
First Year Experience Survey: 
Information Literacy 
In Higher Education 

2017 

Research conducted by Library 
Journal in conjunction with  
Credo Reference. 



 

 

1 

     First-year Experience Survey, 2017     

First-Year Experience Survey:  
Information Literacy in Higher Education 

OBJECTIVE: To measure the need for and the extent of information literacy (IL) instruction 

for first-year college/university students and its impact on the First-Year 
Experience. 

 

METHODOLOGY: A survey invite was emailed to two unique e-lists comprising about 12,000 2-
year and 4-year college/universities on January 13, 2017, with a reminder sent 
on January 27. One list contained a random list of academic libraries provided 
by Library Journal, the other equally sized list originated from Credo Reference. 
The survey closed on February 6, 2017 with 543 total respondents (144 two-
year/community colleges and 399 four-year college/universities). A drawing for 
a $200 Apple store gift card was offered as incentive to reply. 

 

KEY TAKEAWAYS: 

 While 90% of all institutions measure student success in the First-Year Experience, less 

than 25% require first-year information literacy instruction. More instruction is needed 

considering that only 28% of first-year students arrive prepared for college-level research. 

 First-Year Experience efforts can serve as an important mode of faculty engagement 

because successful programs increase retention and reduce remediation. Academic 

librarians may need to think beyond IL workshops and partner with students, faculty, staff 

and administration across campus to create collaborative programs in student engagement 

such as financial literacy with the Career Center/Financial Aid Office, de-stressing activities 

with Health and Wellness, or open forums on important issues concerning students with 

Student Government. These collaborations can demonstrate the library’s value, 

innovativeness, adaptability, flexibility and commitment to student success that go beyond 

IL.    

 

 Schools should consider the value of the ACRL Framework and how that could lead to 

important discussions on research, sources and critical thinking for FYE.  

 

 Group learning or peer-to-peer learning can be one way to engage first-year students by 

having those who do have an IL background show or teach other students who do not have 

such training during group work. 
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SUMMARY: 

 

The study found that nearly all academic institutions (97%) schedule information literacy (IL) 

training with first-year students, but four year institutions are more likely than two 

year/community colleges to require it. One-in-five colleges/universities (22%) require first-year 

students to take a first-year experience, seminar, or writing course compared to only 7% of two-

year institutions.  

Scheduled information literacy training at four-year colleges/universities is most commonly 

provided through embedded librarians in select classes (35%) followed closely by optional library 

workshops (33%). Slightly over 20% also introduce IL skills during orientation. In two-year 

learning institutions, 40% offer optional library workshops and only 23% embed a librarian in 

select classes. Twenty-one percent of community colleges wrote in as an “other” choice that they 

provide IL instruction upon faculty request (actual reliance on faculty intervention is probably 

somewhat higher). 

Most instructors of required information literacy courses will usually modify some portion toward 

specific disciplines while 30% only offer a fundamentals course. Schools that provide discipline-

specific information literacy instruction usually do so for language & literature, social science, and 

communications classes, which have a strong writing component.  

Of the 23% of institutions that use embedded librarians, most (70%) embed them in first-year 

seminar/writing courses. Nearly half also use embedded librarians in select social science classes 

and over 40% in language and literature courses. One-in-five reports that they embed librarians in 

all disciplines. 

Information literacy instruction offered during freshman orientation is rarely thoroughly 

customized by discipline, though 49% of schools sometimes tailor their orientation’s IL instruction.  

Instructional librarians and reference librarians are the job titles most likely to teach information 

literacy skills to students. Twenty-one percent of schools have dedicated information literacy 

faculty and/or first-year experience librarians, especially large, public universities. 

Librarians cite ‘evaluating sources for reliability’ as the top IL challenge faced by first-year students. 

Second and third most challenging for four-year college/university students is a lack of awareness 

of available resources and how to identify appropriate sources for an assignment. Two-year 

community college students’ top challenges include not enough information literacy training and 

difficulties with reading and writing citations. 
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 2-year Community 
Colleges 

4-year 
College/Universities 

Recognizing reliable 
sources/Evaluating sources 

#1 #1 

Lack of awareness of library 
resources 

 #2 

Identifying appropriate sources  #3 

Not all receive information 
literacy training/Not enough IL 
training 

#2  

Difficulties with proper citation #3  

 

Most librarians are allotted one to two scheduled hours in which to teach first-year students 

information literacy skills. In that timeframe, the focus is on giving a tour of the collection, teaching 

students how to evaluate the relevancy and appropriateness of resources, and how to read, write, 

and mine citations. Librarians find it a challenge to convince students to move beyond ingrained 

research habits and dealing with the wide range of experiential backgrounds of students. Teaching 

skills without context (few first-year students have course requirements requiring information 

resources) and engaging students in the process are also considerable challenges. 

Respondents estimate that only 28% of first-year students arrive prepared for college-level 

research. A large percentage is first generation (21%), frequently needing additional information 

literacy support. Similarly, students from high schools without a library can require additional IL 

support. Some librarians commented that it’s not uncommon for students to arrive without basic 

computer skills or knowing their way around a library. 

ACRL’s Framework for Information Literacy is slightly more familiar to four-year college/university 

librarians, where 67% are ‘very familiar/familiar’ compared to 62% of librarians in community 

colleges. Of those librarians who are familiar, 29% apply all six frames into their teaching practice. 

The two frames most commonly employed (by over 70%) are ‘Research as Inquiry’ and ‘Searching 

as Strategic Exploration.’ 

Three-quarters of libraries coordinate with non-academic departments to support first-year 

students, most commonly with orientation services, student affairs and the learning 

resource/writing center. 

Ninety percent of schools measure student success in the first-year experience. Student retention is 

the most common method of measurement (69% use this method). Forty-six percent of schools 

administer a student satisfaction survey and 40% monitor GPA. Overall, two-year schools are more 

likely to measure student success and employ more methods of measurement; graduation rates and 

reduced remedial classes are used significantly more often in two-year than in four-year 

institutions. 
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DATA TABLES: 

Question Page 

Type of library 4 
How libraries schedule information literacy training for first-year students 5 

Courses/disciplines that utilize embedded librarians 6 
Is IL instruction catered to specific disciplines or more fundamental? 6-8 
Number of scheduled hours of information literacy instruction  9 
Primary challenges faced by first-year students with regard to information literacy 10 
Who teaches information literacy to first-year students? 11 
Familiarity with the ACRL’s Framework for Information Literacy for Higher 
Education & which ACRL frames are applied 

12-13 

Tools or activities promoted by librarians in the first-year experience 14 
Collaboration with non-academic departments to support first-year students 15 
Percent of first-year students arriving prepared for college-level research 15 
Extra Information Literacy support needed by first generation college students, 
home-schooled students, or students coming from high schools without libraries  

16 

Measures of student success in the first-year experience 17 
Demographics  18-20 

APPENDIX: What is challenging about teaching first-year students? Open-ended 
comments from 4-year colleges/universities. 

21-38 

What is challenging about teaching first-year students? Open-ended comments 
from 2-year community colleges. 

39-46 

In what type of library do you work? 
The sample is comprised of 73% 4-year college/universities and 27% 2-year community 

colleges. 

 

Response Chart Percentage Count 

Community College/2-year college 
library 

  26.5% 144 

4-year college/university library   73.5% 399 

 Total Responses 543 
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How does your library schedule information literacy training for first-year 

students? 
Nearly all academic institutions (97%) schedule information literacy training with first-year 

students, but 4-year institutions are more likely than 2-year institutions to require it. One-in-

five 4-year colleges/universities (22%) require first-year students to take a first-year 

experience, seminar, or writing course compared with only 7% of 2-year institutions.  

The most common method of providing information literacy training at 4-year 

colleges/universities is through embedded librarians in select classes (35%), followed closely 

by optional library workshops (33%). In two-year learning institutions, 40% offer optional 

library workshops and only 23% embed a librarian in select classes. Twenty-one percent of 2-

year colleges wrote in that they provide IL instruction upon faculty request. 

*write-in answers Total 2-year/ 
Community 

College 

4-year 
college/ 

university 

Total 543 
 

144 
 

399 
 

Optional library workshops offered during semester 35% 40% #1 33% #2 

Embedded librarian in select classes 32% 23% #2 35% #1 

Info literacy workshop during freshman orientation 20% 14% 22% #3 

Required course for all first-year students 18% 7% 22% #3 

We offer an Info Lit course in select disciplines 14% 13% 15% 

As requested by instructors*  14% 21% #3 12% 

One shot visiting librarian to freshman writing 
course/FYE course/first-year seminar * 

11% 10% 11% 

FYE students required to receive info lit instruction in 
library *  

3% 4% 3% 

We offer elective info lit sources for credit * 3% 5% 2% 

Faculty may elect to bring students for a library 
orientation session * 

2% 4% 1% 

Online library tutorial required by Freshman English 
students * 

2% 3% 2% 

Info Lit workshops in all English Comp I classes * 2% 4% 1% 

Students required to make appointment with library 
to learn about resources * 

1% 0% 1% 

Library game embedded into FYE course* 1% 0% 1% 

Library created an info lit curriculum to be taught by 
non-librarian faculty * 

1% 1% 1% 

Other 5% 6% 6% 

No scheduled information literacy training. We 
educate students one-on-one in the library 

3% 6% 3% 
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Which courses/disciplines utilize embedded librarians?  
Seventy percent of schools with embedded librarians utilize them in first-year seminar/writing 

courses. Nearly half also use embedded librarians in select social science classes and over 40% 

in language and literature classes. One-in-five institutions reports that they embed librarians in 

all disciplines. 

 Total 2-year/ 
Community 

College 

4-year 
college/university 

Total 162 
 

32 
 

130 
 

First-year seminar/writing course 70% 56% 74% 

Social sciences 46% 50% 45% 

Languages & literature 43% 47% 42% 

Communications 38% 44% 36% 

History 34% 31% 35% 

Philosophy 24% 22% 24% 

Nursing/Health sciences (write-in answer) 9% 6% 9% 

Business (write-in answer) 4% 6% 3% 

Other 42% 34% 44% 

All disciplines 20% 16% 22% 

Do instructors cater information literacy instruction during freshman 

orientation to specific disciplines or provide more of a fundamentals workshop? 
For the 20% of schools that present information literacy instruction during orientation, IL 
workshops tend to have a generic discipline focus.  Only 4% of schools say they always 
customize orientation workshops for specific disciplines. Forty-nine percent sometimes tailor 
their IL instruction.   This question is filtered on schools that provide information literacy 
training during orientation, therefore the sample does not allow us to accurately report 
breakdowns by 2-year and 4-year institutions. 

Response Chart Percentage Count 

Workshop tailored for specific 
disciplines 

  4.0% 4 

Fundamentals workshop for all 
disciplines 

  44.6% 45 

Mix of both   48.5% 49 

Don’t know   3.0% 3 

 Total Responses 101 
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Do instructors cater the required information literacy course for first-year 

students to specific disciplines or provide more of a fundamentals course? 
One-third of schools with an information literacy course requirement provide fundamental 

instruction geared for all disciplines rather than customized for specific disciplines. Only 11% 

of schools always tailor their required information literacy instruction to specific disciplines. 

Most instructors, 58%, customize some portion of their IL classes to specific disciplines.  

Because this question is based on the 18% of schools that require information literacy courses, 

the sample for this question does not allow us to accurately present the data by 2-year and 4-

year institutions. 

Response Chart Percentage Count 

Course tailored for specific 
disciplines 

  11.1% 10 

Fundamentals course for all 
disciplines 

  30.0% 27 

Mix of both   57.8% 52 

Don’t know   1.1% 1 

 Total Responses 90 
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If you offer information literacy courses in select disciplines, which disciplines? 
Fourteen percent of schools provide discipline-specific information literacy courses. Two-thirds 
offer catered IL instruction for language & literature majors. Other fields of study such as social 
sciences and communications commonly receive specialized instruction as well.  
 
Responses to this question are filtered on whether schools offer discipline-specific IL classes 
and do not allow us to accurately provide a breakdown by type of institution. 
 

Response Chart Percentage Count 

Languages & literature   68.9% 51 

Social Sciences   45.9% 34 

Communications   43.2% 32 

History   33.8% 25 

Philosophy   18.9% 14 

Sciences (write-in answer)   14.9% 11 

Medicine (write-in answer)   6.8% 5 

Other, please specify...   21.6% 16 

 Total Responses 74 
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How many scheduled hours of information literacy instruction would you 

estimate first-year students at your institution receive on average?  
A majority of librarians say they are allotted two hours or less of IL instruction with first-year 

students. First-year students in 4-year colleges/universities receive an average of 4.3 hours of 

scheduled info lit instruction. Those in 2-year community colleges average 3.6 hours. The 

median number of info lit instruction hours for both types of schools is 2.0 hours. In fact, a third 

of first-year students receive only about 1 hour of information literacy training. 

 Total 2-year/ 
Community 

College 

4-year 
college/university 

Total 511 
 

135 
 

376 
 

1 hour or less 34% 41% 31% 

2 hours 30% 33% 29% 

3 to 5 hours 26% 22% 28% 

6 to 10 hours 4% 2% 4% 

Over 10 hours 6% 3% 7% 

    

Average # hours: 4.3 3.6 4.6 

Median # hours: 2.0 2.0 2.0 
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Please list the primary challenges faced by first-year students with regard to 

information literacy:  
We coded the answers to this question and the number one challenge facing first-year students 

is recognizing and evaluating credible and reliable sources.  Next most challenging for 4-year 

students: lack of awareness of library resources available and identification of relevant and 

appropriate sources for their assignments. Community college students’ second and third 

biggest challenges include not receiving enough IL training and difficulties reading/writing 

citations. 

Answers are coded from an open-ended 
question.  

Total 2-year/ 
Community 

College 

4-year 
college/ 

university 

Total 467 
 

128 
 

339 
 

Recognizing reliable sources/Evaluating sources 36%  44% #1 33% #1 

Lack of awareness of library resources 19% 16% 20% #2 

Identifying appropriate sources 16% 10% 18% #3 

Difficulties with proper citation 15% 17% #3 15% 

Lack of research skills 13% 16% 12% 

Underuse of library/Overuse of Google 13% 8% 15% 

Search strategies 13% 8% 15% 

Navigating databases 13% 14% 12% 

Not all receive info lit training/Not enough info lit 
training 

11% 21% #2 7% 

Unfamiliar with information formats/scholarly vs. 
non-scholarly 

10% 10% 10% 

Belief that they already know how to do research 8% 7% 9% 

Synthesizing/integrating information 8% 6% 9% 

Overwhelmed by information sources 8% 4% 9% 

Lack of assistance by faculty 8% 8% 7% 

Identifying/Developing a clear topic 7% 6% 8% 

Absence of context (Why cite sources?, Importance 
of academically researched material) 

6% 3% 7% 

Don’t recognize info lit as a skill/Disinterest 6% 4% 7% 

Understanding the time it takes to do proper 
research 

5% 7% 4% 

Transitioning to expectations of college-level work 4% 3% 4% 

Afraid to ask questions 4% 2% 4% 

Plagiarism  3% 6% 2% 

Lack of critical thinking ability 3% 2% 4% 

Belief that everything is on the Internet 3% 3% 3% 

Understanding assignments 3% 3% 2% 

Apathy/Laziness 2% 1% 3% 
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Who teaches information literacy to first-year students? 
Instructional librarians and reference librarians are most likely to teach information literacy 

skills to students. Twenty-one percent of schools have dedicated information literacy faculty 

and/or first-year experience librarians. Four year universities are more likely to have a first-

year experience librarian on staff than two year/community colleges.  

 Total 2-year/ 
Community 

College 

4-year 
college/university 

Total 483 
 

133 
 

350 
 

Instructional librarian(s) 65% 59% 68% 

Reference librarian(s) 64% 60% 65% 

Other library staff 16% 15% 16% 

Dedicated Information literacy faculty 14% 17% 12% 

First-year experience librarian(s) 9% 2% 12% 

All librarians (write-in answer) 4% 2% 4% 

Instructors/Faculty on their own (write-in 
answer) 

3% 4% 3% 

Library director (write-in answer) 2% 3% 1% 

Student ambassadors on behalf of the 
library/Library science grad students 

2% 1% 2% 

Subject specialists (write-in answer) 1% 0% 1% 

Adjunct faculty (write-in answer) 1% 1% 1% 

Other 3% 5% 3% 

Do you personally teach information literacy to first-year students? 
86% of respondents personally teach information literacy to first-year students in their school 

(virtually no difference by school type). 

Response Chart Percentage Count 

Yes   86.2% 417 

No   13.8% 67 

 Total Responses 484 
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What is challenging about teaching first-year students? Open-ended question. 
Stand out answers to this question include convincing students to move beyond Google 

searching, dealing with the wide range of experiential backgrounds of students, teaching skills 

without context (few first-year students have course requirements requiring information 

resources), and engaging students in the process. 

A listing of the open-ended response(s) to this question can be found in the appendix.  

How familiar are you with the ACRL’s Framework for Information Literacy for 

Higher Education? 
Librarians working at 4-year colleges/universities are slightly more familiar with ACRL’s 

Framework for Information Literacy (67% are very familiar/familiar compared to 62% of 

librarians in community colleges). 

 Total 2-year/ 
Community 

College 

4-year 
college/university 

Total 407 
 

113 
 

294 
 

Very familiar 31% 21% 35% 

Familiar 34% 41% 32% 

Somewhat familiar 28% 28% 27% 

Know name only 3% 2% 4% 

Not familiar at all 3% 8% 1% 
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Which of the ACRL frames do you often apply into your teaching practice or 

assignments? 
Of those librarians who are familiar with ACRL’s information literacy framework, 29% apply all 

six frames into their teaching practice. The two most commonly employed frames are ‘Research 

as Inquiry’ and ‘Searching as Strategic Exploration.’ The least popular frame is ‘Information 

Creation as a Process.’ 

 Total 2-year/ 
Community 

College 

4-year 
college/university 

Total 377 
 

101 
 

276 
 

Research as Inquiry 73% 73% 73% 

Searching as Strategic Exploration 73% 70% 74% 

Information has Value 61% 65% 59% 

Scholarship as Conversation 56% 44% 60% 

Authority is Constructed and Contextual 55% 46% 59% 

Information Creation as a Process 52% 46% 54% 

All of the above 29% 24% 30% 

None of the above 7% 8% 7% 
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Aside from online databases, what other tools or activities do you work on with 

students to promote the first-year experience?  
The most common library information shared with students to promote the first-year 

experience is an overview of the library collection. Many librarians stress the availability of 

print books, ebooks, and periodicals in addition to digital resources. Citation creation and 

resource evaluation round out the top three activities taught to students.  

The percentage of librarians teaching first-year students search strategies and the difference 

between scholarly and non-scholarly resources is higher at 4-year than at 2-year schools. 

LibGuides are created for students at significantly more 2-year institutions than 4-year. 

 

Open-ended question with answers coded Total 2-year/ 
Community 

College 

4-year 
college/university 

Total 353 
 

94 
 

259 
 

Library resources/Tour of collections 26% 31% 25% 

Citations—writing & tracing 22% 20% 23% 

Evaluating resources 20% 18% 20% 

Search strategies/Keyword search 16% 12% 18% 

Library catalog 10% 11% 10% 

Scholarly/Peer reviewed vs. non-scholarly  9% 1% 12% 

Scavenger hunt/Games  9% 10% 8% 

LibGuides 8% 15% 6% 

Topic development/Creating a research question 7% 7% 7% 

Using Google effectively/Google Scholar 7% 7% 7% 

Avoiding plagiarism 7% 4% 8% 

Discovery system 6% 4% 6% 

Library website 5% 6% 5% 

Developing a research strategy/Project 
management 

5% 6% 5% 

Video tutorials 5% 4% 5% 

CRAAP/TRAP methods for evaluating 
information 

5% 3% 5% 
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Does your library collaborate with any of the following non-academic 

departments to support first-year students? 
Three-quarters of libraries coordinate with non-academic departments to support first-year 

students, most commonly orientation services, student affairs and the learning 

resource/writing center. There were no significant differences by type of library. Other write-in 

answers include Academic Success, Tutoring Center, FYE program, Student Services, Career 

Services, International Student Office, and Disability & Diversity offices. 

Response Chart Percentage Count 

Orientation services   52.3% 241 

Student affairs   39.2% 179 

Learning Resources/Writing Center (write-in 
answer) 

  6.2% 28 

Other non-academic departments   21.5% 98 

None of the above   25.7% 117 

 Total Responses 455 

In your opinion, what percentage of first-year students enter your institution 

prepared for college-level research? 
Respondents working in 4-year institutions estimate that under a third (30%) of their first-year 

students arrive prepared to do college-level research. The percentage drops to 23% in 

community colleges.  

 Total 2-year/ 
Community 

College 

4-year 
college/university 

Total 453 
 

122 
 

331 
 

Less than 10% 15% 24% 12% 

10%-19% 23% 27% 22% 

20%-29% 23% 23% 23% 

30%-39% 16% 13% 18% 

40%-49% 8% 4% 9% 

50%-59% 10% 7% 11% 

60%-69% 3% 3% 3% 

70% or more 1% 0% 3% 

    

Average % of FY students prepared: 28.1% 22.6% 30.2% 
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How often do first generation college students, home-schooled students, or 

students coming from high schools without libraries need additional 

information literacy support? 
Three-quarters of respondents (79%) report that students entering college from a school 

without a library usually need additional information literacy support. The need is nearly as 

high for first generation college students (73%). On the other hand, home schooled students 

come to college better prepared for college research (41% usually need additional support).  

 Total 2-year/ 
Community 

College 

4-year 
college/university 

FIRST GENERATION COLLEGE STUDENTS TOTAL 391 115 276 
 

      Usually 73% 81% 70% 

      Sometimes 25% 18% 28% 

      Rarely 2% 1% 2% 

      Never 0% 0% 0% 

    

HOME SCHOOLED STUDENTS TOTAL 311 
 

99 
 

212 
 

      Usually 41% 43% 40% 

      Sometimes 49% 49% 49% 

      Rarely 10% 8% 10% 

      Never 1% 0% 1% 

    

STUDENTS FROM HIGH SCHOOLS WITHOUT 
LIBRARIES TOTAL 

346 
 

101 
 

245 
 

      Usually 79% 87% 76% 

      Sometimes 17% 11% 20% 

      Rarely 3% 2% 3% 

      Never 1% 0% 1% 
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Which of the following methods does your institution use to measure student 

success in the first-year experience? 
Ninety percent of schools measure student success in the first-year experience. Student 

retention is the most common method of measurement. Forty-six percent of schools administer 

a student satisfaction survey and 40% monitor GPA. Overall, 2-year schools are more likely to 

measure student success and employ more methods of measurement. Graduation rates and 

reduced remedial classes are used significantly more often in 2-year than in 4-year schools. 

 Total 2-year/ 
Community 

College 

4-year 
college/university 

Total 440 
 

120 
 

320 
 

Student retention 69% 76% 66% 

Student satisfaction survey 46% 48% 45% 

GPA 40% 44% 38% 

Graduation rates 26% 35% 23% 

Grades in freshman writing class 25% 23% 25% 

Reduced remedial classes 11% 23% 7% 

Acceptance rates 5% 5% 5% 

Assessment of written work (write-in answer) 1% 0% 2% 

Pre- and Post-tests (write-in answer) 1% 1% 1% 

Student success tracker (write-in answer) 1% 0% 1% 

Other 5% 4% 5% 

None. We do not measure. 10% 7% 12% 

Don’t know 7% 6% 7% 

 

 

  



 

 

18 

     First-year Experience Survey, 2017     

DEMOGRAPHICS 

What is your primary job function?  

 Total 2-year/ 
Community 

College 

4-year 
college/university 

Total 452 
 

122 
 

330 
 

Reference/Information services 25% 24% 26% 

Instructional Services 18% 13% 20% 

Director of library/Assistant library director 18% 23% 16% 

Head librarian/Department head 12% 12% 12% 

Dean of libraries 4% 6% 3% 

Reference & Instructional librarian (write-in 
answer) 

3% 3% 3% 

Technical services 3% 3% 3% 

Access services/circulation 3% 3% 3% 

Acquisitions/Collection development 2% 3% 2% 

Electronic resources 2% 3% 1% 

Public relations 2% 2% 2% 

First-year experience 1% 0% 2% 

Faculty collaboration/outreach 1% 1% 1% 

IT 1% 0% 1% 

Other 6% 7% 6% 

Where is your school located? 
Institutions located in the Midwest comprise the largest segment of the sample. 

 Total 2-year/ 
Community 

College 

4-year 
college/university 

Total 529 
 

143 
 

386 
 

Midwest U.S. 22% 21% 23% 

South Atlantic U.S. 19% 21% 19% 

South Central U.S. 16% 17% 15% 

Mid Atlantic U.S. 13% 8% 15% 

Pacific U.S. 10% 17% 8% 

New England U.S. 9% 6% 10% 

International (4% Canada, 2% other Int’l) 6% 5% 7% 

Mountain U.S. 5% 6% 4% 
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Is your school public or private? 

 Total 2-year/ 
Community 

College 

4-year 
college/university 

Total 448 
 

122 
 

326 
 

Public 53% 93% 38% 

Private 47% 7% 62% 

How many full-time enrolled students attended your institution in Fall 2016?  

 Total 2-year/ 
Community 

College 

4-year 
college/university 

Total 392 
 

91 
 

301 
 

Less than 1,000 14% 13% 14% 

1,000 – 2,499 27% 19% 29% 

2,500 – 4,999 25% 27% 24% 

5,000 – 9,999 14% 20% 13% 

10,000 or more 20% 21% 20% 

    

Average enrollment: 6,672 6,766 6,644 

 

How many first-year students enrolled in your school for Fall 2016?  
The 2-year institutions/community colleges in our sample have a higher first-year enrollment 

than 4-year college/universities. 

 Total 2-year/ 
Community 

College 

4-year 
college/university 

Total 313 
 

54 
 

259 
 

Less than 1,000 63% 50% 66% 

1,000 – 2,499 18% 28% 16% 

2,500 – 4,999 11% 15% 10% 

5,000 – 9,999 6% 6% 6% 

10,000 or more 2% 2% 2% 

    

Average enrollment: 1,599 2,093 1,496 
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Please estimate the percentage of first generation college students in your 

freshman class? 
 About 19% of first-years in four-year college/universities and 26% of two-year/community 

college first-years are first generation college students.  

 Total 2-year/ 
Community 

College 

4-year 
college/university 

Total 379 
 

99 
 

280 
 

0% 0% 0% 0% 

1-5% 11% 5% 13% 

6-10% 20% 12% 22% 

11-20% 31% 31% 31% 

More than 20% 38% 52% 34% 

    

Average # first generation: 20.7% 25.6% 19.0% 
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APPENDIX A 

What is challenging about teaching first-year students?    

# Responses from Four-Year College/Universities 

1 They *think* they know how to search, but often know just the basics - Have trouble 
discerning quality information for their topics - can't spot difference between information 
sources (scholarly article, website, book review...), just do a cursory glance or will want to be 
told the answer, instead of how to do it themselves  

2 They do not know what they do not know - they think they have used the library so they don't 
need information literacy skills since they already know how to use the library - they do not 
receive a lot of critical thinking requirements their first-year 

3 Students are interested only in learning skills that they think will help them in the future. Since 
Faculty don't develop assignments requiring information searching or use, it is difficult to 
demonstrate to students that the classes are important.  

4 1.Planning the lessons with professors 2. Not enough time to teach  3. Can't find a good way of 
assessing progress 4. Not enough librarians to teach 5. Difficult to get feedback from 
Professors 

5 ADD. They can’t focus and have trouble focusing.  

6 Apathy (why do I need to know this, not paying attention in class), lack of critical thinking 
ability (why can't I just use google) 

7 The first-year students that I teach are unaware of library resources (like databases) and 
services (like reference services, chat) and they are over-confident of their searching and 
evaluation skills. Some are not interested in learning "how" to be better researchers but want 
the information handed to them. 

8 They think they know more than they  do because they have been using Google most of their 
lives. They don't understand the difference between how the searches differ. They are actually 
not as technologically savvy as they believe they are. They also don't analyze sources.  

9 Attention span. Overcoming the sense that they think they already know everything we have 
to teach them (perhaps due to a general comfort with technology). 

10 Breaking through to them that college research is different than what was accomplished at the 
high school level. 

11 Cannot see the benefit of instruction. Have a hard time understanding the intricacies of 
research and information in a digital age. 

12 Class sessions are often thought of as an obligatory "campus tour"-type visit rather than a vital 
educational component; inconsistent/unclear curricular objectives prescribed by FYE folks 
result in wide disparity of faculty expectations for research by their students; conveying to 
students why using reputable sources, whether scholarly or popular, is important; not enough 
time/number of sessions allotted for IL instruction; faculty largely don't understand what 
librarians do, or that we can help (and how we can help);   

13 Classroom management, disrespectful behavior by students 
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14 Convincing faculty to give up a class session is always challenging.  Offering other options for 
students to receive IL outside of class is also a challenge. 

15 Convincing them that library resources are better than what they can find in a list of Google 
results.  Searching and finding answers using Google is such routine part of their life they don't 
always appreciate the difference, depth, and reliability of library resources (both print and 
digital).  They don't appreciate or realize that librarians can save them lots of time.  They prefer 
to struggle for hours before asking a librarian for help.  

16 Convincing them that making a little effort to learn something new is worth their time. 

17 Creating interest and relating faculty requirements to students. Once the interest is 
established and they can relate the skills  shown with other faculty courses they are taking, 
naturally they will be more motivated. 

18 Determining their baseline level of knowledge. They often think they know more than they do.  

19 Different levels of need 

20 Different levels of previous experience; transfer students not taking the courses where we 
most commonly teach; faculty's expectations of what we can do for their students/curriculum 
different from our own expectations 

21 Difficult to individualize...there are 650 students in the freshman class, and most classes have 
80 students. 

22 Digital divide; lack of interest due to failure to see need or relevancy to their college 
experience, unfortunately this is reinforced by a faculty whose model of librarians as people 
who get and check out books to students, not as colleagues who work with them to teach 
students. 

23 Each year First-year students start College understanding less about research and information 
seeking, yet believe they know enough already.  Many students have not used research tools 
other than Google, so they do not understand what the library resources are and how they 
work. 

24 Engagement with the material.  

25 Engaging first-year students' attention to the importance of research concepts and skills.  
Advancing their use of information use from high school level to college level - specifically, 
what are scholarly sources, how to read them, how to use that info in their own work. 

26 Engaging interest. Many times this is their first real library session and there is a disconnect 
between how the library is used in high school/college.  

27 Engaging them in the process of information literacy.  

28 Engaging them in the process of research and evaluation in a very short amount of time, skills 
and experience with research or scholarly resources is often limited; they report to me that 
time management is their biggest challenge  

29 Engaging them when they feel they know everything they need to know already about 
"searching" as self-proclaimed "Google Experts".  

30 Engaging them. 

31 English faculty who will consistently invite us to do sessions for their classes so that they have 
consistent library orientation and access to  
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32 Figuring out how to teach them everything they need to know without overwhelming them. 

33 Finding out what levels of understanding they have; stressing the importance of critical 
thinking; making it engaging and relevant 

34 First-year students are eager to learn. Many of our first-year students come to college with 
little or no experience in an academic library. There is so much to teach and so little time. 

35 First-year students arrive with varying levels of information literacy, so it can be a challenge 
ascertaining where students are and bringing them all up to the level of expertise necessary to 
succeed in their future coursework. 

36 First-year students come from a wide array of backgrounds (cultural, social, educational, 
economic, etc.). It's challenging to create one lesson that will be relevant to every student in a 
diverse classroom. 

37 First-year students do not understand the need for Information Literacy instruction and think 
they can use Google to locate the information they need. 

38 First-year students don't know what they don't know - they have been successful in school 
with the skills and tools they already possess and until they actually are in the middle of, or 
have completed a research/writing assignment, they are not very motivated to seek or pay 
attention to additional instruction.   

39 First-year students have very disparate prior research experiences.  Some have done research 
before, others have not. Some have had database training before, some have not. They also do 
not always understand why information literacy is important. 

40 First-years come to us having had a wide range of research experiences prior to college, which 
makes group instruction tricky. We also often see them well before their point-of-need. And it 
is challenging to convince them that library resources are in fact better than google.  

41 Fitting the tools to the students - often instructors want students to be using tools that will 
retrieve material that is far too advanced for the students. 

42 Fostering deep conversations about IL within the one-shot framework 

43 Freshmen are usually a bit out of control but are better when their regular professor is 
present. 

44 Gauging their previous experiences/knowledge. 

45 Gearing library presentation to a student assignment -- matching up the timing with the 
instructor. 

46 Getting enough space/time in course curriculum to teach comprehensive skill set. 

47 Getting enough time with them. 

48 Getting faculty and students to recognize its importance. 

49 Getting faculty support and collaboration. 

50 Getting instructors to understand how much they need to scaffold information literacy 
opportunities 

51 Getting the subject in the curriculum 

52 Getting their attention. Convincing them that researching valid sites and not relying on Google 
is important.  
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53 getting them in the library, or getting invited into a class to present a one-shot. 

54 Getting them interested in the concept and motivating them to break bad habits and replace 
them with better skills and habits. 

55 Getting them into the library.  They only come in for instruction if their instructor arranges it. 

56 Getting them off their phones and interest in the discussion 

57 Getting them to actively engage in learning. 

58 Getting them to engage and think outside the box. 

59 getting them to listen and understand that what we are telling them is useful, necessary and 
actually helpful. 

60 Getting them to remember what is conveyed during the class.  Only use the library when get 
assignments and it's all done so last minute 

61 Getting them to understand that what they are learning will forever impact how they interpret 
and use information effectively. 

62 Getting them to understand the iterative nature of the research process. 

63 Getting them to understand why it is important. 

64 Getting time in the classroom with the students. Students are willing and able to listen to 
instruction--it's just getting the class time that's difficult. 

65 Giving them the full scope of library research in a deep & meaningful way in a limited time 
frame when they are also engaged in orienting themselves to the whole college experience 
socially, academically, spiritually, and physically. 

66 Having to cover so much material in too little time 

67 Having to do it all in a one-shot session, one-time. 

68 Helping them learn to navigate and evaluate information 

69 Helping them take it seriously as freshman and realize that information literacy skills will be of 
help to them in future semesters. 

70 Helping them to connect the instruction they receive to their course goals & then additionally 
helping them to see the ways that it will apply across courses.  

71 Helping them understand how what they learn (or don't learn) as freshmen will impact their 
ability to do work as seniors. 

72 Helping them understand that a visit from the librarian isn't just a blow-off class, that it's 
integral to their success as a student and as a citizen 

73 Helping them understand where their knowledge and skills are lacking 

74 Holding their attention and keeping them focused on tasks. Keeping them from trying to rush 
through library activities - we send them on an AR tour of the library, and they often try to 
"cheat the system" so that they don't have to engage with the content.   

75 I have them for 50 minutes. That is all. Can barely introduce ideas in that short of time.  
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76 I never address first-year students as a group by themselves--our required core courses do not 
have to be taken in a particular order or in a particular year--so my biggest challenge is being 
able to introduce basic information about research without boring the students in the class 
that have already been to the library __ number of times before. Also, the instructors teaching 
the entry-level type of courses have vastly different expectations (for instance, we have had up 
to six different instructors teaching English Composition during fall semesters, and each of 
them conduct the class very differently), so no assumptions can be made about what students 
know even after they complete these supposedly foundational courses. 

77 I only get 1 hour to impart a lot of information to them. Some faculty are keen to get students 
into the library and interacting with librarians; others are not. My biggest challenge is 
inconsistency between faculty's desires for students to learn to research with me, an expert, 
and the amount of time I truly need to do my job effectively.  

78 I teach the students who haven't decided on a major yet, and the library is one stop among 
other campus stops to introduce students to the campus.  Often there is no specific 
assignment given by the instructor where they need to use the library at the time I'm giving 
the instruction.  

79 I think the biggest challenge lies in the fact that we don't share the 'higher education' story.  
How is it structured?  What are its values?  What does 'scholar' mean?  How does this relate to 
what I'm going to experience as a first-year student?  If we shared this story I think we could 
better engage students, particularly those who think higher education exists solely to get them 
higher paying jobs. 

80 I think the first step is getting them to listen.  It doesn't pay to have a rigorous first-year IL 
curriculum all in one session.  They don't understand why it is relevant to them until they 
actually have to use the library for a paper or assignment.  Even then, the challenge is 
dissuading them from thinking they can find everything on Google, especially since they sort of 
kind FIND anything on there.  The trick is getting them to understand the difference between 
finding information, finding good information, and accessing good information (which cannot 
always be done via Google).   

81 I'm lucky in that I am paired with a gifted writing instructor who enjoys teaching, enjoys his 
first-year classes and understands it’s not one-size-fits-all. We collaborate, he gives me room 
to make the visits my own. He also isn't one of those instructors that insists that his students 
use only scholarly sources, write an annotated bibliography and have a mandatory meeting 
with a librarian to check their citations. Students can use webpages, blogs, magazines - they 
just have to know why it's relevant to their work and incorporate it into their writing (and cite 
it, of course). 

82 Improving research behavior 

83 Inability to focus and engage. 

84 Instruction is done in a one-hour session. It is hard to make proper impact in  

85 It is a one-shot instruction session, which cannot cover all aspects of information literacy. 
Instead we focus on search strategies and using library resources and hope the faculty teach 
other aspects of information literacy in their classes. 

86 It is a very overwhelming time for them - it's hard to know what "sticks" and what is falling 
through the cracks. 
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87 It is difficult to adequately engage students in information literacy learning in the limited 
amount of time I see them. Additionally, it can be challenging to present the significance of IL 
in regards to traditional academic research (I find they are typically interested in the minimum 
amount required to pass). Real-world examples have proven to be a better motivator. This last 
election has provided a lot of opportunity. 

88 It is hard to plan and execute something that will be relevant and keep their interest. We tend 
to see first-year students in classes like their university seminar and basic English or other 
general education classes, which they may have little interest in. Also, they might not have a 
specific assignment to complete related to the instruction, so any information and practice 
they do with us might be just and isolated class. The older I get, it also feels harder to relate. 

89 It is hard to understand how little they know about what we take for granted about our 
systems;  They don't understand why it is important to consult "authoritative" voices  They 
expect to find exactly what they want to write about 

90 It is taught late in semester and often without a need to use it immediately for a class. 

91 It truly depends on their course situations. In some cases, there are few challenges. In others, it 
is lack of recognition of need on their parts.   

92 It's challenging because it seems like each incoming class knows less and less about the actual 
functions of a library.  So more time is spent on how to read a call number and locate a book 
than on actual research based instruction.   

93 It's challenging because some of them do not see its relevancy to anything they are learning in 
their other classes. They think they know much of what I have to teach already, and they plan 
on using Google to locate information, and only use the licensed library resources if absolutely 
forced to do so.  

94 Keeping their attention and keeping them engaged. 

95 Keeping their attention and making the class relevant to their interests while vying with the 
competition from other devices, including  their phones or the workstation they are using in 
the class. 

96 Keeping their attention on the research instead of their electronics.  Helping them to 
understand where to find the various resources and how to use them.  If they are not working 
on a project at the time, helping them to understand how this will help them when they are 
writing a paper. 

97 Keeping their attention, as they're inclined to multi-task (on their numerous devices), or are in 
danger of falling asleep. 

98 Keeping them focused -- they have pretty short attention spans. Also, getting some of them to 
take it seriously. I actually find this to be more true for "strongly prepared" students than those 
who come in knowing that their high school didn't necessarily prepare them. 

99 Knowing that we might have only a one-shot opportunity to convey information. 

100 Lack of basic research skills 

101 lack of buy-in from faculty and instructors; so much information to cover and not enough time 
(neither of these are issues exclusive to first-year students) inconsistent 
background/experience with research in high school  
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102 Lack of experience in library use in high school Lack of experience writing research papers in 
high school Belief in any information on internet Lack of critical thinking skills  

103 lack of interest 

104 Lack of interest until they actually have a paper due.  Boredom with class.  Want research to be 
easy and quick.  Lack of interest in doing in-depth research unless they are premed or nursing 
students.   

105 Lack of interest. Few research-based assignments reduces perceived need for info lit skills. 

106 Lack of preparation from high school. Difficulty using MLA, APA, and such in terms of format 
and citation. Students think that Google is as effective and provides the same scholarly 
information as databases and library resources.  

107 Lack of time allotted for information literacy. 

108 Large students population  

109 Librarians have so much to teach and so little time in the classroom. It is important to remain 
relevant and convey the necessary information. 

110 Like any instructional class, keeping the material relevant and engaging. 

111 limited time   breadth of what needs to be covered  lack of student preparation for research 

112 Limited time - usually just a one-shot and are limited by faculty assignments. 

113 limited time available. Students are not interested in the topic and do not see its value. 

114 Making certain we cover certain basics while accommodating the instructional needs of 
individual faculty 

115 Making it relevant for first semester students - few courses have assignments requiring using 
information resources.  Biggest challenge is convincing teaching faculty to incorporate 
information literacy into their assessment.  The phrase "information literacy" is off putting and 
"library instruction" translates to using the computer.   

116 Making it relevant to the assignments they are working on for their classes - they often don't 
need outside sources. 

117 Making it relevant to the moment and not just an assignment to force people to use the 
library.  If they don't have a legitimate need right then, they don't think they need the 
information.  You have to find a teachable moment for it to work well, and that does not 
happen on schedule.  Keeping it exciting.  Freshmen expect a certain level of "entertainment" 
in their classes, and libraries are not always seen as cool. 

118 Making learning fun and interesting -they get bored easily.  They are obsessed with grades 
instead of learning. 

119 Making sure not to overwhelm them with too much information or unnecessary or untimely 
information 

120 making the instruction session both relevant and entertaining 

121 Making them understand how information literacy and the library will be a part of their lives in 
college and beyond.  Keeping them interested in the subject.  
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122 Many are not very interested in learning basic research and critical thinking/info literacy at this 
point.  They don't realize they will need it, so it's difficult to get through to them. They also 
think that Google solves everything and believe they know how to evaluate the information 
that's on the web, however those skills are sorely lacking. 

123 Many believe they already know everything, so engaging them with appropriate materials and 
delivery is key .  

124 Many first-year students arrive to school with lots of enthusiasm but very little preparation for 
the demands of college. First-year Experience courses are designed to introduce students to all 
of the necessary resources and services for their success...but these courses are often bogged 
down and contribute to information overload. I wouldn't say the students themselves are the 
challenge, to me the challenges are overloaded curricula, ambivalent (non-library) instructors, 
unclear/ever-changing expectations, and a lack of time. 

125 Many first-year students have not done academic research before and do not appreciate its 
value. That is always the hardest barrier to break through.  

126 Many first-years lack the knowledge to do research well, and also lack the time (they are 
juggling 4-5 classes, plus social life, plus jobs) so they look for ways to cut corners and thus 
don't absorb information as well.  

127 MANY HAVE LIMITED KNOWLEDGE ABOUT LIBRARIES AND RESEARCH DATABASES. 

128 Many of our freshmen have never used a library and don't realize that most of their 
assignments require the use of library resources.   We have revised our instruction to begin 
with the very basic library skills.    Their attention span is extremely limited and they believe in 
the myth of multi-tasking.  Every class I teach?  The faculty member tells them to put their 
phones away and take notes.  Even when they're told there will be a library quiz many refuse 
to pay attention, take notes, participate. 

129 Many of our students are scholastically unprepared for college (open admissions policy). One-
third to one-half must take remedial courses of some kind.  Less than one percent have read a 
book voluntarily in the past year.  Virtually none of them have voluntarily read a newspaper or 
watched a major news program in the past month.  None of them even have news feed apps 
on smartphones, but all subscribe to multiple social media channels.  They live in a very small 
world, and have little intellectual curiosity about anywhere else. 

130 Many students are first generation college students and the transition from high school to 
college is dramatic. 

131 Many students are not very interested in thinking critically. They just want a formula for 
getting and citing sources. 

132 Many students come in unprepared, and it is hard to make information literacy a priority for 
them. 

133 Many times students have not yet had an assignment so they find it difficult to "buy in" or see 
the relevance to their educational career. 
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134 Meeting them where they are, providing an appropriate intro to the concept of being 
information literate without bombarding them with demos.  It's necessary to switch modes 
frequently in instruction and keep them actively participating, involved also in assessment to 
gauge where they are coming from in terms of comfort evaluating and thinking critically about 
the information ecosystem.   

135 Most of them did not know how to select and establish a research topic and how to design 
objectives to do their research. Many of them don't have previous experiences doing research 
and using peer review journals and other materials or resources of the library. 

136 Most of them have been using computers to look up information for their entire lives. 
Unfortunately, they usually select the first website Google brings up, Wikipedia or the first site 
they find that supports their beliefs on a topic. It can be hard to transition them from 
recreational research to academic research.  

137 Motivation, lack of interest, not understanding the importance of IL 

138 Motivation. Starting at a level at which they are and knowing where that is. Scaffolding is 
important 

139 No experience with library research. no concept of the research process. Shyness to engage or 
analyze what they see. 

140 No prior frame of reference for how to use a large research library and it resources and 
services 

141 Not all students come to the university with the same IL skills.  Getting faculty to allow us into 
the classrooms to teach IL skills. 

142 Not enough time to cover material.  Relating content to future assignments. 

143 Not enough time to teach them everything w/o overloading them; disinterest from students; 
reliance on other instructors to bring students in for library sessions; student's perceived need 
to get the "right" answer/lack of critical thinking skills 

144 Not every student is on the same page when they matriculate. 

145 Not given enough time to instruct and working with the students face to face. 

146 Nothing, they are a pleasure to teach. 

147 Occasionally i have trouble holding their attention. we meet in a computer lab, and there is 
often phone-in-lap texting going on while i am speaking 

148 Oftentimes library instruction sessions are requested to introduce students to library resources 
and services without providing an opportunity for students to apply what they have learned 
except to commit the information to memory. 

149 One of the challenges is making it interesting and relevant to the students. At the beginning of 
their experience, they usually don't see a need for information further than typing it in Google.  

150 One of the challenges of working with first-years is the varying levels of academic proficiency. 
There is often a wide range in the level of learning that first-year students bring with them. 

151 Our first-years are already pretty advanced, so I try to reach them by tailoring a lesson to a 
specific subject assignment.  

152 Our FYE program does not include the library, so we depend on reaching first-year students (as 
well as upper level classes) through one-off sessions requested by faculty. 
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153 Our students are receptive to learning to use alternatives to Google, so convincing them to use 
the library's resources is not difficult. They also take to the databases well with a little 
scaffolding. What they continue to struggle with is identifying, on a list of results, the articles 
that are relevant to the topic they have chosen. This persists even after they are repeatedly 
encouraged to use abstracts and subject terms. I don't know if it's a deficit of reading 
comprehension - they don't understanding the abstracts - or motivation - they don't want to 
bother reading them - or confidence - they're afraid they'll choose badly - or if they have an 
unrealistic expectation - they expect the relevant matches to "leap off the page" at them - but 
in my experience it's widespread and it's difficult to coax them through it.  

154 Our students come to us from a broad academic and SE background, so it is challenging to 
offer instruction that meets their skill level.  Many of them approach these sessions as a 
burden and are overconfident in their information literacy skills.  They are reluctant to accept 
that there are resources and skills that are unfamiliar to them and fall back on what worked for 
them in the past, and often that is not what professors expect them to utilize. 

155 Overestimation of their abilities 

156 Prioritizing what is best to teach in a short session 

157 Seeing students for only one session, often as they have only just learned what their 
assignment is. 

158 Since there are no mandatory freshman IL classes - I may only help individuals who approach 
me with questions or help students when requested by faculty (very few request this) 

159 Some are not interested. 

160 Some students think they know all they need to know about finding & evaluating information. 
Others are too shy to speak up & ask when they have questions. Students can feel 
overwhelmed w/everything being new & have difficulty in retaining the information skills they 
learn. 

161 Starting from teaching the concept of Information Literacy in order for them to understand 
what is it all about. Developing their information literacy skills towards lifelong learning to help 
them achieve their goals in life. 

162 Students can find some information easily on most topics, but they are often willing to accept 
poor quality resources over more credible resources. 

163 Students expecting librarians to do the work for them. 

164 Students often greatly over-estimate their ability to find information yet have very limited 
familiarity with the types of sources most faculty want them to use. Since these students didn't 
encounter multiple databases and scholarly journal articles in high school, they're often either 
overwhelmed or resistant when I introduce them in FY courses. I've often found that upper-
division students are much more attentive and eager to learn how to navigate the library's 
resources. First-year students, however, aren't always convinced our databases and scholarly 
sources are understandable or worth learning about. 
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165 Students often have a lot of confidence that they know how to conduct research and find good 
sources, even when it's clear looking at their work that they don't. First-year students also 
often have trouble grasping the nuances of research (building a good argument; not 
superficially only including the first few sources found; understanding what databases, 
journals, & articles are; etc.). 

166 Students who are non-traditional in some sense may be unfamiliar with academic research or 
with technology at all. Direct-from-high-school students struggle with choosing identifying and 
selecting appropriate sources. The main challenge with first-year students is teaching them to 
embrace the process of research; it is a trial-and-error journey rather than a quick search-and-
retrieve task, even for an expert user. Getting students to embrace that and thinking critically 
is difficult. 

167 Teaching first-year students is an opportunity to open their minds to new ways of seeing the 
world of information.  I don't see a challenge, I see an opportunity. 

168 Teaching standard practices,  managing different digital literacy skill levels, lack of technology 

169 Teaching them about how databases create subject headings which make keyword searching 
obsolete. 

170 Teaching them how to evaluate websites and really dig deeper to discern fake news from real 
news. 

171 Technological devices/software return results quickly; students are impatient with the iterative 
process of research.   

172 That the student values the information skills and their usefulness as lifelong learners. 

173 The amount of time that I am given. 

174 The attitude and perception of information literacy for first-year students is often that we're 
wasting their time. They think they already have a solid grasp on how to research. Also, the 
timing of the sessions are often not in line with the actual research assignment. Faculty like to 
schedule sessions early in the semester to get it out of the way...but the research assignment 
doesn't start until the end of the semester, so students have forgotten everything by that 
point. 

175 The background information they have coming out of High school often does not meet the 
needs of their university classes 

176 The big challenge is that we actually see so few first-year students.  Many of our students are 
transfers, and the orientation/course for them doesn't always include information literacy 
content.  We don't have a single high-impact, lower-level course where we can reach more 
students. 

177 The biggest challenge is faculty.  Faculty want the students to find only peer reviewed 
information and are not willing to have us discuss how authors of blogs could have authority.   

178 The biggest challenge is getting faculty buy-in; we have trouble getting into classes in the first 
place. Once there, we are often limited to one-shot instruction. When students are engaged, it 
can be difficult to get them to focus; they assume they already know what we are teaching. 

179 The biggest challenge is the lack of time to address the needs of students who are lacking a 
vast number of information literacy skills 

180 The biggest challenge is their lack of attention and understanding of library instruction. 
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181 The different degrees of experience and readiness sometimes is a challenge to keep everyone 
engaged at their own comfort level. 

182 The diverse range of our students' skills--knowing their prior information literacy experience 
and trying to tailor instruction so it is engaging and challenging enough for everyone.  

183 The Dunning–Kruger effect. 

184 The ennui.  I'm just another face shoveling information into their heads.  Because info-lit 
components are scheduled by instructors and aren't components of a required class, I may do 
instruction with the same student in four different classes (say, first-year seminar, speech, 
English and introduction to health careers).  These students get tired of hearing the same 
pitch, even though I try hard to vary it for different classes.  Also, because instructors aren't 
tying one-shot instruction to an assignment in about 60% of cases, students don't retain what 
I've said.  I'm simply a time-wasting activity for them. 

185 The incoming students come from various backgrounds and different levels on competencies 
keeping the sessions relevant to all levels is a challenge.  We tailor our sessions to be 
assignment driven which is helpful.  

186 The initial IL class is in Sept, so just an introduction. Not necessarily effective because not at 
point of need (when working on a research assignment.) Students don't show much interest. 

187 The main thing that is challenging about teaching first-year students on our campus is that 
since we are a small school and have a small library staff the students see the same librarian, 
me, in any class that has a librarian visit.  I have some students who are lucky enough to see 
me in 4 classes within a few weeks of one another.  (Each course is addressed a bit differently 
but in the fall there is more emphasis on mechanics of using the tools and then spring 
semester is focused more on the evaluation of the found information.)  Also, during the first-
year students think they know everything they need to about research but still resort to 
Google or other things they were used to using in high school. 

188 The majority of students come in with little to no information literacy skills.  

189 The material seems to be overwhelming. There is a lot of information to take in. 

190 The needs of first-year students do vary somewhat, but frequently they do not understand that 
their instructors expect from them when it comes to information literacy or for that matter 
many other issues as well.  They are typically lost when doing their initial research projects, 
even if they are of a very relaxed nature.  They have little idea what a college library can or 
even should offer them, let alone how to access and/or put those resources to use. 

191 The one-shot session limits our opportunity to meet with students. Despite our efforts to "flip" 
the session, it is difficult to engage with them, and we generally talk at them with little input or 
feedback from them. 

192 The quantity of information available to them through Google, smartphones, etc., increases 
the challenge of discerning information quality.  Information is so easy to acquire and it is 
difficult to help students learn the distinctions between and the value of different sources.  
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193 The sheer amount of material to cover with introductory-level students. They need a 
grounding in how academic information works in order to have context for the mechanics of 
searching that they also need to learn. It's a crazy amount of material to cover in the amount 
of time librarians are usually expected to agree to (one class period).  Faculty also often 
expects librarians to teach information literacy concepts to first-year students in a hypothetical 
manner, that is, to proactively prepare them for future, as yet unknown research projects. I 
find this expectation unrealistic. 

194 The teaching is conducted as a one-shot workshop that is not connected to any of their 
courses, so the workshop provides no context for the concepts we present. This reduces the 
relevance of the teaching and reduces the attention span of the students. Also, they don't 
know what they don't know.  

195 The wide range of skills and experiences they come in with. Also getting them to understand 
the skills they are learning in Core (non-major) courses will be useful/helpful/required for their 
"major" courses. 

196 Their assumption that it is unnecessary. 

197 Their experiences with using freely available internet resources has made them very confident 
in their research skills and it is a challenge to steer them to better resources that are found in 
library databases.  

198 Their ignorance of research, the process and the products, compromises their approach even 
to preliminary or developmental research assignments.  

199 Their lack of focus and procrastination.  

200 Their lack of interest. They feel they already know all there is to know. Somewhere around 
their junior year they realize they don't know everything and wonder why we didn't give them 
the information sooner. 

201 There are many challenges. One is just a lack of information literacy skills from the onset.  

202 There is a "first-year experience" program here that all students (in a primarily STEM school) 
must take. The library's part is about 100-200 minutes of one of the two courses, which is not a 
lot of time to teach a lot of information.  

203 There is a very wide gap in information literacy competency among first-years. Some have 
done research at their high school before, and some have never even had to search beyond 
Google or cite a single source. Engaging students at these various levels can be difficult.  

204 There is a wide range of skills and knowledge among the students depending on the school 
district they came from.  Some schools offer information literacy in high school, others do not. 

205 There is so much to learn, yet often the students are oblivious to this.  It's difficult to show 
enough of the basics for students get the idea of the research process without overwhelming 
them with details and information.   

206 There is so much to tell them and so little time. It's important to engage them but also to signal 
that they will continue to develop their information literacy throughout their time here.  
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207 These are basically high school seniors when we meet with them the first time and there is a 
vast difference in the skills they learned in high school. The need to teach them basic skills 
often competes with more critical competencies. A great example of this is teaching them how 
to find sources in a database vs teaching them how to evaluate non-scholarly sources and 
determine if they're appropriate for their project. 

208 They "think" they know how to do research!  In reality their skills are relatively poor. 

209 They are given so much information at the beginning, that it's simply a lot to take in.  Time 
management is another issue.  Their writing skills are also below par and to write a decent 
paper is difficult. 

210 They are not aware of the scope of information that exists or what they have access to. They 
are also often overconfident.  

211 They are not engaged in our sessions, because they don't "count" (i.e., we are not faculty). 
Additionally, they think that they already know everything they need to know about a library. 

212 They are often confident about their ability to find information, because they know their 
Google searches will yield results.  As a result, they do not think critically about their sources or 
understand when a blog post or newspaper article is an appropriate source, and when they 
should be looking for scholarly books or articles. They don't really think about the information 
creation process behind the different sources they find.  They are reluctant to see research as 
an iterative process--they want to find the required number of sources and be done, and don't 
understand that they need to do more than click the first five articles in their list of results.  
They struggle with formulating good research questions, and with the mechanics of breaking 
those questions down into keywords for an effective library search.  They have a lot to learn 
but are not yet fully motivated to learn it! 

213 They are often one-shot sessions, and there is no guarantee I'll see them later in their 
academic career, which means my time with them could potentially be a the only time they 
have IL instruction.  

214 They are too trusting of what others say. They haven't developed good skills and strategies of 
evaluation. 

215 They are very difficult to engage due to their lack of interest. Unfortunately, most come to 
college for athletics and other extracurriculars rather than for an education. 

216 They come from a wide variety of information literacy backgrounds and will have differing 
needs during their academic careers. Those in certain majors know that research will be an 
important component of their studies. Others, like those in our Criminal Justice program, have 
very little interest in learning research skills. 

217 They come in at different levels and what they know varies widely 

218 They come in with an unsophisticated understanding of the universe of information, unrealistic 
expectations about what information exists, and misconceptions about intellectual property 
issues 
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219 They come into college with differing levels of IL skills, so it can be hard to keep the whole class 
engaged in an introductory-level IL class. Many students think they can just use Google for 
everything so they don't necessarily pay close attention to learning how to use the library 
resources. If the library session does not occur in conjunction with a specific assignment they 
are not motivated to engage in the session. 

220 They come to college with a complete lack of understanding of libraries.  Their main research 
tools are Internet search engines and so don't know the distinction between that material 
found as opposed to the material found through databases provided by the library. 

221 They do not care/ do not listen.  Their preferred method of getting information is through 
Google and they continue to use this method even after instruction because it is "easy".  First-
year students also have a need for instant gratification which is not always what you get, 
especially when doing research or using print materials. 

222 They do not pay attention 

223 They do not quite have the need yet in their coursework for the information we are showing 
them. Doesn't appear that we have their interest or that it is very relevant to what they are 
assigned up to that point so they easily forget or disregard.  

224 They do not seem to understand the importance of where information comes from, they are 
not yet serious about being a college student/scholar 

225 They do not usually have instruction at a time when they have a need to find information on a 
topic, so retention of the information given to them is difficult. Secondly, without significant 
collaboration with the faculty member, it is nearly impossible to broach the more advanced 
concepts (like the frames provided by ACRL) in order to get first-year students to begin thinking 
critically about information. 

226 They do not want to ask for help and they really need it. 

227 They don't have either the content knowledge or the context for the kind of research they will 
be doing later, and the practice runs they are assigned in the first semester are frustrating 
because they get the impression it's all about finding some quotes to string together. They 
have little experience with the genre "researched writing" and so naturally struggle; it's a 
completely false form of writing. (In many cases; some professors have prompts that really 
work and engage students in authentically finding stuff out and writing about it.) 

228 They don't know what they don't know, so motivation is a big issue. 

229 They don't realize this is a skill they need to know 

230 They don't see the need to learn how to be information literate because they think they 
already are. Large class sizes; making learning engaging. 

231 They don't understand why info lit is important, they think they already know everything they 
need to know about it, and so are often unwilling to learn. 

232 They either have little or no experience or they may have learned bad habits, starting from 
scratch or developing good habits is a challenge. 

233 They expect everything handed to them.  Similarly, they need multiple-choice questions for 
assessment.  Demonstration / short answer baffles and angers them 
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234 They have never been taught the most basic searching skills. I usually only get one class period 
to teach them everything they need to know about searching and the information is too 
comprehensive to pack into one class. Incoming first-year students also want to believe that 
everything they need can be found on Google and it takes valuable time to explain the 
importance of scholarly information.   

235 They need to make judgments about field- not enough content knowledge to judge 
information quality or appropriateness. They do not know the conversation. 

236 They often come with a varied background of knowledge about information resources. Most 
feel that using Google is sufficient. They have little or no idea about plagiarism. Most have no 
knowledge of what constitutes scholarly resources. 

237 they often have a range of knowledge levels so it is difficult to engage those who know a lot 
already when you have to teach the base-level to those who have no prior knowledge 

238 They often seek the most convenient but not always best source.  

239 They over-estimate their ability to find and evaluation information.  And they are accustomed 
to forming opinions first and then finding websites that validate their pre-conceived notions, 
rather than finding out what authors of credible sources have to say before forming opinions. 

240 They primary reasons I stated before in the earlier question regarding the challenges students 
face, which is developmental.  Freshmen are concrete, depend on rote learning. Also, many of 
the FYEs in Pennsylvania are not in contact with a librarian in the middle or secondary levels.  
This has a large impact for librarians in the PA state higher education system. One of the 
reasons I continue to face every year is that I have faculty who are convinced they understand 
research at the freshmen level.  Where I have been most successful with first-year students has 
been when I actively work with classroom faculty on research assignments, or have been 
consulted on research assignments.  Interestingly, it is those faculty who influence others by 
loaning the assignments to other faculty, who, in turn, use the assignment's context to teach in 
a different discipline. What I hope is that our FYE curriculum develops an inquiry-based model 
that is interdisciplinary seminar.  

241 They rely too heavily on internet sources that are not credible or appropriate for academic 
assignments. 

242 They see no reason to learn. 

243 They start out thinking they know how to find good sources and how they can use them.  You 
must make them realize that academic, scholarly sources are much better and pretty easy to 
find.  Teaching them about plagiarism and fair use in this day is hard.  Teaching them how to 
properly cite a source is also tough.  

244 They tend not to take the class seriously and resent having to take a class  

245 They tend not to understand the context of their work (Why do we write papers in classes?  
Why do we incorporate the existing literature at all?)  The "just get by" mentality is reinforced 
by peer interaction in the first-year; only later do most of our students begin to take academic 
work (and papers, in particular) seriously. 

246 They think Google has everything, don't know what a database is 

247 They think it's boring and not important 
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248 They think they already know everything; they don't realize college courses require more 
thought, and work, than high school; they are more interested in getting "done" than learning. 

249 They think they know how - or that Google has all the answers. Can't remember the 
information dump from the one-hour session. No personal connection with the librarian. 
(Exception is those that come as a class and the teacher promotes the librarian.) 

250 They think they know how to do research, they don't think they have anything to learn. 

251 They think they know how to find the information they need via Google or another search 
engine. 

252 They think they know how to find things because of vast Internet experience, but are actually 
quite lost in finding academic materials.  Little knowledge of academic libraries - and little 
desire to learn.    Impatience with digging.  Want to use the first result.   

253 They want the quick, easy answer and want you to point them to an article instead of 
understanding the art behind researching and discovering for themselves. They are happy to 
take the first two articles that pop up.  

254 They're not ready for a lot of the research assignments they're being given.  Need to tailor 
assignments (and instruction) to where they are at and acknowledge their prior experiences 
and knowledge rather than assuming that 1) they are already disciplinary thinkers or 2) that 
they are blank slates. 

255 They're not really that engaged yet. In their disciplines, later in their programs, it's much easier 
to help them see why information literacy skills are valuable. This early, they're really just 
trying to get a handle on college. They don't see first-year writing as fun or useful, so they're 
not very enthusiastic about participating in class. 

256 They're overwhelmed with school work and adjusting to being in college. 

257 Time for hands on and evaluation of the process. We usually have 1 to 1.5 hours of time.  
Sometimes we have a second session.  We are part of the first-year seminar that is taken by all 
incoming students.  keyword:  time for processing rather than showing 

258 Time. We likely only see students once and are also trying to teach them the basics of how to 
use the library.  

259 To convey that resources in the library matter for their academic success and not everything is 
available on the internet. 

260 Trying to cover necessary information in a one-shot session. 

261 Trying to cram everything they need to know into two very short (1 hour each) sessions. Also, a 
lot of the freshman don't seem to think that they need to know how to conduct research, or 
that it's just something they'll pick up eventually over the course of their college career. 
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262 Trying to educate them about the items they don't understand, which I mentioned in answer 
to that earlier question.  Finding ways to engage them during the class and making the class a 
productive one for them. (Having them leave with some articles for their topic, e.g.)  
Sometimes the challenge isn't the students. Many faculty ask me to cover, in one 50-minute 
session, all the following: how to find and narrow a research topic, how to search the catalog, 
how to search online databases, Boolean searching, popular vs scholarly materials, how to 
evaluate materials, primary vs secondary sources, and refining searches/using limiters. My 
challenge is to determine what is the most important of the above that I can cover in one 
session and persuade them to let me come to additional classes to discuss the rest of the 
topics, on an "as needed" basis. 

263 Trying to keep students' attention and make the library seem valuable for them; students may 
not take core/general education courses seriously 

264 Trying to make it applicable to all disciplines.  I am a health science specialist and it is difficult 
to engage engineering and math majors.  

265 Trying to teach them information literacy concepts while not overwhelming or confusing them. 
Relating it to their current needs, as many first-year seminars don't have a research 
assignment. Coming up with engaging ways to teach (and not be boring!). 

266 Understand what level each individual is on as far as knowledge.  Some kids have a great 
understanding of information resources, while others not so much. 

267 Variety of backgrounds their assumption that they know how to research  

268 We do not have dedicated IL courses. I can only teach IL skills when invited into classrooms by 
instructors when I am also expected to cover using the library, all in one hour. Instructors are 
reluctant to partner with the library to better integrate IL into their assignments. 

269 We have two 50-minute workshops.  It is challenging not to have too many learning objectives.   

270 We take the entire freshman class in groups of 8 for a one hour session.  It's hard to say the 
same thing consistently over and over.  Some of them are quite interested, some are quite 
bored. 

271 We teach adult learners, coming back to school or coming to school for the first time after 5, 
10, 20 years; there are ingrained behaviors and assumptions that take a long time and 
repeated interaction (usually at the reference desk, rather than in the classroom) to shake 
loose. 

272 We typically only see them for 60-120 minutes each semester.  It's a challenge to prioritize 
what themes we should focus on, given the lack of time allowed for librarians to instruct. 

273 What I've found most challenging is designing standardized (yet slightly tailor-able) lessons 
that are at once warm, welcoming, fun, and engaging while also teaching incredibly important 
skills that will stick beyond the library classroom. It takes a lot of thought (and revision each 
semester) to do this.  

274 Wide range of experiential background and prior awareness of how information systems work 

275 Wide variety in preference research experiences from none to extensive. Some don't 
understand why IL is important. 

276 Widely differing skill levels depending on background. 

277 Widely varying skills in the same class. Hard not to bore some but beyond reach for others. 
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APPENDIX B 

What is challenging about teaching first-year students?    

# Responses from Two-Year Community Colleges 

278 70% of our student population test at a developmental level of reading/writing. We struggle to 
find an appropriate program for all skill levels. 

279 As a community college that welcomes everybody, this means we also have students at greatly 
varying levels of ability entering our doors.   We also have to deal with the fact that some 
students have never used a library in the past or have fears about coming into the library. 

280 As a technical college, we get a lot of students who aren't really interested in academic 
pursuits, rather they just aim to pass classes. I see a lot of low effort research and behavior 
that could be labeled as plagiarism because they don't understand or not care the severity of 
these actions.  

281 At a community college, the concept of "first-year students" is difficult to define. Are we 
talking about students who set foot on our campus for the first time? Or students who may 
have been on campus for a while taking developmental-level courses, but are now taking their 
first college level course(s)? Many of our students take courses at other community colleges as 
well as ours -- when do those students count as first-years? And, because course prerequisites 
are often recommendations rather than firm requirements, students don't always take courses 
in the same sequence -- we don't have a "First-year English" course, for example. All of these 
circumstances make it difficult to offer sequenced information literacy instruction. 

282 At best we are scheduled for a one hour one shot librarian lead info lit session with professors 
who reach out to us. This is not enough and I have encourages students to come back and 
schedule 1:1 sessions with a librarian and I have encouraged instructors to let us come back 
again  

283 Background knowledge/foundation to build on when learning how to do research and how to 
put information to use when located. Problem solving when determining how to decide what 
information to use and how to put it to best use when stating and debating issue/issues they 
are researching. 

284 Catching all of them and having the opportunity to teach them. The class is not for credit or 
required unless an instructor requires them to participate. Library staff are dependent on 
instructors to require it.  

285 Convincing them that while "Google" is not a bad resource location service, for academic 
writing it is not the best tool for the job.  they are hesitant to learn how to navigate new sites 
that they feel are redundant, especially when they have "Google" or other similar services they 
are familiar with. 

286 Different learning styles. Language and cultural barriers. 

287 Differing levels of college readiness 

288 Weaning them from Google 

289 Difficult to convey the need to be information literate. Difficult to break the belief that because 
they know how to Google, they know how to get information. 
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290 Due to being short staffed at the moment I only have 15 minutes during orientation to get 
across as much information as possible without boring the students. We are hoping that as we 
get more staff members we can meet one on one with more students. Additionally we are 
setting up our first embedded classes, but as this is new to us as well as to the students I 
suspect it will take a year before we fully achieve all our goals.  

291 Encouraging them to use their databases and the library in general.  

292 Engaging their attention and interest. 

293 First, their general lack of preparation (inability to read or write, lack of contextual knowledge). 
Second, their "Jump-through-the-hoops" approach to education -- it is a series of obstacles to 
be overcome and then forgotten rather than an opportunity to acquire something of 
permanent value and application to their life. 

294 From all different backgrounds and educational experiences.  I wish we could have a more 
standardized program that allows to scaffold IL classes. 

295 Getting the students to engage with the notion of the importance using academically 
researched material and resources 

296 Getting them interested. 

297 Getting them to accept the importance of research.  

298 Half of them think they already know how to do it or don't care , especially the ones right out 
of high school. 

299 Helping them to understand that all information is not the same.  There is usable material and 
there is opinion or skewed data.  Also taking the time to visit the library and seek additional 
instruction when needed instead of waiting until it is almost too late.  

300 Holding their attention and impressing upon them the importance of information literacy 

301 I do not find first-year students more challenging, in general.  Our biggest challenge is reaching 
students before their research is due.  They tend to come to us at the end when they realize 
they cannot find sources that satisfy their instructor. 

302 I LOVE teaching 1st years - the challenge is reaching more of them. 

303 Imparting the importance of research, and critical thinking skills.  

304 It is challenging to teach information literacy in the context of FYE classes that do not have 
research assignments to students who are enduring a required class most find tedious and 
unnecessary.  

305 I've noticed many have a false sense of knowledge with regard to library research and 
information literacy skills. There is also the fact that many of our students are under-prepared 
for college and place in remedial English and Math courses, so their critical thinking skills may 
not be developed enough to effectively evaluate sources for relevancy, bias, and accuracy.  

306 Just getting students to listen. Students have many distractions these days. 

307 Keep their attention focused on the task at hand. They aren't interested in learning about info 
lit until they are knee deep in a paper and it's due tomorrow.  

308 Keeping their attention 

309 Lack of interest Lack of understanding for need of reliable academic resources 
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310 Lack of library skills when they enter college.  Some older students have not taken any classes 
in several years and the library computer technology, i.e. automated book catalog and 
databases can be a problem for them. 

311 Making the orientation general enough, yet relevant for them individually. Not all first-year 
students at a community college are similar- especially with academic careers. Pathways are 
very different amongst them so finding common ground that early is difficult. Yet later in their 
specific courses, not all faculty sees the benefit of integrating information literacy instruction in 
courses.  

312 Many believe they do not need the information. A general lack of knowledge about the 
legitimacy of source material. The phrase, "I'll just Google it." 

313 Many of them lack basic writing skills and are still developing as critical thinkers. Assignments 
and expectations from professors vary widely, as does the expertise of faculty in the area of 
information literacy, thus students sometimes have a hard time understanding the research 
process and how it fits in with the writing process.  

314 Mixture of concurrent high school, first-time entering students (recent high school graduates), 
and non-traditional (mid- to late-twenties or older) students in classes can result in students 
not all having the same level of experience/familiarity with resources, computer skills, etc. 

315 Most common challenge is overcoming their perception that they are expert researchers and 
their critical thinking application 

316 Most first-year students think they know about everything and do not need instruction 

317 Most students want to have immediate results, and are used to getting them with a simple 
Google search. Even when they have instruction, I find them falling back into the habit of 
simply using Google again, even though it may not give them the best resource. In addition, 
many have not used library resources, especially databases, so trying to teach them enough in 
an hour so that they are comfortable using the library's resources is a lot, so they resort to 
Google when they are under a deadline.  

318 Not enough time to put information literacy in context  

319 Not having enough time to teach what I want them to know 

320 Not sure what they already know, teaching all levels of technical proficiency, a lot of it is just 
logistics as it is likely the first time they have used the databases. 

321 One class session is not enough time. 

322 One-shot instruction sessions (1 hour only) so not enough time to work with them in an 
ongoing manner.   

323 Our first-year students have a hard time adjusting to 'college level work', the whole notion that 
this IS work ... that it takes time to find the information they need that meets the criteria of the 
assignment. So many students want to have the search be perfect the first time and have the 
first article on the results list be the perfect thing.  

324 Providing them with the basic instruction that will help them be successful throughout their 
college studies without overwhelming them. Teaching to varying levels of information literacy - 
we are noticing a difference in terms of students who come to us having had librarians K-12 
and students who have not had a librarian or even been to a library prior to college. 

325 So many of them come from high schools where the Internet was their only resource. 



 

 

42 

     First-year Experience Survey, 2017     

326 Some begin college without knowing the basics steps for writing a college level paper. They still 
use questionable sources taken from the internet without using proper library sources. They 
don't use the library as a place to study. Many don't seek a librarian's help until it is way too 
late. Proper citation of sources used is a constant problem.  

327 Some of them are not familiar with libraries or how to use library resources. Getting students 
to use the library databases instead of defaulting to Google. Some of them are at a remedial 
level and are not ready for college course work. 

328 Some students think they understand all they need to know about information literacy, so they 
tend to ignore the class. However, there is so much out there to learn and understand about 
properly finding and learning and citing information that they don't understand that they are 
barely scraping the top layer of the issues. 

329 Student engagement in the classes is low and it is difficult to get them interested sometimes. It 
is also challenging to accommodate the extremely wide variety of skill levels when it comes to 
using computers and the databases. 

330 Student Retention of Information Literacy (i.e., how do we make them remember and utilize). 
Communication/demonstrating the need for independent thought vs. regurgitation. -Relaying 
what research is – i.e. it is not finding an article on exactly the topic/thesis you are looking for 
but exploring others findings on a broader topic and coming to your own precise conclusion. 

331 Students are inundated with information during this particular course, and the information is 
presented without context. If they are not engaged in a research project, the information is 
meaningless at the time it is presented. 

332 Students are not interested. Students have spent years using Google and pirating movies and 
music. Information literacy o intern comes across as inconsequential. 

333 Students are not usually ready their first-year to understand information literacy at its fullest. 
Also, there is never enough time to teach them everything they need to know. 

334 Students are still getting used to being in college, so if they don't see the applicability of 
information literacy right away, it can be another piece of information that goes in and right 
out again. With no required information literacy for first-year students it's hard to build a good 
base for them to build on. 

335 Students come with limited experience with various content types outside of what is found on 
the Web. Some students also have limited technology experience. The general mindset of 
some students is that all information found through Web searches is valid and authoritative 
because they found it on the Web. Re-directing these thought processes in one or two sessions 
is very challenging.   

336 Students do not have an understanding of the types of resources available. This must be taught 
before we teach them how to use these resources.  

337 Students do not understand that they do not have the skills needed for academic research. 
Some are resistant, some totally clueless about appropriate sources, some anticipate they 
learned it already and are fine. I try to help them build their skills. 

338 Support from faculty who do not require our workshops and attempt to give handouts to teach 
it. 
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339 Teachers’ involvement. That makes a real difference if the teacher tell the students what I say 
is actually important for their courses (and grades). Students usually want shortcuts, and are 
accustomed to Google search. They don't realize research take time. I started with a formal 
PowerPoint presentation and it's working better with a kind of reversed class, quiz that 
involves them.  

340 Teaching community college students can be challenging largely because of age diversity 
educational backgrounds, familiarity conducting research using library resources versus 
Google, and ability to use computers/technology.  

341 Technology literacy. Lack of interest.  

342 That it is entirely contained within one shot information literacy sessions. 

343 The biggest challenge is getting enough time with the students in order to teach something of 
substance. Discipline partnerships are crucial and a large portion of our time and efforts go 
toward these faculty relationships. They are our doorway to the students, as we don't have any 
dedicated IL courses at our 2-year college. 

344 The challenges deal with what the students were "getting by with" in their high schools as far 
as research. It's hard for them to think beyond the quick and dirty searches that take little time 
and no thought. 

345 The concepts are often new making pacing and knowledge sequencing all that more important. 
First-year students’ mental model regarding the purpose and use of a library is often not 
aligned to how many academic libraries operate. For example, we allow students to eat, drink, 
etc. at all computers and spaces in the library (even at the piano keyboards); the library as a 
space to meet in groups to work on projects and move large white boards on wheels from 
space to space is all welcomed here -- and you do not need to ask permission first. These are 
often new ideas. 

346 The goal of our FYEX information literacy instruction program is to prepare first-year students 
to do college-level research.  A standard 2 source annotated bibliography is required in all 
sections.  Librarians designed the assignment and the accompanying instruction, including 
active learning exercises and online support resources.  In Fall 2016 we delivered instruction to 
34 out of 36 face-to-face sections of Lakeland's first-year experience course, FYEX 1000.  The 
most persistent challenges we face are related to thinking critically about information, i.e. 
choosing the appropriate search tool, identifying relevant required source types, and 
evaluating the impact of the date of publication on the value of the information in the source. 

347 The instructors' expectations as well as the students' expectations.  Many do not see where or 
how research actually fits into their assignments - no matter what the instructors say.  
Community college students often are balancing many things in their lives, such as classes, 
work and family.  Learning how to use information wisely through rigorous research is 
something very few of them 'find' the time to do.  Sometimes it seems like a chicken and egg 
situation; they can't do research well because they don't understand it and they don't 
understand it because they can't do it well.  I would have liked to be able to do more follow-up 
with these students, not just plunge them into the 'deep' end and hope they can swim, which 
is occasionally how I feel. 

348 The instructors who teach the actual credit classes are part time / adjunct and not the best 
educators we have. . . which makes it more difficult to create effective partnerships and lesson 
plans.  
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349 The minimal amount of time we have with the students and the amount of information that 
we deem necessary to cover. 

350 The traditional one-shot BI model that faculty like does not work well for our students, and 
getting faculty (and some librarians) to buy into new ideas for teaching info lit has been 
challenging. 

351 The two main challenges I encounter are overconfidence and disinterest. 

352 The wide range of previous experiences that the students have. Many have no experience, 
while others simply need a review of IL principles & practices. 

353 Their high school experiences vary as do their number of years out of high school. New North 
Carolina policies mean that very few have been required to pass competency exams in reading.  
Consequently there is a wide range of readiness among our first-year students.  Class 
schedules vary also, so we sometimes have only 50 minutes and other times 75 minutes to 
work with the students in our "one-shot" library sessions. 

354 Their lack of curiosity, or their reluctance to show it 

355 There is a wide range of technology skills within one class.  Not all students are comfortable 
with the basic skills involved in navigating a website (including mouse clicks, scrolling, typing), 
let alone saving to a file or copying/pasting.  Librarians must ensure that all students are able 
to follow along, while not "losing" students in the process. 

356 There is an unevenness to the cohort. Some students have more and better social and 
educational capital than others, so it is difficult to reach all of these students effectively in any 
one class. There is also the challenge of having to work around instructors who themselves 
have poor information literacy skills, and therefore construct ineffective research assignments. 
However, one the biggest challenges is student indifference to the topic, an attitude likely 
stemming from their lack of self-awareness regarding their own deficit of skills.  

357 They take a class on the library and think there'll be no work involved; they think a library is 
nothing but a dusty room full of books. They turn to Google before databases, and even in the 
databases, they ask full questions instead of phrasing it in a way computers understand. They 
don't understand the concepts of bias, outdated information, or false information; they don't 
think critically and see the world filtered through their phone screens (usually social media; 
they think this is an acceptable place to get credible information.) 

358 They are unfamiliar with the difference between formats - what is a journal online through a 
library database vs a website. They have trouble narrowing a topic into a research question. 
They type one word topics into a database and are overwhelmed. They don't consider how 
they are using a source or why they are using a source they just want to get one -  which leads 
to them picking one of the first results that comes up in their searches. They have a very hard 
time recognizing bias in sources or challenging their personal bias. They want sources that 
agree with the points they want to make rather than researching their topic and then 
developing an argument.  

359 They are usually given assignments that focus on requiring peer-reviewed articles, which jumps 
the gun when they are first learning to search for, identify, assess and understand sources. 
Also, many students struggle with the concept of what's on the open web versus what is in our 
subscribed databases. 
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360 They assume that since they know how to use the internet and smart phones, they know how 
to do scholarly research on their own.   

361 They believe entering their searches into Google is the best way to find research. We need to 
explain how if you do not give the correct input, no computer will provide the correct output 
and therefore provide techniques of keyword and search strategies. 

362 They believe they know how everything there is to know... until they are actually searching for 
information and they suddenly realize it's a lot more complicated. 

363 They can be quite shy and anxious. They need specific assignments and time to build skills 
which faculty don't understand or can't give them. 

364 They cannot always apply what they have learned immediately. 

365 They come to college without having any background in info lit from high school. 

366 They don't think they will need to know the information - they don't have a full understanding 
of how it will relate to them in future classes and the work force. We talk about it, but it 
doesn't really sink in. 

367 They each come into the classroom with different skill sets. Also, capturing their attention and 
motivating them as to why it matters. 

368 They have no background in peer reviewed articles or what a database is.  Most of them can't 
write a decent paragraph. They don't understand that they just can't take ideas found in a 
resource without giving credit.  Many students don't understand why they need knowledge of 
both information literacy and health literacy. 

369 They may not be open or engaged.  Bad habits.  Previous hate of libraries. 

370 They need a specific assignment to apply the library skills to an actualized task. They don't pay 
attention, otherwise. The Instructor has to limit the resources they are allowed to use to 
include databases, books, peer-reviewed, primary documents, etc. If they don't mandate these 
types of resources, the students will just use the web. 

371 They think everything is available for free on the Internet 

372 They're not yet aware of academic norms of self-guided inquiry and striving to produce their 
best work. They haven't been exposed to the types of research for which we are preparing 
them, thus they have limited interest.  

373 Those students who are adamant they will never need to do research or have these skills in 
their field and therefore do not take it seriously. It's hard on occasion to help students 
understand that information literacy extends outside of academics. That and technology not 
always been reliable.  

374 Time limits of the course/class in order to get good information imparted to the students in a 
way they will remember.  There is also the distinct challenge of a consistent belief that the 
information is not relevant because Google (or similar) exists.  Learning how to include rather 
than dismiss out-of-hand the use of that research tool has been very beneficial so far. 

375 Trying to get them to show interest and to realize how much easier this will make their 
academic life if they get the basics down first. 

376 Unrealistic need to cover too much because we only have the one-shot session. 
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377 Using the time for the most important aspects. We call it information literacy, but I don't get 
much beyond showing them how to get to the databases and how to use them. A bit about 
citations. Not having a specific menu or progression to the effort and having some students 
more than once because they are in different courses to which I'm invited. I don't feel I hold 
their interest. 

378 Variety of skill levels....traditional vs. nontraditional students 

379 Varying levels of information and technology knowledge prior to stepping into the community 
college classroom. 

380 We only teach one-shots, and that's simply not enough time to help first-year students get a 
good, broad base of information literacy skills, in a systematic way for all students. Many don't 
realize how important those skills will be in subsequent classes, so we struggle with 
engagement, as well. 

381 We really have to start at square one - the information life cycle and types of resources, which 
doesn't always leave much time for higher-level information literacy instruction.  

382 We, the librarians, do offer classes but it is up to the faculty to sign up to bring their classes for 
instruction/help with research. The three of us are new- two of us have been here a year and 
one only 6 months. We have experienced a great increase in participation since we have been 
here but we have really worked hard to provide instruction. 

383 What is hard is that our institution does not have a required track for first-year students. We 
can have them in any course. Our challenge is teaching any of our students that the Library 
resources should be added to their mix, not just what they find doing a Google search. 

384 When we have the specific First-Year Experience group come in, they don't usually have an 
actual assignment they are working on, so it doesn't always connect for them and they get 
bored. Works best to have an exercise for them to work on to try it out hands on. When I get 
them in other courses there is usually a steep learning curve to understand why they should 
use the library databases/resources, where to find them and how to use them as many have 
had very little exposure to them prior.  
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