Framework (6)
Focuses on the systematic development of a scholarly literature review and the identification of an appropriate theoretical or conceptual framework to guide the study. Students engage in advanced literature search strategies, critical synthesis of research, and thematic organization of scholarly work related to their Problem of Practice. Emphasis is placed on situating the study within existing research, identifying gaps, and establishing a strong scholarly foundation. Students will also select and justify a theoretical or conceptual framework that informs the study’s design and interpretation. The course culminates in a completed Chapter 2 (Literature Review) and alignment with Chapter 1.
DSRT 9036 Methodology & IRB (6)
Develops the methodological foundation for the dissertation, including research design, data collection strategies, sampling procedures, instrumentation, and data analysis plans. Students will determine the most appropriate quantitative, qualitative, or mixed-methods approach aligned to their research questions and Problem of Practice. Emphasis is placed on methodological rigor, validity/trustworthiness, ethical considerations, and feasibility. Students will prepare and submit Institutional Review Board (IRB) applications, including consent forms and data protection procedures. The course culminates in a completed Chapter 3 (Methodology) and IRB-ready submission.
DSRT 9046 Data Collection & Analysis (6)
Guides students through the implementation phase of the dissertation, including data collection, management, and analysis procedures. Students will collect data in accordance with approved IRB protocols and apply appropriate analytic techniques (statistical or qualitative) to address research questions. Emphasis is placed on accuracy, organization, ethical handling of data, and alignment between methodology and analysis. Students will develop visualizations, coding structures, or statistical outputs as appropriate. The course culminates in the development of Chapter 4 (Findings), presenting results clearly and systematically.
DSRT 9053 Findings, Discussion, Defense & Dissemination (3)
Supports students in synthesizing findings, interpreting results, and articulating implications for practice, policy, and future research. Emphasis is placed on connecting findings to the literature and theoretical framework, addressing limitations, and making evidence-based recommendations for organizational improvement. Students will finalize Chapter 5 (Discussion), prepare the full dissertation manuscript, and engage in the defense process. The course also emphasizes dissemination strategies, including presentations, practitioner briefs, and publication opportunities. The course culminates in a successful dissertation defense and submission.










































Appendix E – Technology Recommendations



[bookmark: _Toc61519123]Appendix F – Comprehensive Assessment Rubric 
Comprehensive Exam Assessment – General Requirements

	Indicator
	Does not meet requirement
	Meets requirement

	Paper Quality
	The paper is not one of the following: empirical, theoretical or analytical.
	The paper is one of the following: empirical, theoretical or analytical.

	Assessment
	The assessment supplements or supplants the area of study for the dissertation.
	The assessment does not supplement or supplant the area of study for the dissertation.

	Student is Sole Author
	Student is not sole author. There are multiple authors on this project. 
	Student is sole author.

	Alignment
	The assessment does not align to learning outcome #2 and two additional outcomes. Or, aligns to two outcomes of the program but not learning outcome #2 
	Clearly aligned to learning outcome #2 (demonstrate a Christian ethic and professional norms to promote each student’s academic success and well-being) plus two additional outcomes of the program.



Comprehensive Exam Assessment - Content Grading Criteria

Each student must achieve a score of 15/20 to pass the comprehensive assessment.

	Indicator
	Insufficient 
(1)
	Developing 
(2)
	Proficient 
(3)
	Exemplary (4)

	Organization
	The paper does not have a logical order and arrangement of paragraphs and thought. The organization of the answer does not reflect an understanding of the topic.
	The paper has a logical order and arrangement of paragraphs, however, lacks a logical arrangement of material within paragraphs and/or lacks a smooth transition between them. Or, the organization of the answer does not reflect an understanding of the topic.
	The paper has a logical order and arrangement of paragraphs, with a logical arrangement of material within paragraphs and a smooth transition between them. The organization of the answer reflects an understanding of the topic.
	The paper has a well laid out order and arrangement of paragraphs, with a well-planned, logical arrangement of material within paragraphs and a smooth transition between them. The organization of the answer reflects an understanding of the topic and enhances the reader’s understanding of it.

	Depth of Position
	The paper fails to demonstrate an acceptable level of understanding of the topic of interest. There is little or no rationale for topic selection.
	The paper demonstrates an adequate level of understanding of the topic of interest. The topic is vague or poorly stated and/or lacks a persuasive rationale for selection.
	The paper clearly demonstrates the mastery of the topic of interest. The topic is stated and includes a brief and generally persuasive rationale for selection.
	The paper reveals a comprehensive level of knowledge of the topic of interest. The topic is clearly and concisely stated and provides a brief and persuasive rationale for selection.

	Completeness and Accuracy
	The paper does not include required parts and makes no connection to coursework within the program.
	The paper includes some of the required parts and/or makes a weak connection to coursework within the program.
	The paper includes all required parts and makes a clear connection to coursework within the program.
	The paper includes all parts of the required paper and makes a clear and compelling connection to coursework within it.

	Clarity of Writing
	The paper contains numerous errors in spelling, grammar, sentence structure, punctuation and/or APA format. The use of vocabulary and terminology are poor and inadequate. The writing style is flawed, and the writer’s voice demonstrates a complete lack of professionalism and an engagement with the content of the answer.
	The paper contains multiple errors in spelling, grammar, sentence structure, punctuation and/or APA format. The use of vocabulary and terminology are weak. The writing style is deficient, and the writer’s voice demonstrates a lack of professionalism and an engagement with the content of the answer.
	The paper contains few errors in spelling, grammar, sentence structure, punctuation and/or APA format. The use of vocabulary and terminology are appropriate. The writing style is competent, and the writer’s voice demonstrates professionalism and an engagement with the content of the answer.
	Exemplary The paper contains no errors in spelling, grammar, sentence structure, punctuation and/or APA format. The use of vocabulary and terminology are exemplary. The writing style is extremely effective, and the writer’s voice demonstrates professionalism and an engagement with the content of the answer.

	APA Formatting
	Paper shows pervasive non-compliance with APA (7th ed.). Title page/headers/margins/spacing/fonts are incorrect or missing; in-text citations and/or reference list are largely absent or inaccurate; headings not used or misused; quotations lack page/para citations; tables/figures unlabeled or improperly formatted; DOI/URL use incorrect; frequent plagiarism-risk issues (patchwriting, missing citations).
	Paper shows partial compliance with APA but frequent errors. Basic elements (title page, headings, double-spacing, 1-in. margins, readable font) are attempted but inconsistent; multiple errors in in-text citations (year/author/page) and reference entries (ordering, capitalization, italics, hanging indents); DOI/URL formatting inconsistent; tables/figures and appendices improperly labeled; bias-free language inconsistently applied.
	Paper generally adheres to APA with only minor errors. Title page, headings, spacing, margins, and font meet guidelines; in-text citations and reference list are accurate and consistent with only occasional mistakes; direct quotes include page/para numbers; hanging indents and sentence case/title case applied correctly in most references; DOIs presented as URLs when available; tables/figures properly titled and referenced; bias-free, clear language used.
	Paper demonstrates flawless adherence to APA (7th ed.). Title page, pagination, headings, spacing, margins, fonts, and mechanics are precisely formatted; all in-text citations perfectly match reference entries; quotations include exact page/para; references are complete and correctly styled (authors, dates, titles, sources, italics, capitalization, hanging indents, DOIs/URLs); tables/figures and any appendices follow APA with correct notes and cross-references; bias-free language and academic tone consistently exemplary.



NOTE: This document includes proposed tracked revisions for the Southern Wesleyan University Ed.D. Handbook. All changes are suggestions and should be reviewed by the Dean, School of Education and Academic Affairs.












Appendix G – Research Designs
Summary of Quantitative Research Designs
	Design Type
	Design Description
	Rationale for Use
	Additional Requirements

	Nonexperimental Correlation
	Examines relationships between two or more variables using correlational analysis without variable manipulation.
	Determines if and to what degree variables are related; does not imply causation or use inferential regression.
	Power analysis required; parametric assumptions must be met or nonparametric methods used; outliers justified; assumption checks reported.

	Predictive Correlation
	Uses inferential regression analysis to examine predictive relationships among variables.
	Assesses predictive value of one or more predictor variables on criterion variables without inferring causation.
	Power analysis required; assumptions of normality, linearity, and homoscedasticity required; outliers justified; assumption checks reported.

	Comparative (Causal-Comparative / Ex Post Facto)
	Examines differences between two or more pre-existing groups on dependent variables.
	Used when treatment or event has already occurred and cannot be manipulated.
	Power analysis required; group design rationale required; homogeneous groups preferred; tests aligned with group design; assumption checks reported.

	Quasi-Experimental
	Involves a treatment with non-randomized, pre-existing groups and a control group in a natural setting.
	Used when random assignment is not feasible but a comparison group exists.
	Power analysis required; treatment description required; equivalent groups required; categorical IV with continuous DV; assumption checks reported.

	Experimental
	Manipulates one or more independent variables with random assignment to groups.
	Determines causal relationships between variables.
	Power analysis required; random assignment required; treatment description required; assumption checks reported.



Summary of Qualitative Research Designs
	Approach
	Rationale for Use
	Additional Requirements

	Exploratory (Descriptive)
	Used to explore a general phenomenon when prior research is limited; often foundational and used to identify patterns or areas for further study.
	At least two data sources required; primary source is individual interviews with 10–12 participants; one secondary source required (e.g., open-ended questionnaires, documents, focus groups, observations, ethnography).

	Case Study
	Provides an in-depth examination of a bounded case or cases within a specific context, offering rich detail and complexity.
	Three data sources required for triangulation; interviews (10–12 participants or three focus groups); ethnographic or structured observations; third source may include documents or questionnaires; analysis must align with field-specific case study expectations.

	Narrative Inquiry
	Explores unified lifelong experiences (20+ years) to understand how individuals construct meaning over time.
	Minimum one data source; individual interviews with 8–10 participants; structured, semi-structured, or unstructured narrative interviews; narrative analysis required; findings may be presented as vignettes.

	Phenomenology (Descriptive / Interpretive)
	Examines the essence of lived experiences; descriptive focuses on bracketing bias, while interpretive acknowledges researcher interpretation.
	At least one data source; interviews with 12–15 participants or four focus groups; in-depth or semi-structured interviews; analysis aligned with phenomenological approach; synthesis of experiences required.

	Grounded Theory
	Used to generate new theory or models grounded in participant experiences through iterative data collection and analysis.
	At least one data source; theoretical sampling required; interviews with 12–15 participants or four focus groups; grounded theory analysis required; strong rationale for theory development required.

	Delphi Study
	Achieves expert consensus through structured, iterative rounds of data collection; often used for forecasting or best-practice development.
	Minimum one data source; iterative rounds required; 10–15 expert panel minimum; justification of panel size and selection; data saturation required; questionnaires or interviews may be used.

	Historical Leadership (Historiography)
	Examines leadership phenomena within historical contexts using critical interpretation of primary sources.
	Relies on historical documents and artifacts; triangulation required; critical source evaluation essential; analysis may include thematic, discourse, or content analysis; narrative construction required; extensive references expected.



Summary of Applied Research Designs
	Applied Research Design
	Rationale for Use
	Additional Requirements

	Action Research
	A pragmatic approach focused on implementing immediate, positive change within a practice setting through planned interventions.
	Power analysis required to determine minimum sample size; well-defined intervention required; two data sources (primary and secondary) required; post-intervention numeric data required; appropriate action research analysis method required.

	Data Analytics
	Uses large-scale data sets and computational techniques (e.g., text mining, machine learning) to generate predictive or evaluative, data-driven solutions in practice settings.
	De-identified or researcher-generated data only; appropriate predictive or evaluative analyses required; data visualization may be used; artifact for data mining or analysis must be illustrated within the study framework.

	Design Science
	An outcomes-based approach focused on developing technological artifacts to address and improve real-world problems.
	Artifact must be original and non-proprietary; project must align with an established design science methodology; artifact may be included in Chapter Four or an appendix.

	Program Evaluation
	Systematically evaluates data from programs, projects, agencies, or organizations with the goal of improvement and informed decision-making.
	Systematic data collection required; multiple outputs defined for evaluation; verbal data may be included; research questions must align with the selected evaluation approach.


















 Appendix H – Doctor of Education (Ed.D.) Dissertation Grading Rubrics
Ed.D. Quantitative Dissertation Grading Rubric
	Criterion
	4 – Expert
	3 – Proficient
	2 – Fair
	1 – Poor

	I. Problem of Practice & Theoretical Framework
	Problem and theory are clearly defined, operationalized, and rigorously grounded in quantitative literature.
	Problem and theory are defined and grounded with minor gaps.
	Problem or theory weakly defined or inconsistently grounded.
	Problem or theory unclear or unsupported.

	II. Research Design & Variables
	Design and variables are precisely aligned and justified.
	Design and variables appropriate with minor weaknesses.
	Design or variables are weakly aligned or justified.
	Design or variables inappropriate or missing.

	III. Statistical Analysis & Assumptions
	Statistical tests and assumptions fully aligned and rigorously reported.
	Appropriate tests with minor assumption issues.
	Weak alignment or incomplete assumption testing.
	Incorrect or missing statistical analyses.

	IV. Interpretation & Implications
	Findings interpreted accurately with strong implications for practice.
	Interpretation appropriate with limited implications.
	Interpretation weak or loosely connected to findings.
	Interpretation inaccurate or absent.

	V. APA, Structure & Scholarly Writing
	Consistent APA 7 compliance and doctoral-level writing.
	Minor APA or writing issues.
	Recurring APA or writing problems.
	Major APA and writing deficiencies.



Scoring Summary
· 18–20 points: Distinction-level doctoral work - A
· 15–17 points: Acceptable doctoral-level performance – B
· Below 15 points – F. Student does not pass the defense.



Ed.D. Qualitative Dissertation Grading Rubric
	Criterion
	4 – Expert
	3 – Proficient
	2 – Fair
	1 – Poor

	I. Phenomenon & Conceptual Framework
	Phenomenon clearly defined and deeply grounded in qualitative literature.
	Phenomenon defined with adequate grounding.
	Phenomenon is weakly defined or supported.
	Phenomenon unclear or unsupported.

	II. Qualitative Design & Alignment
	Design fully aligned with research questions and paradigm.
	Design appropriate with minor alignment gaps.
	Design is weakly aligned or inconsistently applied.
	Design inappropriate or poorly articulated.

	III. Data Collection & Trustworthiness
	Data saturation achieved; credibility, transferability, dependability, and confirmability fully addressed.
	Trustworthiness is addressed with minor gaps.
	Partial or weak trustworthiness strategies.
	Trustworthiness not addressed.

	IV. Analysis, Themes & Interpretation
	Themes clearly derived, richly supported, and analytically synthesized.
	Themes supported with adequate analysis.
	Themes are weakly developed or insufficiently supported.
	Themes unclear or unsupported.

	V. APA, Structure & Scholarly Writing
	Doctoral-level qualitative writing with consistent APA compliance.
	Minor APA or writing issues.
	Recurring APA or writing problems.
	Major APA and writing deficiencies.



Scoring Summary
· 18–20 points: Distinction-level doctoral work - A
· 15–17 points: Acceptable doctoral-level performance – B
· Below 15 points – F. Student does not pass the defense.






Ed.D. Applied Research Dissertation Grading Rubric
	Criterion
	4 – Expert
	3 – Proficient
	2 – Fair
	1 – Poor

	I. Problem of Practice & Purpose
	Problem of practice is clearly articulated and directly addressed through applied research.
	Problem clearly stated with minor gaps.
	Problem weakly articulated or insufficiently addressed.
	Problem unclear or not addressed.

	II. Project/Artifact Design
	Artifact or intervention is original, well-designed, and theoretically grounded.
	Artifact appropriate with minor design weaknesses.
	Artifact weakly designed or inconsistently grounded.
	Artifact inappropriate or missing.

	III. Data Use & Evaluation
	Evaluation data rigorously collected, analyzed, and aligned to purpose.
	Evaluation data appropriate with minor gaps.
	Evaluation data limited or weakly aligned.
	Evaluation data missing or flawed.

	IV. Practical Impact & Recommendations
	Clear, actionable recommendations with strong organizational impact.
	Recommendations are appropriate but limited in scope.
	Recommendations vague or weakly connected.
	Recommendations absent or impractical.

	V. APA, Structure & Scholarly Writing
	Consistent APA compliance and professional applied writing.
	Minor APA or writing issues.
	Recurring APA or writing problems.
	Major APA and writing deficiencies.



Scoring Summary
· 18–20 points: Distinction-level doctoral work - A
· 15–17 points: Acceptable doctoral-level performance – B
· Below 15 points – F. Student does not pass the defense.
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Windows PC

Operating System

Minimum: Windows 8.1

Recommended: Windows 10

Mac OS 10.12 (Sierra) or Higher

Processor Type

Minimum: Intel Core i5

Recommended: Intel Core i7

Minimum: Intel Core i5

Recommended: Intel Core i7

Memory/RAM

Minimum: 8GB or higher

Minimum: 8GB or higher

Storage

Minimum: 250GB HD/SSD

Recommended: 500GB or higher
SSD

Minimum: 250GB HD/SSD

Recommended: 500GB or higher
SSD

Graphics Card

512MB VRAM or higher

512MB VRAM or higher

Warranty (Recommended)

4 year parts and labor

3 year parts and labor AppleCare

Insurance (Recommended)

*Check your homeowner policy
to see if coverage is available.

Comprehensive coverage against
theft, fire, liquid spills and general
damage

Comprehensive coverage against
theft, fire, liquid spills and general
damage

Productivity Software

Microsoft Office 2016: This
application can be downloaded free
through your SWU email account.

Microsoft Office 2016

Microsoft Office 2016: This
application can be downloaded free
through your SWU email account.

Microsoft Office 2016

Virus/Malware Protection
Software

There are several free antivirus apps
that are suitable for use.

Recommended: Windows
Defender/Avast/Malwarebytes

There are several free antivirus apps
that are suitable for use.

Recommended: Avast/Malwarebytes

Network Access Software

SafeConnect

SafeConnect

Recommended Accessories

USB Storage Device: Flash/Thumb
Drive or External Hard Drive




https://my.swu.edu/ICS/icsfs/Microsoft_Office-Downloading_Office_2016_through_O.pdf?target=dad8eecb-aa43-4d40-a54e-7b1634ef22a1

https://my.swu.edu/ICS/icsfs/Microsoft_Office-Downloading_Office_2016_through_O.pdf?target=dad8eecb-aa43-4d40-a54e-7b1634ef22a1

https://my.swu.edu/ICS/Campus_Life/IT/Technology_Information_for_Students.jnz

https://my.swu.edu/ICS/Campus_Life/IT/Technology_Information_for_Students.jnz
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